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The	23rd Princeton	Japanese	Pedagogy	Forum	
�

World	Peace,	Thoughtfulness,	Respect	and	Language	Education:		
What	Can	Japanese	Language	Education	Contribute?	

	
lÚ'¡��§�0P�bHW@O#�#)'´öĤ·»ą´öC(t�"�4'�ĥ�
	

May	13-14,	2017	
Princeton	University	

	
SCHEDULE	

	
May	13	(Saturday)	
	
Friend	Center	Lobby	
8:00	-	8:50	a.m.					Registration	and	Breakfast		
• Onsite	registration	fee	is	$40	($30	for	students).	It	is	$30	($20	for	students)	if	you	

attend	only	on	Sunday,	May	14.		
• Banquet	tickets	may	be	available	at	the	registration	desk.		
• Credit	card	payment	only.	No	cash	or	check	will	be	accepted.	
	
Friend	Center	101	
8:50	a.m.		Opening	Remarks		
........................................................................................................................................................................	

	
9:00	a.m.	-10:15	a.m.	–	Keynote	Speaker	

	
Friend	Center	101	
Leiko	Matsubara	Morales	(University	of	São	Paulo)	
´öÿą�'üÑ�O'úÿąäè	(·»ą)	
�
........................................................................................................................................................................	
15-minute	Break	(10:15	-	10:30	a.m.)		Drinks	and	cookies	will	be	served.			
	
........................................................................................................................................................................	
	

10:30	a.m.	-12:00	p.m.	–	Session	1	
	
Session	1	A:	Friend	Center	004	
Session	Chair:	Uichi	Kamiyoshi	(Musashino	University)	
10:30-11:00	
Yasuko	Matsumoto	(Harvard	University)	
æ%O���4!	�É�´ç¸�ĜTē�!ó-4�ěÖþ*'ĕ		(·»ą)	
11:00-11:30	
Shin	Moriyama	(Ochanomizu	University)	
¾8G8'z×T.��:úÿąhúµ�´ö�đ#�'À(·»ą)	
11:30-12:00	
Noriko	Sugimori	(Kalamazoo	College)	
®n'Ā¬:gJS_iUeG;@O(·»ą)	
	
	
Session	1	B:	Friend	Center	006	
Session	Chair:	Nobuko	Wang	(Senshu	University)	
10:30-11:00	
Tatsushi	Fukunaga	(Purdue	University)	
�JH@Tu4JH@·»ąUeG;@O'ĂJĤ�×(UeG;@OCA'1�C
�PïJ�UeG;@OTA'1�C±-:�	(·»ą)	
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11:00-11:30	
Aya	Yamakawa	(Okinawa	Institute	of	Science	and	Technology	Graduate	University)	
C[_QM9i*'�%�PTÌ.!Ĥç�äèôT�čC�:@b<:M9Tha:
M9gAT�Py5:Í�	(·»ą)	
11:30-12:00	
Kazuko	Tanabe	(Japan	Women's	University),	Kiyoshi	Noguchi	(Sophia	University),	
Shigeru	Osuka	(Seton	Hall	University),	&	Aya	Okada	(University	of	Oklahoma	
Norman)	
bdi¤¢HOibiha:M9gA(·»ą)	
	
........................................................................................................................................................................	
12:00	-	1:00	p.m.	--	Lunch	Break		@Convocation	Room	
 (Lunch	is	included	in	the	registration	fee.)	
*Kinokuniya	Bookstore	Booth	
........................................................................................................................................................................	

	
1:00	p.m.	-	2:00	p.m.	--	Poster	Session	1	

	
Friend	Center	Lobby	
Ibuki	Aiba	(Dickinson	College)	
�Ĕ�O©x*Ĥw��·»ą´öC/:O�/'	
	
Yuko	Jackson	(Brown	University)	
¶õĀoTÍØ�:kîdVc'�×C14¶õĀodYiO'�đ��	
	
Uichi	Kamiyoshi	(Musashino	University)	
¡�T.���#)'´ö# CCBI	(Critical	Content-Based	Instruction)	
	
Yoshinao	Najima	(University	of	Ryukyus)	
¶õĀo'¯~ÞĊăäèĤćþ²Ã"'ÍØ	
	
Thi	May	Sai	(Waseda	University)	
VOP\'ğê´öÇĚC��4·»ą´ö'ÕÓ#ĈĜĤ8gBiOĉÁTm¥C	
	
Yoko	Suga	(Tohoku	University),	&	Kotaro	Matsuzawa	(Ministry	of	Foreign	Affairs	of	
Japan)	
·»ą´ö#¡�Äì	
	
Natsumi	Suzuki,	Taku	Okamoto,	&	Mayu	Miyamoto	(Purdue	University)	
·»'Ġ��|Ýûġ:	bDiKUeG;@O"Ï.4Üµ�Öþ	
	
Nobuaki	Takahashi	(Elizabethtown	College)	
�CZÐÙ�TLJ#FLJ>TLJTv�:N9H>LF`g'�đ��Ĥ	mîd
Vc'ÝăCÒÑT£!!	
	
Nobuko	Wang	(Senshu	University)	
M?HOZ:QgAT¦Ø�:�Ć'ćþ²Ã	Ĥ��kî@aHC��!Ęñ�Ć#ã
ñ�ĆTć,�4ĂJ	
........................................................................................................................................................................	

	
2:00	p.m.	-3:30	p.m.	–	Session	2	

	
Session	2	A:	Friend	Center	004	
Session	Chair:	Shin	Moriyama	(Ochanomizu	University)	
2:00-2:30	
Yoshitomo	Yamashita	(Arizona	State	University)	
¡�':.'ÿą´ö§©'Ė(�÷�Ĥÿą³ë'üÑ�O(·»ą)	



	 vii	

2:30-3:00	
Yukiko	Okuno	(Tokyo	Metropolitan	University)	&	Akiko	Kobayashi	(University	of	
Shimane)	
lÚ'¡�#ď��ĜTMiZ#�:{�ÿąð���ò(CLIL)'�đ	(·»ą)	
3:00-3:30	
Kyoko	Loetscher	(Columbia	University)	
��ěqTß°�SGRH·»ąCiH'�đ��	Ĥ{�ėü'¯~Þÿą´ö
ĢCCBI:	Critical	Content-Based	Instructionģ	C14>b?_a\NE:g'ĂJ	(·»ą)	
	
	
Session	2	B:	Friend	Center	006	
Session	Chair:	Noriko	Sugimori	(Kalamazoo	College)	
2:00-2:30	
Atsuko	Takahashi	(Smith	College)	
�º½#�%�S�!	�Å¨#¥'Č��TMiZC�:�ć#�ć'»uUeG
;@O	(·»ą)	
2:30-3:00	
Yuki	Yoshimura	&	Sharon	Domier	(University	of	Massachusetts,	Amherst)	
�ćC��4qË»'}¿Ĥd+c�·»ą�ća:Tabi�OÐÙ,"	(·»ą)	
3:00-3:30	
Katherine	Martin	(Southern	Illinois	University)	&	Noriyasu	Harada	Li	(University	of	
Pittsburgh)	
Overlap	in	Functional	and	Orthographic	Written	Errors	by	L2	Learners	of	Japanese	
(English)	
	
........................................................................................................................................................................	
15-minute	Break	(3:30	-	3:45	p.m.)		Drinks	and	cookies	will	be	served.			
	
........................................................................................................................................................................	

	
3:45	p.m.	-4:45	p.m.	–	Session	3	

	
Session	3	A:	Friend	Center	004	
Session	Chair:	Yukiko	Okuno	(Tokyo	Metropolitan	University)	
3:45-4:15	
Yuko	Prefume	(Baylor	University)	&	Yayoi	Takeuchi	(University	of	North	Texas)	
·»ã¹Û�UeAa\"'���ásĞ�đ��ĤårĎÔªċö'�÷¨C��
!�(·»ą)�
4:15-4:45	
Jisuk	Park	(Columbia	University)	&	Kimiko	Suzuki	(Haverford	College)	
�éjÈår�'�đTß°�:·»ą´öĤIiF^cRLOfi?gA8Uei
KĢSNAģT°Æ#�:�đ��	(·»ą)	
�
�
Session	3	B:	Friend	Center	006	
Session	Chair:	Tiziana	Carpi	(University	of	Milan)	
3:45-4:15	
Takae	Tsujioka	(George	Washington	University)	&	Tomoko	Hoogenboom	(University	
of	Maryland,	Baltimore	County)		
Acquiring	communication	skills	for	global	competency	(English)	
4:15-4:45	
Hollly	Didi-Ogren	(The	College	of	New	Jersey)	
Helping	our	Students	Become	Better	Conversationalists:	Understanding	Speech	Level	Use	
through	a	Community-Based	Interview	Project	(English)	
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........................................................................................................................................................................	
15-minute	Break	(4:45	-	5:00	p.m.)		Drinks	and	cookies	will	be	served.			
	
........................................................................................................................................................................	

	
	
	

5:00	p.m.	-6:15	p.m.	–	Keynote	Speaker	
	
Friend	Center	101	
Keynote	Speaker	
Patrick	Heinrich	(Ca’	Foscari	University	in	Venice)	
Managing	Language	Problems	in	a	Welfare	Linguistics	Framework	(English)�
........................................................................................................................................................................	
	

6:30	p.m.	-8:00	p.m.	–	Dinner	Banquet	@	Fine	Hall		



	 ix	

May	14	(Sunday)	
	
8:30	-	9:00	a.m.					Registration	and	Breakfast		
	
........................................................................................................................................................................	

	
9:00	a.m.	-10:00	a.m.	–	Session	4	

	
Session	4	A:	Friend	Center	004	
Session	Chair:	Yuko	Prefume	(Baylor	University)	
9:00-9:30	
Tiziana	Carpi	(University	of	Milan)	
Telecollaboration	for	cultural	awareness	of	future	generations:	benefits,	challenges	and	
constraints	(English)	
9:30-10:00	
Yuri	Kumagai	(Smith	College)	&	Reiko	Kato	(Kyushu	Institute	of	Technology)	
SN=pÎTē�:ø '�µ����*'Ë �	�·í��ęMdCaXUeG;@
O�đ���(·»ą)�
	
Session	4	B:	Friend	Center	006	
Session	Chair:	Holly	Didi-Ogren	(The	College	of	New	Jersey)	
9:00-9:30	
Noriko	Yabuki-Soh	(York	University)	
·»ą´¼CûO54²�ùÕh�ĒùÕĤĄâÿą�'ýÑ�O	(·»ą)	
9:30-10:00	
Maki	Hirotani	(Rose-Hulman	Institute	of	Technology),	Kazumi	Matsumoto	Cantrell	
(Ball	State	University),	&	Atsushi	Fukada	(Purdue	University)	
UdiH]gOMHO#�!' ����
 # 	��
 '�£¨'ÂāĤm�ąTÊą#�4mî
�òô'NiJTØ�!(·»ą)�
	
........................................................................................................................................................................	

	
10:00	a.m.	-	11:00	a.m.	--	Poster	Session	2	

	
Friend	Center	Lobby	
Mayumi	Anzai	(Silpakorn	University)	
µ�¨#���Đ	
	
Shoko	Hamano	&	JAPN	3124	Class	(George	Washington	University)	
Verbal	Nouns	of	English	Origin	
	
Masako	Hashikawa	(Educational	Testing	Service)	
Respect	Yourself	and	Respect	Others:	The	contribution	of	the	AP	Japanese	Language	and	
Culture	Exam	to	the	motivation	and	self-evaluation	of	heritage	learners	
	
Yasufumi	Iwasaki	(Carnegie	Mellon	University)	
Realization	of	Imperfective	Aspect	
	
Aoi	Saito	(Yale	University)	
How	Teaching	Communication	Strategies	to	Novice	Japanese	Learners	Changes	Their	
Communication	Styles	
	
Atsuko	Tokui	(Shinshu	University)	
ÿąDiSH'�«T@bM9>cC��à�Ĥ´�ĝC��4�đ'ĂJ	
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Mano	Yasuda	(University	of	Oklahoma)	
Foreign	Language	Classroom	for	Moral	Formation	
	
Guohe	Zheng	(Ball	State	University)	
Current	State	and	Issues	of	Japanese	Dual	Credit	Programs:	The	Case	of	Indiana	
	
........................................................................................................................................................................	
15-minute	Break	(11:00	-	11:15	a.m.)		Drinks	and	cookies	will	be	served.			
	
........................................................................................................................................................................	

	
11:15	a.m.	-12:30	p.m.	–	Keynote	Speaker	

	
Friend	Center	101	
Seiichi	Makino	(Princeton	University)	
��h�÷høÝÄµ'��(t�	(·»ą)	
........................................................................................................................................................................	
	
12:30	–	12:40	p.m.		Closing	Remarks		
 
◆ Please	fill	out	the	evaluation	form	included	in	the	packet	before	you	leave.		Thank	
you!	
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?>_Sp_sVl��::9�?/ţ�ŅBĩ1�ðēə-ĚǨ-Ñì)+$

'�>���(��ðƬ�,�A>Ƙł)�'Ǒú�>-�S\EVwS[f

ɰcitizenshipɱ(��?,;=�ðƬ�-Əǹ6(.Ǡ��<ţɜ�?�#(�$

!jFas\E�ÊŪ�?�ðēə-ĚǨ9ȃç�>ɐ�ś�?>� 

� żƉ(.Ƨł+�<�ĎƐųȍ(S\EVwS[f�Ö=|�<?>�).5

?(��-ǼƎ�NvybtË,�ð¶-ăŵËË,ĚŁ(���Ăð�-đ

ɀţɜ�Ǿ�'�>�5!�ðƬųȍ(ȍ5?>_Sp_sVl.�ß��ðƬ

ųȍ:Ŋðųȍ(ȍ5?>ɇɢȹð-_Sp_sVl)ĚǨBǉC(�>��<

,żƉ-ðƬųȍ.�::9�>)Ƭźųȍ-ƚǘBã�'�>�ƛØɰ1999ɱ
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,;?/��ðƬ�,.�óȄ�ȚȄ,÷&��IU`S\E-Ï�+���Ƭź�

Bŉæ�>ŵËǓÏ�(�>�I^aUɰethnosɱ�)�ȹ¦�-Ǡ�Ǔąǳ)�

ŭ¿-ȸǆ(ȴŽ�?>;+�ɇ�Ǔŉæ-�ðƬ�)�'-�]nUɰdemosɱ�

)��>���'�ģɰ2008ɱ.�ɇ�Ƭ��Ȉ,��>�ðƬ�).�ƉƋ�

óȄ�ȚȄ,÷&��I^aU�(.+���ąǳ�,÷&��]nU�(�>4

�(�>)�'�>�5!�ɇ�ŏƲ|-�ð�).�Ƭź+��._Sp_tx

DF]w\E\E)�$!ǂȈ-Əǹ6(.+��]nU)�Ƭ��ȈǓ+¢

¨ȥ,Ȟ���?!Əǹ6(�>.�(�>����+�<żƉ-úÞ�œĻ�

ðƬųȍ)�'�!9-.�]nUǓȥł(.+��I^aUǓȥł,¡Ŝ�!

ðƬųȍ�Ð#Ƭźųȍ,ɇ�9-(�$!�5!�œĻżƉðŏƲ¿Đſ�÷

ƉǓ�ƝB�×�>9-)�'Đ8<?'�>�ðƬ�)�Ƙł.�ķ¼�ǰ

ð�Ş#Ɇ9)�!]nUǓ+��Ƭɰpeopleɱ�(.+��I^aUǓ+�ð

Ƭ�,±?Ɓ�<?��-ǼƎ�żƉ�)�'-óȄ�ȚȄBŞ!+�Ăðǯ-

Ăð�.żƉ-�ðƬ�-Əǹ6�<ţɜ�?>ƙï�ǉ5?>�))+$!� 

� ƌDTD�´,ǉ�>ɐBƜǶ(��,�>-,.��?�Ă,9��%�Ñ

ì��>�ǩz,�ƌDTD(.ÄĒð(�$!żƉ�œ�3-Ƹ�ÕǙBÌº

,ț����%ɚ£ð)Ìº+çȦ,ȑ<+�$!ƼBŠ�>�)�(�>�ǩ

�,�qyv[c(.ðɡƟƙɰEUɱ�ȪǨ�?>))9,�ơĤÎȼ��Ȩȱ

ųȍűǬBȊ��FwYy_Sp_t+DF]w\E\Eĸő-!8-µ�Ǔ+

đɂ�țA?'�!��ƌDTD(.�-;+È��Ȣ<?+�Ƽ(�>� 

 

3qyv[c-ȠȨȱxȠŵË�Ȉ 

� qyv[c(.�qyv[c�)�'-DF]w\E\EBȍ7!8,�ɇī�

�ȠȨȱxȠŵË�Ȉ�Bè�'�>�ȠȨȱxȠŵË�Ȉ.�ȠŴ-Ȩȱ�ŵ

Ë-șÞ�B�ɰ¦�Ƅ�>ɱÏz-Pko`OySpwȎÃ�)�')<�'�

>�ăƚ+Ȩȱ)ŵË-ǛȻ)ǻɮBȍ6�¦�¶( 1%-ȎÃ)�'ɚ£&�

>�)(�¦��-�,ðBɁ�!ȣƼ)DF]w\E\EĸőBȍ9)�'

�>�¦-�,�ȠȨȱxȠŵËǁŌ�B�=|�>�).�Ʃȱ)ƩŵË-ŝ

Ą3)%+�=�qyv[c�)�'-DF]w\E\EĸőB¤���ȠȨȱx

ȠŵË�-óõ´ß�-S\EVwS[fBȍő��óõ´ß�BĳȪ�>�)

,+>)Ȋ�!-(�>��-;,ȠȨȱxȠŵË�Ȉ.qyv[c-ųȍű

Ǭ,Õž�?�Äǔð-ȨȱxŵËBĎ2�{ȨȱɰƩȱɲ2%-ĂðȱɱűǬ�
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� 1995 ī,Źț�?>+*�Ăðȱųȍ�Ï,ȨȱŘȎá|,)*5<���

ƵxǢÈBƴǐË��²'-ȨȱxŵË�ĚǪ(�>�)BĎ1�ƂǸǓ,qy

v[c�)�'-DF]w\E\EBǞǨ�>ŸƲ)�'ŧƓ�?!-(�>� 

 

4Ǡ�Ë)Ȩȱųȍ 
� Ơ,�ə-�Ǡ�Ë�-fvWU)Ȩȱųȍ)-ɚ£,%�'ȸ�>��ə-

Ǡ�Ë,.��%�-ƨɟ��=��ǩzƠǠ�Ëɰprimary socialisationɱ�.ēĲ

¶,��'��ŉæ�>�ȋ��Ð#Ȥ+*�ēź)-ŇÈǓ+%+�=BƙǮ��

ƩȱBȉļ�>�Ǿ�'�ǩ�ƠǠ�Ëɰsecondary socialisationɱ�.ĎƐųȍ,

;=�ųĨ+*-¿İǓ+�ə)-%+�=BƙǮ�>�ĎƐ(.5!�ðȱų

ȍ))9,óǆ�ƦÜ+*�Ď/?ŊðĿ�ȍ5?>���'�?< 2%-Ǡ�

Ë-ɏǣBɋ��_Sp_txDF]w\E\E-ǞǨ:ĶË�9!<�?>� 

� �?,Ě��Byramɰ1989ɱ.�ǩ{ƠǠ�Ëɰtertiary socialisationɱ�BÄ�!�

�-Ǡ�Ë.ĂðȱųȍBɋ�'đǅ�?�Ăð-Ȩȱ)ŵËBĎ2�)(��

5(Ȑº�ķƽ)Ń$'�!Ȋ�ŸBȏ�ĿË�ǘĚË�>)´,��?5(Ǐ

ɒ(�$!�ȋ-Ȋ�Ÿ,ȧ?>Ɵ��ŧ �?��?Bɋ�'ȐɃ)�ȋ,Ě

�>Ms\ELtɰcriticalɱ+ƭ&��9!<�?�ƂǸǓ,.FwYy_Sp

_t+DF]w\E\E-ȍő,Ƚǃ�>)�9-(�>� 

� �-;, Byram -�ǩ{ƠǠ�Ë�.�ǩzƠǠ�Ë��ǩ�ƠǠ�Ë�B

°ƅ�>ÚȎŅBǟ�!�Ȩȱ)ŵËBǎ,�>�!#)ƚ�+�ƵBț��Ĺ

<)�ŉæ�>�ȋ�)Ȩ�>;+Ȥė+ɚ£BǮ��)(�ǩzƠ�ǩ�Ơ

Ǡ�Ë,;=ĸő�?!_Sp_txDF]w\E\E�ǘĚË�?�FwYy

_Sp_txDF]w\E\E3)ŝĵ�?>)Ȋ�!-(�>� 

 

5 FwYyLtZort+S\EVwS[fųȍ)�'-ųȍđɂ 

� Byramɰ2008ɱ.Ăðȱ-ŢƖ(�Ȩȱųȍ"�(+��ŵËųȍ��<,.

űƱųȍBǦƗǓ,Ö=±?>�)Bŧè�'�>���>�)(�_Sp_

txDF]w\E\E�¢¨ȥ:¥ł�țÈBMs\ELt,Ȣ%8'ǘĚË�

ȏ�ĿË��ßſ,�ȋ-¢¨ȥ:¥ł�țÈBǆȦ�>�)(�FwYyLt

Zort+S\EVwS[fBȍ6�FwYy_Sp_txDF]w\E\EB

Ƀ,%�>�)�(�>)�!��?� Byram-�ĵ�>FwYyLtZort

+S\EVwS[fųȍ(�>��-đÇŅ,%�'.��Ļ�<+>ƕȭ�ŀ
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ȡ(�@��9��?��đ+<��-ȨȱxŵËBĎ1űƱBŗĂðȱų

ȍ.�űƱ�Ȧư(�+�$!�_Sp_sVl-þBɁ��ƌDTD-´ǉB

đǅ�> 1%-Ã,+=>)Ȋ�>�Ɖǥ(Ƿ��>ųȍđɂ.�|Ɋ-;

,qyv[c: Byram-Ȋ�,÷&�'ĉ8<?!9-(.+���Byram-8

��9-)ǘɋ�>9-�ă���?<-ųȍđɂ-¯,�Byram�Ń�Ŧ�-

)ßƚ-FwYy_Sp_txDF]w\E\E-ǞǨ:�ƌDTD´ß�-đ

ǅBŃ�Ŧ��)�ÚȎ(+��)Ȋ�!-(�>� 

� �}-ųȍđɂ.żƉ�Ďǉ)ǌĎǉ��<,ƷĂ-żƉȱĎȉȋ��Ȩȱț

È:U\uKYFf)�$!ŵËǓ\yj:�ƌDTD-ðɡɚ£+*-űƱǓ

éɪ,%�'�´,Ď2úBŧ �'�>�%5=Ȩȱ�ŵË.9#@C�ǀ,

űƱéɪBÖ=|��Ď2úBŧ �'�>��-Ƽ9 Byram-ŧè�>FwY

yLtZort+S\EVwS[fųȍ)ßƚ(�>��?<-ŢƖđɂ(.�

�?5(Ɂ�>�)�(�+�$!�żɦ�+*�ðēə-ƦÜǓ+þ�°ƅ�

´ǉ-!8-Ǻ�ƙǮ�?'�>�)Bđŋ�'�=�Byram-�ĵ-ĈķŅB

Ȟ��'�>�5!Ȥė+�Ƶ,;=��ŉæ�>�ȋ�-ɚ£�ðĂ,ƙǮ�?�

ȐɃ�ķƽȣ�'�!Ȋ�ŸBȏ�ĿË�ǘĚË��FwYy_Sp_txDF

]w\E\E-ƙǮ,%+�$'�>��}��?<đɂBµ�Ǔ,Ƿ��+�

<�Nvybtſ�,�$'�Ăðȱųȍ.ƌDTD,çÞB9!<��)�(

�>��(�>)�?/�?.��+>9-�,%�'Ȋę�'���),�>� 

 

5.1żɦĄĎǉðɡ�ƵWk_y 
� żɦĄĎǉðɡ�ƵWk_y.�Ȕ-ƮĆČĄĎ�ɦð-ßľĆČĄĎ)-

ə( 2004ī�<ƪīđŹ�>ųȍđɂ(�>�5� 4ƃɷ7ƃ,. TV�ȼSU

\lBǊ�'Þß-�ÀŢƖ�țA?>���(.ȠȨȱxȠŵËǇüBđǅ�

>!8,�żƉ©(.ɦðȱųȍ:ɦðŵËǆȦųȍ�ɦð©(.żƉȱųȍ:

żƉŵËǆȦųȍ�đŹ�?>�5! Facebook�Skype�LINEǪBǊ�Ntyf

½�Ƶ9�ț�'țA?>��? ?-Ntyf.żɦ�ð�Ś�>ɤɪ:´ɋ

-ȵɪB\yj)����9ĚǨ�>�)+��çÞBƯ8!Î�țA?>�

��'ā�6,.Wk_y�đŹ�?>�Wk_yƇə�.�Ďǉ-ē,hyl

U\F:ÞĕBț��ĘɬB´,�+�<�Ƹ�ÔŇ-Ǻ�Ǯ�?>�4 �ƃə

,A!>�À-ŢƖ��ƵBɋ�'�Ďǉ.ȤėİBý�))9,��? ?-

Ȋ�Ÿ:�×�'�!ųȍ�Pko`OySpwUYFt+*,�Ħǎ���>
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�)B�ɮ�>�đɡ,ɣ5$'țA?>ā�6-Wk_y(.���!Ħǎ

BȰ8>�)�<¹ǐ���?Bô8ÞA��´ɋ-QytB8���)�Ư8

<?>�4 �ƃ-�À�Ƶ(ĝ��%ö$!Ȥė+¥ɩɚ£B÷Ǖ,�ĦǎB°

ƅ��´ɋ-éɪ-ȦưB8��'Î�đɂ�?>-(�>� 

� Ơ,�?<ųȍđɂ)��ȠȨȱxȠŵËųȍ��FwYyLtZort+S\

EVwS[fųȍ�)-ɚ£,%�'Ɋ4>� 

ǩz,Ȩȱɥ(.��;=żɦ�Ȩȱɰſ,.�?Bȟĸ(ȓȱɱ-�Ǌ�

Ư8<?>�ɦð©-Ďǉ.żƉȱěŰ-Ďǉ+*�żƉȱ(ȼȸ�ǐȜ�(�

>Ďǉ�ƪëɓř�?'�>�żƉ©-Ďǉ9Ƃɇ.ɦðȱ-�ÀųȍBț$'

�>��-;,���ǘŕ-ȨȱBÖ=Ɇ7ÆÃB�>�)(��ðĎǉ-¦

-�,ȠȨȱǁŌ�ĸő�?>��?�ȠȨȱųȍ,ɋ�>©ɥ(�>� 

ŵËɥ(.5�ȐŵË�Ŀ-ȣƼBNvybt+ȣƼ3)ɯ8>ųȍ�țA

?�żɦ-éɪBȦư�>,.�ð�BɁ�!Nvybt+ȣƼ,Ǩ%ŀȡ��

>�)�µ�Ǔ,.�ȐŵË�Ŀ�Ȉɰethnocentrismɱ�(.ɛǋ��>�)��ŵ

ËǘĚ�Ȉɰcultural relativismɱ�(9�ð-ǎŵËBƩŵËßƚ,Ą»,Ń��

Ĝɕ�>Ń�BŚ�,.ɛǋ��=�ƂǸǓ,.Nvybt+ȣƼ�ŀȡ+�)

BĶȶ���Ŀ-NvybtË�B8��)Ȭ�>� 

ɇī��-Wk_y(Ƃ9ɕȣ�'�>-.ð-þBɁ��Nvybt+ȣƼ

,Ǩ%�)+�,.ư�'Ȧư�>�)-(�+���ðə,ƞ!A>ƈȦư-

ȹéɪɰYeyɱB��ĞúŔB´Ƅ��Ěȯ)Î-đɂBɋ�'Ȧư�'��

�)�ɰûÑ 2012�Ɣġ 2013ɱ(�>��?� Byramɰ2008ɱ-ŧè�>Ăðȱ

ųȍ-�(-�űƱųȍ�-©ɥ(�>�Byram.Ăðȱųȍ)űƱųȍBÞ�

��>�)(FwYy_Sp_txDF]w\E\EBȍ7!8-�FwYyL

tZort+S\EVwS[fųȍBț�)�'�>�µ�Ǔ,.�?<�ð

ə-éɪ-ȦưBɋ�'�Ýð-¦��-�,Ğı>_Sp_t(ȐŵË�Ŀ-

ȣƼBŖǝ��FwYyLtZort+ȣƼ)FwYy_Sp_txDF]w\

E\E-ȍőB8���Wk_y(.\yj½,żɦÞß-Ntyf��<?�

�ÀĎȉ�<�Ļ-ùäƀǊ-ȸŵ�ő,ȑ>5(Ȁė+ȯ�Þ�-��çÞB

8��!�*-Ntyf9�ǘŕð-Ďǉ�+��-;,Ȋ�>-�,%�'

ǆȦBƸ8>�).9#@C��ð-Ďǉ-ÔŇ-Ƹ5=-�(��?<-éɪ

BĚǨǓ,)<�>ȣƼ�<�;=Ȥ��+>!8-�Œ�ɰƌDTDɱ-éɪ�

)�'ȦưB8��;,+$!�Ìº).Ȩ�+�9--��-ĀË.ȣƼ:
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DF]w\E\E�ð:ŵË-ƏBɁ�;)�'�>�)��+A#FwYy

_Sp_t�9��.FwYyLtZort,+@)�'�>�)Bǟ�'�

>��}(.ǩ 10 ëWk_yB�,Ö=|��ùäƀ,ťɄ�?!Ǹ�Ļ-u

iy^+*9ÓȊ,�+�<�-őƎBºƍ�>ɰƔġȂȖ, 2016ɱ� 

2015ī-ǩ 10ëżɦĄĎǉðɡ�ƵWk_y.�œĻ 70åī�żɦð�ëĽ

50åīɶżɦĎǉ-Ěȯ�B\yj,đŹ�?!�*-Ntyf9ÝȐ�_Sp

_sVlBɁ�>�)+�,.¾įÞŉ,ȑ>�)�(�+�\yjBť��ǘ

�,ÔŇBƸ8ǘŕ-ȨȕBĎ1+�<�ǘŕ-ŉȢ,ȌB¬�����Ǵļ(

�>;+Win & Win-ëǫBƯ8'´ßǐȜ�´ßÿŽBț$!�Ďǉ!#.

ɛ<?!ſə-�(Ȩȕ)ŵË�×�'�!ųȍ+*-þB�=Ɂ�+�<�Ȣ

�+ƂǸǐȜBț$!�5!�?�À-Wk_y.�ɦð©-żƉȱÃ,ǈ��

�4'-ț��żƉȱ,;=țA?'�!�����?.��(,Ɋ4!;,�

ȠȨȱųȍ,÷&�FwYy_Sp_txDF]w\E\E-ƙǮ:FwYyL

tZort+S\EVwS[fųȍ,)$'ɕȡ+ȵɪ- 1%(�$!��-!

8żƉ©-Ďǉ!#,ɦðȱ-ĎȉBȵ��ǩzƠǐȜBɦðȱ(ț$!� 

� Wk_y(. 5%-Ntyf�Ǽő�?!���-#ƦÜéɪ-Ntyf.�

żɦ-ĚǨ-ƑƉ(�>ƦÜéɪ��(9Ȧư�Ɨ8'íɤ+ɨñéɪ)�œĻ

ƈȦư-ȵɪ)�'ƶ|�!ŎďĊéɪ)BÖ=|�!�)=A�ɨñéɪ.�

ðĎǉ�ȈÉųȍ)�ðƬųȍ-�(�ķ!=À-9-)�'ĎC(�!¶Ĕ

(�=�!��ĚǨ-ƻǤ)+$'�!��?��Ďǉz�0)=�ȐɃ-×�

'�!ðƬųȍ)�ȐɃ-�,ȍ'<?!_Sp_sVlBȢ%8Ǘ��°ƅ�

'��+�?/�Ȧư-ǱØ�<Ȣ¹��).~ÚȎ+\yj(�$!��Ďǉ

!#.ÔŇB÷Ǖ)��ȐɃ�×�'�!ųȍBȢ%8Ǘ�+�<�ɨñéɪ-

ȦưBȯ�Þ$!�ŎďĊéɪ.Ï,ðēə-éɪ)�'(.+��ĆŅ-�Ɲ

éɪ)�'9ŗA?>4�éɪ(�=��-ŉæ(�ð-ĆČĄǉ�ȩȸ�>�

)-¢¨.Ą(�$!��?5(-Wk_y(.����-ȰȻ-ɑ�,Ě�>

ƭ&�,.ȑ$!9--��?BɁ�'´ßÿŽBț)�Ƽ(.ĝ+�<�

ȵɪ�Ƨ$'�!���ë-Wk_y(.�?BɁ�!ƂǸǐȜ(�$!� 

� ÕżxċɦB\yj,�!Ntyf(.�5�,Wk_y(-ǻɮB÷Ǖ,�

�Ųɦð-���Õż+-��żƉ,�Bɫ$'�>-���ŲżƉ-��-z

ɔ.ɦð�ċ�+-��*�?/ć�,+?>-��)�$!éɪ,%�'�

-ÑìBǚÁ,Ȋ�Þ��ȦưǬBŧƓ�!�ÓÄȋ!#.Ȑ<ȐɃ��5!.
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ȤB.�8)�!åî-�!#��ċɦ(�$!=Õż(�$!=�5!.ƚ�

+U\uKYFf:ȳȦBŚ�+�<ǉ�'�!=�'�>�),ƭ&����

,�?Bäǒ���-Wk_yBɋ�'��$!ƭŞ#�Ą��ĀA$'�$

!ǻɮ-�(��-Wk_y-;+Ěȯ)�Ƶ����ÕżxċɦBɁ�>ɐ

(�>)Ǟ¥�'�!� 

� żɦ�Ƶ-�=ŸBȊ�>Ntyf(.��?5(țA?'�!�ð-�Ƶ�

�Ųżɦɚ£Bůê�>Ã)+=ļ+�$!-�,%�'Ȋ��5!ǩ{Nty

fßƚ,��ë-�ƵWk_y(���-ð,Ě�>ȐɃ-ŉȻ�ĀA$'�$

!ǻɮB9),��?�<�B�?/;�-�,%�'�ǜǧ)đ�ɮ-�ɥ�

<ȴļÃ-�>ŧƓBț$!� 

� œĻ 70ī-żɦĎǉ´ßÿŽ-Ntyf(.�ď§ɭǘ-œĻ 70īȷȯ,�

A>9-)�'´ßÿŽ�țA?!�´ßÿŽ(.5�œĻ-�?5(-żɦɚ

£Bš=Ɉ=��-|(żɦ-Ďǉ�żƉȱ)ɦðȱ(ßz-ÿŽBǐȜ�!�

żƉ.�İ9�ȺȆ�BØ,�'�!-.�đ"��Ƨł+�<żƉ�<ĭă-

«Bȝ$'�!ɦð+*�åɅ-ȝĒð.��,ǚū)ȲŉBŋ�>�)�(�

+�$!)��)B�żƉ-Ďǉ.ĚȯBɋ�'Ķ�đŋ�!�ɦð-Ďǉ!

#9�żƉ-űƱē).Ž<�,ǎ+>żƉ-Ďǉ-ƉķBǖ,�+�<�ɏÒ

Bȫ��)9,�%5(9ƤC(ǉ�!�Ą»+ɢ�ɰcy^_yɱ)�'�ż

Ɖ-ĎǉBǵǗ,ƾ�ÊĔɰŚŬɱ�'�!� 

� ÝNtyf,´ɋ�>-.�ɵĎƇə-�ƵBɋ�'ȍ5?!ÔŇ-Ǻ���

�B�ŉæ�>�ȋ�)���?B÷Ǖ,żɦ�´,Ǵļ(�>Əǹ6BƙǮ��

ð-ƏBɁ�!ȣƼ,Ǩ$'éɪȦư,ȑ$'�>�)(�>�%5=FwYy

_Sp_t+ȣƼ)DF]w\E\E-ĸő3)á�$'�>� 

 

5.2ăȨȱxăŵËRFbyPwXySDl 

� �?. 2007 ī�<ɦð-ɖġĂðȱĄĎƐ)-ə(ɘĉ�! TV �ȼSU\

lBǊ�!ÞßŢƖ-ǻɮBñÛ,�2009ī�<. 8�ð 8ĄĎ,�Ƶ-ǭîB

Į��ăȨȱxăŵËRFbyPwXySDlɰMultilingual Multicultural Cyber 

Consortium: MMCCɱBǼő��Ġɘ�>ųȍđɂ(�>�TV�ȼSU\lB�

$!ɒɠÞßŢƖ.��Ƶ-�əŤŅ�)�Ƽ(.ǗŤǓ+�Ƶ,ƫ4>)ɛ

ǋ��>����zŸ(�TV �ȼSU\l.���Ȑð,�+�<,�'�Ƶ

)ȩȸBț�)�(�>!8�ĞúŔ-´Ƅ:ĚȯxÎ-żĪË,%+�>
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�

"�(+��ǗŤ�Ƶ(ɝ=:���zŸ�jFas\E,+<�>B�+��h

ylĚDGHF�(.+���hylĚhyl�)�ĚǪ+ɚ£�đǅ(�>� 

� œĻ 70ī,�!> 2015ī-ŢƖ(.�ż�ɦ-ĄĎǉ�Þß(�ƌDTD�

1 %,+>!8-ȩȸBț$!��Ȕ-ƮĆČĄĎ)�ð-ĄɍǆĥĄĎ)-Þ

ßŢƖ(.��ȔĄ©�ƦÜųȍ�ĚżxĚ�FmyT,%�'�ĄɍǆĥĄĎ

©�U\uKYFf�jUPkùɐ�ǎŵËǆȦ+*-ǐȜBț$!�zŸ�ɦ

ð-ɖġĂðȱĄĎ)-ÞßŢƖ(.��ȔĄ©�œĻ¸ǆxȿ®éɪ�ɨñé

ɪ,%�'�ɖġĂðȱĄĎ©�ŎďĊéɪ�żɦɚ£ɰœĻ-ɭǘȷȯɱ,%

�'ǐȜBț$!�đŹÀ,.ŉȢ-ĚǨ9Őł�?!��ǸA$'6>)�Ď

ǉ!#-ÕŁ.�żɧȯ�Þ�)-(�+�\yj,%�'�ǄǗ+ŉȢ-�

ũ�(�';�$!���?5((zǍ;�ŢƖ(�$!���5(({Ɖ-ş,

±>ŢƖ(�$!�+*)�$!ŉȢ�Ɋ4<?��ň�|,ɯ�Ȯ¢Bļ!�

2016īİ-ŢƖ(.żɦ´ɋƦÜųǡƀB\yj,ŢƖ�țA?�ÓÄĎǉ�<

ßƚ,ɯ�Ȯ¢Bļ'�>��<, 2016 ī�<.ɖġĂĄ-ŢƖ�DTD´ß

�ȸ�,ÄA=��?<ųȍđɂ-őƎBǷ��'�>� 

 

6 ǸA=, 
� FwYyLtZort+S\EVwS[fųȍ,9ɋ�>�?<ȠȨȱxȠŵ

Ë�ȈǓ+ųȍđɂ.�ƷĂ-Ďǉ,)$'.�żƉ-Ȩȱ)ŵËBĎ2ú(�

>)´,�żƉ-Ďǉ,.Ăð-Ȩȱ)ŵËBĎ2ú)+$'�>��<,.�

?5(Yey)�?'�!űƱǓéɪ��+A#ƦÜǓ+ȵɪ:��ǋ�ĿB 1

%,�'Ö=ǹ74�Nvybt+ȵɪ,%�'ȱ>ú,9+$'�=��?B

ɋ�'�Nvybtſ�,Ư8<?>�FwYy_Sp_txDF]w\E\E

:FwYyLtZort+S\EVwS[fBȍ7ú)9+$'�>�ÀɊ�!

;, Byramɰ2008ɱ.�FwYy_Sp_txDF]w\E\E:�FwYy

LtZort+S\EVwS[fBȍ7,.Ăðȱųȍ��ǩz,ȨȱBŗ"

�(+��ǎŵËǆȦųȍ��<,.űƱųȍBÞ���>4�(�>�)�ǩ

�,�Ï,ǛȻ-ugt(.+��Ōİ:țÈB�ƴÈ�ŀȡ(�>�)BɊ

4'�>��?<-ųȍđɂ.��?BȞ��>ƚ�+őƎBǉ6¹�'�>)

Ȩ�>(�@�!"���?<(.�ȠŴ-ȨȱBǊ���%ŵË:űƱéɪ

Bŗųȍđɂ-ȁ�)�'-ÇƎ,%�'.�>ǣİŽ<�,+$!��Fw

Yy_Sp_txDF]w\E\E:FwYyLtZort+S\EVwS[f
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-ĸő,Ė��>-.ųȍđɂ-�-µ�Ǔ,*-ȡì(�>-���+A#Ƞ

Ŵ-Ȩȱ�Ǌ,;>-��ŵË:űƱéɪBŗ�),;>-��5!�Ė��

>)�?/*-;,Ė��>-�+*,%�'5(.Ž<�,(�'�+�� 

� �?<,%�'Ž<�,�>!8�2016īİ�<ɦðȱBĎ1żƉȱBų�>

�ȠȨȱxȠŵËfvNrl��ɘĉ�?!��<, 2017īİ�<.�-fvN

rl�,�ƌDTDĎǉdJyrl�Bɘª���-ȨȱBĎC"÷Ǖ-|(ƌ

DTD-´ǉBȊ�>ú�Ȫ�<?>�),+$!���!đɂBɋ����

-ȨȱxŵËBĎ1Þ��Ďǉ!#BȠȨȱxȠŵËǁŌ,ȇ��)(�ƌDT

D�)�'-DF]w\E\Eĸő�¤Ɏ�?>�)BƇĺ�'�>���'�

?<-đɂ��qyv[cßƚ�ƌDTD�´,ǉ�>!8-ȨȱųȍűǬBȊ

�>|(�;�şɗBŧǟ�>!8-zÅ)+?/Ĭ�(�>� 
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͋� vb�s�

� ǔâú́ʵu˝˘�̺ĳ`e�uovrwfƻÚsõT�^ptŲĝipfʓ

äȦŲǔʣ́ʵu�ÔÌÎ¸¤¯ÍÔt̪���nuhg^u�Ô��¼Ƞʘu

ĪħvfƭƙrqŲurˍƅtnkhŦũ�Ĺ÷pan`��^ptűo�ps

�py���g
^��uǔâú́ʵu˝˘vǔâuǉǋ`�õT�uofƫŕ

sʯt��upʴT��no�g�

� asaǹȋvĐuŲǔuˍƅŢonkhpŌǾsfĨƅŢonkhu�ãƃo

n�gɷuÚɤuƫŕuh�svffuˍƅpĨƅuÛǶuãƃtnkh^p�

łyȧ�fǳŒǶuȔ�˷Tnfuǔâú́ʵuʣ́sǁ�̿eff��ƻÚs

õT�Īħ�c�^pt̛ˑruovroi�psgfuh�svǱtɇƓan

uno�ƃ̦sˍƅpĨƅ�ʣ́ahéhuǔâu˙ǒ�˙̞c�ǂˑtn�g

fuǔâu˙ǒ�slnvǳŢikhʚŢoǹȋˣ�žyʚŢufanÚɤuŲ

žɟtfʻĜ̒u˘ˣħAAǹȋˣf˅ˣf̴ŢˣAA�ÿknfǳŒǶuȔ�˷T

nĐuŲǔoČlohéhuǔâú́slonʴTfƻÚsõT�Īħ�c�p

ah�ffuˊɐfu�utÚɤƫŕslrt�uovroi�psg�

� fpahʴTs� (	

 Ƭð̣fʔʵuǹȋˣÜʝ�Ì¤s Critical Content-
Based Instruction (CCBI)u�ÒÂÔ³Ò¯�Õ̗Ł�Ē�fʓäȦŲǔÜsŲǹ

ȋƥţuq^ssø�f͈Ɠrwp�ǔâƵǾ͉ǹȋˣ�ˠahǶh�Ţʙ�ř

�d˚tǔâú́�öof�Ò¨¹ÉÔ�̞ɣafȀu˶^af˅ˣsʳ˜c�

popŁ�ʢ��fžɟhjpƃ˻anuhg�

� (	
, Ƭs�v`�sǵhsÍÍÔ¤`�h�ÔÌÎ¸¤¯ÍÔÓÆ¨®Ô

¨Ó¢Ò�Ð±�¡Ô͈Oral History Metadata SynchronizerfðØ OHMS)2u¶�

ÍÒ�Îɕ�ÿknf�Ò¨¹ÉÔu¹®��fǹȋˣp˅ˣofuÆ¨®Ô¨

�Ōȉĳ)ah®£¨Î�Ô��¼� War Memories: Intergenerational Intercultural 
Oral History Project 4͈ÚïfǴĳ�˷T�ǔâu˙ǒu�ÔÌÎ¸¤¯ÍÔ½Ð

£��¯͉panffuȠʘs�ynfuüȞ½Ð¦¤u˟ˊ̝ˤ�ʧynȏh

������������������������������

�ĀTw¸Ð¢Ã�Ô��¼ LWWT0%%LMUS9LM4(�(UGLMYM5K�1T%M5HI>DI5�LW4P asa^u�Ô�

�¼vÕʿľĨŧoʧonr�f��űȡrǔâú́ʵu˝˘têƻĨT���s�a�rog�
(�OHMS v�ÔÌÎ¸¤¯ÍÔu��¦¤��wc�^p�ɲɭsfʚŢ˯ôŠȀ̽s�uǨĩ

�ły�Ò¨«�ÔŲžuÎ�Ô2 ±Ò� �ÔÌÎ¸¤¯ÍÔ¦Ò¨Ôt̠ɫah�Ô½Ò§Ô

¤u��¼�½Í�Ô¢ËÒofA#5. o�Ò�Ô°ou�˘ˣr�ûso�ÿT�g�
)�iŌȉĳjv¨�ÄÒ��ŋ�e��psƍǄ`enn�popǎŒon�g�
�LWWT0%%SLP(�M5JS%=(U�4I4SUMI9�M5WIUKI5IU(WMS5(P�M5WIUG;PW;U(P�SU(P�LM9WSU?�TUS1IGW%�
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͈ƃ˻͌fSugimori 2016a, b͉g^u½Ð£��¯�̊an OHMS �ÿoƼȏu

żƪiys̷�dÆ¨®Ô¨�Ōȉĳc�ǎŒfɘsfu�Ò®�¢Ò�

͈Indexing͉pœw��üȞ½Ð¦¤uǹȋˣǯʸzuǄɠslon�ʴThog�

� ~i  7�" �ÿpĥȬ̥ikh (	
� Ƭsv�Ò¨¹ÉÔu¹®�p˅ˣuʳ˜

�fŌbÄ¢�Òu�Î¹�ÒŲžu̅ïǹȋuŢ̦Ň�uˬʱs�ÿkn��

ofʳ˜�ǞƵahʔʵuŲžuǹȋˣ�Ì¤užɟp�Î¹�Òužɟtƃ̦

s̪o®�¤�«¢ËÒ�c�»�ÔÌÅ͈ðØƃ˻͉͋�̠ċahuofuʤ

ȓrq�̇{�g�

� ʳ˜uɠˣ�ŏŒc�̐ʈouˠaŋoovfŠ�d�i˫â×sn�ř̸j

͈Ȅɡ (		,�sɳ̳afǯƦuǎ˒uǜaîy͈Kubota 2016�sr�ro�ps

c�svqpou�usslonʴT`e���Ŭ̳�nkhg�Ì¤u˯˫o

ɋaoƍʐt˶uhǾuƍĚvfquǢȞʵ�ɳ̳ap�̬ao˨̸on�gʔ

ʵu�Ì¤uĀ�ŪsȂƻsʴThog�

� �

͌� Đˊɽʍ�

� ǔâu˙ǒpop¯º«�vėƇ̛˓ŧuǹȋˣǢȞrqoŁ�×z��nu

hgĀTwÞĂɡvĴʚpǹȋuŲžsry�ǔâu˙ǒuėƇ̛˓ŧuǢȞș

�ƃ˻�ūőanuh͈Kubota 2012, 2014, 2016, ÞĂɡ (	
�͉gfuǢȞvȋf

�Ò¨Ô³«¯fȪŇǯʄȀfǵʶrq�ÿkn�Ì¤o˯˫c�utėƇu�

pon�͈Kubota 2012, 2014,�ÞĂɡ (	
�͉g�

� asa�Ì¤ėiyu˯˫oʡ��uovrwf�Ò¨¹ÉÔrquƃú́�

Ł�Ē�h�fžɟuǹȋˣu½Ð£��¯��Ò¨Ô³«¯oɫˌc�rqu

Ⱦį�ūő`�nuno�ghpTwfÜː̗panvŲurǹʜé�ÄÉ²

�tn�¢��oǯT�̅ȑ	(		/��(	
	�s��ǹȋˣ͏Ƭɟu�Ì¤ovfž

ɟu�¾Ò¯ľĨfÝċfǹʜäÚzu�Ò¨¹ÉÔpŃ̇˙̞�Ł�Ē�no

�gŃ̇˙̞vǹȋˣoȫaf�Ò¨¹ÉÔľĨʵuǔĥs�ǔƻsʼ��Ò¨

¹ÉÔľĨʵuąéŇ�ǹȋˣo~p���¼×oĔ̠ano�gːɂƘ¢�¯

ÎoǯT�Ȋȴviʇȱ�Ò¨¹ÉÔ½Ð£��¯j� (ƬɲuȂƻuǹȋˣ�

Ì¤sŁ�Ē�fǔâu˙ǒuř̸s��Ì¤o˗�no�͈Ȋȴ (	
,�g~h

ÃÏÔ¢�uŲžoğʝ�Ì¤u͐ŜĜuǢȞ�ǔâu˙ǒ½Ð£��¯snn

hˁļ͈(	
-�o�fn~�ǹȋoɺ��noro¿±Òǔâĺɗ̽uʠë�f

�Ì¤u½Ð£��¯panǹȋˣoüǓaf�Ò¨Ô³«¯oĔ̠c�pop

Ⱦį�Ł�Ē�no�g~hˁļ	(	
-�vƃ̦u�Ì¤ėuôˠ�˪ˠĜȒaƍ

ˠ¤¯Ì£Ô�ǝěanr�fƃ̦s�Ì¤oût˶uno�s�ǢȞʵtˢ

ˮc�¸Ò¯s�r�ɿŘsƊ�g�

� ǹʜézu�Ò¨¹ÉÔrqƃ˻ɭrȾį�Ł�Ē�h̅ȑfȊȴ�v^��

uȾįuʣ́tfžʲʵuŲžĶȞƻuɟɃžʲpanuǹȋˣ�fʌȟɭr�

ÄÉ²�zuȾįľĨsʤxlono�popǖǄT�ƽnr�,f^u�p

rƃ̦uú́uǎʱ�ǡǪano�gasa̅ȑfȊȴ�uƃ˻vŲurǹʜé

������������������������������
���Ô¤ōv International History of Modern Japan�
,�ʔʵpu�ÄÉ²�Ô¢ËÒ��g�
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�ÄÉ²�tŽťc�Ų̘ƣr�ovu�uovrousgǹʜééŃʻút

Ɠroƒ̘ƣovf^��uĐˊɽʍ�qpɟse�i�psgȋʋovƒ̘ƣ

o�fu�«¦Ò¤vŁ�Ē���p�^p�ɿanowg�

� ȋʋȯ{�ƃ˻ovǹȋˣ�Ò¨¹ÉÔu˅˜�Ǘph�fʳ˜�Ł�Ē�

hǹȋˣǯʸuĐˊɽʍslon�^^o˗�nruhogɖ̜͈(	
)�vʳ˜

s�knʳ˜pžʲɲȢpu̢ā�ɺ�fļˣo˦�^puǎʱt�s�rqʳ

˜uĢɏ�̇{fǹȋˣǯʸsŁ�Ē��^p�ǥŶano�g(	
, ƬȊɝťf

ʚŢov )	 uŲžoʳ˜͈̊˜͉u�Ô¤s½Ð�ÌÅt˛ʰ`�͈Zielinska-
Elliott 2016)ffuʳ˜�Ô¤uǓȓ�ɫˌ`�nuh͈ȇȃ�(	
) í�g�

� žȉēúu�Ô¤panʳ˜�Ǘpuovrwf½Ð£��¯panǽčʳ˜

�ahƃ˻Āpanvf(	

 ƬuȐǹȋŲ̯Ɏu°�ÉÆÒ¨ÍÔku�p�

ſ�lużƪ�ʚŢu 
( uŲžuǹȋˣ�žy×ʝ�Ì¤užɟtĜǞanƁ

Ǔ`eh½Ð£��¯tn�͈ɥƟÓɄɡ (	
(fɥƟ (	
�͉gf^ovǹȋˣ

žʲʵtǞƵ̗Ĝuǹȋˣɫˠ�ʶuŁ�fǴż˶^a�aff��˅˜aff

u˅˜�żƪsr��psɻwaf·®ÊÔŲžtȂʡɭsʫ̪c�pop½Ð

¦¤oˊ��hg½Ð£��¯vǯʸɭsvpn�ȄǎʱrȾįikhpɥƟ�

vʩǟano�tfǴżr^auh�uʻɒôˠuʶuŁ�tžʲʵspknŞ

̬ikh^p�ǡǪano�gʻɒôˠuȦu�prɘƿt̬a`uļŝikhg�

�

»�ÌÔf˽˼f˘oɳafąéuwef̋`fʡʤaroǴfǈǴff

a�nf̲ǴȻɭrǴ͈ˠʵu̡̓o͉fƬïƠrqȡh�	ɥù� (	
�0�

)���

�

� f^ovʻɒôˠtǹȋˣȭˣˠʵuǯŖo`T̬askh^p�ˢ�no�g

~hǴż˶^a`�hǹȋˣ��psʳ˜üȞt`�htfɫˠű`t�s�

roh�fʳ˜�żƪuƶsˇjlse�~osfžɟŌŭfǯƦpusr�u

˯˫tǂˑikh^p�̇{no�͈ɥƟÓɄɡ (	
(fɥƟ (	
�͉g^u�p

r¹®�użƪü�uǯʸƃ˻vfɝť�q^soʧy��no�i�pg�

� asaiżƪj��x��´Ð£Ôpʀôu̢āvȐǹȋŲ̯ɎƵǾs�ɝ

ť~ou|�uǱƬu̡sŲuwůĳahg~d�Ò¨Ô³«¯×o¹®��˓

ʷah�fŲur®Ô¨�Ǘp^pt��ǹƩɭsrkhgfuʤȓfʷ˔̧t

oʵtżƪtlonoro¹®��˓ʷa�ppan�ǎŒtŁ�roh�sÙ

Ģɯ�ˍkno�popˢˮtƭ~�fżƪuro�Ò¨Ô³«¯×u¹®�vf

ȋȏĂ˝`�no�{uon�̧toʵu�´Ð£Ôzu��¦¤uƫʕļĤ

͈14IUMG(5�=MWL�4M9(FMPMWMI9�1GW�sŀc�popǘĠt˶uhglos (	
-

Ƭ͑ȃð̣f̖̌ǭƮpƝÏ¾Îu�Ò¨Ô³«¯×u¹®�użƪuƴģtȷ

Ƃ`�hg^uȿ�vêƻÚɤs�ȼĿanow�upʴT���g~hŲur

®Ô¨�Ǘp�psrkhêf®Ô¨�ǲɞc�^pt��ȵ�����psr

knuno�͈2SP�(	
-�g�

� żƪuʱİĳ�ǤTfCS;#;FI v¹®���«½ÐÔ°c�pŌǾsżƪ�l

y��´Ð£Ôu`�r�ǫˀsī�oo�g6SSKPI#U(59P(WI uʳ˜u˴�
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Ŏ×anunuhgfpv˘kn�ȤȚs��Ȁu˶^a�ʳ˜sv̤ɤtƩs

lu~pp^p�ɺ��nr�féuɫˠtƁēsȨawȀu˶^`�h�ʳ˜

`��^pvroi�pgasaƐȏuɫˠuȀu˶^a�ʳ˜üȞvfê~o

u�psétɑs�ˊpuovrwf~dȤȚs`enffu̡̓o�étɳc

ƶsů�knowuovrospʴTno�g�

� �ÒÌ�Ò×u¹®�u��¦¤����wc�h�uǵao�´Ð£Ô̠

ɫ�̎���nuno�gȋʋuƃ˻͌vffu�prǵao�´Ð£ÔuÕ

lon�  7�" ¶�ÍÒ�Îɕpʫ̪aroʻɒôˠu¹®�̞ɣ�ÿknuƃ

˻on�g�

�

͍� ǔâu˙ǒ½Ð£��¯�
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ēnfʻɒôˠuʶuŁ�s̲ƩrŞ̬�ɿafǾ̡�syn�Ȁu˶^avʻ

Ĝ̒iyov|p�q̎~rskhgf^oȦuƬs�vfǹȋs�uɦžɟu

ǹȋˣ #1 pʔʵt 6SSKPI�4SG oȀu˶^a�n�sb�ɠǎc��psrkhg

fan^u½Ð£��¯vžɟuǹȋˣħtÕɨ̓opǆ���f)Ƭɟu͌ž

ȉɲuǹȋˣ�Ì¤͈�ÌÃ¥ÔŲžuȂƻuǹȋˣ�Ì¤͉uƻĵsĒ��^

psahg�

� a�Ò¨¹ÉÔu˅˜vCoükhȀu˶^a��psˊkhg6SSKPI�4SG

sȀu˶^a�̂efžɟpʔʵtĜǞanˠaŋort�ʳ˜�ǫŚ`ehg

¹®�v CS;#;FI ŝenn�g�
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Ò¯sĜy�sf�Ò¨¹ÉÔoˣ���ėƇuû�̛ˑp�ran�ÔÑÔ°

sĒ��sf¦�ÆÒ¯uėƇ�qu�psˑǺpan~p��srqvēnü

Ȟsǩ��éuʴTssskno�g�Ò¨¹ÉÔ_psǞƵc�žɟu¿��

ü�fǹȋˣ TA pʔʵoɠǎahȀu˶^a� Google Doc oĕȄafʳ˜�

ĜĦanžɟpʔʵoƈ̸san~d˜an��gf���Ì¤sǠjƉ�ˠa

npg¦�ÆÒ¯ĜyfˑǺffuíuÆ¨®Ô¨slon�ˠaŋort�̎

�no�g�

�

������������������������������

(� 7�" Ç´ÍÒ�ÎɕovʚŢ˯ôŠȀ̽Ý̸ɲ̞͈�MFU(U?�SJ�3S5KUI99�";F1IGW�7I(HM5K9�

uĆˎtüȞ̐ʈoʻįɭsɝ�f̕Ǜou��psü��nr�fƃ̦sʚŢ˯ôŠȀ̽Ý̸

ɲ̞s��Ò¨¹ÉÔu¦�ÆÒ¯s̄�ɸy��pšįano�g¶�ÍÒ�Îɕs�fu

Ēħɣ̳vn�tf(	
- Ƭ͏ȃɝťf̌įv~iourog�

)^��uƞʈvē̗��rwnvoyropop�yovrogOHMS u��u�´Ð£Ô

v INDEX sn�tfq^~oʟswÖƌs Indexing �ˊpsvf�g�uüȞʵsò`�no

�gTRANSCRIPT �ÿ�ro OHMS ÿɠĀ�n�gĀTwØu�prè̘uŕȎuǴĳuůĳ

slonu Antioch Ųžužɟ½Ð£��¯tn�g 
http://ohla.info/culture-change-in-wazuka-japan/ 
�
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� � Š͔͋OHMS ¶�ÍÒ�Îɕu�Ò¨Ô»�Ô¤Ā� (URL vȽ͎ľɓ)�
� �

� c� ǹȋˣp˅ˣuÆ¨®Ô¨�Ōȉĳan��¼ �¯oĔ̠c�g�

� �Ò¨¹ÉÔ¹®�pȀu˶^a�Ő�Æ¨®Ô¨�Ōȉĳc�h�sf¨�

Å¤¨Ò½͈WM4I9W(4T�popüȞ�c�g^�v¹®�uʻɒôˠ�f̗Ĝɭ

sʷuff�t˘��no�Ȁu˶^a�ʳ˜u̗Ĝ��Í«�c�üȞon�g

^�vÍ¤²Ò�sƸʐl�upʴT���g�

� ȋ½Ð£��¯v (	
, Ƭs� 6UI(W��(OI9�3SPPIKI�199SGM(WMS5�	6�31��Ĩ

ɰŲžu  U(P�7M9WSU?�M5�WLI��MFIU(P�1UW9�	 7�1��ľĨ½Ð£��¯prk

hh�fľĨȖŌŭuķħtŅʹprkhg 7�" sˡao�Ò��«�Ųž

2USSOI�2U?(5�Ȱs�� 6�31 uǯŖpžɟzu¯ÏÔ²Ò���ÌÃ¥ÔŲžo

(	
, Ƭ͍ȃs̠ċanfÿoǶ�ž�ig 7�1 ��¼ �¯uʗɞv�Ò�

�«�Ųžu HMKMW(P�(UGLMYI9�GSSUHM5(WSU uìã�łyǠlžɟtǞƵan

o�g�

� žɟhjv 85HI>M5K u½Ð¦¤vɘsʽŒ�ǠknŁ�ʢ�igáƂah¨

¤�panuʳ˜vʡàouhtfʳ˜uˠaŋoovǯƦpanfuƍĚo�

skhusʴT`e��hŬ̳�nkhuofȦsfu^pslon�̇{�g�

�

͍͊͑� ʳ˜ˣ��x�ǎ˒uƍʐ�

� ƃ˻͌sronvfÕʿsȿƤano�˜ˣslonfžɟtf�v̡̓oi

pƴwÝƳaf�Ì¤ṷşȲtʏɒfʨƳc�Ŭ̳tnkhgf�v :SUI(5�

B(U �iȈ̈́ǔâjp̴Ţé�Ò¨¹ÉÔľĨʵtǹȋˣo˘knonfiȈ̈́

ǔâjuiȈ̈́jv̴Ţ�ǈw˘kno�˘ˈis�ÿp{uovrwfi̴Ţ
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ǔâj^ftȨaoˌɝip̴ŢéžɟäétƴoˣȲoÝƳahǾikhgä

évi̴Ţǔâj^fȨaoɠˣipf̴Ţoʲknuhpǆ���ȪŇ˥Ǽ�

Ÿ�hgasaʔʵʻ˾f̴ŢuȪŇuɺˮtɀwfû�ʻă�Ǡkn̆ʖou

rogi̴Ţǔâjrqʶoh^p�ropǆkhtf^^~ožɟ̒�ÙǍǅ

sc�ˌɝr�fi̴Ţǔâjpopˌɝ�þ˙ahǶtooui�pspǆo

rt�äéu˥Ǽ�ʶohgŢs�knšȄō˞uœxǶv̓p^pvɜawr

wffuÝƳ�ʶonŔśsi¾¯±Åǔâjt¾¯±Åovi�ÆÍ�ǔâj

pœw�no�pðĥʶoh^p�ǆoěahgf�ofuŬo¾¯±Åéžɟ

s¾¯±Åǔâu¾¯±Åouœʆslon˴řahtf¾¯±Åǔâuœʆu

^prqʴTh^p�ropopȡŻof¤ÃÔ¯»�Òo˩{ʧy�ws�o

û�ʖTnw�roglosi�ÆÍ�ǔâpœw�no~cjpǯTnw�h

tfǢȞ�ʡ��uǾ̡ikhg:SUI(5�B(U u˜ˣuř̸v˩{ʧyhtf˜

ˣ�ɾƂc�^prwfužȉvʡ�khg^uǢȞvųǮikhspǆkhtf

ȂƻuǢȞuƻfı̪�anoh�yovrousffu̴ŢéžɟvʃuÍ 

Ôª�¢¤¨Ò¯sʐĆˎanun͂s`�hgǹȋˣuǢȞvrwn�ʎon

o�Ǿ̡s½Ð£��¯�̎�hopʚŢéžɟ�˘knuhgfanfuʤȓf

ê�Õʪsžxʧyno�g�

� ǯƦtʻĜtǑ�˕a�i˦�ɗ�˦~e˯˫c�¨�½uǢȞovfǯƦv

ğ�s�ɺˮuƠožɟ��Ď÷shjƀēŤso���gfan^uəȺØo

žɟvǯƦs�n�ʴT�ǜaîy��hpǏb�cwr�s�a�rog�Ò

¨¹ÉÔrqÕúûtěnw�s˧�Ĝs�roƃ̦ɭrƃ˻ovfǯƦvĻư

sʖTtěedfħ̢ā�ƛ��ɹ̡t˶u�cos�a�rogasaǯƦʻ

˾tʖTtĜs�roəȺvfžɟpp�sžyəȺ�ü�icgǯƦtƀēŤ

s˾�ʰsdfÍ¤��Ł�ʧy�^ptŲĝovrospǆpg�

�

͏� êƻu˨̸�

� ēú½Ð¦¤uȂƻudfʓäȦŲǔú́ʵuƆǸf^u½Ð£��¯s̢�

khžɟ��Ò¨¹ÉÔc�̗Ĝt|p�qounorogɝťfǔâʣ́ʵ�

Ɏƅs̔��héhjuŮ�®£¨Îĳc�Īħvűwuéuǖ�ć�n`�n

o�tfɄwfu�Ò¨¹ÉÔuėƇslonʴTfƐȏfuŮ�õT�on�

pf®£¨ÎĳuĪħ�ah˃oÚïvͅŻsǀafěȏ×tkh�Ô��¼u

ˌ̳svěn^rog~h�Ò¨¹ÉÔľĨʵuƆǸuŮ�õT�Īħ
�n~

�~i`�norouoŁ�ʢ�oouhog�Ò¨¹ÉÔ� Wikipedia s�Í

Ò�`e��psahog 
� �Ò¨¹ÉÔvȋʋȯ{hi̅ïǹȋuŢ̦ŇjðŰfʔʵtǯT�iʀô

uÜuǹȋˣjpopʀô˘ˣžu�Ì¤o˪ˠĜȒ�ǯT�Ǿs�ÿkno�g

ǹȋˣ�ɺ�rožɟ�łˬc�˅ˣoǯT��Ì¤ruofOHMS ¶�ÍÒ

�Îɕo˅ˣpǹȋˣuÛǶtɿe�^ptƸʐkno�g�Ò¨¹ÉÔ¹®�

������������������������������

�ǹȋv̟ƎŢruoʓäȦŲǔʣ́ʵu�Ò¨¹ÉÔt~iÙŅʹovros�a�rotf

ÀÐ�Ô¤¯ɽʍrqsronvfÀÐ�Ô¤¯ɟŽʵtæwr�ȦuÚïuɽʍsÜǁtʇ�

lln�g�
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�c^TF°Bc^T�ƐƠɟv�]MTi-ə8: 
ĚǦ.v�]MTi+)-?�+éAș8�v�]MTiF)-?�+Ŵ� � 

A ‘TASK CREATING TASKS’ PROJECT: LEARNING OUTCOMES AND JFL 
STUDENTS’ PERCEPTIONS OF A LEARNER-CENTERED/TASK-BASED PROJECT 

 
Ǿǁʋď 

Tatsushi Fukunaga 
ph��ĕĚ 

Purdue University 
 
1.� .�:+ 
� Ơȃ.�ȎĆ�Ɉʏ+	BĕĚ-��ȔƐƠɟT�^'�1 ĚƜ(16 ʅʜ)+ǏA
ĞƎ� ĚȩȬ�Ŏ/c^T�Ŏ-ƐƠɟv�]MTi+$
&-Ğɳċö'	B	
ƠĞɳ'.�ƐƠɟƅȰ(
�Ɖȳ-�'ǽ§äÓFǴű�Ěȩǈ×(Ƀ�ǜɪ
2011)FǴǲ(��ȵ@-ȷøʝŎ(l�_�Ěȩ^cK�+ő� ƐƠɟĚȩc^
TFĚǦȵɷ�ɕɒ�ĞƎ�ɗ³�Bǈ×FɄ*# 	ƅĴ.�ɑɟĚȩc^T-

Ʀș8(Ellis2003, 2009)(v�]MTiĚȩ-Ťʬ(ʖƝ 2012)FĚǦ+ŻǼ��ĚǦ
-v�]MTiĞƎFƀž� 	Ƀ�ǜɪ(2011).�ĒĆɟƅȰ+�Bǽ§äÓ
FǴű�ƅğǈ×FĞƎ�Bʢ+ǫř�5�ǖ(�&�(1)ÄġFʒɌ��(2)ĚȩȬ
¹�-ȷøFħʒ��(3)ēƯŕFǣɐ��(4)ƉȳFʒɌ��(5)ĚȩȬ-ȵıĞǢF
ƀž�B�(- 5ǖF	�&
B	ƠĞɳ.�- 5ǖFĶ+ȫş��v�]MTi
Fʂ�&)-?�*ƐƠɟȲÒ�±�B-��7 �v�]MTiFʂ�&ƐƠɟ

'¯�'�B?�+*A 
-�FT�^'-Ĥɚ=ƅĴ(-¹�ʨɥ*)'ȥ

Aɽ�ĚǦ+þ
�� 	isfT-ʎĜ.�ĚǦ-ȷø(ʝŎFɯǖ+�&�1Ě
Ɯʜ'ĞǢëȲ*v�]MTiFĚǦ(Á+Ʊȕ� 	T�^'.�ĜƜǲ+v�

]MTiʆŵǠǅ-ǯɅFɄ*
�sIǈ×'ïv�]MTi+Ĥ�&tJ�jo

fTF�	��('��
-v�]MTiÄġFǣɐ�BƳ§(� 	Ó�&�

ĚƜƘŊ+.�ĕĚÄĒ-ƐƠ�Fù2�v�]MTi+$
&-y^c�ǯɅ§

FĞƎ� 	7 �)-?�*Ɖȳ'�)-?�*ƐƠɟF±�-�+$
&;�

ĚǦ+Ķ+þ
�� 	ƠĞɳ'.�ƅĴ.c^T-Ʀș8���&�v�]MT

i-ǉCFŻǼ�$$;�v�]MTiÄġ+$
&-ƘȘǲ*ǃĜƲ.ĚǦ+�

¦�B�('�	�7';ĚǦ-ȵıĞǢFƀž�BņÑFŬ# 	 
 
2.� ½ɄǺȄ 
2.1� c^T(. 
� c^T=c^T�Ŏ-ƅŶǆ(Task-Based Language Teaching)(¤��TBLT)+?B
ȇ�ɑɟȩŌ+$
&.�SLAǺȄ-ǯĮ((;+��C7'ǺȄȬ=ƅȰȬ+?
#&ē�ɩɦ�C&� (Skehan 1998; Ellis 2003; Nunan 2004; Long 1985, 2014)	��
���-�c^T�+$
&.ǺȄȬʜ+?#&�ȶ� ĜȨ.*
(Ư�*c^T
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-ĜȨ+$
&. Ellis 2003; Van den Branden 2006FäǛ)	c^TFNTZZK_
(ñȨ(�BǺȄȬ�
B�ƍ'�Ellis(2003).c^T(NTZZK_FƑǻ+Ý
Ë�B5�!(�&
B	Ellis+?C/�c^T.ɑɟǈ×+
&řø+Ǚǖ�
ȧ�C�ƅğÄ-ĚǦFɑɟ±ǧȬ(�&Ŵ�B-+Ĥ��NTZZK_.�ɑɟ

ńľ+Ǚǖ�ȧ�C�ĚǦF	�7'ɑɟĚȩȬ(�&Ŵ�&
B(� 	�-Ǘ�

c^T.�Ĥɫ(*Bc^T�ʋŢ'� �ô�+?#&ɗ³�CB�ƍ'�NT

ZZK_.Ĥɫɑɟńľ�Ʒǻ+±ǧ'� �ô�'ɗ³�CB(�&
B	7 

c^T(ñƯ+�TBLT +$
&;�-ŻýȬ+?#&ĜȨ�Ç�CB(�D'	
B	Ellis(2009).�Long(1985)�Skehan(1998)�Ellis(2003)-ĜȨFƾɸ��c^T+
�Bȵǚɑɟ±ǧ�ĚȩȬ�Ŏ-Iv��e���&�řøǣɐ=X{�lV�

\��FɄ*��(+Ǚǖ�	Bɑɟǈ×�+ɑɟńľ-űĩFɄ*�tO�Q

^P�tO�|(Focus on Form)-±ǧ(
�ǖ'ÁʂǖFűſ�&
B	 
2.2� ĚȩȬ.c^TF)-?�+Ŵ�&
B-� 
� ĚȩȬ�Ğʢ+c^T= TBLT'ĞƎ�C X�^F)-?�+Ŵ� �+$

&.��+ EFL/ESLǥč'ǺȄ�*�C&�&
B(Kuo 2011; Hadi 2013; İlïn İnözü 
& Yumru 2007; McDonough & Chaikitmongkol 2007ȉ)	Kuo(2011).�ƅğÄ'ĞƎ
� X{�lQgJu�c^T+$
&- ESLĚȩȬ-ɞɨFK�cr��ɤƧ'
ÇƤ� 	�-țƥ�c^T�ĚȩȬʜ-Ƕ��ǉF¶ʆ�B(
# ȯĜǲ*ř

Ɋ�	# �ƍ�ĚȩȬ.�ǶŤ-ȼɟ-�ƑǸ�=�Ʒǻ�+ʧĶ+ŦÊǲ*Ǘ�

c^T-Õƥ+Ĥ�&ŠǮǲ'	B(ɞɨ�C&
B�(;ÊƑ� 	Kuo.7 �
ĚȩȬ-ȼɟX�^+Ĥ�BɞɨFÇƤ�Bʢ+.�ƅğÄ-8-ÇƤ'.*��

�C7'-�Ktq^i��(
# ĚȩȬȱƔFõ: Úůǲ*ÇƤ�ŏɉ!

(� 	ʙƜǲ*ǺȄ(�&.�Hadi(2013)��TBLT'ĞƎ� ȼɟX�^+Ĥ�
BK��� EFLĚȩȬ-ɞɨ+$
&ɮþȓɤƧFɄ*# 	țƥ�@�ē�-Ě
ȩȬ�łɛX�^FȯĜǲ+ê�ƶ:&A��-ǣǨ(�&�TBLT -X�^�
ĚȩȬ-ȼɟ'-K�c�T\��^S�=�ȼɟĚȩ4-×Ƴ%�Fʵ: �(

FŲ� 	�ƍ'ĚȩȬ.�K���ƅĴ�ʍÈ*ȼɟʈǧȲÒ=ÞÇ* TBLT-
ƅŶ^S�Fƚ�&
B�+$
&ŠǮǲ'	# �(;ǻɞ�C 	�@+ Hadi
+?C/�ŋƢ-ƅĴ�Ŏ/ɧȨńľ+ŞC ĚǦ+(#&.�TBLT+Ĥ�&ǋƫ
ǲ*Ŝļ�ǻɞ�C (�&
B	İlïn, İnözü and Yumru(2007)+?Bi�X- 3$
-ĪĚƨ'ĞƎ� �²ǺȄ.�ƅĴ(ĚȩȬ-çƍ� TBLTF)-?�+ɞɨ�
&
B�FɤƧ� 	ÇƤțƥ�@��Î-K�cr��ɤƧ'.�ƅĴ. TBLT
-ƭŒF?�ǣɐ�&
 ��Ğʢ-Ŷƪ'.ɑɟńľ+ǙǖF
 ǈ×-8�

Ʉ*EC&
 	�-Ǘ�ĚȩȬ;ƅğÄ-ɑɟǈ×+
&�Ĥɫɑɟ-řøǣ

ɐ?A;ɑɟńľFʒɌ�&
 (ċö�&
B	 
� McDonough and Chaikitmongkol(2007).�cK-ĕĚ'ĞƎ� TBLT-ȼɟX�
^F�Ŭł� ƅĴ(ĚǦ-ɞɨ+$
&�c^Tɗ³�Ěȩn�i�Ŷƪɏģ�

X�^ɗ³���&K�cr��h�c+?#&ÇƤ� 	ȯĜǲɗ³(�&�X
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�^�ĚǦ+ȵŉĚȩȬ+*B?�¶� �(�X�^Äġ+Ĥ�&ĚǦ-ǐɱļ

�ʵ�# �(�X�^'-Ě2�ǢĞ�Ǫ�ǟ+IQh{fT*Çʓ+őǧ'�

B(ɞɨ�C �(�ÊƑ� 	�ƍ�šŒ�ʫ(�&�ƅĴ- TBLT+?BƅŶ
Țʴ-ī*��@�ƅ�ƍFĚ3Ƴ§�ŏɉ'	B(
# ƅĴ-Đ=�ĚȩȬ�

@;c^T-éAș8+Ĥ�Bƀž=RKd�^��@+ŏɉ!(
�ɞɨ�ǻ

ɞ�C 	7 �X�^'Ō ǹɨ=ȼɟ^S���IQh{fT¤Ē-Čʨ'.�

)-?�+ņȆ$�.ĚǦ+ɞɨ�C&
*
�(�ɣʯ(�&ÊƑ� 	 
� c^T= TBLT+?BŶƪ�)-?�+ɞɨ�C �+$
&.�EFL/ESLǥč
'ē�-ǺȄ�	B�ƍ�ƐƠɟƅȰ'.�;�; TBLT�	7Aɞɨ�C&
*

�(;	A(ǱǕ 2013)�c^T= TBLT+?BƐƠɟŶƪ+Ĥ�&�ĚȩȬ�)
-?�+ɞɨ� -�(
�ǺȄ.ƺ)*�C&�&
*
	�²(�&�Ǿǁ�

Ǿǁ�Takachote(2015)��cK�ȉƅȰƳʝ'ĞƎ� TBLT +?BƐƠɟX�^
+$
&�Ěȩ�Õƥǲ!# (ċö�&
B��ĚȩȬ-ɞɨ+$
&. 4ƻʡ
-ȵıɗ³\�i(êɧŊI�V�i(
# ʔǲh�c-8+ʮ#&
B	 
� ��'ƠǺȄ-Ǵǲ.�ȎĆĕĚ-ƐƠɟ 401(¤��JPNS401)Fį¸� JFLĚ
ȩȬ��ĚȩȬ�Ŏ/c^T�Ŏ-v�]MTi+��ĚƜʜFʂ�&)-?�+é
Aș8�7 ��-v�]MTiF)-?�+ɞɨ� �FɮǲɤƧ+?#&ŷB

�((� 	v�]MTi'.�ĚǦ�ɑɟĚȩc^TFh[K���ĞɄ��ʆ

ŵǠǅF~lc���v�]MTiŢƥǞFÍ°�B�(�ǂ:@C 	ƠǺȄ'

.��ɓ 3ǖFǺȄɣʯ+ɕĜ� 	 
 
ǺȄɣʯ(1)� ĚǦ.�v�]MTiF)-?�+h[K���ʇɄ�B-�	 
ǺȄɣʯ(2)� ĚǦ.�)-?�*v�]MTiŢƥǞFÍ°�B-�	 
ǺȄɣʯ(3)� ĚǦ.�ĚƜFʂ�&v�]MTi'-Ě2F)-?�+Ŵ� -�	 
 
3.� �c^TF°Bc^T�ƐƠɟv�]MTiƭɉ 
� Ơ�²ǺȄ.�ȎĆ�Ɉʏ+«ȧ�BÀȆȠðĕĚ'�2016ķȀĚƜ+ʛɧ�C
 JPNS401'ĞƎ� 	�c^TF°Bc^T�ƐƠɟv�]MTi(¤��v�]
MTi).�Ŷƪ-�ǥ(�&Ʉ*EC�ŢȢɗ³.¿®- 34ʶ�ÑAł&@C 	
v�]MTiƭɉ.�ĚƜʛėƒ+T�^'ɜȖFɡƑ� 	��&���*�ȵÇ

.ƐƠɟFĚȩ�&
B-����ƐƠɟȲÒ')-?�*�(+ɣʯFś�&
B

-����v�]MTi')-?�*ƐƠɟȲÒF©/� 
-����v�]MTi

')-?�*�(+éAș8 
-��FT�^¿®'ɚ�ð
�ʍĝ�ƅĴ(-

¹�ʨɥ-ƒʜ;ɕ� 	�-Ŋ�v�]MTiĚȩ-ïtM�_(ʖƝ 2012)Fƭ
ɏ��(1)ɣʯǯɊ(Ǒº)�(2)ǴưɕĜ�(3)ɒǩ�(4)ĞƎ(ĜƜǲ*ųAɽA�(5)Ţ
ƥǞ(v�a�g�\��ǧ-y^c�Í°�(6)ƐƠ�Fŭň� y^c�v�a
�g�\���(7)ƘȘǲ*ųAɽA�-ǉC'ĚƜFʂ�&v�]MTi+éAș
G!(Ʌ 1)	 
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Ʌ 1� v�]MTiƭɉ 
X�^ò ƐƠɟ 401(JPNS401) 
ĞɳƳʝ ȎĆ�Ɉʏ-ÀȆȠðĕĚ 
ĞɳƜʜ 2016ķļȀĚƜ(8ƙ 22Ɛʻ12ƙ 9Ɛ)/ʅ 3Xz(1Xzʺ50Ç) 
ĚǦ 12ò 
Ǵǲ 1. Ǣć-ƐƠɟȲÒ-ɣʯ(�ƐƠɟ'¯�'�B?�+*A 
�FȵÇ'Ɋ$�B�(	 

2. ɣʯFɐǃ�BǗ�ȵÇ'ŗċFŷ� A�ȵÇ'ȫ� A� ĚȩƍǆF=#&8B�(	 
3.ȵÇ�¯F�&�̄ ��7�'� �/�7�'�*�# ��̄ �ĕđ!# ��)�=#&

þʯFɐǃ� �*)�ņ+Ȇ$ŗċFT�^}�i=�ƐƠ�(ƅĴ�ĚǦ*))+¨�B�(	 
ǈ×ƭɉ ȇ 1ʅʹv�]MTi+$
&ɡƑ	 

ȇ 2ʅʹʆŵċö�y�i(1ĂǴ)-ŻÆ	 
ȇ 1ʅʻȇ 2ʅʹv�]MTi+$
&¹�ʨɥ	 
ȇ 3ʅʻȇ 5ʅʹv�]MTi+ïȵéAș9	 
ȇ 6ʅʹȇ 1ĂʆŵċöǯɅ	�-Ŋ�ʆŵċö�y�i(2ĂǴ)-ŻÆ	 
ȇ 6ʅʻȇ 10ʅʹv�]MTi+ïȵéAș9	 
ȇ 10ʅʻȇ 11ʅʹv�]MTiʆŵǠǅ+$
&¹�ʨɥ	 
ȇ 11ʅʹȇ 2ĂʆŵċöǯɅ	�-Ŋ�ʆŵċö�y�i(3ĂǴ)-ŻÆ	 
ȇ 11ʅʻȇ 12ʅʹv�]MTi+ïȵéAș9	 
ȇ 13ʅʹy^c�ǯɅ+$
&-ɡƑ	 
ȇ 13ʅʻȇ 15ʅʹv�]MTi+ïȵéAș9	y^c�Í°(ŢƥǞ-7(:	 
ȇ 15ʅʹȇ 3ĂʆŵċöǯɅ	y^c�ǯɅ-ȡȩ	ĚƜƟ�y�i(Ƚȃ)-ŻÆ	 
ȇ 16ʅʹĕĚÄĒ-ƐƠ�Fŭ��y^c�ǯɅ	v�]MTi+$
&K�cr��	 
ĚƜƘȘʅʹĚƜƟ�y�i(ŢƥǞ-ŻÆ	 

 
� v�]MTi-ĞƎ.�+T�^Ē'-¹�ǈ×(��ŶƪÄǈ×(�&.��

+ʆŵċö-ǯɅFĞƎ� 	ŢȢɗ³+$
&.�ĚƜ�+ 3ĂŻÆ�Bʆŵċ
ö�y�i�y^c�ǯɅ�ƘȘʅ+ŻÆ�BĚƜƟ�y�i�v�]MTiŢƥ

ǞFĤɫ(� 	ʆŵċö�y�i+.�v�]MTi-ƭɉ�Ǵǲ(Ǵư��C

7'+� �((�Ŋ-ɒǩFʅá«'ɓ¾�B�((� 	ĚƜƟ�y�i'.�

v�]MTi¿®-ųAɽA(�&�̄ FĚG!-��?�# ǖ�ăʦ!# ǖ�

v�]MTiŢƥǞ+$
&-ɡƑFɓɾ�B�((� 	*�ƐƠɟĚȩc^

T-Ʀș8+$
&.�Ellis(2009: 223)-�ɓĜȨFžǧ��T�^';ŻǼ� 	 
 
1. The primary focus should be on ‘meaning’ (by which is meant that learners should be 

mainly concerned with processing the semantic and pragmatic meaning of utterances). 
2. There should be some kind of ‘gap’ (i.e. a need to convey information, to express an opinion 

or to infer meaning).  
3. Learners should largely have to rely on their own resources (linguistic and non-linguistic) 

in order to complete the activity. 
4. There is a clearly defined outcome other than the use of language (i.e. the language serves 

as the means for achieving the outcome, not as an end in its own right). 
 
� �ɓ-Ʀș8FǛő�*�@�ĚǦ.v�]MTiFʂ�&�(1)ƐƠɟ'¯F�
 
��(2)ƐƠɟ'¯�'�B?�+*A 
��)-?�*ƐƠɟȲÒFó��
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� 
��7 .�ƐƠ=ƐƠɟ+ʝ�B)G*ǹɨFŌ 
��(3))-?�*ɑ
ɟ/ʧɑɟ�b�^�±ǧ'�B��ŏɉ����&(4))-?�*ŢƥǞFÍ°�B
��- 4 ǖFȫş� c^Th[K�FɄ*��(�ǂ:@C 	ŏɉ+ő�&�
v�]MTiʁ�'Äġ-¸ƷÓȈFë(� 	7 ��ɓ 4ʫǴ+$
&.�ʆ
ŵċö�y�i(ĚƜƟ�y�i+;ɓɹ�B�((� 	 
 
4.� ǺȄƍǆ 
4.1� ǺȄĤɫȬ 
� ǺȄĤɫȬ.�2016ķȀĚƜʛɧ- JPNS401Fį¸� 12ò-ĚǦ'	B	Ơ
ǺȄ-ĞƎ+ʝ�&�IRB(Institutional Review Board)-ŧɞFŌ Ŋ�ɮþȓɤƧ+
?#&ĚǦ-ȱƔƭɉ-ŗċFèʣ� (Ʌ 2)	ĚǦ-ĥƂ.Ɖȏ(ǣȏ-ēİ+
E A�ƐƠɟĚȩȚʴ=ƐƠǓćȚʴ;ĚȩȬ+?#&ĕ��ǭ*# 	*�

ĕĚ.łɛX�^F��Ȕ(�&«ȧ%�&
B��ē�-ĚǦ�ƐƠɟȲÒəʴ

-?�*ưǑÛg^iFêʴ�&@��ĚƜʛėƒ+�ïĚȩȬ-Ʒǻ*ƐƠɟ

ʈǧȲÒ+$
&.�Ƒ'	# 	7 �7��(7*8+$
&.�0ʻ6Ƹ7'�
�Ɏ- �-ʐð'ƣ�+ĭ¬�&
 	7��.�ƐƠ-ĪĚƨ+;ßķʜ!�

ʂĚȚʴ�	A�JPNS401 -į¸Î+.ƣ�-ǿȆĕĚ+ 4 �ƙʜǫĚ�&
 	 
 

Ʌ 2� ĚǦ-ȱƔƭɉ 
òÎ 

(¥ò) 
Ěķ Ƽɟ ĥƂ 

ƐƠɟĚ

ȩƜʜ 
ƐƠǓ

ćƜʜ 
ƐƠǓć 
Ǵǲ 

JLPT* 

I�fT^ 3ķ �Ćɟ ƐƠɟ�I]IǺȄ 3ķ 1ʅʜ ƏɄ N/A 
NK{� 4ķ ȼɟ ƐƠɟ�I]IǺȄ 7.5ķ 2ʅʜ ƏɄ N/A 
Nz 4ķ �Ćɟ ɂĚ 2ķ ƞĂȊ ƏɄ N/A 
P^Q� 4ķ �Ćɟ ƐƠɟ 3.5ķ 3ʅʜ ƏɄ N/A 

e�� 3ķ �Ćɟ 
X�s��c�U�

tJfT 
5ķ 1ʅʜ ƏɄ N/A 

]�hJ 4ķ ȼɟ ƐƠɟ 2.5ķ 1ķ ǫĚ N/A 
]�� 4ķ ȼɟ I]IǺȄ 5ķ 1ķ ǫĚ N3 

7�� 3ķ �Ćɟ ·ʠƇǣ 2ķ 5ķ¤� 
ĭ¬�ƏɄ� 
ǫĚ 

N/A 

7*8 4ķ �Ćɟ §ɒ 2ķ 5ķ¤� ĭ¬�ƏɄ N2 

hKrfj 4ķ 
ȼɟ� 
�Ćɟ 

ȚǍĚ 2.5ķ 2�ƙ ǫĚ N/A 

�� 4ķ 
ȼɟ� 
wik|ɟ 

ǦǞĚ 6ķ *� N/A N/A 

�Z 4ķ ȼɟ ɑɟĚ�ƉȻɅǢ 3.5ķ *� N/A N/A 
*Japanese Language Proficiency Test (ƐƠɟȲÒəʴ) 

 
4.2� ±ǧ� h�c(ÇƤŤȟ� 
� ĚȩȬ-ŢƥǞ�å2Ơv�]MTiF)-?�+ɞɨ� �FÇƤ�BǗ�Ơ

ǺȄ'.�(a)ɮþȓ�(b)ʆŵċö�y�i(ĚƜƟ�y�i�(c)v�]MTiŢƥ
Ǟ�(d)ɏģn�i�(e)ĚƜƟK�cr��-h�cF±ǧ� (ȃƟɬƊ)	ĚǦ�
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Ơv�]MTiF)-?�+ɞɨ� �FŷBǗ-ÇƤŤȟ�(�&�ɮǲǺȄŤ

ǆ'ē�ǧ
@CB÷ƜǲÅĵǲIv��e(Creswell 2013; Denzin & Lincoln 2000)
+?#&h�cFÇƤ� 	7��h�cèʣŊ+¿&-h�cFȥAɽ�ɢ8ɼ

8�Ǌ�2��#&�Bg�zFĵȒǲ+ŷȕ��ƕĜǲ*X�hJ�UFɄ*#

 	ƴ+�X�hJ�U� ;-FÅ27(:&ɢ8ǵ��̧ Ʒ=đżFɄ*# 	

ƘŊ+�ʱª�BX�hJ�U-h�cFU��vÛ��QgY��Û� 	 
 
5.� țƥ 
5.1� v�]MTiŢƥǞ 
� Ơʫ.ǺȄɣʯ(1)((2)+$
&ɾ5B	v�]MTi-isfT.ĚȩȬʜ+?
#&ǭ*B��(1)ȪɖĈ�(2)u�U/LMuĈ�(3)ǟĜ-ƐƠɟ^S�ó�Ĉ�(4)
�Z�eĈ+ 4Çʱ�B�(�'�B(Ʌ 3)	�ɓ+�ïcKv-v�]MTi£Ʌ
²Fċö�B��ĚǦ�v�]MTi'¯F� �(
# țƥ-ċö-8*@��

v�]MTi-isfT-ǃĜǣǨ�±ǧ� ƐƠɟ^S��ǈǧ�b�^���

&ĚƜ�+)-?�+ǈ×Fɤƈ� -�+$
&;ɜɾ�B	 
 

Ʌ 3� v�]MTi-cKv(ïcKi� 
ȪɖĈv�]MTi 
� � Ƶɘ-Ȫɖ―ƐƠF?Aǣɐ�B :+―(�Z) 
� � tH�c]�Īɡ-ɑȿv�]MTi(��) 
u�U/LMuĈv�]MTi 
� � Ť°AȾĘɓ�(Nz) 
� � Work Nihon: ƐƠ' ��'�B�*			(]��) 
ǟĜ-ƐƠɟ^S�ó�Ĉv�]MTi 
� � ƐƠ'ĪĚǦ+ȼɟFƅ�B :-�f^�v��°Ţ(]�hJ) 
� � ^s�e(hJw�i-ȡȩ+?BƐƠɟȲÒ-ó�(hKrfj) 
� � ƐƠ��ĆɟĚȩȬFĤɫ(� ƐƠɟ+?BIjoK^- ƍ(I�fT^) 
� � ƐƠ-§ǽ'±�Ɔɟ-ȡȩ(NK{�) 
�Z�eĈv�]MTi 
� � ƣ�-Ȇ®ÛǯĮ+?BÜ�4-ÿǼ(e��) 
� � ƣ�-ʗʊ\^g|-ƮŢ�¡-ʐĲ(ǭ*Bǖ(7��) 
� � �Ǫ+	Bȷøǌ
�xfi(7*8) 
� � 2"<G,B=×ǩũȃZKi'±EC&
Bɑȿ-ÇƤ 
� � ―ƐƠ-Il}(W�|+$
&-ɚʯF�Ŏ+―(P^Q�) 

 
5.1.1� ȪɖĈv�]MTi 
� ĦƢ�ȪɖĠFǴű��Z.�Ȫɖ^S�(ƐƠɟȮɐȲÒ-ó��å2�ƐƠ

ƉÛFǣɐ�B�(FǴǲ(�&��Ƶɘ-Ȫɖ―ƐƠF?Aǣɐ�B :+―�(

�v�]MTiFɄ*��(+� 	Ȫɖ-ʯơ+ʎŪ� -.�ƐƠ-ʩƬo

�j Every Little Thing(¤��ELT)+?B�ACOUSTIC: LATTE�(
�ʩƬI�o
|'��Z�ʵƨǦ-ƒ+Æ§# ʩƬ!# 	�C¤Ƣ�
$�ƵɘFȼɟ+Ȫ

ɖ�&8 
(Ŕ#&A��-Ƴ§+éAș9�(+� 	ċö+?B(�Z.

łÉ�Ȫɖ°ƪ+Ĥ�&Ƭɏǲ'	A�ʉã-ƐƠɟX�^'±ǧ� ƐƠɟƅơ
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FäǛ�&v�]MTi+éAș9�Ĝ'	# 	�����+��C7'±ǧ�

 �(�	BƐƠɟ�b�^-8'.�Ƶɘǟƚ-ƐƠɟɅǢFƷǻ+ǣɐ�B�

(�ăʦ'	B�(+ǀ�$
 	��'ƌ *�b�^(�&�ɇƇ-P��K

�ɻƗFǈǧ� A�I�oKi½-ƐƠƊǣĻ-ƐƠ�=�ĚÄ-ƐƠ�-ǹA

ð
+ƐƠɟ-řø=ȵÇ-Ȫɖ�Ʒ�
�Fǻɞ� A�B(
# ƍȋF(

B?�+*# 	7 �łÉ.v�]MTiŢƥǞ(�&�ƐȼĤɖƵɘ-8FŻ

Æ�B(�&
 ��ȵıÄǷ-Ǘ(�Ŋ-y^c�ǯɅ'¡Ȭ4Ƒǻ+v�]M

TiÄġFɡƑ�BǗ+;�Ȫɖ°ƪ-v�`^FëɌÛ�B�(�ŏɉ!(ȫ�

 	��'�P�]k�-Ƶɘ�Ĺ$�-ȪɖəɄǝ�ěŢǝ-�5&Fõ9;-

ȉFy�itO�P(�&Í°��ʆŵċö-ǯɅ=y^c�ǯɅ'.�-y�i

tO�P(ȃƟɬƊ)F±ǧ� 	�b�^+.��Z.Ƶɘ-8*@��łÉ�Ĝ
�&
*�# ELT -PtJ\��ZKi= ELT +ʝ�BP��K�ɓ�Fɢ8
ɼ9�('���.o�j-ƹì=o�j}�o�-ƹì=o�j-ʩ=o�j-

ŅʪFǹ#&
7�	Ȫɖ�Bƒ+.�-ŗċ�(&;´Ì'��(ċö�&
B	 
5.1.2� u�U/LMuĈv�]MTi 
� Nz.ɂĚĥƂ-ǫĚǦ'	B��ĦƢ-Ĕ.�ʐ�ƣ�'ȵÇ-QtMFŰ$

�(!(
�	ĕĚàƪŊ-Ƈķʜ.�ɂÏʝµ-§ǽ'»���-Ŋ.ƐƠ-Ɇ

ȾĚƨ'ĚG'�ƘȘǲ+.QtMFʛ� 
(ȫ�&
B	Ɠƻ;�Ư�*Ć-

Ɗǣ=ȾĘF°#&A�v�]MTi'.�C+ʝʄ� �(�'�*
�(

Ʊȕ�&
 	ȈȬ(-ɚ�ð
Fʂ�&ƘȘǲ+��ĦƢÆƢC/�ƐƠ'QtM

Fʛ� 
	��'�ƐƠɟ'}l��FƗ
&�ȾĘ-°AƍFƅ�B-.ŏ

ɉ!(Ŕ��(ʆŵċö�y�i'ɾ5��Ť°AȾĘɓ��(
�u�U�v�

]MTiFɄ*��(+� 	v�]MTi-Ǵư(�&�ƐƠɟ'Ɨ�C Ɗǣ

+ʝ�Bʤɝ=u�U�P��K�ɓ�Fɢ9�('ƐƠɟɢɐȲÒF©/��7

 �ƐƠɟ'�\sFƗ
&u�U+ɹ�B�('�ƐƠɟ'Ɨ�ȲÒ;ʵ:B�

(�(� 	����u�UFÀʛ�B�(+$
&.łÉ�ôĜǲ'	# 	ǣ

ǨFĨ,B(�ɢȬ+ȵÇ�ĉȈ� ɓ�+	BƐƠɟ-ɠǧFűſ�CB�(+

$
&��œ
�@�(ɾ5 	��'ȈȬ.�ɓƍȋFŻƩ� 	(1)¹�-ǟĜF
ʞ�Ǘ+�ƠòF±ǧ�*�&ȹ
�(�(2)u�Uɓ�.�ƨƷ�&;@#&;Ʈ
E*
�(�7 �(3))��&;Àʛ� �*�C/ʧÀʛ';

��v�]M
Tiɗ³-Ǘ+ȈȬ�IT`^'�B?�+�B�(�(� 	���ŊƐ�T�

^'ʆŵċö-ǯɅFɄ*# ʢ+��C7'Ɨ�ǒ: u�Uɓ�FT�^+Ɋ

�*�@ċö� (�D�ɇƇ-ĚǦ�@ÄġFȝɭ�C�u�UFÀʛ�&6�


(
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&�Ğʢ+ĚǦ�)-?�*c^TFɄ*# -�.ɜȖFȅ
ǹB�(.'�

*
	ƅĴ�?AÕƥǲ*ƀžFɄ*�Ǘ+;�)-?�*Äġ(Ťʬ-ɑɟĚȩ

c^TFɄ�5��+$
&�T�^'ɚ�ð�Ƴ§F�@+ɕ�Bŏɉ�	B(

ś� 	����ɓ-ǖ.�ƅĴ-ʝ��ĕ��*C/ĕ��*B6)�ĚǦ-ȵ

ŉĚȩ=�®ŕ+;Ņʪ��,*
	ƠĞɳ-Ǵǲ.�ĕĚ'-ƐƠɟĚȩFȘ�

 Ŋ;�ȵŉĚȩȬ(�&ƅĴ-ŤÔ�*�+ĚȩFȟ��ǽ§+äÓ�&
�B

�('	B	ĚǦ�ƐƠɟĚȩ�-þʯ+ǵʨ� ʢ+��-þʯFĚǦȵɷ�ȵ

Ç'�Aɰ�@CBǗ+�)-?�+�)-Ȃļ�ƅĴ�ƀž�5��+$
&.�

�Ŋ-Ğɳ+
&;ȖŎ-ǇřFť�ŏɉ�	B	  
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ȃƟɬƊ 
ɬƊ 1 ±ǧh�c 

h�c Ǵǲ/±ǧǧʁ 
(a)ɮþȓ ĚȩȬȱƔFɤƧ�B :	 
(b)ʆŵċö�y�i( 
� ĚƜƟ�y�i 

ʆŵċö�y�i.ĚƜ�+ɒ 3Ă-ŻÆ�ɣ�C�ŻÆƒ7'-ǈ×-
ųAɽA(�ƴĂŻÆƒ7'-ǈ×ɒǩFċö� 	�-ċöƗ.�ĚǦ

(ƅĴ�(;+ʆŵǠǅFŨŽ��ʍĝ�ƅĴ�tJ�jofTF��B

�(FǴǲ(� 	�ƍ�ĚƜƟ�y�i.�v�]MTi¿®-ųAɽ

Aċö(�&�ĚƜ-ƘȘʅ+ŻÆ�C 	 
(c)v�]MTiŢƥǞ ĚǦÁʂ-;-(�&y^c�ǯɅƒ+±ǧ� y^c��	B���C

¤Ē-ŢƥǞ.ĚǦ-v�]MTiÄġ+?#&ǭ*B	 
(d)ɏģn�i ĚǦ4-Ȟȟǲ*tJ�jofTFȇ�-Ǵǲ(� ɏģn�i.�Ŷƪ

ǈ×-ƯĘ=�¹�ʨɥ-ÄġFƐƒ(Á+ɓʘ� 	 
(e)ĚƜƟK�cr��-h�c ĚǦ-v�]MTi-ųAɽAǈ×FǴǲ(�&�ĚƜƟ+ïĚǦ+ßƮ

ʃÛʨŸFĞƎ	 

 
ɬƊ 2 ɮþȓ-ʫǴ 

Ø ƿò/Ěķ 
Ø ĥƂ/ÐĥƂ 
Ø Ƽɟ/Æɷ 
Ø ƐƠɟ¤Ē-ĒĆɟĚȩȚʴ 
Ø �C7'-ƐƠɟĚȩȚʴ 
Ø ɔƐȚʴ-ƚǘ�Ǵǲ�Ɯʜ 
Ø ƐƠɟȲÒəʴ(Japanese Language Proficiency Test)-êʴȚʴ(ɞĜ�w� 

 
ɬƊ 3 ʆŵċö�y�i 
ʆŵċö�y�i'.��ɓʫǴ+$
&ɓɾ��ĚƜ�+ 3ĂŻÆ�ǂ:@C 	 

Ø cKi� 
Ø ƭɉ 
Ø Ǵǲ/Ǵư 
Ø v�]MTi'�)G*ƐƠɟȲÒF±�-� 
Ø v�]MTi'�)G*�b�^F±�-� 
Ø v�]MTi'�¯�E�B?�+*B-��¯�'�B?�+*B-� 
Ø v�]MTi'�¯FÍ°�B-� 
Ø �7'� �(/�C�@�B�( 

 
ɬƊ 4 ĚƜƟ�y�i 
ʆŵċö�y�i-ʫǴ+Ó�&��ɓʫǴ+$
&ɓɾ��ĚƜƘȘʅ+ŻÆ�ǂ:@C 	 

Ø v�]MTiFĞƎ�&�?�# ǖ*) 
Ø v�]MTiFĞƎ�&�ĕđ!# ǖ�ʦ��# ǖ*) 
Ø v�]MTiŢƥǞ+$
&-ɡƑ 

 
ɬƊ 5 ĚƜƟK�cr�� 
ßƮʃÛʨŸǆ+?#&��ɓʫǴ+$
&ɮþ� 	7 �ʆŵċö�y�i(ĚƜƟ�y�i-j�ti

âȃ'�ƑǸ*ǖ*)+$
&;ǻɞ� 	ƐƠɟ7 .ȼɟ'-ĂȊFë(� 	K�cr��.��	

 Aȑ 20ʻ30ÇĞƎ� 	 
Ø �-v�]MTi'¯F�7� �	¯FĚ27� �	 
Ø v�]MTiFĞƎ�&�?�# ǖ�ĕđ!# ǖ�ʦ��# ǖ*).¯'��	 
Ø �ĚƜFųAɽ#&�v�]MTi'-Ě2+$
&)�Ŕ
7��	 
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ɬƊ 6 �Z�°Ţ� y�itO�P 

 
 
ɬƊ 7 Nz�°Ţ� u�U 
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ǮɄɉ\�``Z_~�� 
 ř.% ¸Č 

1 8/2 (Ƒ) S�R�h�^�� 
ǿKȂ= 

2 8/3 (ſ) ǿKȂ= 
3 8/5 (Ȫ) ǿKȂ= 

ǿ1'(�Kţ� 
4 8/9 (Ƒ) ǿ1'(�Kţ� 
5 8/10 (ſ) ǋǨĔ1Ǘǝ 

Ćƿ.ǫ�Ǹƣ+ƍ® 
6 8/12 (Ȫ) ĆƿǺê 

 
ǮɅɉ\�`Üȇǟ 

 řŪȀ�u� țĠ\�` 
ľĖX�` 

���Īǡ ìǈ 

Ćƞ A ½ǌ�� Basic 4 ƶƽǟ OW�` 
Ćƞ B ½ǌ�� Basic 5 ƶƽǟ W�^} 
Ćƞ C ½ǌ�� Basic 5 Ćƞ W�^} 
Ćƞ D ½ǌ�� Basic 5 ƶƽǟ O`�R� 
Ćƞ E ½ǌ�� Basic 6 ƶƽǟ O�k 
Ćƞ F ½ǌ�� Basic 6 �Ă M|�T 

 
Ȃ<Ɩ.ȥL$?12ŏǣƣÅǯ¦1ǋǨĔ�29>)1??#I�	ɀ��?

?#I�Ɂ+�29>)1��A4>	ɀ����A4>Ɂ*�G�!H"H1ǿ

KĒ¹ă.�)Ćƞ.ȧĞ�#�Ē¹ă2ǲȮ�1ß.ǋǨĔ1ǒK�ě.ŒK

'�#�½ǌ*2ȶ�*�I�ÓȀ.2ǕKĦ�ǩǼK'�#�3 ��'1 2
Y��t.»��Y��t 12�??#I�	K�Y��t 22���Aā	K
Ȃ<Ƞ>#�»�E-ǷǪAŒƄ2Mt�*ȅ8#F�ĲǱ.ĳ9)ŏğ�ȁ

ś�#F�#� 
�1\�`1Üȇǟ2ǮɅ�Ʒ�D�.Ćǝǟ1řŪȀ�u�.Ĝ��G�Ć

Ũ�2�u�1ȣ�Ćǝǟ1ƋâX�`*�G�!1Ʈƫ2Ćǝǟ1Ò°Ćǝ*

�G�!1ƘțF��1�u�1ĆƞK�ı.đǿKȨ0-�EȂǵ�ȠL*

&#�Ȃ<Ƞ>GȚ��ŏğ�E2ǿ1Ǔ�Kţ��+KĴȺ.ǚ�D�ņƷ

��&#�Ćƞ B2ŏĊû*�ǀÛƖȀ	.')ǦEȅ8�`j^��A�ď
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3ëƮ1ňŰ*Y��t 12�??#I�	KY��t 2.�;#Y��t 2
2Y��t 1.���A4>	1Ȃ<Ǡ��K�#�!1ȴ�ưĿ1Y��t1
ǿ1Ē¹ă?��4+F.ȧĞ��ǒ+ŒĄKȘ-�E!H"H1ǿKƜǵ�

#� 
µé� 2'1ǿKƜǵ�#�*�X�ROhNs��OhN�Y1¦Ű.ÛF
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Ǔ�KǞ,)&#�ţ�¦Ű2X�`¸$�*-��čȻ+�)ŏĊû*?¦

ŰK��#�Ćǝǟ�ǿKţ�Ƞ>G��ŏğ2]y�jĪ+�)ĆǝǟKǲ)

ë&#� 
Ćƞ C2ÔøȄƻ1t�_QXj+1`Z_~��ȅő�*�-�-F�4ë
Ʈ1ňŰ�EØÇ*�-�-&#��!1� 5�2ǿ1Ǔ�KćĽ��#�ţ�
��GȜ�.¬�Ĝ��&##>�Ś�ţ���#Ćǝǟ1ǿ2ŏğ�X�`¸

*ŒƄ1ȯȣKņō��ţ�Ư�Kǫ&#�!�)�ćĽ�H#ǿK��4+

FX�`1Â*ƨǮ�#� 
Ťĭ.ǋǨĔ1Ǔ�+�)1u`j`j���KȥL$�Ćƞ B �Ä¦�#
�??#I�	+���A4>	1�'1ǿ�Ťĭ.Ǒ<â�+��m�X-

ǿɀƌÁÂ1ÖƼKŤĭ.ƌ�ɁKŊƠ�G�+.ǿ�â*Ɓ;&#�;#�
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FROM CREATIVITY TO IMAGINATION: 
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ǲ�Eƍǐ?ȂȀ0�ġȷȺ/�t�0=$GJ�T�[)Ŵ%(�EfpbT

,+-Š�(�ƽ�)�E��/Ș)0��F9)/ĦʁI�&/Ĉ-Æʶ��

 F!F/ÁĪIʉ6E� 

4.1� ȯòĈ 

°î/ǅð*ǎ9DˀƠĠĥĈ�ÇFĞ,+ˁ��ɞ,°�*î/ʚɾ�°î

/Ñª*ǿɚ/ 3Wy�CŭE�ȯòȀ,��TY~br)�E�°î/Ż&Ƌ
ÚȀ³ʯ#�),��4&/ɩɳ[R��6(/«ǲIũɺ�"ǕØIʋ�(�
ġȷȺ/ƎƦɳȿÓIȯòȀ-¤1��*IȂȀ*�(�E�1Wy/ƕʞ0�
�B 75Æ�C 90Æ)�3Ă)ģȩ)�EB��ɞ,°�/�X�a�°î
/Ñª�ʚɾ/9*<Ȝ0ɷʴ*�E�ƞŚ-ɗ°î/ǿɚ0�Ʀƪ)�F1

î¢*�"�*�G#��[�MgIǲ�"r�^�d�Y~�ŕŐ-�([p

�R�UȿÓ/õ�IȂż��9"�ƞŚ-ġJ#�*?ŪŨI9*<E�*)

�MdL�UȿÓ/õ�=Ȃż��                             

 

 

 

 

Ą 1�  °î/ǿɚ¢*ġǱ/ªü 
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ɚ 3�  ȯòĈ/ÁĪ*ġȷȺ�ǲ�Eɩɳ[R� 

Wy ÁĪ [R� 

1 °î/ǅð*ǎ9D R or L 

ź/Ɗ�ƍ S 

ĠɳeL[QbY~� L and S 

2 �ɞ,°�*ªü/ʚɾ R 

M{�Z�eL[QbY~� L and S 

 3 °î/Ñªˀīʴˁ W 

°î/ǿɚ*ʚɾˀî¢ˁ R W L S 

R: Reading   W: Writing   L: Listening   S: Speaking 

4.2� ÑªĈ 

ȯòĈ/ 3WyȂ-ǤǣIȪ%"ǕØ)�E�9�0ĥĈ)îªI�EÏ/ȱ
ȷI�%�Dɗ�¬�1�ƽ�,ź/Ɗ�ƍˀżIŸE�ƧI""��[db

rIʂ;Ȝˁ-BDźŪɢI�%�D*ʃ-&�"Ś���) 5-7-5 F!F/
m�fIªŭ�(�&/°î-�EȜ/ȱȷIƊĕ�ɗˀ���î�Ą 2ˁ�
ǀ-�M{�Z�ybrˀĄ 2ˁIǲ�(d�y-ʟ�EɩɒIT�[¼ý)Ž
�� ��C�&/îIǱ:Å�"D�ƋȘIÎ%( 5-7-5-ɑ*�ʆ;Ȝ/ȱ
ȷIɗ�Ñª/ŕŐ0�ȊÂ?°Ƿ,+/P�_gbT[,=/�C�ÃȆI

ǲ�"qOf°î9)ƽ�)�E��ġȷȺ/Ʉù-Š�(ʓŹ��E� 

�          �


	

��
	�

��
��

��
�

����

��

	��


 �     

Ą 2� ���î*M{�Z�ybr � (Aiba 2013) 

4.3� ʚɾĈ 

ȯòĈ/ 2WyȂ-ǤǣIȪ%"ǕØ)�E�ɇɔ?�Ɍ,+/íÀ°î�C
ĸġǱ�ª%"î9)�ġȷ/ȂȀ-Š�(ʓŹ�E�íÀ°î/ʚɾ)0�9

�0î/M{�ZIȬ-�Eˀ9"0Ȋ�ɩɒ)ɪ�ˁ�*�Cě<� F-ʟ

�EU��r�eL[QbY~�-B%(ÁĪIȡƳ�(@�� 
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d���� @�	� �� _�6� gF>Y]h�

� �F0ɇɔ�:$/�/ĺİIɫF"ʦ/î)�E��ɖ/ʽ�Đ�C�ĠȞ

0Ē/Ǝ�)�E�*0ƐC�)�E�����Ą A IƁ�"ġǱ0�/î�
Cʭ�,ƑȖIŨ·�(�E�ɖ0Ė-ʽ�,��*I�/ġǱ-żƅ�F�ɧ

ʕ/đƛI©¸,��F"� 

B�O� ���
���� ������ g-a^Dh�

 � ɕƩ�/+�,ƒ/ǙIɮ%"î)�E�ɧʕ/xM�f0�ªȺ�+�-
�E�)�E��Ą B )0�w�f-�%(ʙDI�(�E�/Ĝ�ɟCFE�
����F=�Ǎůƕ -�/B,w�f��ɅȀ)0,�%"/)0*�

żƅ-B%(�ė�,ɻɸ*,%"� 

e���� D � �� :����� g=G,[h�

� ʛ�Ä�ʏ��ʪɧ�/Ʃ-0�>�ĝ"$IɮJ#�Ɍ/î)�E�ʪ�

ɧ�"*0ɩ��ƒ09#Ǝŀ��Ē7+Œ�0,���Ą C -0S�S�*
ǦD&�EĘʤ�ɟCFE��FIƁ�"/0ʪ�ʡC,�ćċ�Cƪ"ġǱ)

�%"� 

 ����� e�P�"� <���� gJ?:`h�

� ǽŌ/ĝɠ��Ĕ/�Ǹ5/ŬF/B,ǊŻ$)ʪ/Ǜ�IĶ.Eî)�E

��Ą D -0�ʪʎ3-Å��B*�Eĝ�Ɓ�F(�E��/î/ǂȌ
,ɧʕ0�ªȺ)�Eĝɠ/�ǱIȉC,�F1ʩ��#G� 

A                                                              �  �    B                               

                                                                             			                                                

 

 

 

 

C� � � � � � � � � � � � � � � � � �   D 

 

 

 

 

 

Ą 3� ġǱ�Ɓ�"M{�Z� (Aiba 2013) 

68



	

	
	

�  /�/ǕØ*�(0�X���y�?ʬǢȜ�d�yI�8%(ɵ;ǕØ

?�Pkyfu?Õɭ-ȇȂ�(ɩɳʯ/[R�õ�IȂż�ǕØȜ��E��

�FC0Ȋƕʞ)ƖǇ/žƸ-Ȩ:ʆ;�*=ÜÆ-ïȿ)�E� 

 

 

 

 

 

 

 

Ą 4	� Pkyfu/Ȕĉ<`[T� (Aiba 2013) 

 

ˈ˃°î�ġȷȺ-="C�=/*Ɖń-)�E�* 

¡�/B-�°î0Ȋ�,�C=ʮŅ-ĕŲ)�D� F�ġȷȺ-="C

�=/0ĕĻ-H"E�ǻƋÚǰɧ*�ǣ)0�ñą/Ġɳ/ʒ�-&�(ɱ

�ò�*-B%(� F!F/ĠȞŪ/ʒ�#�),�� /ą/���Ż&

ɂǥɥ�2�(0ĤƉɥ?þġ-9)ɨFE�*�)�E#G�9"�ɩɳ[

R�/õ�*�ǣ)0�źŪɢ/ȷŜ�ɳŔ/ďÔ�Õɭ?Pkyfu/«�

Æ�Ȝ/ȥ��ʳȂ-ǫÚ�E�*)�ÉȤ�C�Ȥ9)�t�IĀH�-ġȷ

�ïȿ)�E��C-�Ũ·�B3ÑʌÓ/ȼŭ-ʟ�(0�ɩɒ�CM{�Z

IɁC9�EˀŨ·�E �ˁ �(M{�ZIɩɒ)ɚ�ˀÑʌ�Eˁ�*�)

�E°î0�9�-ų%(��/Ɖƨ)�E*ɩ�B� 

Ț 3Ș)ɩç�"Āʴǣ-ʟ�(0�țȺ0ƎƦɳƉń0ş��=°î/[u
Y|�[f)�Eşɞ0,�*ȹ�(�E�;�Gǌ<CFE/0�°î/ɩɳ

Ȁ³ʯ?ƋÚȀ³ʯ/¨Iġȷ/Ǥǣ*�"�/��ȂȀIŅ-ƐȌ-�� F

-�H�(°îIʓ3�žƸIȨ:ȗ((���*)0,�#G��°î0Y

�r�)žƸ-êD»F?���ƍ�ġȷ/ȂȀ�ƚƓ-,D?��*=ɩ�E�

ƎƦɳƉń09�ɩɳƉȼ*�ɡǣ-ȗ$�°îIc��*�(ġȷȺ/�t

�?i�\-Š�(«��,��*Iũɺ�E6�)�G� 

9"�°î/ȉɺ-�Ģ��E,C1�Ĳʜĩ*ß¶�E�*=ɡʗ-»FF

1B�#G�fz_�ˀ2010ˁ0�ƎƦɳƉȼ0�ƎƦȋȕ/Ĳʜĩ/ȉɺ?
ũɟIė�-êD»FE6�)�E*ʉ6�ƎƦƋġ/Ɖž*ƎƦɳƉń/ß¶

/�¬*�(���eL�UT�[)/Ħʁ¬IȦ��(�E�Ɖ�E³� F

!F/ŜũÆʗIǕ���ƽ�,ɡǣ�Cɷʴ-Kr��aI�E�*0�ġȷ

Ⱥ-ĦDĕ�ġ3I="C�-$��,�� 
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ˉ˃Ñʌ�CŨ·5 

� �F9)Ȧ��"B-�țȺ0°îIƎƦɳƉȼ/c��*�(ġȷȺ/�

t�?i�\-Š�(«��,��*-ʖǣIȳ��ƽ�,°îIžƸ)ǲ�(

�"�ĕ�/čò�ġȷȺɂC/°î/Ñª*ǿɚ)��TY~brIȧ�(�

"/#��ƞʈ0�BDǛ�°î/�ɵ:�-=ǤǣIœ(EB-,%"� 

/�%��0�2011ŉ 3Ɵ 11Ǝ/ƫƎƦėʬǢ-ʟ�E°îIȂ-�"�*)
�E�žƸ)ǲ�E°îIſ���ĝ�Cė��ɛǢȺ�CǙĔ/ƍ�9)�

ĕ�/���ʬǢ-ʟ�E°îIɮJ)�E�Ħ0�țȺ-Ĺ,�C�əƆI�

�"�ƎƦ�*�(��/ƥƝƠ/ǢĨ-&�(ÜÆ- /Ǿ9��Iɲɺ�(

�"&=D)�%"��ǫ-ɛǢȺ�ɮJ#°î0��F9)ƌȻ?i}�[)

Ŝ(�"ŦČ¡�-ĕ�IɳD�Ⱦ-Í�%"�°îI�%�Dɵ:�5-7-5/
H�� 17ʰ-ʆ<CF"ªȺ/š�IŨ·�E�*=9"�ƎƦɳġȷȺ-ĕ
�I="C�#G�¡�0��ʬǢ/°îIɵ;�*���TY~br/Č

ø)�E� 

6.1� ʬǢ/°îIɵ; 

ʬǢ-ʟ�E°î0�ƜȠ?M�`�jbf)ʺ�7+"��JȂ-�E�*

�)�E�Ǧ�ȸ/îʧ	ʿħ
ˀ 2013ˁ?�ʻʗzcP/	ɐ/ȶ
ˀ 2013ˁ0
ɛǢćI ɚ�E°�-BE=/)�E��	ƫƎƦėʬǢîʧ� ȏ/�î


ˀ2013ˁ?	ƫƎƦėʬǢIɮ;
ˀ2015ˁ/B-��Ʌ/�"$/ªüI9
*<"îʧ=Ɗĕ�Èɗ�F(�E�9"�ɛǢ�"�ġǱ�°î*õ�òƽ

ĝIȮ%"	Ěľ��Ǳ/î� �/Ǝ�C
ˀ2012ˁ�C0�ɶ=�°î�Ż&
ɩɒ/Ó���-ė���IƇ<(Ū�E)�G� 

�ġƣ/ 4ŉǱIıɼ-�"°î��TY~brI�ʋDȧ�"Ɗ�ƟŚ�ț
Ⱥ0�E°îIġǱ-Ƃȍ��ǀ�-ɿĀIȲDÅ�"� 

8H� QK�T���� f��N�� gS./Vh�

��/°î�ɮ9F"ĠȞ0ˍƕʞ0ˍǞǊ/ȗ&=/*0¨�ˍ,�ªȺ0

ǒ�/�ˍ�+/B,ǬǏ-�E/�ˍ��FC/ɿĀ-ı��ġǱ0Ũ·Ó

Iʹ«�(ȝ�E��ƶ0ƒ/Ġɳ�ēƶ#�C��0ƒ/ēƍˍ¨�ǝ��Ǫ�

¬�1��{�?�)JIʸ6(�E/�=�ǒ�"/0������Cˍ F

*=¨�ť��(ˍ� �)țȺ0ġǱ-��F�ʬǢIɮJ#°î)�E�*

I£�E�ġǱ0�ȉDò�/ƎƦ�ġǱ?�/žƸ�C��)-ʬǢ-&�(

ĕ�IġJ)�E�ɂC/ȉɺ*Ȃ/Ï/ 5-7-5ʰI�DòH��=�ŎŨ·
ÓIʹ«�(ȝ�IÅ *�E��ʬǢ/Ś0�ʫǊ?ǋʐ�«�,�%"0

��ǞǊ/ȗ&=/0ɂÆ)0ªF,��ɶ��ª%(�F"=/ˍƫÛ/ 3Ɵ
09#ĭ��ǝ��ʸ6Ǫ*ǝ���/Ş��%"C�ǒ�(�9	���

�(ġǱ0��D%"�/ïȿţIſD�ªȺ�ȳ�F"ǬǏIŨ·�� /Ş

Ď-ʈ'�*�E�ɩɒ-ɚF(�,�¨�Iſ��eL[QbY~�Iʖ.

E$-�30Æ�9D�ʏ�"�ǂɧ0=$GJ,�� 
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6.2� ġȷȺ/�x�f 

� T�[)ʬǢ/°îIɵJ#Ś�ġȷȺ0ɂC�îʓ3� /ɧʕIȊ��x

�f-9*<"� 

LM��� C�9��� I�Z� g\S,Ah�

�x�f 1�

� �ƟÜ�Ǝ/ćʬ/Ś�ƎƦ/ƫÛćƍ/ƎŅȫǋ0ė��ŗʱ�F"���

0ǱǕIȭŻ�E"<�ĥƕ-ǫĥ/čŰ-ǋIêD-ɗ��*-,%"�ǋ/

ʘ0ʢCF(�"/)�$>J*ǋI=C�E-0ƢƏ�Å��E�*0şɞ#�

ªȺ/ɏǳ�ň��/îIɮJ)�Eƕ0 /ʲ#*š��&=/B-ǋI

êD-ɗ%" /Ǝ-�ɏǳ�J0ǃ�ʊ�Ƣ/ºIʇ�"�ƢƎ/ƐE�)�

û�ě<"Ʒ/Ɉ�ɟ�"�Ʒ/Ɉ0ƒ�Ǻ-û�Ɉ#�C�ĠȞ/ȑDđHD

Iø�(�FE�"��J/ŧÒ�ʀ�"ėćʬ/Ś���/Ş=œƕ/Ǌǝ/

B-ĭ�%"�ɂǥǸ/ƒ�ɫF(�E�*IɮJ)�"ªȺ0�Ƕ�ŏ(ȃ

�F(�Eȁ/ÖÓ)ƥƪ/ŃơI=�ŎŻ&B-,%"�=�F,��

�Ʒ/Ɉ��C� �¯�EǊŻ$*Ïõ�,Ş�Ū�CFE� /��Ʒ

/Ɉɩɒ0�Ǌü�*�å��ȴ���)�E�ƢƎIǘ3(�EƷ/Ɉ0ƐE

�ƥƪ#�)0,����/ćʬ�Ż%(�"�GJ,Ǣʩ-ȗ$õ��EŒ�

ȡȎ=ɚ�(�E#G� 

� ¡�/�&/�x�f0�ó�°î-ʟ�EġȷȺ/ǻ,EɧʕIɚ�(�E� 

�!1R� #'�7c� � �E�� g��� 	h�

�x�f 2 

¼§Ȁ-ɟF1��/°î0ĸġǱ-B%(Ɯ�F"*š�9��9��¹Ǳ

/ɊĞ02C�,)Ɯ�F9�"�ƞÉ0°�/Ƌ§/ʓŹ#*š�9�"��

ƞȧɗȂ/����*°�/ôÏ=2C�,)Ɯ�"/Iɟ(�ªȺ0ĸġǱ#�

*ȩɸ'�9�"� 

�ɗȂ/�Qi-đʃ��CɆ�,�*�Æ�E*š�9���/ĸġǱ�ʋ

%(�"ġƴ0Ǚ/ʈ�-�E�=�F9�J� �(��/ġƴ�C�Qi�

ɟ�E*ȹ�CF9��Ɩʋ��/ǃ�ƍIƁÃ�Eƕ�š�Ǘ�4Ø�0Qi

)0,�)�A�Qi*ɩ�1�ĕĹđ#*š�9���/°î�Ɯ�F"ƕ

IƋɀȀ-ȹ�F1��/¹Ǳ0äǧƈĳ-ŗʱ�F(�9%"�=�F9�J�

ś%(�¹Ǳ/ǃ�ƍ0đ-ɟ�9�����,�C�¹Ǳ0+�/ġǱ-¢

�-ɗ�J)�A��&ïȿţ0�/ĸġǱ=ó�ǬǏ-�E*ȹ�CF9��

¹Ǳ�ġǱIɫF"/0��/ġǱ�¹ǱBDǽǊ�=�F9�J� 

ĸġǱ0¹Ǳ�Qi/B-ǃ�"Ĝ#*�=�*�C�=�&/�*�

Æ�E*š�9���/ĸġǱ0¹ǱI"#/�Ȉɟ"H�)0�D9�J�ĸ

ġǱ0�$J*¹Ǳ/ĜIɥį��¹Ǳ/ǃ�ƍ�đ#*šƕʞ��D9�"� 
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�x�f 3 

� ȏ0�/°î)É<(Qi-&�(ɵ:9�"�3%�D�9�"/)�ɴƐ

Iſ�9�"��5���-�-&�(ġ39�"��ɴ-BE*�Ǚ)ǆJ#

�;C�/�ʔ0�;C�/ʵIȽ�-Ż&Qi-đHD9�"��/°î/ª

Ⱥ0�/£ɴIőǲ�(�E*š�9��ªȺ��H¹Ǳ-ť�:IɚƐ�(�

E*š�9�� F*óƕ-����-ƪ"�*ɩ�9��C�ªȺ09#�H

¹Ǳ/ŗʱIŪ�(�9��"4J�H¹Ǳ0ªȺ-ė�,�)�"���H¹

Ǳ0&,:)ǆJ)�9%"�=�F9�J� 

� ɧʕ�ÐF"��H¹Ǳ�/°î-&�(0�ŃơȺIıɼ-qO��Kb

r�]bY~�Iɗ%"�țȺ0 10/ɿĀIǲũ��ġǱ**=-�&�&ȝ
�Iſ%"� 

1˃�/°î/ĠȞ0�&)�A�� 

2˃�/°î0+�)ªCF"*š�9��ˍ 

3˃ªȺ0¨Ǆ�C�#*š�9��ˍ 

4˃�H¹Ǳ0+J,�#*š�9��ˍ 

5 �˃Qi-đʃ�*0+/B,ũù)�A�ˍ 

6˃ªȺ-*%(Qi0+J,=/)�A�ˍ 

7˃Qi0+�(¢�-ƪ"/)�A�ˍ 

8˃�H¹Ǳ*ªȺ0+J,ʟ®#*š�9��ˍ 

9˃ªȺ0QiIɟ(+š%")�A�ˍ 

10˃�/°î0+/B,ũùIŻ%(�E*š�9��ˍ 

� ɿĀ/��&�-ʟ�(0�M�`�jbf)/ŦČéʧ�Ř-ȗ%"��/

°î/ªȺ0�ħĊȅ/ƫƬĽł-¦;āǄ/ǵ/ĝ)�E�*�H�%"�ª

ü/�)«HF(�EǡĞ0�� C�ė��Ɯ�"=/#G���F-�B�

Ũ·�"BD�%*Ŋ�ªȺ)�%"�9"�ƫƬĽł0ʬǟ�C�,Dʈ��

ǔǑ-BEɛĨ�ʮŅ-ė��%"�*=H�%"�ł/v�zu�Z-BE*�

�ì 43,235�-ı�(�ʬǢ-BEǆȺ0 1,047�-=�E*���FC/�
Ħ0�Ů�/�/°î-ı�Eɧʕ-��%�D*ʖ�/���%"� 

6.3� ġȷȺ0¨IŜ"/� 

� 2017ŉƒġƣ/°î��TY~br0��ʬǢ/°îIɵ;�*�ǕØ)
ŇI�G�"��ġȷȺ0Ư�(���C¨IŜ"/#G���Ă0���T

Y~br/ʝěÏ*Ś-�ġȷȺ 6ô¼ý-¡�/B,K�V�fIɪʉŐ)
ɗ%(�E��/ȩƯIǉʅ�E�*)�ġȷȺ/Ǌ'��ɟ�(�E#G� 
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ɚ 4�  °î-ʟ�EɿĀ*ġȷȺ/Ăȝ 

b4� ;WX�5Ug03*+$%)&(2h�

1. °î/ǅð?���-&�( 
� ȉ%(�E�*0¨)��� 

5-7-5/�\zm`���ĠɳI»FE�ƎƦ�C
ě9%"�ėô0B�°îIª%"�	

2. °î0ƎƦɳġȷ/Ř-ȗ& 
� *š�9���,� š� 
� 9��� 
	

0�ˀ6ôˁǰǴˌBDɝʨ,Ƌǐ-&�(ȹ�
ƌ��ɳŔ�ġ6E�Ũ·�B�,E�ŪŦIɚ

�E�17ʰ/Ìʢ/�)�/ɩ�ƍIſ�/0B
�ȱȷ�Ǜ�ɩɒ/ũù*ɜ/ũùIǰɧ)�

E�ɂÆ/ą/ɰ*$��	
3. 2. ¡Ĕ-°î�Cġ6E�* 
� 0¨#*š�9��� 
	

Ƌǐ*ɳŔ*ǅð�ƎƦ/þġ�ĠȞ/ɩɒIȷ

�*�ÅƪE�ƎƦƋÚIŪ�CFE�í �

/ŞĎ-Ĺ�)=ʈ'��ƎƦ/ȴɘ�	
�  

� ��TY~brŚ��C-ó�K�V�fI�"*�G�ǫ-ɿĀ 3.  -ı�
EĂȝ-đÚ�ɟCF"�¡�-�&/¬Iȍ�� 

ġȷȺ A/Ăȝ 

1. ĠɳI»F,�F1��,�����/ʰ� 

2. °î0Ȋ�/)�°�0�%"�¨Iɚ�(�E/�Iȹ�,�Cɚʯ/ũù
¡Ĕ/�*=ȹ�Eşɞ��D9���ƍ�°îIƜ�"��0ɂÆ/ɩɒ)ɩ

�"��*I�$J*£�E�*�šȹ=ƎƦɳI�ʑ�E"<-Ř-ȗ&*

š�9�� 

3. °î�CƋɀIǰɧ�E�*Iġ6E*š�9��°î/Ȋ�0ɵȺI=%*
Ǜ�ȹ���9��°î-Å(�Eɩɒ¡Ĕ�°îIƜ�ƕ�ɩɒIʓJ#ǰǴ

,+=ȹ�E6�)���/Ŷ0�ű-«�EB-,F1=%*ɝʨ,ƋġI

ǰɧ)�E�=�F9�J� 

ġȷȺ B/Ăȝ 

1. °î0�ʍǁ�/�ʔ)E�ǿî�*�Ƌɉ�CǖǱ�"�Ǹ)�ǺȊ�ɰ
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ʌjȑȯaCžķjɥǖ}tr�ág�aC�¾«¹�¡jʞŢeÿǟaCǄȊǆɽ

jȑȯadd�A�

�

(˺ƋÑɻƜ�

� ɘćjƼɈtz , ajǍȌhk]rtstgħɿƜjd�eʛg�Atit]

\x\xɘćjĽ˰Ƥʮetcj 
 ajË˦�ÿǟv�jh]pj , ajǍȌj

\jttƾȯdN�j^�fiAxfÁƄ]ɘćjĽ˰Ƥʮhɖ_Ƭ~]Ųtɧ

ie˓Ċdkd�j]žķǆɽj 
 ajȿȼ�ǰʜtcu�Av�e]ȿȼjÁ

aȿkCȫʙrx�apedd~]	 aȿkCʣʮrx�apedd�pej�

i�Ap�k]žķǆɽ�ƼɈv�ôeĦŧv�ôj˩ŬɐƜ�đƼetzȺƣ

dkge^�fiAɘćʀʿj]ƫÐå˶�ɼecx\�hĄƥdNgeŞȭj

ê�ʧ˰etcdoce�Aat~]ȫʙrx]ʣʮrx|fetcx]\fg

}geep�h]ȪŇjžķǆɽjʧ˰jd�jdkge^�fiA\jȞ�ÿ

ǟv�zwhk]ÙɻhĄƥȼhɺg�pekx_��dd�j]ʀĊʀʿjʧ

˰etcɺg�pe]ƋÑɻƜj˕ʔgjdkge^�fiA
 ajË˦k]Ă

cƋÑɻƜjǻŘi}ʹNce�eʛg�jdkge^�fiA�

� žķǆɽh˜v�ƋÑɻƜhaeck]�»��¾�À˸	��(˹dʚ�}�c

e�AƋÑɻekƒǤÁʃȼh]ɊàȼƇɻjpeetcƯ��cezAtit]

�»��¾�ÀjŢɷdk]ƋÑɻek£À��Éƈv�ÖB^ndgl]Û�

~h£À��Éƈv�ÖBxĲvA\�k]ɤÐjCƋÑɻajƊņjƝƚh|

~£À��ÉƈdNgeōĬgfxɺƨtcjpedd�Atz]Ĕťɻ¿ʏť

ɻĤǍjƋÑɻhg~f�pe]ƋÑɻe˩ƋÑɻjĝàkȒĖȼgxjdƋÑ

ɻƜjɂÓǴƪr��ǳƘdd�pe]r}hƋÑɻetcjʖȞ�Ƶapek

žķhaecÉƈv�ˢjɖ_âɶ�ŅŦjɖōi}òÖjʖȞpeɑʋrxf

�ħɿƜ�Ƶapegf�Éƈtce�ApjƋÑɻeefǳƘk]ʀ}j\j

ÑǪhʳÝ�Ƶ`c˜��pepeagj`ceN]ăĄƜzźȆƜǆɽpea

gj`cel^�fAtz]ƋÑɻetcɺg�pek]ɘćjÉƈv� , aj

ǍȌj , ȶȿdd�CǄȊǆɽjȑȯaeef˓ĊexŪƻh˜��AǄȊ�ʀ

Ċz_jʧ˰etcʣʮt]ʀ}ŞǭzňŊdjƤƛȉŢhģĔtcelpek]

|~|eɊà¿�±µ£���Ē~ĉvˢjŋǢȼgɖ_âɶdd�Ap�k
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1103 jɺgǍex˕g�˓Ċdd�A�

�

)˺1103 h|�Cžķ�wsvpeljǆɽaek�

� 1103 hhn�žķ�wsvţʽekfj|fgxj^�fiAĆŉȼhk]

5U'PTC˸	��	˹hhn�ĠȡzɍŵĠȺgfj�À°�ʏťɻeĔťɻeefʖ

Ȟi}Ư`zxjz]ƫÐeǐǢÖjȁĩʘhaecƯ`z˅Ǧ˸	��,˹jţʽ

jd�Atz]ɓǲȼžķeefʘȞi}|~ŽƁlžķǆɽ�ɺg�jdd�

l]ǥǐǢŕ˨ȝhaec]ȤhɍŵĠȺjÑǅ�Èƕȼhĥ~Ãogj}]�

¹¥�ĠȺjʧ˰gfhxƆNũxcɺg��À��ţǎtz˅Ǧ˸	��)˹jĥ

~ɩujdo}��A�

� žķŞhheck]�º¡�¾�jƼĻtz¡¸�¾¢Ȍh|��¾«¹�¡

ʙȔjĥ~ɩujd�A�e 0eef 	Öj˛h�¾«¹�¡jʹNzeN]A�B�

jė_iA	B0 jė_eef¨�À¾jd~]\�ÜŒh]ɤÐʙȉi}Ʈ�Ɔe

cttfeefA
Bǁˈxd�A\tcƒǤk]ĤǍjÉƈjʆetfp��Ƿɦ

t]d�ƤĴjȹuĊnh|`cʙȉɛev�A(Břĝjwsr�cezApph

�º¡�¾�kA)Bʺʻeefʙȉɛ�Ƶ_˄�^˸ń �˹˸ ßʈ 	��
 A˹�

�

�

ń �˻�¾«¹�¡ʙȔj )ajɫǨ�

� ʺʻek]� e 0 ĤǍjÉƈjf_}exȷg�ìó�ǌzhĒĉt]Çɻj

ʔȈ�Cʺʻatz|~|eȥƦ�Ƽǯv�peh|�ɤÐʙȉjƮȃdd�A

êgl]ɪľɻ � ÖhƒǱĺ 	 ÖjàɊd]ǱɵƟĘjzwhƒǱĺj � Ö^n

�ʙ˥v�pehg~]fj|fhʙȉɛ�ƺ�iee`zÑêjd�Apj|

fhÑê�ȫʙt]\jćŧhaec �����¶¾�ˋucʙȉtcele

efǍȌk]ʛʤǆɽjćŧ¿ǍȌetcxƣùtzvexjdd�Aʵǋ�ʥ
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ʙt] �����¶¾�ʋe]\jɫǨ�Ⱥïv�ee`zÁˍjŞɹćŧj

ɺg}��AtitpjǍȌdk]ĥ~ɩuǼəd]Ƈ�¹���º˸ "CMMCE*	��
˹

h|�ʛʤƱɿjɽƪheft�ţʽeg�pexɺg}��A1103 etcjţ

ʽjìók]ɊàjǴˌhȿ�İn]Ɋàő˪hąåȼhƿ�`cel�¹��

�ºgʖȞ�ɽƪv�ep�hd�A\jìó�ţȪv�zwhk]Ǐˆtz

5U'PTC z˅Ǧjĥ~ɩuj|fg]ŭ˙ǆɽejʊĬh|�ʛʤǆɽeef�¬

¼À�jd�Atz]ŒŅʤǆɽjǆŤdk]ĉʀjȷg�ÖBjÁŌhàv�

ōjd`z~]Ş�^ŒŅʤd×tdƻȞjgi`zÖBeƻȞ�Ƶc�|fh

g`z~v�ApjȞ�Ǟĕhȑȯv� 1103 xd�jdkge^�fiA�

� Ⱥʎɻk]ŕŞˠȭj�±jĬŨd]Ǔſ �� ǝh˫Ņ�ʝ�zAģĔtzˠȭ

k �įd]f_ įjÈŅĉʿ]�įj¤¨Àºĉʿdd`zAƋʢjĬŨdk]

ȪňjŕŞdǐǢʤ�ŞoŞȭejǐǢʤh|� �����¶¾jō�ʞnzA

 �����¶¾j�À°kCǐǢʤ�ŞoƤĴaet]ǐǢi}ģĔtzÈŅ

e¤¨ÀºĉʿjŞȭe˫ŅjŞȭjǐǢʤdƤʕÔƽ�ʋ`zA �����

¶¾jđĜk]òÖȼgĖǺ�ʤ�Şȭjœi`zAůǤjØÑhagj�i}]

ǐǢjpehxexeʂĴjd`zi}]ʗj˔Ĭj˜ídǐǢhã�dezp

ejd~ǐǢjŞǭhˋ`cezjd\jǔjǐǢʤē�ɰƵtzei}ee`

zƤʕjĉr�cezAtit] �����¶¾jˎvha�]x`eˑfƤ

Ĵjd�jdkgeieefƤʕjĉŚwzAȤhğʱȼ^`zƤʕk]Ąˋʛ

ʤjdN�ped]ǥ���jÖBjhÓe�ȫʙv�pejdN�|fhg~]

ǥ���ňŊjšŢhagj�jdkgeiee`zƤʕdd`zAtzĬŨƑ

jƥƣdk]C˫ŅÖjʗċgjhn`l~tz]˫Ņj�²À�jʄlg`za

eefƥƣjd`zÁǍd]C˫ŅÖkǐǢÖj|fhɉúǿteeƛ`cezj]

oai`cxæxʛ�geÖjœlj`i~tzaeef|fgƥƣxd`zA

ew�htcx]Ə}k×tdre�fC˫ŅaeefŅhaec]tz\ph

Ǚ}vÖhaecƋÑɻetc˜�`zpejgi`zjj]ţˢjƻʚ�ˋt

c]\jʖȞjő�`cNzeʛg�jdkge^�fiAŒŅʤǆɽhhn�

žķ�wsvǆɽk]pj|fhȷg`zȥȋhd�ÖBjƻȞ�Ƥńȼhè~

ĉt]\pdjìóʘjĄǞzoai~de�ˋtc]|~ȗeɂÓȫʙhag

ocelpexħɿdd�fAppd˕ʔgjk]trhɎjɪ˶etc]ʖȞ

jő�`celpe]\tc\jőĘ�ƤʮĘtaa]|~|eɊàbl~hf

j|fhagocelieefpedd�fA�
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� ˷ɚǆɽhhn� 1103 jţʽk]ʛʤ�ĊǧȼhƯe˷Ƅgŭ˙ȼćŧ�ȗw

celeefǍİhĔg]Įuʛʤ�ŞoÖz_jɳzig¤�¡½À��Ǵɝ

v�pedˍŻ�ȭuĉt]ɂÓȫʙeɂÓŰ˕jħɿƜ�Ɓocelĥ~ɩu

etcţȪħɿdd�fA�

�

˺h�~h�

� ǢȺʎjșõ�v�hdz~]ÜÄjī˭ȿhaec]ʀĊʀʿjɺgjte

t}gi`zA�

ȸĽ �˹1103 ţʽ˼žķ�wsvǆɽeʛg�ji�

ȸĽ 	˹ʛʤǆɽetcžķ�¡ª��ev�pejƤĴ]Ƥɷkæi�

ȸĽ 
˹ąåȼgĥ~ɩuetcCƋÑɻƜaj˷t�rfĄƥȼȫʙi}˒s

i�eefɄɃǴˌjɺg}��jdkgei�

� \pd]Ƌǐ]àōdjz~ĥ~�ˋuc]p�}jȞhaecɺgcuzeA

ȸĽ � haecdd�j]vdhˆqz|fh]ȪŇjžķǆɽkɓǲȼžķj

ǳƘ�đƼetcɺg}�ce�A\phk]ɊàhțvǴˌȼǚējʙȉjŕ

NgȿǶeg�A1103 xCǴˌȼǚēaeefȯʤké`cegehtcx]Ȫ

ȥjɊàhŝŇv�ÅăǿzÅǿɷɚ�ʙȉv�pe�wstce�A\fɺg

�e]ƁeƤĴdjžķǆɽek 1103 dd�eʛ`ctt`c|ej^�fiA

æj 1103 gjieefʯʫ�tze�ndkgej]1103 kžķǆɽdd�e

ef]\�gĞɢgʡdeej^�fieefȸĽ]eefiÅšjd�A�

� ȸĽ 	 k]
 ajȸĽjÈdǜxŕNexjdd�Aʛʤǆɽhhecžķǆ

ɽ�ĥ~Ão�pejƤĴkfphd�^�fiAʛʤǆɽkʛʤ^n�ǆgc

e�leeeefÉƈjd�AʛʤǆɽĊ˖ÜŒjÖjʛfjdd�lt^ȫʙ

dN�Atit]ʛʤǆɽhƿ�`ce�˜íɻjʀĊz_jȭǱ�\j|fh

ʀŸɆűĘv�pexŲglgeAp�hkt`zlʶĮdNgeA\fe`z

Éƈ�v�Öz_k]ʛʤǆɽdkgl]ʤŞɇð�ØÑhtce�eʛ`cǽ

teAʛʤǆɽetcžķǆɽjĥ~ɩvpejɓǲȼgƤĴ¿Ƥɷkfphd

�ji�ǃwcɺgzeeefpedd�Aʛʤǆɽjōk]ɾǕjȷg�ǵB

gĉʀjÖz_jÁŌhàv�ħɿƜj˷eōdd�fAtz]ʛʤkvqcj

Ö˛ȼȑĖjŋȾeg�pei}]ǵBgŭ˙Ċ˖jÖz_jˤt�ōexʛg

�^�fA\j|fgȤƜ�fj|fhȭitcen�ji]ǢȺʎdk � aj

Ñê�dozj]xfŲtɕ`˄�dɺgcuzeA�
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� ȸĽ 
 k|~¹�ºhţʽjÈʿhaecjȸĽeefiʧ˰dd�AǢȺʎ

dkƋÑɻetcɺg�pej˕ʔƜ�Éƈtzj]ƋÑɻeg�lg�rf]

ÖTedkge�ndvt�Ďťjoai`cttfApjȞ�fj|fhÿǟ

v�ijʧ˰dd�fA1103 h|��¹���ºgʖȞjȖ˴j]ʙȉj¯�¾

¡hg�jdkgeieɺg}��A�

� ǜƑh]CžķjÆȴ�wsttt{faeefjk]œljÖhĄƥȼhˬl

ĵnin^eƛfAtit]ƛ`cegj}Cƞwitoxglapj|fgÉ

ƈ�v�Ökt^œlge|fhƥu�Ax`eȫƣzŔ�ȨɁhʤ~Ĭg�e

eeeƛfAȪţhƳȏtCȫƣk\f^nf?aeefʛeʠ�v�jdkg

l]vt�CȪţkpf^nf?aeefȫƣeŔ�ʤ~Ĭe]œljÖeĝē

tc\jȫƣzŔ�ţȪtcen�]\�gɊà�Ē`ceNzeeɺgce�A�

�

ģɺǉȧ�

ßʈȀƍ˸	��
 C˹¡¸�¾¢Ȍā˙a�º¡�¾�¿·¦¾¿ʈȰǑĩɲb�º

¡�¾�žķŞā˙c44��,�(�ȌƐǉĘɊ�

�º¡�¾�¿·¦¾˸�--�˹ßʈȀƍɲ¿ŗǢÕŜʠbžķȼƮȃh|�ɤÐ

jˁƽ˻ʺʻȌcžķǉĘ�

ĀȩÿĹ˸	��( C˹���¯À�´ÀetcȭN�˻ǡǤkppi}kut�aĀ

ȩÿĹ¿äʈšï¿ÈʓÊǩbkuwcĉàfžķŞ˻ǡǤkppi}Śt

�c44�	��	���ǞǊ˝�º°�

˅ǦǘŜ˸	��, C˹ǐǢɇɔeʛʤǆɽjȦ˛d˻ÃɣǐǢʤ�¾�¾¡¿®À�

�À�� ƫÐeǐǢÖjɺūaȵäȱɡŜɲbŒŅʤetcjǐǢʤǆɽc

44���-��
(�l�thĉȢ�

˅ǦǘŜ˸	��) C˹1103 �À�� 
��� ň˨¿Ȑȍ¿ĠȺ˻ŞɹɻjɊàģĔeʳ

Ý�ɽvzwhaäʈƧĪ¿˷ʕǗŜ¿ɋĭşÁ¿ȠʰȱȫɲbǡǤ�Ē�

peljǆɽ�ȿƶtc˻1RKTKECM�1POT*OT�0CS*)�3OSTRUETKPO˸1103˹j

ȫʫeţʽc44��--�		����ĉȢ�

äʈƧĪ¿˷ʕǗŜ¿ɋĭşÁ¿ȠʰȱȫɲbǡǤ�Ē�peljǆɽ�ȿƶt

c˻1RKTKECM�1POT*OT�0CS*)�3OSTRUETKPO˸1103˹jȫʫeţʽc��ĉȢ�

ɘćÊ˱˸ 	��-C˹žķǆɽ�al~ɁvaıŵǥƍɲbžķŞ�ŞoÖjzwhc

44�
�)
�ÆȴƛƣɊ�

ǣÃȻĪǉ˸	��( C˹žķǆɽ˻žķ�Ē�Ö�ɽc�aʈĠð¿ŴǢÂŖɲbe
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�(�ȌƐǉĘɊ�

¼£À¿�»��¾�À˸	��( C˹�¼À§ºgʧ˰ežķŞ b˻ƋÑɻc�Èƕ

ha˷ǫƎŖ¿¼£À¿�»��¾�ÀɲbɎz_jžķ�al�˻ȬŎ¿

˚Ⱥ¿ÖǸ¿��¾�Àc44�-�
�ȌƐǉĘɊ�

0L*RST*)T����˸�--�˹ PWCR)S�C�RCTKPOCM�CO)�C�)K)CETKES�P+�4*CE*�*)UECTKPO.�
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:*CE*�2)UECTKPO�7KOK4RKOTS����4�(��
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KO� ERKTKECM� EPOT*OT�'CS*)� KOSTRUETKPO� KO� 4C4CO*S*�� 6	� 4PUROCM�� (��

44�
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˹1RKTKECM��*C)KOI�KO�6COIUCI*�2)UECTKPO��8#.�:CMIRC9*�

7CENKMMCO��

86



Ǎʏʷª@ƤæɆˊʾɒɣ - ˆʳƳǲ:@ȔȺ - 
A CRITICAL DISCOURSE STUDY OF NEWSPAPER ARTICLES  

- FOR READING CLASS - 
 

ĖũʈɊ 
NAJIMA Yoshinao 
ȶȴĹŉ 

 University of the Ryukyus 
 

̱̮ʒǗ�ȳȮ;ɂĢ�

� 2011Ŵ 3Ǜ 11Ǒ@ǧǑǡĹ̙ȥ;1T>ɽ:9˝'63ɘŧɧ�ĀńïɄ̘Ơªǅ
A̭�ǕɆ=̜"�63>/P̭š=$;M1@ƀǕA̭Ǒǡɕº@-G9@~�q\

�Wj�w)/3;:69P::�U��1TA̭ƀǕŒĮɍ´ĎŮ>ŢÀ+Ĺŉ>÷

õ+9:3Ʉʥʍ>Mʵ�S';:�S��ʵ:ʵ�B̭ʵ˃ɒɣNʵ˃ǆʑ;ɕº;

@7="RWſ$ƙː-SP�>=R4̭ʕãAÃ@3L>ɒɣNǆʑ;:�±ªW+9

:S@!�41@±ªW˭+9̭'@ɕº@Ƌʘ><@P�>̊V69:%B::@!�

;:�';WʕĢʕɩ+77M1@ɩ�"ʭâ/K>:3� 
� ȭ>ĀɄªǅWɸ̩+9Ƀƚ+3@A̭:VOS4ŌÛɖʾ�"ɼŚ:A=!63;

:�'; ī̭ŔN̘ïºɕAɹǩɆ>īȈ>Ś+9ɎŏW˃69:=!63;:�';̭

4İȠÏ¶ 4!QĹ�ĺ�;:�˅Ǔ>P69ŽʍAīNʕȎÂ!Qǃʆ)T3>ɨ

+:ƣ:WĈ%3';!QV!SP�>̭īŔNʕȎÂAŽʍWŋQ=:;:�';:

�63�I31@�ǎ:̭ɏ1;4Ƌʘ�@˱ţ"ı,QṰʕQ˱X:ȋǫĭű>Ɵ
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�S�ƀȩ@';:�S" Ḙ̄1@ˊʾ¦ÂAɁ=SȵƒNÇÏʲWíƹ;+9:3R̭

Ɂ=S\va�d�Wǜ+9:3R-S�+3"69̭ŅʈɆ=ƙě@ȵʳ>ȾIS@

:A=$̭1@ʵôWʒǗ;Ý>ƤæɆ>ˆJʳ:9:$Əʬ"�S�ƤæɆ=ˆJW
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¦Ɇ=ǎȐ:ʕɄɆ�¦ÂɆ>ćRɷX::$';"ǝI+:�1':Əʬ>=69$

S@"Ȉ¦Ɇju[m�js�:�S� 
� ÞÂɆ=Ģ̡ʳȌ>̒+9ª˓@ƤæɆ=ǱʶA¡čǻ:�S�1M1M@Ģ̡"Ã

=@!̭<'>ĀĦ"�S@!̭;:�';WʭǳL=%TBɆɓ=Ģ̡ʳȌ@ǎɪM
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JAPANESE LANGUAGE EDUCATION AT HIGHER EDUCATION 

INSTITUTIONS IN VIETNAM 
 

RH \G oH 
Sai Thi May 
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1. /�:- 

ǸĒ�Ŏǲȋ¡.ƾþÃDǊŔ-l^`q-ǽ²�(�@ŎƳ�Ť�ġ�-ê

½�(�@�!A-���ŎŜǦŇǉ;ęÃ�A�l^`q�ŎŜǦ÷ǄǇ�Ĭ

ê�(�@�áȑ�Źæȅ.ǩš-=@*�2015Ē-/l^`q�ŎŜǦ÷ǄǇ
� 6 � 4863 � 1-Ǿ���Ƒ)ŎŜǦ÷ǄǇ�ï�á~äå.�) 8 �*,%
"��Ō�2016Ē. 9Ř-ŎŜ*l^`q.�ņĕ.Å¼-=%(Ǣƭ�A"Ŏ
ǲð÷�ȉ÷�A�ŎŜǦ�ĨȘƦƙ*,@�ÒĒ-/�
2020 ĒáüîáǦk
{TIN^�-=?�µƯŇǉ)Ʈ�îáǦ*�(.ŎŜǦŇǉ�ȉô�A�Ą

÷ 3ĒƋ�>ŎŜǦ�÷4@=�-,%"�l^`q.µƯŇǉŰȐ).ŎŜǦ
Ňǉ.ă¬/�şÆFTF)µ:()�@*������%"Ɔŵ.�)�Ġl

^`q�ŎŜǦ÷ǄǇ��%!�ê½�(��#B�� 
7"�ŎŜǦŇǉ/�l^`q.µƯŇǉ��ƯŇǉ�ȞƯŇǉ)ùō�A(

�@��!.�)ȞƯŇǉ.ŎŜǦŇǉ�;%*;ȃǛ#*īCA@�, �*

��*�ȞƯŇǉ.ū/�Ćǈ-,?�ŎŜǦȋǼ.���čř,÷Ƌ-ŎŜǦ

ǋ¼�ð�,Ğ»DŠ"��>)�@�!�)�Ŝƪ/�l^`q-��@ȞƯ

ŇǉŪȋDāǮ-F}P�^ǩšDǖ��l^`q.ŎŜǦŇǉ.�ĭDǴ7�

"��)�l^`q.ȞƯŇǉŪȋ-��@ŎŜǦŇǉ.ƈƆ*ǨșDçÖ��

�Ġ.l^`q.ȞƯŇǉŪȋ-��@ŎŜǦŇǉ.�?ŌDǆÿ�@� 

2. l^`q-��@ŎŜǦŇǉ.ƈƆ 

2.1l^`q-��@ŎŜǦŇǉ.ƓÏ 
l^`q.ŎŜǦŇǉ/ 1940 Ē�-ȉô�A"�ĚŒ/�l^`q-Ȝã�

(�"ŎŜǶ.ǻǣDȚĲ�@":.ŎŜǦNwU#%"�!.Ȗ�>�7?œ

Ê�A(�,�%"��1960Ē��>dcH. 2ð÷ȡdcHǰőð÷*dcH
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ð÷ 2Ȣ)ŎŜǦ÷Ʀ�Ǣǃ�A�ŎŜǦŇǉ��ƳƗ-ùō�A"�!.Ġ�Ŏ

ŜǦŇǉDùō�@Ūȋ�ġ�-ê�(�"�áȑ�Źæȅ. 2015 ĒĖŎŜǦ
ŇǉŪȋǩšƺŠ 3)/�ŎŜǦ÷ŢDÕ8l^`q-��@ŎŜǦŇǉŪȋň

� 219)�@�ŎŜǦŇǉŪȋ.�)!.�ŇǉŪȋ/�ŎŜǦ÷ǄǇ�ŗ;ï
��!.ū/�ȞƯŇǉŪȋ��ƯŇǉŪȋ*,%(�@� 

 

à 1 l^`q.ŎŜǦŇǉŪȋ¶.÷ǄǇň 

�Ō�2003Ē�>áȑ�Źæȅ.
l^`q.�ƯŇǉ-��@ŎŜǦŇǉǤ
ǖk{TIN^�-=?�ŎŜǦŇǉ�dcH�iJ�Y`}�m�Zp}. 4
ȂČ)ȉô�A"�!.Ġ��.äŌ);ŎŜǦŇǉDùō�@�*-,?�2014
Ē-/Ǡ 6ȂČ-Ľð�A"�7"�
Ȧȥ/�:-�)ǹ4"=�-�2016Ē
9 Ř=?l^`q.µƯŇǉ);ŎŜǦŇǉ�ă¬�A"�áȑ�Źæȅ-=@
*�µƯŇǉ.ŎŜǦŇǉk{TIN^/�2016Ȫ2017 Ē. 1 ĒȊ�dcH 4
Ţ*m�Zp} 1ŢǠ 5Ţ)ǤȝƗ-ùō��!.Ġ�ȗūl^`qÐä).ă
¬-Ì?Ƹ9*���µƯŇǉ).ŎŜǦŇǉ.ȉô/��Ġ.l^`q.ŎŜ

ǦŇǉ.ð�,Ɩć-ǂ�@#B�� 

ǘ 1 l^`q-��@ŎŜǦŇǉ.ƓÏ 
ŒȊƳ´ ²Ş� 

ñđŷĳ�º

ĠȤǔǐŚ 
1940Ē 9Ř�ŎŜǶ.H}_S`ǽȜÊ1ŎŜ�Ť.ǽ
²-=?�ŎŜǦǻǣ�Ƌ��ƟŚȊ.ŎŜǦǫėȉô� 

1950Ē�ś�
> 70Ē�ś7
)ȤǕƫŚ 

1961 Ē: Ŏǲǰő.ǽć.":�dcHǰőð÷-(Ŏ
ŜǦŇǉȉôȡŎŜǦ�)�@ēȁDȚĲ�@�*Dƙ

ƗȢ 
1973 Ē: Ŏǲî�ȋ¡ũƭ-=?�dcHǰőð÷.Ŏ
ŜǦŇǉ�ęÃ�A�dcHîáǦð÷ȡƈãdcHð÷Ȣ

);ŎŜǦŇǉȉô 
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1970Ē�ś�
> 80Ē�ś7
)ȤĠǺŚ 

1978 Ēś.L}nTF ŅÊ1ĻƲĳ�-=@ǓĘ�É
Ý)�dcHǰőð÷�dcHîáǦð÷.ŎŜǦŇǉ¥

Ŭ 

1980Ē�ś�
> 90Ē�śȤ
ĥǍŚ 

1986 Ē 12 Ř.l^`q®ƌ«Ʈ 6 Üð�_HsHȡ¸
ŋȢ�Ťȉô-��Ŏǲ.ƹŽ~ǰőȋ¡�ð��ǽć�

"":�dcHǰőð÷� 1987Ē-�dcHîáǦð÷
� 1989Ē-ŎŜǦŇǉ±ȉ 
1992Ē:� dcHáüð÷îáǦð÷�m�Zp}Čáü
ð÷�Ŋƣ�Ʀ÷ð÷-(ŎŜǦŇǉȉô 
1993Ē:� dcHáüð÷�Ŋƣ�Ʀ÷ð÷-(ȉô 
1996Ē:� dcH)
ŎŜǦǋ¼Ǥȝ�ȉô 

1990Ē�ś�
> 2000Ē�ś
ȤĲȇŚ 
 

ǲŎî�ȋ¡.ǝþÃ�ŎŜ~l^`qȊ.
ĳƓƗf�

^`�S[k�.Åø-���ŎŜǦŇǉ��ĉęÃ�A

"� 
2000Ē:� m�Zp})
ŎŜǦǋ¼Ǥȝ�ȉô 
2002Ē: l^`qŎŜ�ŝÅ¼W}X�ȡVJCCȢ�dc
H*m�Zp}-ȉǢ�A�ŎŜǦQ�Uȉô 
2003Ē:
�Ưk{TIN^��ùō�A�dcH.�÷
Ţ)ǨîŁŤ*�(.ŎŜǦŇǉȉô 
2004: �ȁ.Y`}ð÷Y`}îáǦð÷ŎŜǦ~ȓá
Ǧ~XHǦ÷ȁ-ŎŜǦĂŅ÷ƦǢǃ 
2005 Ē: dcHáüð÷îáǦð÷-��@
ŎŜǦŇ
ǉĎưȡŇǈȢǨƨ�.ȉǢ
�Ưk{TIN^�.s]

y�÷Ţ-(Ʈ�îáǦƦƙ*�(.ŎŜǦŇǉȉô 
2006 Ē: dcHċƦð÷Ê1m�Zp}ČċƦð÷-(
ITĹǗǇȚĲ.":.ŎŜǦŇǉk{Owqȉô�7"�
ÒĒ-�ȁ.iJð÷�iJîáǦð÷-(ŎŜǦ÷ƦǢ

ƭ 
2007:
�Ưk{TIN^�-=?ǨîŁŤ*�(ŎŜǦ
D÷Ǆ�"ƋĢ.ǽ÷-���dcH.ȞŢDs]yŢ*

��ŎŜǦŇǉȉô 
2008: áȑ�Źæȅl^`qŎŜŊÃ�ŹW}X��d
cH-ȉǢ�7"�m�Zp}Ďưð÷-ŎŜǦĂŅ.÷
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ƦǢǃ 

2000Ē�ś�
ȍȤƖćŚ 

ŎƳ�Ť.l^`qǽ²3.ê½-���ŎŜǦ÷ǄǇ�

Ĭê�(�?�ŎŜƒ÷.j�q�ô7%"�7"�dc

H. 2ð÷-(ŎŜǦĂŅ¢ëǨƨ�ȉǢ�A"� 
2009Ē:
�Ưk{TIN^�.Ʈ�îáǦƦƙ*�(Ŏ
ŜǦD÷Ǆ�"ƋĢ.ǽ÷-���dcH�iJ�Y`}�

m�Zp}.s]yȞŢ)ŎŜǦŇǉȉô�dcHáüð

÷îáǦð÷�l^`qµ.ŎŜǦĂŅ¢ëǨƨDȉǢ� 
2010Ē: Y`})
ŎŜǦǋ¼Ǥȝ�ùō�dcH-��
( 7Ř-ŎŜǦǋ¼ǤȝȡN1ȪN3ȢDùō�dcHð÷�
ŎŜǦĂŅ¢ëǨƨDȉǢ 
2012Ē: 
�Ưk{TIN^�g}]G}Ɯ.ȞŢ)ŎŜ
ǦŇǉȉô�Ŏǲ EPA -æ'�Ɲǭ~Ɲǭ³Ȅ-��@
ŎŜǦŇǉȉô 
2014Ē:
�Ưk{TIN^�g}VK}Ɯ.ȞŢ)ŎŜ
ǦŇǉȉô 

2016Ē 9ŘȩµƯŇǉ).ŎŜǦŇǉȉôÊ1Ŏǲð÷
.ȉ÷ 

²¯ȩûÉĜȡ1999:139-142ȢÊ1áȑ�Źæȅ.ŎŜǦŇǉá~äå¶ĭç 4

ȡl^`qǀȢD;*-�Ĳ 

2.2 l^`q�.ŎŜǦ÷ǄǇň 

1998Ē�> 2015Ē-��(l^`q-��@ŎŜǦŇǉ�ġ�-Ľð�A(
�?�l^`q�ŎŜǦ÷ǄǇň�űĒê½�(�@� 
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à 2l^`q-��@ 1998ĒȪ2015Ē.ŎŜǦ÷ǄǇň 

²¯: áȑ�Źæȅ
1993 ĒȪ2015 ĒŻîŎŜǦŇǉŪȋǩš.ƺŠŦǛ�
.]�XD;*-�Ĳ 

l^`q�ŎŜǦ÷ǄǇň/�2015Ē- 64,863-Ǿ�(�Ƒ)ŎŜǦ÷ǄǇ
�ï�á~äå.�) 8�*,%"� 

ǘ 2ŎŜǦ÷ǄǇň�� 10�á~äå.íÃ 
2015Ē 
ȗ� 

á~äåÓ 
2015Ē 

÷ǄǇňȡ�Ȣ 
1 �á 953,283 
2 H}_bSF 745,125 
3 ȓá 556,237 
4 K�U^wxF 357,348 
5 Îſ 220,045 
6 Ʋá 170,998 
7 XH 173,817 
8 l^`q 64,863 
9 oz�SF 50,038 

10 iGxh} 33,224 

²¯ȩáȑ�Źæȅ-=@
Żî.ŎŜǦŇǉ.ƈƆ 2015ĒĖŎŜǦŇǉŪȋǩš� 

l^`q�÷ǄǇ.ŎŜǦ÷ǄDô:"ƉƏ/�ŧ�#��ŎŜ.ŊÃ�Fa

r�ƁƐ�ó�#%"�*D�%��-ŎŜǦD¿ę�"��;%*;ï�*ī

CA@�;��&.ð�,ƉƏ/�ŎƳ�Ť3.Ćǈ�čř)�@�>���ň

Ē�l^`q-ǽ²�(�@ŎƳ�Ť�ï�,%(�@":�ŎŜǦ�)�@�

ŝ�ĨǛ-,%(�@�7"�l^`q�/Ȓď-ǝŎ)�?�ŎƳ�Ť-Ćǈ

�">��áƳ<ȓáƳ.�Ť=?ƻ����=�)ŎƳ�Ť-Ćǈ�"�ǑǇ

�ï��ƣ��);ƃħ-ŎŜǦD¿ę�(�@��ï��ŎŜǦǋ¼�Ȟ�A

0Ȟ�5+Zt}U�Ĕ�@�>)@�#�>�l^`q)/ÂÁŒȊĠ�Ǧ÷

W}X�-ǻ���ƋıØŎŜǦD¿ę�(�@ƣ���Ƈ��,�� 

2.3 l^`q�.ŎŜƒ÷.Ɔŵ 

l^`qá°.ŎŜǦ÷ǄǇ.ê½.8,>��2010Ē�>ŎŜǦ÷Ǆ.":
ŎŜ-ƒ÷�(�@l^`q�;Ĭê�(�@�ǯÞŶ�ŎŜǦŇǉŀǍÅ�.

ŎŜǦŇǉŪȋ.ǩš 5)/�2013Ē=?ŎŜǦŇǉŪȋ.á¶.ŎŜ÷ǄǇ.
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�)l^`q�ŎŜǦ÷ǄǇň/��á-ū�)�2Ɣƙ*,%"��>-�2008
ĒȪ2014 Ē. 8 Ē) 23 £Ǹ�-,%(�@�ƅ-�2010 Ē=?l^`q�.
ƒ÷Ƌ�Ƃê�(�?�2015Ē-/�38,882�-Ǿ�"� 

 
à 3l^`q�ƒ÷Ƌ.łƧȡ2008Ȫ2015Ȣ 

²¯: ŎŜǦŇǉŀǍÅ�.ŎŜǦŇǉŪȋ.ǩš~ƼǠ]�X 

l^`q�ƒ÷Ƌ.Ƃê.ǊŔ-/�ŎŜ3.ǝǸį�ŎŜ).Ćǈ.Śğį�

ŎŜņĕ.
ƒ÷Ƌ 30��ǠƐ�6Ưŧ�,ǛÝ��@�����l^`q�Ŏ

ŜǦ÷ǄǇÊ1l^`q�ƒ÷Ƌ.Ĭê-=?l^`qá°î.ŎŜǦŇǉ�)

;Ǐ�,Ùș�Ƌ�(�"�ƅ-�ŇĎ�ǳ.ż¹��l^`q�÷ǄǇ3.Ň

ŁŶƯ)�@� 

3. ȞƯŇǉŪȋ.ŎŜǦŇǉ.ƅĦ 

3.1 ȞƯŇǉŪȋ.ŎŜǦŇǉ.°ý 
l^`q-��@îáǦ÷Ǆ/�ǒǦ�â¤Ɨ-�Ų#��ŗǸǒǦ.�-Ŏ

ŜǦDƮ�îáǦ7"/Ʈ�îáǦ-Ǣǃ�(�@ȞƯŇǉŪȋ�ï�,%(�

@�ŭơ,ƼǠ]�X�,���l^`q-��(/ŎŜǦŇǉDùō�(�@

ȞƯŇǉŪȋ/�50ŪȋºĠ#*īCA@�l^`q.ȞƯŇǉŪȋ.ŎŜǦŇ
ǉ/���. 3XHk�@� 
ȡ1ȢŎŜǦĂŅ 
�ǎƗ-ŎŜǦ÷ȁ7"/ŎŜǦ÷Ʀ-ĵĈ�@�÷Ƌ/�¬÷�(�>ÄŤ

�@7). 4ĒȊ)ŎŜǦ.¿ę-ĂĪ�@�ð� 1ĒƋ�> 3ĒƋ7)ŎŜǦ
.®ǻƦƙD¿ę��4 ĒƋ.*�-ŎŜǦ.ĂŅDƶ³Ã��ŎŜǦŇǉ.�

607 847 1,087 1,410 2,039 

8,436 

13,758 

38,882 
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5,000 

10,000 
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20,000 

25,000 
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)Ǎ×Dľ%(�@�*Dż:(���ȞƯŇǉŪȋ-=?�ƕ,@���ǎƗ

-ŎŜǦŇǉ�gTbUŎŜǦ�ǅǣ~ǻǣ*�%"ĂȈ��@�ŎŜǦĂŅ.

LxMuwq/�ŎŜǦ.ŊŶ÷�Ǧě~Į×Ǫ�Ȕì÷Ư.ĂȈƗ,Ʀƙ�Ǣ

ǃ�A@�ÄŤŒ.ƙŨ/�N2ƛĚ)�@�����ȞƯŇǉŪȋ-=%(�N2
ÌĤ�)�@÷Ƌ.»Ñ�ƕ,@��.Q�U/�ŎŜǦŇĎ�ǟǦŇǉȋ¡.

ƠƬǇ-,?"���Ȁ2�*�ï�� 
ȡ2ȢŎŜǦ~ŎŜĂŅ7"/ŎŜǦ*;��&.ĂŅ 
ŎŜǦ÷Ǆ*ÒŒ-�ŊÃ�ŮÏ�ņŴ�ƹŽƯŎŜ.�*<;��&.ĂȈ

.�*D"��E¿ę�@�ŎŜǦĂŅ*ǿ��ŎŜǦ.ŊŶ÷�Ǧě~Į×Ǫ�

Ȕì÷Ư.ĂȈƗ,Ʀƙ�Ǣǃ�A,��÷Ƌ/�ÄŤŒ7)ŎŜǦǋ¼� N2
ƛĚ)�?�ĐĔ�ƞǬDǵ-&�,�A0,>,���.Q�U/�ŎƳ�Ť

3.Ćǈ�čř,��Ȁ2�*�ï�� 
ȡ3ȢƮ�îáǦ*�(.ŎŜǦŇǉ 
ŎŜǦŇǉDÇ-Ʈ�îáǦ*�(Ì?¬A@� 

7"�ȞƯŇǉŪȋ-=?�ĒȊ.¬÷Ǉň�ð� 100ÓȪ350Ó)÷Ē.
÷Ƌň� 200ÓȪ900Ó)�@� 

3.2  �ƍŇŝ 

µƵzly)/�
8E,.ŎŜǦ��7#l^`q.ȞƯŇǉŪȋ.�ǛŇƦ

Ŗ)�@�ÐȞƯŇǉŪȋ/�
8E,.ŎŜǦ�.�C?-ŋ��ŇƦŖDÌ?

¬A"���+.=�,ŇƦŖ��@��+.=�,ŇƦŖD·ƍ�A0���

³�>,�*���;��&.ƉƏ/�ŋ��ŇƦŖDÌ?¬A@*��7).

ŎŜǦŇǉ.°ý�LxMuwqD�?ƚ�,�A0,>,���l^`q.Ŏ

ŜǦŇǉ.ƈè-��(/�Ǒ�(ŎŜǦŇǉ.ƹȝ�ź�ŇĎ�ï�":�7

#!.�Ǚ�,�*īCA@�!A-½��l^`q)²Ƅ�A(�@ŎŜǦŇ

ŝ�Ȓď-ą,�":�ZvHU�5*E+,�=�)�@� 
�Ō�ŋ��ŎŜǦŇǉDƙĿ��
8E,.ŎŜǦ�)/,��ŋ��ŇƦŖ

D�ƍ�(�@ȞƯŇǉŪȋ;�@�!A/�l^`q)²Ƅ�A"ǚÍª�.


NEJȤ\�o)÷2æƢŎŜǦ��áȑ�Źæȅ�ȉƖ�"
7@�*��Fr
xL)�ƍ�A@
_w�;E+�);ŎŜǦ�.ŇƦŖ)�@�����Ǥǖ

Ȇǧ.ŰȐ)�@":�ùȑ-+.=�,¾Š��@�7#ǜ�(�,�*���

2�3ĒĠ�ŋ��ŇƦŖD�%"÷Ƌ�ÄŤ�">��!>�¾Š;žA@#B
��7"�ş�îáǦð÷��%"µƵŎŜǦDĸ%(�@ȞƯŇǉŪȋ;�@� 
��Ƶzly)/�
�Ƶ3ǖ����
�ƵŎŜǦ��
\�o¶�Ƶ�>÷2Ŏ

ŜǦ�ƯÐȞƯŇǉŪȋ/�Ĺǋ¶)ŇƦŖDewew-Ȁ2�*�ï�� 
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4. l^`q.ȞƯŇǉŪȋ-��@ŎŜǦŇǉ.Ǩș 

4.1ŎŜǦŇĎ.�ǳ 

l^`q.ȞƯŇǉŪȋ-��@ŎŜǦŇĎ�ǳ.Ɔŵ�ƽ�(�@�ŎŜǦ

ŇĎ.�)�ð÷DÄŤ�"�*�§ƥ,��!.77÷Ţ-Ćǈ��ŎŜǦŇ

ĎD�,�>�ð÷ȏ3.ǽ÷Dǆ�@.��ǎƗ)�@�l^`q)/�ŎŜ

ǦŇǉ-ȋ�@ð÷ȏ/�áÛ&��,����;�!.Û&.ð÷ȏ*;l

^`q.țȂ)�@dcH-�@�=%(��.äŌ.�/�ð÷)ŎŜǦDĂ

Ņ��ÄŤĠŎŜǦŇǉD;%*ƠƬ�"���ŎŜƒ÷Dǆ�@��ï��l

^`qá°)/�ǽ÷©�Ȏ>A�,�,�ǌ³�ƠƬ)�@ð÷ȏ-¬A,�

�>)�@�7"�ȞƯŇǉŪȋ.ŇĎ.èÑ�ŎŜǦŇǉ.ƈè)ȧ�ȨĒ�

>�ƹȝDƫE)�>�l^`qá°�@�/ŎŜ.ð÷ȏ-ǽ÷�@f�X}

;=��@�#��ŎŜǦ�)�@§ƥ,�ŝ/�ŎƳ�Ť-Ćǈ�@¦Ô��

@":�+�.ŎŜǦŇǉŪȋ);ŇĎ�ǳ.Ùș)ß%(�@���0�ǘ 3
)/�÷Ƌň� 450�)�@-ā��ŇĎň�"%" 5���,�ȞƯŇǉŪȋ
�öã�(�@�&7?�ŇĎ���"?�90�.÷Ƌ.³;ļĚ�@�5�.
ȞƯŇǉŪȋ;÷Ƌň*ŇĎň.ew}U�ÌA,�Ɔİ)�@� 

ǘ 3 l^`q.ȞƯŇǉŪȋ.ã÷Ƌň*ŇĎň 

ȞƯŇǉŪȋÓ ã÷Ƌň ŇĎň ŇĎ���"?. 
÷Ƌň 

ȞƯŇǉŪȋ 1 500 13 38.46 

ȞƯŇǉŪȋ 2 650 19 34.21 

ȞƯŇǉŪȋ 3 500 10 50.00 

ȞƯŇǉŪȋ 4 200 8 25.00 

ȞƯŇǉŪȋ 5 450 5 90.00 

ȞƯŇǉŪȋ 6 931 32 29.09 

ȞƯŇǉŪȋ 7 450 17 26.47 

ȞƯŇǉŪȋ 8 1,252 27 46.37 
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4.2 ŎŜǦŇŝ 

2010 Ēº7)l^`q)/ŎŜ.ŎŜǦŇŝ�²Ƅ�A(�,�%"�2010
Ē-
8E,.ŎŜǦ��²Ƅ�A�!.Ġ�
NEJȤ\�o)÷2æƢŎŜǦ��

ŎŜǦƿ7*:�Ư��&�.ŎŜǦŇŝ�l^`q)²Ƅ�A"�����

�A>.Ňŝ/�5*E+�.ȧȣȨĒ)²Ƅ�A�ŎŜǦŇǉ.ƈè*÷ǄǇ

.a�V-ĩ�>A"*/ǟ�,��	

ǘ 3 l^`q)²Ƅ�A"ŎŜǦŇŝ 

No. ŇƦŖÓ ŎŜ.²Ƅƣ 
l^`q. 
²Ƅƣ 

Ɩǖ

ĒŘ 

1 8E,.ŎŜǦ IȠII 
Ux�J��

b[^|�N�
TRE²ƄǇ 2010 

2 ŎŜǦƿ7*: N3 FUN TRE²ƄǇ 2015 

3 ŎŜǦƿ7*: N2  FUN TRE²ƄǇ 2016 

4 
ŋ-5E� 500Ù N4-N5, 
N3, N1, N2 

FUN TRE²Ƅƣ 2016  

5 ŋŎŜǦ.æƢ 1, 2 
Ux�J��

b[^|�N 
THOI DAI²Ƅƣ 2014 

6 
NEJ ―\�o)÷2æƢŎ
ŜǦ―�vol.1	, �vol.2	 

�B��²Ƅ�
m�Zp}ČĎ

ưð÷²Ƅƣ�
2016 

7 
TRY ȟ N5-N1 * TRY! 
START ŎŜǦ.Ŋõ*Ʊ
Ç,�ǥ 

FUN 
m�Zp}ČĎ

ưð÷²Ƅƣ 
2016 

8 
��)��! ŎŜǦgTb
UŊŖoauFy 

FUN 
m�Zp}ČĎ

ưð÷²Ƅƣ 
2016 

9 
ŎŜ�Ť3.Ćǈ gTb
U�ǥ^z�a}O 

FUN 
m�Zp}ČĎ

ưð÷²Ƅƣ 2016  

4.3 ŎŜǦŇǉ.LxMuwq*ŇŁŶ 
� ƈã�l^`q.ȞƯŇǉŪȋ/�l^`q.ŇǉǡǁƜ.ţ°-ģ���

.LxMuwqD�Ĳ���ƍ�(�@�ÐȞƯŇǉŪȋ/�ŎŜǦŇǉDǖ�
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,�>�LxMuwqDńÚ~ŕŋ�(���LxMuwqDńÚ~ŕŋ�@"

:��Ƒ.ŎŜǦŇǉ.ÀÔ�ŋ��ŇŁŶDĺŃ�@ĨǛ��@�����l

^`q)/�ŎŜǦŇǉ-ȋ�@ŸÀ�7#ƘE)/,��!.":�!A>.

ĭç��7?Ķ-¬A,��7"�ŋ��LxMuwqD�Ĳ�@-Ě"?�Ŏ

ŜǦŇǉ.ĂȈü�ĨǛ#��l^`q.ŎŜǦŇǉ.ƈè)/!.=�,�ŝ

�Ȓď-ą,���"�%(�ƈè-�%"LxMuwq�²Ş(�,�=�)

�@� 
�Ō�l^`q.ȞƯŇǉŪȋ.Ǒ�ŎŜǦŇĎ/�ƀõ~ŊŶ.ŇŁŶ.8

,>�
ËǷŁŤ�<
FN\Gjw�a}O�,+.�Ƒ.ŋ��ŎŜǦŇǉ

.ŇŁŶDď-÷1"���l^`q.ȞƯŇǉŪȋ)/ŎŜǦŇǉ.ƞǬDż

:@�*�)�@=�,Zt}U/�ť:(ą,�� 

4.4 Ňú.÷Ƌň 

l^`q.ȞƯŇǉŪȋ-��(/��&.Ūȋ.ŎŜǦ÷Ǆ.¬÷Ǉ�űĒ

ð� 100ÓȪ300Ó)�@�îáǦ÷Ǆ/�ą�ň.NwU.5����*ǟC
A@��ŇĎ~Ňú~Ʀƙ.Ɔŵ-=?�l^`q.ȞƯŇǉŪȋ/��&.N

wU 50�Ȫ70�.ð�ň.NwU)ǖ�èÑ�ï���"�%(�÷Ƌ���
&D�Ā-Ŀă�@�*�)�,���A/�l^`q.ȞƯŇǉŪȋ.ŎŜǦ

Ňǉ.
Ǳ�-�,?ĝȕDÊ6�*ǆ�>A@� 

5. �C?- 

���l^`q.ŎŜǦŇǉ�ƅ-ȞƯŇǉŪȋ.ƈƆ*ǨșD7*:"�Ŏ

ŜǦ÷ǄǇ�Ĭê�(�@Ɔŵ.�)l^`q.ȞƯŇǉŪȋ-��@ŎŜǦŇ

ǉ.Ǩș/�7#"��Eů�A(�@�����ÐȞƯŇǉŪȋ/�!A>.

ǨșD=�ƉǞ��!ADǞų�@":�ŧ�,ċòD�(�@*īCA@��

�0�ŎŜǦŇǉ*ŇĎ.
Ǳ�DȞ:@":-�ÐȞƯŇǉŪȋ/�ŇĎ�ǳ

)ß%(�(;�Ǒ�ŇĎ-á°î.ð÷ȏ3.ǽ÷.Zt}UD��"?�@�

!.Ǒ�ŇĎ�ð÷ȏDƷ��ŎŜǦŇǉ-ĴA0�l^`q.ŎŜǦŇǉD/

�:�ȞƯŇǉŪȋ.ŎŜǦŇǉ.
Ǳ�DȞ:@�*�)�@#B���>-�

ÐȞƯŇǉŪȋ-��(/��ŎŜǦ÷ǄǇ.ê½-āĩ)�@ƊéDŉ�@�

	ŎŜǦŇĎƠ¢DøŚƗ-ǖ���l^`q�ŎŜǦ÷ǄǇÔ�.ŇŝDȉƖ

�@*�%"ŸÀ;ƫťƗ-ǖ�4�)�@*īCA@� 

� 

1 áȑ�Źæȅ (2016)
 2015 ĒŻîŎŜǦŇǉŪȋǩšƺŠŦǛ�
https://www.jpf.go.jp/j/project/japanese/survey/area/country/2016/vietnam. 
(2017Ē 05Ř 01Ŏ) 
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2ŏdcHîáǦð÷)�@� 
3áȑ�Źæȅ(2016)
2015ĒŻîŎŜǦŇǉŪȋǩšƺŠŦǛ�
https://www.jpf.go.jp/j/project/japanese/survey/area/country/2016/vietnam. 
(2017Ē 05Ř 01Ŏ) 
4ŎŜǦŇǉ á~äå¶ĭçl^`qŎŜǦŇǉ.ƓÏ
https://www.jpf.go.jp/j/project/japanese/survey/area/country/2016/vietnam.ht
ml#RYAKUSHIȡ2017Ē 04Ř 25Ŏ��Ȣ 
5ŎŜǦŇǉŀǍÅ�(2014)
1989 (đĲ¨)ĒĖȪ2014(đĲ 26)ĒĖŎŜǦŇ
ǉŪȋ.Ŧŵ�ȡŪȋň~÷Ƌň.łƧȣǽ÷Ǉ.°ǣƯȢ 
http://www.nisshinkyo.org/article/overview.html (2011Ē 11Ř 10Ŏ) 
6 2008Ē-/ƤƎ°Ȍ�
ƒ÷Ƌ 30��ǠƐ�Dķ$²��2020Ē7).ƙ
ŨǾĲDƙĿ�(�@ǠƐ)�@� 
http://www.mext.go.jp/b_menu/houdou/20/07/08080109.htm (2017Ē 03Ř 10
Ŏ) 

���� 

ûÉĜȡ1999Ȣ
l^`q.ŎŜǦŇǉ�ĭȤŗǸ.Ɔŵ*Ǩș��ȇĊð÷ƒ÷
ƋW}X�ƴǛvol.7�pp.139-154 
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ǉǝʺƺʉCŝċǴɩ�

JAPANESE EDUCATION FOR PEACEBUILDING  
ʕ̃ĸ� Yoko Suga 

ǡíĭĺ� Tohoku University 
ǢȜşį˯� Kotaro Matsuzawa 

īéɃ� Ministry of Foreign Affairs of Japan 
 

̭̬I5TF�

� ǉǝBI:ÍeĭƑ_ĲǸF:ŝċƺʉ*ˢTY\:We˦ɚBŝċF˿6

[ʬʖ:ɳ̡:ǳŽɦ*:ƾĬ-ŰƐP\:Ⱥő4;�ǝɝBI:šœF(/

[ŝċƺʉɦ_˒Q':ǉǝʺƺʉF(/[ŝċƺʉeýʋƀF?%Aǯʮ6

[�Ô¸ȽFI:ɤ�FšœF(/[ŝċƺʉF?%Aɰ®4:ɤ¨F:ǉǝ

F(/[ŝċCǉǝʺe˿ÀF˿6[ɋɟe½_ɰ®6[�We&'Bɤ�F:

1\Y_˒Q':ǉǝʺƺʉF(/[:�a�a_ĆSāɜeƺǞ:Ƣǰ��

k��:ƢǰeǅȑɦF(%A:DeX&FŝċF˿6[ǉǝeɳ̡ɦ_ùǌ

BH[)F˿4:Ô¸Ƚbǅȑ_ƪǫ6[��

�

̮̬šœF(/[ŝċƺʉ�

̩̭̪šœCŝċ�

� šœeŝċƺʉI:ʟȣ¸̡FǩŖ4;óȣƺʉ_ĢȿC4A%[�ɥʆ

IšœȯQ\šœʉ=B:ĺǧWńŦBŝċƺʉ_Ů;ZâeX&Fû/A

H;�Q;šœBI:óȣƙ�e 8Ǘ 6ǉðâ 8ǎ 15Û:oc��*̑%A
�ǂF 1Û˾̧ɔ4:ăǉĬ-eŏ£ĺȯ*Ȼǧ4AŝċƢǰ_û/[��
1eX&bĺǧWńŦBeŝċƺʉ:ŝċʯŽʚ§IÐęȽbUe<Cſ

>A%;*:šœɅīFÚA)Y:ÐęȆȽbUeBb%C%&1CFȇ@

)P\;�ɅīBI:óȣ*ƙ�P\;ǉǎ*&]ʧ'e¬WÛ)Yb%¬

*Őb)YT%[	C%&1CFĭHbʝƲ_û/;��

Q;¢ȶeD1)BǨĿ̡*ʚ^\[;LF:̨̣eʟȣʆ_ĆSʆ)Y

ǵ�b¬�)Yb[Ė¸*šœeŝċÑĚBƚ˄eťZ˙R_4:Weǵĸ

IšœeĜĠ}��rC4Ax��BȕP\;Z:ĜǅǄʇFƨ˘P\;Z

4A%[�4)4:ŻT4UW\I:ǉǝęÕÐ¸W¢ȶF¶'Y\A%b

%�˞F:ǎFI:šœNeóȣƙ�FXZ:Ƒ¦_ɱ^Y8:Ĭ-eĊ_

ƹ&1CF?b*>;eBIC%&Ɖʥ*˜OY\;ZU4A%[��

1eX&F:šœC:ǉǝęÕ$[%I¢ȶUĆTA:šœ³īeĜĠF

ǓY6¬�e:ŝċ:ʟȣ:ǨÓĒɦF˿6[ƺʉ:ƆĤ˶:Ɖ˃IǪŖ*

$[�½'J:šœe 9ãâŴeŗɡŏĺǧBI:ŝċÑĚ:šœŝċʯŽ

��������������������������������������������������������
�� ŝƐ 28Ş 3ǗFšœŗƺʉĶčµ*Ⱥʞ4; ŝċF˿6[Ɖ˃ĿƋʾǦ!eɴǤ
(http://www.city.hiroshima.lg.jp/www/contents/1461060381879/files/9.pdf) FX\J:šœeŗɡŏĺǧ:£ĺǧ:̣ǧe
Îɢ�ȯŵeʟȣǗǉǎeǾɧȫI -��³�B$[�	ăˍǃe I5TF!FX\J:1eʾǦI šœŗeĸD

UeŝċF˿6[Ɖ˃ĿƋWĩì_ƘƬ4:ʟȣ¸̡_óȟC4;šœŗeŝċƺʉ_ÌĿ6[;Teˍǃ_Ŷ[

;TF:ŝƐ 7ŞŤ)* 5ŞŴ2CFĿǆP\A%[Ue!B$[���
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ˍǃ̛eʥĺ_Ŀǆ4:ȯŵIºǁ_Ǖ%;Z:PYFʾOĺʃ_4Ak�
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ˡɦCe˿ÀUĆT:ǵ�bĥBę̆ȽFU(Z	
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http://www.city.hiroshima.lg.jp/www/contents/1372910669990/files/heiwakyouikuprogram.pdf�	2017Ş 5Ǘ 1ǉ� 
�� ƺʉĶčµƟŎɤ¨ʽ šœŗɡĺǧ ŝċƺʉ��k��!e̢ĸ!

http://www.city.hiroshima.lg.jp/www/contents/1298266910803/files/heiwa-program.pdf 	2017Ş 5Ǘ 1ǉ��
���ǭŕƼĸ šœŗɡĺǧŝċƺʉ��k��!�

http://kyoiku.kyokyo-u.ac.jp/gakka/heiwa_jiten/pdf/hiroshimasiritugakko.pdf 	2017Ş 5Ǘ 1ǉ��
��� šœɅƺʉĶčµ 02��vz�c�K]4Q�̵̶̴Ŀˑ§½ŝċƺʉ!

http://www.pref.hiroshima.lg.jp/site/kyouiku/heiwakyoikujissenjirei.html�	2017Ş 5Ǘ 1ǉ��
���½'JšœFIęˡeǸ˿B$[ UNITARe§éƓ*$Z https://www.unitar.org/hiroshima/ja/home�	2017Ş 5Ǘ 1
ǉ�:ɮ¦Ŵeŷʐ�Wę̆ŝċ:ĻÐÁ̇F˿6[Ŝš%x��F˴ȟ_ɾ%;Ȕè_4A%[��
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����ʒɐĖȑ¬ŝċʬʺɋɟƓ 1996���6/-./�3240:2892.8 570�̩2017Ş 4Ǘ 17ǉ̪�
�	�ă��
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�ǭŕǅ˨		..�"Śę}v��Ƕʺ̈7Ƒǎęɨr��h��Ðʯ˺#Ȭ²Ư̈̄�
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Ûǣ4:ȭƀȽFʾƿ6[;TFI:QTWeƆɺȽ˰Û_ʬʺC4AʞȬ6
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���ģȲʠĸ	2015� 1CJC˓¸ƀeʩȟ)Yʅ'[ ǔå!̫ŝċɐµeýʋƀ̫!"ŝċʬʺĺɋɟ#äÜĀ
p.38. b(ǝʿǁI:PYF:ʬʺC˓¸ƀCe˿ÀF˿4: ū%¤¸!C Ŭ%¤¸!eǳŽ_¼%b*YǴˠ
ȽǔåeĹěCŝċǴɩCe˿À_Ûǣ4A%[��
��ĳȓǁİ	2015� ſ%WZCƆɺˇ)bǉǝʺ!"¢ȶ_ŝċF6[ǉǝʺ#ɤ 2Ā p.4. 
���1eȟF˿4AI:½'JęˡɦBƪʬP\A%[ ¬˾eĻÐÁ̇!eʅ'ǅ_öȢ�īéɃ 02 ¬˾eĻÐ

Á̇Û˵_T.[ę̆țȕ!http://www.mofa.go.jp/mofaj/gaiko/oda/bunya/security/index.html 	2017Ş 5Ǘ 8ǉ� 
����¨�Ǚĸ	2015� ǉǝʺIɯǀbʬʺ̫ǉǝʺ_ʥɁW&̫!ŝċʬʺĺɋɟäÜĀ p.62.�
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� Q;1eX&FǉǝeɐµeǴˠWǁìeǴˠCŝċe˿ÀF?%Aʅ'
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��������������������������������������������������������
����¨�Ǚĸ	2016� ǉǝʺeƞ?Ê4P�ʀ4P̫īę¬Fǉǝʺ_ƺ'AƊ5[1C̫!ŝċʬʺĺɋɟɤ 2
Ā p.13��
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��������������������������������������������������������
���˼ʌʘ�ʢ̝ʘ̩1991 "̪R`beǉǝʺÝɭ�WP4%ºǁ#r��e�~vz��j�
���Ðę˹˧§Ʒ��i�k http://accident.neetla.be/ranking/station/2016 	2017Ş 5Ǘ 9ǉ��
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�¸Cb>Aa��gF(/[ŬĘBƞɷýʋbɳȘƐ˻_Ƴƭ6[;T:5Ş˾B 1,000Ąea��geʓʆF:
ǉǝeĭĺ̂bDBeƺʉCǉǝ´ǰBec�u��pv�eǸµ_ƪ¾6[CʞǊ4;Ue!JICA HP�
https://www.jica.go.jp/press/2014/20140821_01.html�	2017Ş 5Ǘ 1ǉ��
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òň7"Y#Hòň4YBǃB:882@7Èù(.G��mcgwGƯƮ�Goal: I will be 
able to establish an expertise of the assigned prefecture in order to serve as its goodwill ambassador. 
Additionally, I will be able to research and write a report about the topic of my interest in the prefecture, 
and to present it for an audience who is interested in visiting Japan.	(ŰƷA"=:BǃB:8�
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Writing the report 

2�It was incredibly hard to write 1200 characters about specific topic. Especially some of the topics 
that would be of merit to explore about would be very technical to write in Japanese. 
2�In the report, we are asked to use the de-aru form to give much information about one specific topic. 
The challenging parts are the required over 1000 characters to describe one specific topic and the new 
form that we never used before. 
2�Having to write a great length about a very specific portion of the prefecture in the time provided 
was difficult. 
2�I don't have very much experience writing papers in Japanese. Normally our assignments are 
question/answer, so writing in Japanese unprompted was very difficult. 
2�Knowing good phrases to use, knowing how much information to include 
2�Writing in the style that was required 

Practicing for the presentation 

2�I wrote some complex sentences and although they sound really nice it’s relatively hard to 
memorize them 
2�Keeping to the time limit 
2�It’s difficult to speak in front of the audience. I stutter in both English and Japanese, so it was very 
difficult for me. 
2�It was challenging to manage my time to make my presentation within the given time limit 

Writing the script for the presentation 

2�What to write and how to explain it in an easier way. 

Collecting information about my prefecture 

2�How to find the most attractive things 
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I want to choose my own prefecture. 

2�I was assigned to talk about a prefecture I've once been to and I in fact would like to challenge 
myself. 
2�There are some prefectures I already am interested in, and I would have preferred being able to 
choose. 
2�The student would be more interested in the prefecture he/she chose. 
2�There are certain prefectures that I’m interested in. Even if ones like Tokyo and Kyoto were off 
limits, I would still have others I would like to do. 

I want the prefecture to be randomly assigned to me (like this time). 

2�Being randomly assigned a prefecture helps broaden student horizons. For example, had I picked a 
prefecture, it would have been a prefecture I already knew a lot about. I wouldn't have learned 
anything of merit aside from some trivia facts. Ultimately, it depends if you want to cater to students 
laziness which would cause more enthusiasm, or assign them something but they'd learn a lot more. 
2�After exploring much information, I found my own prefecture a beautiful, wonderful and interesting 
place to visit. It has old-fashioned buildings, delicious food, and interesting trivials, which attracts me 
a lot and makes me want to visit it some day. 
2�I think everyone would rush for the larger prefectures, and it would be hard to split them up fairly. 
2�If someone knows about their prefecture already, they won’t learn anything new. 
2�If it is randomly [assigned], we can learn many different place[s] which we [didn’t] know before. 
2�Have an opportunity to know other not-so-popular prefecture. 
2�I would prefer to have the prefecture to be randomly assigned because that way students will choose 
the popular prefectures that is well known. 
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4.6 個別指導MGèŃ�
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表Ƀ�個別指導のアンケ�ト結果 

D7ŚĢ(ȡ2@#YBŉP:'8�

2�She not only corrected my grammar mistake but also advised me on tones and pronunciation. 
2�She explained her suggestions very well 
2�Sensei telling me how to pronounce problematic words that might have a bad meaning if 
pronounced improperly was pretty helpful. 
2�The feedback helped me correct my mistakes on the pronunciation of some words and small 
grammar mistakes, which made me more like Japanese speakers after correcting all of my mistakes. 
2�Sensei corrected many of my mistakes, helping me speak more fluently. 
2�I am not a native Japanese speaker, so I don't know the proper word choices. Being told the proper 
words to say was helpful. 
2�She was very patient with me and was careful to pick out what I struggled with more than once 
2�Any changes made were very positive.  
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)/ʍźÍ=ʍȖŜ-&(Ʉ�� �(�Ȇ)/ʍ��=ȃǰ-��Bŉʈ-

&(Ʉ��*%"?�-?Aȳʂ,\YR-,Bʓ�¤Ǘ, 2011ʔ� 
� ğɿ-�ěȖȘª�@<��Ȇyjx)/�ěȖȘ.ǠɄ.ƪ�FĄ=��

�ěG#�*-&(Ʉ�"AƊ"A�BƅɻFĄ=���ɸźF�B�*

%"¶ģFƎ:Ć�¶�ʓ2012ʔ)<ÿê�C(B�*�@�ŸĻª.9,
@��ěȖȘª-*%(<�|�Ȇyjx.\YR*�(.ȵƎ/Ƃǭ-¾Ȇ.

 C*/ɫ%"<.)�B� 
� �@-�Ÿůƻ*�ǆ�@ȶ(9B*��|�Ȇ)Őȵ-,B¶ģ-/ʓʘʔ

¶ģɱȸ�ʓʙʔHKai^aûƽË�ʓʚʔƾƈ�.ʎŞ�FɪŞ�B";.

ʓʛʔĊŤȟȏäû.\YR�Őȵ*,Bʓ�¤Ǘ, 2011ʔ� 
�  �)��-ŭ�" ACTFLOJbvJ{* Can-do.�-�BʉǤ�@�ƒ
ǵ)�ƱȨyjx.cy}Wt{�*�ŨɒǢ,¶ģ�.�ǆ-ǈǆFņ(,�

@+.?�,\YRFɮ3�Fȗŝ�B*��|�Ȇyjx-�(/�ȼɇȟ

ÆFɗ�"�ɻɼ¢.=A*AFɢ�(�ȼɇ¶ģǒȻ.¯-�BěȖȘæą�

ǥ�ǒȻF�B�ǚF�A»��*�ʆļ-ɱȵ)�D�� .�ǚ*/&8A�

§�.ŘȶFĉ-Ǡ¥���Ș�@Ǡ¥�C"ŘȶFÜ�°CB�*-?%(�

ȘFǒȻ���ǚFǒȻ�Biz[Y)�A�ȉĵʓ2012ʔ)ųð�C(B?
�,�ȼȩ.ĹƵ�FȝŞ�B";.�Ǻ�.ĀŠ�.-ņ"B<.)�B� 
� ��.ǆFɪŞ�B";.\YR-/Ʀ�,<.�ȗ�@CB�� .�.~

�*�(`IYN^Wt{ƽË�ŭ�@CB� 
 
2.4 � `IYN^Wt{ƽË 

� `IYN^Wt{ƽË/ǎ-�|�Ȇ-�(.9ȬEC(B<.)/,�� 
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¾Ȇ�@�Ȇ-ȢB8)�Ʀ�,ğɚÿê��C(BʓʅƐ&İ¶, 2011ʔ�
�����ȿ.?�,ȉĵʓ2005ʔ-��B�ğɿ.�ɻɼ¢.=A*A�ȬE
CBŸġƽË�=�æ��ȉĵʓ2012ʔ)Ų¸�C(B?�,�Ǻ�.ĀŠ�
*�(`IYN^Wt{ƽË�ȬEC(BT}Y/ĭ,��Ǒğ-/Řȶ.�

Ŵ=œȗ.=A*A� �( C-?B�Ș*.ǥ�ǒȻ-ǈǆFņ("\YR

*�?A/���8)ǤƧȼɇ.ȒȖĀŠ*�(.ŔƠ�Ņ\YR-Ȋđ�

(B�*�Ċ�*/ʅƐʒİ¶ʓ2011ʔ)ŬŶ�C(B� 
�  �)�ƒǵ)/��ȿ.ɂ¡ƻ-?B�|�Ȇyjx.ǤƧFŒʊ-ȓ�&

&<�ȼɇ.ƮǭŔ,+)/,����8)Ǡ¥���Ŵ�CBŘȶFɢ�(R

vY*�~&.Unrd_I}¶)Ñ�B�ȘFǒȻ�B�*-ɱǆFȓ

"`IYN^Wt{ƽË.ğɚȍƙFÿê�B� 
 
3.� ɋƝȞƇ 
3.1� ěȖȘ 
� ƒǬǷ).ȯʏȘ/�Čěyjx.ĉøɇ*�(.�Ȇ�Ə�ŋƏ.ƁƒɇU

}Y.ěȖȘ 11ç)�ȁøƗƿĲ-��B 8ɥɻ.ĈƏʁ�ɎŁ)��Ȇʙ�
*í0CByjx-"ěȖȘ)ɷǗ�-?B�ż�Ȇ�@�Ȇ4.Ɓƒɇ�

ʓ2012ʔF�ŸƓ*�(�ǖ�"Sx}i)�B� 
�  
3.2� �ǖŸƓʞĬƺåĝ�W^\Nh^\� 

� �ô`IYN^Wt{.\YR.";.ŸƓ*

�(�ǖ�"�W^\Nh^\�*/�Ĭƺåĝ

ƴ-?BǃǙ�ï)��-�Ÿ.ȗ�Ž-&(

ǃǙFɢ�(��B�*FǤǢ*�"<.)�B�

�ǔ-ŕ:h\.��²�W^\Nh^\���

Ʀ.PqvR\})�B�h^\Ʀ��@Ʀ�,

�ǔ-��BÈȼF<@,�@��ǔ.ǽ�=

<..ȶŽ-&(ȗ�B�ï*,%(B��

.�ï/�W^\Nh^\��	=�ModeY

ňŃ)ýǻ�C"�ř.W^\Nh^\�,+W

w}ZÍ�C(B��ƀ-»ǌ�C("ƒ.

��@�ȡ¥��ĕĐ�,+.ag^R-äE�

"<.Fʁ;(»ǌ�C"�h\.+�D�

ʓ2003ʔF�ô.ǴŸƓ*�(�ǖ�"� 
 
3.3� \YR.ƾC 

� 8ɥɻ.ĈƏɎŁFɢ��±ɯ) 5ô�W^\Nh^\�F�%"`IYN^
Wt{.ůơFȬ%"�� C!C.\YR/Ȯ 2.ɢA�ŸǱƊ.¶ģ-Ö�
"ň)ȬEC"� 
� ĈƏʁ�ɎŁ*�Ŕɕ��~Ɓ 4ô.ůơ.�)�~&.sd^aF 3Ɓ)
ȊE@�B*�k}Y)Ȭ%"���W^\Nh^\�.`IYN^Wt{/
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sd^a¾Ɓ-źƻ.ī°ŋ�Ƭ.Ɓ.ɉȻ.ůơ-°BÃ.Ã�ơ*�(Ȭ%

"<.ʓsd^a 5�7�8ʔ*�ŸǱƊ.ɉ9ǍFɉG#ŋ.Ʉ�ä.\YR
*�(Ȭ%"<.ʓsd^a 4�8ʔ*.ǝ,B\YR*�(Ȭ%"� 
 
 Ȯ 2ʞ�ż�Ȇ�@�Ȇ4.Ɓƒɇ�*`IYN^Wt{ 
 

ŸǱƊ.sd^a �W^\Nh^\�.ag^R 
sd^a 4ʞ�*0*źÍ ȡ¥*ȡ¼� ʓɉG#ŋ)ʔ 
sd^a 5ʞŏ*�.ev{Y ��D*ȡ¼� ʓɉ:Ã-ʔ 
sd^a 7ʞƁƒɇ.ĊƦŔ ɘă� ʓɉ:Ã-ʔ 
sd^a 8ʞǓă.";-)�B�* �ǚ*ȡ¼� ʓɉ:Ã-ʔ 
 �ǔ.ǤƧ� ʓɉG#ŋ)ʔ 

�   
� ��0�sd^a 5)/�ŏ*�.ev{Y�*�ag^R)�©łǞ�ŏ
FȫG)B*%"¶ģ.ɉ9Ǎ��B��ƒź.�)QwWq-ǹFǠ�B

����ŏ��ʑ�.�ȵȇ-&(ȗ�Bɯ¼��B� .¶ģǒȻ.~È*

�(�8"ɉG#ŋ.8*;.Ʉ�ä-<&,�B";-��Ÿ.ȗ�Ž-�

�B���D�*/À.�ȡ¼ȡɜ�*�<.-&(ȗ�B*�\YRF

Ȭ%"� 
� �C/ 5&.\YR.~�-ɨ�,����.
?�,ň)�ŸǱƊ.ɉ9Ǎ.¶ģ-Ö�"óUm

ǃǙFɮ2�ɉ9Ǎ.Ã�ơ�ŋ�ơ*�(ěȖȘ

-`IYN^Wt{F��"� 
�  �(�ĈƏɎŁ¦�ŋ�ěȖȘ-ħ�(�W^

\Nh^\�.\YR-&(.H{T}aɋƝF

Ȭ%"� 
 
3.4� H{T}aɋƝ 
� H{T}aɋƝ/��W^\Nh^\�.\YR

-ɼ�Bʃƃŀ=Řȕ��Ș.ǒȻ-&(.ě2

=ćÍ,+F 5Ʊɾ. Likert Scale)ñ�ɯ¼*�
�ŋ-è�(.ŘȶFñ�ɯ¼��%"ʓAppendix
ÙǊʔ�ôǽ/Ɓƒɇ)<ȧɇ)<?�**�"� 
 
4� ȍƙÿê 

4.1� 5Ʊɾɂ¡ʓɕñ 3�5ʔ.ȍƙ 

� H{T}a-/ 9&.ɕñ��%"��ƒǵ)/
 .�)�Ľî�œ=A�wYkRa�-ǀ�ɼ

¢.�B 3ʓƁƒɇ.ůơ)�B�*.Řȕʔ�4
ʓRvYp}a=Ȧ�,�.ȗ�Ž.ě2ʔ�5
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ʓ�Șʗ�źÍ4.ǒȻ-ħ�Bȗ�Ž.ćÍʔ.�&.ɕñ-&(.ȍƙF

ÿê�B� 

� 8���W^\Nh^\�)Ʉ�ä%"¶ģFƁƒɇ)�B�*-Řȕ��%

"�*�ɕñ-ħ�B 5Ʊɾɂ¡)/ 3.�+$@)<,�� 1ç�4� 6
ç� �(Řȕ��%"*�B 6� 4ç*�ȍƙ)�±�Ǣ-ȜĞǢ-Ů�@
C("ʓȮ 3ʔ 

 Ȯ 3ʞ�W^\Nh^\�)ÊŅ�"¶ģF�Ɓƒɇ.ůơ)�B�*-/ 
 � � � Řì��%"�ʓn=11ʔ 
 

�  

 

 

 

 

 

� ɕñ 4.�Ș.ȗ�Ž.ǒȻ-&(/ 4* 5)Ó;@C(�A�1�3Fɮ
G#ěȖȘ/ǣǇ)�%"��@-�4� 3ç�5FɮG#ěȖȘ/ 8ç-�%
"�*�@��Ș.ȗ�Fě3ƪ�*�(/Ƥ�(ȜĞǢ-Ü�Û@C("� 

 Ȯ 4ʞ�W^\Nh^\�.ůơ�@�RvYp}a=Ȧ�,�.ȗ�ŽF 
  � ěG#*œ��ʓn=11ʔ 
 

 

 

 

�  

 

 

� ɕñ 5.�Șʗ�źÍ4.ȗ�Ž.ćÍ-&(/6*G+.ěȖȘ��+$
@)<,�*�B 3*ôǽ�("ʓ7çʔ� �( 4* 5*ôǽ�"ěȖȘ
/ã 2ç�&*�ȍƙ*,%"� 

 Ȯ 5ʞ�W^\Nh^\�.ůơ.Ã*ŋ)/��Șʗ�źÍ4.ǒȻ- 
 � � � ħ�Bȗ�Ž�ćE%"*œ��ʓn=11ʔ 
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4.2� ěȖȘ.Up{a 

� ��.ȍƙ-ɼ�(�ğɿ-ěȖȘ�@.ȲəF�&�ŭ�B*���.?

�,Up{a�ȶ@C"� 
 
� Ȯ 6ʞɕñ 3�5-ħ�BěȖȘ.Up{aʓ~ɯŦȂʔ 
ɕñ 3ʓƁƒɇ)�BŘȕʔ l ȡ¼.�ǔ.ǤƧ=ëA.�ǚ,+-&(ȗ

���@C(� C)ǟ�C"Āä<Ċ��%

".)�Řì��%"*œ8�� 
l ʃ��(ŨɒǢ,�ɄF�8�"�@�<$D
GƁƒɇ.ůơ*�(Řì��%"*œ�� 

l �ǔ.ǤƧ=ȡ¥.?�-�ŨɒǢ,�*-&
(Ʉ�.�ʃ��%"�C+<� ��*

%(ʃ���B�*/,�%"� 
l =��Ɓƒɇ)Ɗ�C("<..�¶ģ�
čǀ�(ʇǡ��ŨɒǢ,Ʉʋ-&(Ʉ�B

?�-,%"*œ�� 
l RvYp}a*�-È�ä�0ä�6+Ģſ
.?�-,%(�ůơ.ʄöƶ�?�,%"� 

l It was a good way to incorporate a few Japanese 
ideologies that we as Americans may not have thought 
about. It was also a much better way of spending extra 
time in class rather than having busy work like essays. 

l Because I am also interested in Japanese religion, I 
thought it was interesting to read comics that taught 
Buddhist beliefs in an similar fashion to some kids’ 
materials in the US teaching Christian values. It did 
not feel pushed or as if anyone was forcing a 
particular religious beliefs onto me, but instead of 
offered a chance to learn a little bit more about 
Buddhism through an interesting medium. 

ɕñ 4ʓ�Ș.ȗ�Ž.ě2ʔ l �<ě0,�%"E�)/,�� < <Ľ
î,+-ħ�(Ǉɼŏ#%"E�)<,.

)�ȡ¼,A.¥Œ��)-�%"� 
l RvYp}a.ȗ�ŽFɢ�(�ǎ-ȡ¼*Ľ
î.ȗ�ŽFěG#*œ�� 

l æȆǔ*�W^\Nh^\�.¶ģFȾɍ�(
".)��.§�Ǣ,ǸĀ<Īɱ)�B?

�-,%"*œ�� 
l ëA.�.§�Ǣ,ǸĀ=ŘȶFĪɱ�B�*
.ɱȵŔ�E�B?�-,%"��ǚǢ-ȗ�

"@��ǚ.�Ý.ĊƦŔFČ�-�5�#*

�ȗ�ŽFěG#� 
l It was an important thing to learn about those smaller 

aspects of Japanese culture. My one critique would be 
maybe to see how you can apply it to real-world 
examples or something, just to further divulge into the 
concepts. 
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l I definitely feel that I learned how to talk about 
important concepts such as peace and thoughtfulness 
more confidently in Japanese. 

ɕñ 5ʓ�Ș4.ȗ�Ž.ćÍʔ l ȗ�Ž�ćE%"*�?A��W^\Nh^
\�.¶ģ-ŉʈ�C(�Ľî,+F?AČ½

-�(�ŏ-Ǜ;?�*�".)�� 
l #"ćE%"�æȆǔ.ǸĀ�ǒȻ)�B
?�-,C0,B6+�ȡ¼�ū%(Bȗ�

Ž-ŉʈFÚ7�"� 
l I did have some ideas change, but some of the ideas 

taught were new bits of information that I didn’t know 
before that mostly furthered my ideas. 

l My way of thinking did not necessarily change, but 
after these classes I did reflect on the content in a 
meaningful way. 

 
5� ȗĦ 

� ±�Ǣ,¬è*�(��W^\Nh^\�FƁƒɇ.ůơ)Ȭ%"�*� C

Fɢ�"�Ș.ǒȻ.�ǆ-&(/ȜĞǢ,ȍƙ*,%"��ȿ.ěȖȘ�@

.Up{a-<ȶ@CB?�-�ɕñ 3-ɼ�(/�ŨɒǢ,¶ģ�-&(.
ȼÚ�ʆļ-Ċ�ȶ@C"���ǔ.ǤƧ��ȡ¥��ŏ*©ł�*%"¶ģ

-&(ǒȻ��ŘȶFǠ¥��Ʉ�ä�*�\YR.�ơÃ.ŬǮ*�(

�¶ģǒȻɱȸ)ȉ�ɻɫ/ƶ-�,?�-�B�*��(/�%"��

Ċ�.ěȖȘ��.\YRF�Ȇyjx-Áɪ�B";.ŨɒǢ,¶ģFƁƒɇ

)Ʉ�Ā*�(Ɇɏ�("�*FǮ�(B� 
�  .ǒǘ.~&*�(��.RvY)/izSvoFɢ�(��Ȇyjx-,

B";.¿Żþǂ�F�&�Ƃǭ-ěȖȘ-ųǮ�� C-Ö�"\YRFȬ

��*�Ċ�%"*�ȵõ�ŭ�@CB������.?�,ŬǮFƂǮǢ-

Ȭ��B*�ěȖȘ/��@C"`IYN^Wt{.ĀF�Ɓƒɇ.ȒȖ.Ā�

*�(��Ů�,�,%(�8�ÕɽŔ��B*�ǆ/ʅƐʒİ¶ʓ2011ʔ)
<ŬŶ�C(B��Ɓƒɇ.ůơ¶.\YR*�Ŕɕ���.?�,ɆɏF

ŢŪ�B./ʃ���ŋ/�ůơĉ.ƽË*�(�.?�,`IYN^Wt{

FȬ��*�~&.ȻƸǾ-,AŌB�<�C,����æƅ-�ěȖȘ�ȡ

@Ƃǭ-ŨɒǢ,Ʉʋ-&(Ʉ�ä�ȟÆFè���B";.ȒȖ.Ā*Ɇɏ

�,�@<� CFȜĞǢ-Ů�(B,@0� C/\YR.ɮŧț.~&*

�(ƍŘȕ#*ȗ�B�*<)�B 
� 8"���Ș.ȗ�ŽFěG#�*�Řȶ/±�Fɢ�(ʆļ-Ċ�ȶ@C

"���C<`IYN^Wt{*�\YR.Ŕɕ�/ņǉ#*ȼ�B����

��)ƼǤ�5�/�Ò-�Ș.ŘȶFǒȻ�"�*��*Fɗ�"���Ș

.ŘȶFĪɱ)�B?�-,%"�*�Řȶ=���Ș.ŘȶFɢ�(ȡ¼ȡ

ɜFǒȻ�B�*-&,�%"�*�Řȶ)�B��Ș.ǒȻ�ǝźÍǒȻ�

1(/øɿĽî/�ǥšFǒȻ�B*�Ǻ~Ư�@đ8B� �(�@-�

Ș.ŘȶFĪɱ�� CFɢ�(ȡ@FǒȻ��ƌȊǢ-/ȡĸ.¡¨ȹFǝź

Í.þǂ-8)Ŀ��ĊȺǢ-Ǎ�FŮ�@CB?�-,B�*�ɱȵ)�B�

139



 

 

�C/ Bennettʓ1986ʔ-�(Ğȕ�C" Intercultural Development Continuum
-�B?�-�Ò~źÍœŗ�@�źÍœŗ-ǲȬ�Bɨǳ.�)<ŬŶ�C(

B�8" Ribeiroʓ2016ʔ)<��ȘFǩB�*Fɢ�"ȡĸɆɏ�ȸɲ.Ŀ
Sz}ex,�Ɠ-,B";-Őȵ#*ŬŶ�(B� 
� �.?�-��W^\Nh^\�F�%"`IYN^Wt{)/�ACTFLO
JbvJ{-��B�Ȇ4�8" Can-do. Byjx4&,�BȼɇȟÆ.ȒȖ
.Ā*�(.ƪ�#�),���Ș.ŘȶFǒȻ�� CFĪɱ���@-/ 

CFɢ�(ȡĸFȶ&;,��ƪ�-<,AŌB*ȼ�B#D�� 
 

6� 8*;*�ŋ.ŷòǆ 
� ��.?�-�nbxjw}ČěĈƏʁ�ɎŁ.�Ȇyjx-�(ŸǱƊ.

¶ģ-¹�"ň)�W^\Nh^\�F�`IYN^Wt{FȬ%"�*-?

A�ǎĞ.�Ȇyjx.ȼɇƽËʓƱȨyjx).ǠɄ�ŨɒǢ,¶ģ.ǒȻ*

Řȶ�Ŵʔ.ĀFų �B�*�)�"�8"��Ș4.ǒȻ=ĪɱF£ɦ��

ȡ@-&(.ǒȻ<é;B~È*<,%"� 
� �@-���.?�,Up{a.ɢA�ȼɇǢ,pw^a.ĉ)�ȥĎ,�ɻ

ɼ¢.£ɦ=×�ʁ�ɎŁ.�)��*ȡ¼FƳ5BŐȵ/,*�ĜāŚ

F���ȃǰǢ,È�-,%"*�ÄǕǍǢ,Éƙ<�%"?�)�B� 
 

l �CFɢ�(Ģſ.?�-,%(ʄöƶ�ćE%"��.ag^R)Ʉ�(<�

��.ŘȶFș�=��,%"� 
l I appreciated lesson a lot, especially during a point in the program when my confidence 

was quite low. Although there are lots of fun elements, Middlebury is a very tough 
environment to learn in, especially for students at a higher level. I felt stuck and like I 
would never get any better at Japanese, W^\Nh^\ was a helpful reminder to relax 
and not compare myself to others. 

l I found these comics to be a fun addition to the course, and the timing was a nice way to 
break up the craziness of the schedule at that time. 

 
� ���ĩƖǢ-?A?\YR-�B";-ŷò�5�ǆ/Ċ��)<ěȖ

Ș�@��%"�ǆ-ȼÚ�B� 
� ~&Ǥ/��Ÿ-ɼ�BȞƇǩɏ�)�B��W^\Nh^\�/�Ÿ.Ÿ�

FÛAţ%(/B����8)ŏ�ƣ-,B";.HbeJY.~&*�Y

\{YFū%(ýǻ�C(B�*-?A�ǎ-�Ÿ-&(.ȞƇǩɏ�,�

*<ǒȻ)�B?�-Ų�C(B��Ʉ�ä�ǀ8C0ǀ8B6+�Ÿ.ǩ

ɏ��Běǔ* �),ěǔ.ɻ-ķ�ǔ�"Āʇ<ȶ@C"���Ÿ-&

(ĭ�ɈƂ��B*?�%"�*�ěǔ.Ć<�%".)�ÛA��"_}m

.ǃǙ-ɼ¢��BƤŒ-&(.Ã�ơ��C0?�%".�<�C,� 
� �&Ǥ.ǆ/Ʉ�ä�đ8B8).ǂ«ƅɻ-&()�B�¶ģ�ŨɒǢ

-,C0,B6+�ȡ¼.ȗ�Fʊ.�)8*;� CFǠ¥�B8)-ȵ�B

ƅɻ/ɸ�,B��W^\Nh^\�/óUmǃǙ��ŏ)�B��ʆļ-ȀǄ

-Ų�C(B.)��ï.¶ģǒȻȡ�-/ƅɻFȵ�,��ŨɒǢ,�ǀ

_}m-&(ȀǄ-Ų�C(B�@� � .Ȼɰ*Řȶ.Ǡ¥.";-
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/ƅɻ�Őȵ*,B��ȗ��8*8A �,*�D)ƅɻ�Ɩ(�8%"�

��@��;Ĥʋ*�ň,+)ǂ«�Bƅɻ��C0?�%"�*�Řȶ�

Ċ���ŋ/ǂ«-Ï¼,ƅɻFɔ=�B?�-�5�)�D�� 
� �&Ǥ/ɇŇÆ.ñʋ)�B��ȆŋÐyjx*/��ŨɒǢ,¶ģ-&

(Ʉ�-/� ._}m-&(.ɑĥ,ɇŇÆ��àƫ*,B�\YR-°B

Ã-ɇŇ.wYa=Ĭ_Ya/Ȭ%"�� C/��8)�ï.¶ģFǒȻ�B

";.<.-Ǜ8%(�8� .¯-�B`IYN^Wt{¶)�ECB)�

D�ɇŇ8)-/ȗ��ÚG),�%"�<$DGěȖȘ~�~�.ŘȶFǠ

¥�B";.ɇŇ/ǝ,B��Ŋ-Ǹ&*œECBɇŇFwYa-°C(���

*=��ȿ.?�-�@��;Ã�ơ)ěȖȘ�ǂ«)�B?�-�(���*

)Ċĭ.ħő/àȟ)�D�� 
� �.?�-��C�@<�W^\Nh^\�F� �( C-Ǜ8@�æƦ-

ěȖȘæą���FǒȻ��Īɱ��ȡĸǒȻ<ǀ;@CB_}m)��Ȇ�

@�Ȇ4è�(.ȼɇȟÆ<ɪŞ)�B?�,ŸƓ=\YRFɺǠ�Ȑ��ěȖ

Ș.ƁƒɇȟÆ*�nRz.yjx#�),��ǝźÍǒȻ=�Ș4.ĪɱF
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ƉĴk^vkʻˆǙʡƨƮk̂ƳlĦʣk:	ʻˆǗɼkʶȽk{	

POSSSIBILITIES	TO	PROMOTE	PHILOSOPHY	OF	LANGUAGE	EDUCATION	FOR	

PEACE	FROM	THE	VIEW	OF	LANGUAGE	POLICY	
	

�´�¡ſɷŕš	

Arizona	State	University	

Ż¿Ĭġ	

Yoshitomo	Yamashita	

	

1.	luvi	

� ǸɘʳlʻˆǗɼkɷŌk{AƉĴk^vkʻˆǙʡƨƮk̂ƳlĦʣk�ˌ

u}_ɹ¼i Ruiz(1984)kǂǒt^Ñʻˆâɍʝiův}Ưˏf�»��ƘƳA

ɹÊiʊȲåìƨƮkĔƱk{ʻˆǙʡkåìfzkñĮ�ˌuASen̬1999̭
kǅi}�¹���µ°¹�A��¦§�´��kʊȲƨƮk{kƥɍ�ˌuA

Galtung	(1969)kƉĴɉˌ�ȋʷthl{AëÏkɆƠt^šʛʻˆlʣĎfɨ

×fk̋˴kÃekåì�ɋt	 	Ï̊ʶȽkƨƮƩk̂ƳlĦʣk�ˮqdgo_	
	

2.	ʻˆǗɼkʶȽk{	

2-1 ʻˆǗɼfl	

� ʻˆǗɼelAgkzhhʜiǠeʻˆ�ǅi}kkŊǸlŠńv}_ʻˆǙ

ʡkɨ×əŅÛfǙʡkȩ~lʻˆǗɼftdüɈės~}_œŁˆǙʡlzk

ʻˆǗɼkÃeǙʡk¼˿ftdƳ|ɷbrfih}_s^Aɨ×Ȍ˳AʊȲA

ǗȡAǙʡAɬškɘŸiɝǊəĠnÅǊəiƜ̝Ď�ǁadg}_r~se

kʻˆǗɼelŁýkŔǛʻˆâɍʝfŵǛʻˆâɍʝi̋˴t^wkA¥�´

¹�µǙʡi̋v}wkAǱiůɷt^ŴǛ�µ»©kʍ¼�ɜǂt^ʻˆǗɼ

lÄɷa^ɉˌkÃƢihadm^_zkɉˌfŨˤlœŁˆǙʡkƨƮkɉˌ

ƘƳkʶȽ�ǌätdo~}_	
� ʻˆǗɼ¾kĸ̡Ƚftdß�ȿȽiƗd}kl Cooper(	1989	)AKaplan�
(2004)l¼˘ƩftdȒkȽ�ǄTdg}_Łũkʍ¼Ʃk^vAŁũȐʣkē

ɇ˷ĺk^vA���¹����»èǁAŔʻˆɨ×k^vhgef}_ȝǢA

ÏɲAǜėAŔʻˆɨ×ƤĮkě¼ʻˆɨ×ƤĮkAǗȡ̮ʊȲēȂlf}kg

hk�ʜƲt^wkA��»��º©³¢¹�A�»¦�º©³¢¹�AǙʡº

©³¢¹�hg�ǄTAɞË̋˴kÃeAʼɑs~}ft^̬Cooper,	1989	;	
Kaplan,	2004)_	ǱiAÏȏi̋�}wkftdA̬Skutnab	-	Kangas	,	2008,	
2012,	Fishman	1987;� Ruiz,	1994 hg	),		ƴ̌ɄƱkůɷ�µ»©kƉĴʍ¼f

ɘŸk^vkɹ½kʻˆ̬ʭˆ̭bs|Aʽˌk¨��´�»�ʻˆftdkʭ

ˆfĪȝǢkÏȏfèˑk^vkʼɑfɈŨė̬Bianco,	2016AÑ)lf}_ʻˆ

âɍkĹŗ�̣gȔvAÏȏAȝǢəŅÛ�İv^A�¹¦¸»°¹�ftdk

ʻˆơȧǗɼlǄT{~}(Bianco,	2016;		Fishman,	1977;	Hornberger,	2006;	
McCarty,	2004;		Ruiz,	1997,		Ñ)	_ǸɴelœŁˆǙʡkåìi̋�}ʶȽiȿȽ

�fThl{AœŁˆǙʡkƨƮƳɷkĦʣƩ�ǉȞv}_	
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2-2	Ruiz	kʶȽ	

� ǸɴelAÏȏi̋�}ʠŧəs^lįŧəhʻˆʷk�»��ƘƳk©·�

��ǂǒt^ Ruiz(1984)	kʶȽ�ŊǸithl{ˮqdgo_	
� Ruiz	lÏ̊ftdkƢƭəhʻˆpkƱƐiˊĴkĢ̨kkÂʝkĔmpk

Ɠm̆ih}rf�	ʻˆkǠĮƩ(Language	Orientations)ftd½bkʶȽ�ƻ

Tkp^_ɹ¼i	<ĸ̡ftdkʻˆ=(the	language	-	as	-	problem)=AɹÊi

aȏąftdkʻˆ	(language–as-right)bɹ½ia˛ȸftdkʻˆ	(language-
as-	resource)bk̲ʶȽef}_rk½ȽlȩĔəeAëÏA�®²¢��»A

ŁũfghȚ̑Ʃiǡgdǭ˸əhÏ̊əï̚fȐ̋AȐȌfk˴ʋƩ�Øa^

ǙʡǗɼAʻˆǗɼA´»�»��©ʡƳpkˍʵi̋�}Ƣƭəhɨ×̋æf

ɨ×ĔĮpkǗɼəƜ̝kĦʣƩ�ɧtdo~^_	
� ɹ¼kaĸ̡ftdkʻˆbfghʶȽlAÑʻˆiůtdëÏs^l�®²

¢��»AŁũlgkzhhƱƐeʦukfghrfef}_f}ɂŧhʻˆâ

ɍʝiůtdAřƬkưƭAʵ¿tAǚƯfga^A³¹�Òpx̑ŹĀphg

ƢəĔmlɋu}_íʵlɌs~}ǊȽewf}_zreAʻˆlĸ̡ef}f

ghƢƭlɋs~^ŌīAúûkŌek˽āƩAšʛɊŎiÀ˽āƩAŝƬAʙ

́hgfzkÏkȦǵxĔáhgʻˆÔœkǜė�İv^ÏȆpkˁålhs~

dtsh_r~lÏɲƁĄxguvků˓iɘŸtyo_Ǳi�®²¢��»A

Łũ¶ªµelɂŧkʻˆAs^lŔǛʻˆâɍʝkâɍv}ʻˆfŵǛȝǢxA

ɯȝkʻˆâɍfɔh}rflĸ̡ih|AǊʺkǫ̙lĸ�~}rfiseɘ

Ÿv}ĦʣƩ�ɭvdg}_Łũ¶ªµkŌīAȏą�ĊŘtAƁĄAíʵAƺ

ŃpfīȤėizad˵uĦʣƩ�İ�eg}_rkɈ~Ǡlɨ×ƯˏpfŒŪ

v}rfizadAɨ×ĸ̡ėftdȫ¾tdo}_ƢɉəȌ˳əhwkk{A

ɝǊəhǰĎpf˵Ÿv}ĦʣƩ�wb_	
� ɹÊiaȏąftdkʻˆblAʻˆ˃ʝâɍʝwtolʻˆ˃ʝlǁbƱƐ

ef}_ʻˆ˃ʝlɹ½ʝiâɍkć̏s~}ȏąwhp~mAɔʻˆ�âɍv

}rfizadAƺŃxƁĄė,	wtol³¹�x̑ŹĀps~}fghȏąl

hg_bs|Aʻˆâɍʝk�¹¦¸°¹�f���¹����»èǁiȏą�

ÁiAɨ×ğďem}zhhŭŪƩk̂ƳhgÏȏèˑ�ɜǂtdgp}_bs

|A�¤´��»lɋŠkĝȐiƪi}rfkhoûɋtdgp}fghƯˏ

Ȍɽ�ɜǂtdg}_	
� ɹ½ka˛ȸftdkʻˆb	kʵǠlAf{y}ʻˆl	ɨ×əiAÏȏəi

ąv}fv}wkef}_s^A˛ȸåì�Ǵv}fv}_Ŕʻˆǜėɨ×elA

ɔha^ʵǠkĥŪlAč˳ƩfŭŪƩ�Ùmvʺɘfh}ĦʣƩ�ǁb_rk

rflŔǜės^lŔʻˆɨ×�ǔi}ƖĎhåìč˳�Ǵv}ƨƮpfǦės

~}ĦʣƩlf}_s^AʊȲəilʻˆl§�£�ēȂi̋æv}_s^A̍

ʲk^vkʻˆftd¼Ǥ�ƾh_Ruiz lf}ʻˆ˃ʝ�µ»©lɨ×e˖Ʌ

em}ĦʣƩ�ɧķtdg^_fĭǬiûɋkɉˌƘƳ�ʡuʶȽ�ǂǒt^f

gadzg_r~{̲Ƚk{v}fAr~sekʻˆǗɼkȃʉt�ˠi}Ï̊
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fɨ×fghï̚�«�¯��©A��©��¹(Kaplan,	2004)fghÂʝ�Ė

İt^ƨƮkȩ~ftdȥɜs~}_	
	

2-3.	ʻˆǗɼfÏȏ	

� McCarty	(2002,		2007),			Hornberger	(1998)hgelʻˆl˛ȸef}rff,ʧ
{kʻˆâɍlAɋŠkĝȐfƫƧk{˦�Ť}ȏąftdʻˆk̃ʴƩ�ˇg

^_ʻˆkĹŗ�̣gȔvdơȧs[}hgŴǛȝǢk�¹¦¸»°¹�fǙʡ

ǏĐkȅƋftdkʻˆk{kʹȠĎk˅ųiĎ�ȥg__r~lŔǛȨifa

dwȧƩėfťŧɮƎiąv}rfiwh}_ʻˆǗɼlŔȍhï̚�ǁ`AÏ

̊�Ť}fghʶȽhkkAƺŃtdgokkfgh̃ŕhȠŧȏ�ǁb_ǣǸ

ˆǙʡel���ˍŁkĜ̟¿eǣǸˆkƖćâɍfțˆĹŗ�ç˵v}fgh

ǯgʊ̪�ǁb_r~lÏȏèˑAƉɺhgkĞɉk{ɞĢv}_r~lǣǸń

ÝkɯȝkʻˆâɍiůtdgkzhhƱƐeʦukkÑʻˆ×itdgokkA

ʻˆk{t^ƉĴkɉƦkþɤ˄�wƣʴftdg}_	
	
2-4.		ůɷˊîk^vkʻˆǗɼ	

� Ǳi Bianco		(2016)	lŨ̒kȝǢ̌È¿if}®±¹»eȝǢ̊kĸ̡�Ë

giȫmƚ|ithl{Aȏą�èˑv}Ưˏ̫ǍkȐ×� UNESCO ffwi

ʱa^rf�ŋıtdg}_ËgiȝǢkʻˆ�èˀtfgAɞËiûɋtdg

ołŐ���©��¹elhoAȝǢ̊ĭőeʃƠ�thl{AǠ̇�Ƞŧtd

gofgh�©·»�ef}_<ĸ̡ftdkʻˆ=<ȏąftdkʻˆ=<˛

ȸftdkʻˆ=kʴʆ�ĪȝǢ̊eģ̕t˃tīgAÑʻˆȝǢ�Ų̃tdg

oƯˏĮ¾�s[hl{AʃƠk¾eAûĭ���¯�Ƞŧtdgofgh©·

���˥�_ãef}_zk̒AĪȝǢ̊ků˃�ç˵v}ʻˆftdkɹ½ʝ

ef}ʭˆfɈŅˆ�ɍgdAǟtgɘƮk Facilitate	language	ftdkȝǢ̊

ˊîkƝČ�Ȃ^vƉĴ˖ɅʻˆȐʣ�˵vdga^_rkãlǣǸˆâɍkã

ilƗ^{hglAŔȝǢAŔʻˆɨ×ekƴ̌əůɷkˊîftdAȖĻ�â

�hgǟtgƉĴǋ˵Ȑʣftdkʻˆâɍftdȥɜs~}_	

	

3.		ʊȲåìˌkʶȽk{ʻˆšʛåìp	

3-1.		åìƨƮk̃ʴƩ	
� ƨƮflëÏk{ÿɘtAʉʗA�®²¢��»AŁũ�˘o¥��«»¹eA

¼ëÏA¼ʉʗkʜiǠlëĄiǙʡiĢǩs~}fghkelhg_ŁȝkƯ

ˏưƭise¼˘ftdȭ˱tdg}wkef}_ǸɴelœŁˆǙʡlƣʴe

f}fghƯˏkŠń�ĉǌftdAƨƮƩibgdˮqdgo_zkǠȤft

dAʊȲåìƨƮk{AʻˆǙʡƨƮibgdǉ}rfizadr~seʵ{~

hka^AʻˆǙʡkʴʆ�ǂǒv}_	
� ʊȲškĀ̄elɉˌfƨƮlƇiƥɍpkŊǸkʜi�ǔidj|Ahod

lƳ{hgšĸftdƳ|ɷadg}_ʊȲēɍxåìˇlĶšxǗȡšiwȰ

őætdg}_zkɉɏftdAÏ̊kǁbɨ×ƩfȓȞfkbhl|hgë

ÏA�®²¢��»AŁũAztdAz~�˘oß{kkƨƮ�Șħəiʵdʱ
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oŜĕlɘ	Ÿtdm^k{elhg_�hk_z~elzk<Ï̊kǁbɨ×

ƩfȓȞfkbhl|xɨ×˲ƦhgAʻˆǙʡelgkzhiʵdgoƣʴl

f}kkAʊȲåìƨƮkʶȽ�ǉadgo_	
� 	

3-2.	ʻˆfʊȲškǊȽ̶ȯȟs~}ʻˆǙʡ	

� ǸɴekʵǠlʻˆʛƠlåìelhoAëÏlʛƠtɋɌt^ʣĎfʵ}_

z~l˕krfef}_ʛƠt^ʻˆbs|˕kâɍrzlåì�ɋufghɘ

Ʈef}_ǣǸˆ�ʛƠtdg^ftdwAâɍthp~mAåìilh{hg_

bs|AɡˏlƠ{~}šȄkǇȉlƣwtwåìilʖladghgrf�ɧ

tdg}_ʛƠfzkâɍlƣwtw¼˘Ʃ�ǁad˴ʋtdg}�pelhoA

ǣǸˆǙʡlƣwtwɨ×åìi˨ǎs~}fgh�pewhg_bs|Aʻˆ

ǙʡlåìftdƳ|ɷbfgh�pehka^kelhgkfƨ�~}_ɨ×

åìlhgfv~mAgbkȯȟků˓fh}ĦʣƩ�ǁadg}_	
	

̲-3	µ��kʶȽk{	

� ɋɌ˕fghƸgiůtdåìl˕kÍǎ_pelhoA˕kÍǎfɋɌs~

}˕kĒò̅rzlåìf}ft^_Ēòrzl˕kåì�Ƞŧv}ft^̬Ɏ

ǻA(&&)̷	ȀɎA1952̷ɪɎ (&&&�_œŁˆšʛibgdgimAšʛǬkš

ʛĒòeɡˏftdk˕lɋs~}_zk̒kɋɌs~^˕Aâɍs~}Ôĉk

˹ɰrzlåìef}fkʵǠi˲u}_ssiWšɋʧ˦k˕;efadAÍ

ǎs~}åìseʨadghg_bs|Aɨ×åìelf|ihg_ʻgǎi~

mAšʛǬkȷˢưefadAšʛĒò�ʱhǶ̊iz}wkef}_zkȷˢ

ˆƟlʧĔəiɨ×əåìibhladgofl̏{hg_	

� 		

3-4.	´�µ kʶȽk{	

� ´�µ lɞůəåìfʏůəåìkŷƐ�ʜŮtAĒòlÍǎåì�ɌtA

zkĒò̅fɵȊəĒòk̅låì�Ɍuft^_ɵȊəĒòfl˝kĮ¾fċ

àåì�Ɍuȸȣewf}_ʊȲƨƮkÃe´�µ l˝kĮ¾fċàåì�Ɍ

uȸȣ�rkƯȓs^lÏ̊kƢƭ�ʏůåìfÛʘcp^_(Ɏǻ��(&&)1	Ȁ
Ɏ,19521�ɪɎ��(&&&��

� rk´�µ kʶȽ�œŁˆšʛk{t}fAɵȊə	šʛƯȓlAĆ˻Ɛ�	
Į¾s[AšʛēȂ�fT}_ɂŧk¶ªµiĆ˻v}ilAĒòi˙xs~^

ɺ˝kĒòǬ̊ft}z|lAɵȊəĒĎl¶ªµ�Ɠm¾TAzkĆ˻Ƚse

�ʏůåìfv}kef}_rkʶȽlâɍkåìfghz|lʻˆâɍÔĉk

šʛ˹ɰk¼ï̚�ǅi^ivnhg_xl|Ar~lšʛʝïk{ʵ^ʶȽeA

ɨ×Ʃk{ʵ^åìflʻihg_bs|AšʛʝkĒòftdkʏůåìlƣ

wtwAɨ×əhʏůåìilhadghgrflÇȶs~}_	
	
3-5.	µ��kʶȽk{	

� µ��̬ȀɎ 1952̭elÍǎs~}˕iʏůåìlŠń[w̮ɞůəiå

ìlȠŧs~}ft^_bs|A̘ʴkȾgwklȯȟs~}fv}_Íǎs~
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}˕bs|ʛƠt^ɡˏlÍǎs~}ŌīAʏůəhåìlhoAɞůəhåì

tkf|ihgfghrfef}_	
� œŁˆǙʡkɷ`Ōk{r~�t}fArkµ��kʶȽlšʛʝk{kå

ì˯Ȟfɨ×əh̋æ�ŊǸitdg}zhiƨ�~}_šʛiůtdɞůəå

ìkˁåftdt}rflem}_s^Aɨ×əh̘ʴfghʶȽk{Aȯȟs

~}fghrflšʛʝk{ʵ^åì˯Ȟfk¼˘ƩkȑŚ�ɧtdg}_ǣǸ

ˆšʛʝlȴŵt^fv~mA̘ʴlȴŵt^�peAʻˆšʛʝkʡƳwto

lʻˆǙʡ�ʑǁv}���¯lƕohad}rf�ɧtdg}_	
	
3-6.� 	�³�³¹kȓȞöˢˇ	

� �³�³¹̬ɾɎA1998)	lȓȞöˢˇ�fmAëÏəhȓȞlöˢs[{~

}˕fAz~lɨ×əhȓȞů˓ftd¼ʩtdg}ŌīAs^Aɨ×əˁål

s~ȓȞ�ȷ^vɋɌ˕kåìlŬef}ft^_	
� šʛkʶȽk{t}fAëÏkšʛĒòfȓȞ�öˢs[}˕k{Ɍs~}å

ìfAɨ×əåìlɞËi¼ʩtɨ×ˁåfɞsadg}fv}_rreɨ×ə

hʶȽlfadĂvdʏůəåìlf}ft{~}_rkɨ×əhʶȽfghk

lAǸɴkʵǠk{v}fAšʛɊŎœk̋˴t^ɨ×Ȍ˳AǗȡAʊȲAɬš

hgkɨ×kɋɌȧĔkʱ�~}���¯�ƯĲv}_	
	

3-7.	ɨ×əåìk{t^ʻˆǙʡkƕȽ	

� Ô¾AʊȲəåìkʶȽk{AʻˆǙʡ�ʵdgofAg�y}ʻˆʛƠft

dk˕fz~lÍǎs~}fghï̚k{kåìlʵido}_ʻˆǙʡlšʛ

ʝïk{k˕kʵǠeAëÏk˕k˯Ȟfghï̚ĩmlfa^_ggki~

mArf�gšʛʝïwtolʻˆǙʡʝk{k¼ǠəhʱĔeAɨ×əhʴʆ

k{kʻˆǙʡelhka^kelhgkfǋŮs~}_rkrflAʻˆǙʡ

iÏ̊kʱĔkŊǸfh}ɨ×fk¼˘ft^ȑŚ�ɧtdg}_bs|AÂʝ

lɞËiūǊi̋�a^fmAƨƮƩkȗ˧lĔmÿvkelhgkfƨ�~}_	
	

3-8.	ʊȲƨƮk{ʻˆåìkʜŮ	

� sdAÌ¾̬1995̭kʻˆʊȲšelʻˆkåìlƄŌåìkŒĔz}ftA

ʻˆkåìlɹ¼iʻˆkɡəåìeƄŌåìizadȠŧs~}ft^_ɹÊ

iƭəåì�ʻˆkëÏƢɉəAưƭəï̚(Ì¾ 1993)iĀ̢t^_ƭəåì

fghklëÏkƢɉəAưƭəï̚ețˆiůtdkåì�ʏůåìftAœ

ŁˆiůtdkƢɉəåì�ɞůəƭəåìft^_r~lAšʛʝk{kʶȽ

fɨ×əï̚k{t^AʻˆpkăǞef}zhiƨ�~}_	
� Ì¾kʜŮlÍǎåìf̘ʴfäʌfghʶȽk{<åìf}wklßhkk=

�ˌɉəiˇǧtzhftdg}Ƚef}_s^Azk¾eAɞůåìAʏůå

ìfghɍˆ�âɍtdj|AʊȲåìƨƮk{t}fA��¯[�®�k̘ʴ

fäʌfghåìˌ�ˌudg}zhiƨ�~}_bs|ɞůəhɨ×əʴȞƐ

fâɍƐ�ȶŧv}rfizadAåìåȆlɋs~}ft^ʊȲĶš�wfi

tdʻˆåìlȠŧs~}ft^_rrelÊbkŷƐlȱńv}_÷iˮq^A
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šʛʝïkåìfɨ×k{ʵ^ï̚kåìef}_r~l¼ʵĭuŷƐkzhi

ƨ�~}lŨ̒ilɔiv}_z~lšʛʝkšʛǶ̊ijp}ɞË̋ækÃe

kåìefadAz~lǭ˸əhwkelhg_z~iůtdAɨ×k{ʵ^ï

̚lAëCkʻˆʛƠt^ƘftdɈ~}˕lAɨ×ȐȌkÃeAåìftd¼

˘ftdg}fghrfewf}_bs|Aɨ×əȐȌAɨ×əiƣʴÀĦȑh

ʻˆǙʡfghŷƐeAʻˆǙʡ�ʵɝvfghʶȽl̃ʴih}_	
	

3-9̯ʧɏǖÖÄʚk{ɨ×åìp	

� ��¹�elʊȲȧĔlʧɏȧĔeǖÖs~dg}̏|AʊȲkȧƩėlhs

~hgftAúûÄÞiz}ʼɑʊȲk̃ʴƩ�ˇg^_ɨ×əåìfëÏk˯

Ȟv}åìk¼˘ƩfɞË̋æl̃ʴeAëÏkåìfɨ×åìkȱīe®�·

f�·kʶȽ�ǂǒt^_ɨ×fk̋æƩ�ɍg^Ǘɼeɨ×ùÞlåì�Î

ĥem}zhih}ft^_ʊȲȧĔkʧɏȧĔkǖÖflëÏkåì˯Ȟlɨ

×əåìk̀Ʋiȑpdg^^vAëÏkɋɌ˕fåìȉɒlɋuluv^k

{ef}_��¹�kʶȽlëÏfɨ×fkƣ̞̋æ�ǂǒt^_��¯º�®

�elaëÏkåìʷkƘƳlª»�fhadgdA?���ʧĔəiɨ×kåì

ʷkƘƳlʱ�~}fʜi{~dg^b̬Ɏǻ��(&&)1�N/��
�� ��¯º�®

�laʧɏǖÖÄʚbiȩ~dgdAɨ×əhåìk{ëÏkåì�ʵ}ʶȽ�

ʵʮftdg^fǂǒt^_r~{��¹�kɘƮlǣǸˆǙʡĠnœŁˆǙʡ

¼ʫiův}ːıiw˲w}_�

�

)�
&��ǣǸˆǙʡlʵʮftdm^wk�

� r~sekʊȲåìˌ�ʜŮthl{AǣǸˆǙʡkåì�tdm^_ǣǸˆ

Ǚʡlšʛʝlg}k{AǙiÃʴhȌǜxʳɈ�����iø~˫�eáƳ

tdm^_ǙɬǲȠŧwAǙɬǲýkýŪwAǙʡǠȤwAǙʡȐ̋lȠŧtd

go�pef}_šɋlŉh˕lǙĵÄųkwkef|Aɨ×eɋks~}˕k

åìk̋�|wAǙĵkÇȶȠŧƤĮkȃ�ˠi}rflhka^kkwt~h

g_r~{lAǙʡʝïl̃ʴfƨ�~}Ƚ�šʛʝiƢɉəAɀɉəiƜ̝t

dm^_r~seʵdm^˲|A˕flʛƠýŪeAgkzhiâɍv}klå

ìef´AzkåìkǀŕlŨ̒kʊȲiʋnbofghŬkȋƦef}_bs

|AåìlþǀŕfĈȼiz|ŒĔtŬiɯʱv}ilAɨ×k{kʴˋfkǊ

Ƚlƣʴihado}_ɨ×k{kʴˋflAɨ×ĸ̡xɘŸ�̎uĸ̡ʹȠk

^vkǠȤAǗȡʊȲȐȌ�ǔi}ȅƋ�hv˿Āk{ɝǊəhʻˆǙʡf̋˴

v}˿Āef}_ɯȝkɋȧfĤ|ƃoûɋkƨƮfA���¯hgAʻˆǙʡ

fā|̖s~^ȋƦk÷˞|�ǔi}zhhʻˆǙʡelhoAùdkĀ̄i̋

�adg}ʻˆ�gkzhiǅi}kfghʶȽlȘħəihs~dǾhka^

kelhgkfʻi}_�

� ǣǸˆǙʡk˕fh}ʴʆl_~lǌätȠŧtv}kkAr~{kˇǧk{

v}fAšʛýŪlĂʄÃʄ¾ʄfghzhhʻˆÄÞ˴ʐǀŕə�´�²³¯

lf{~dg}_z~lɨ×fkǊȽiˬǊtdgofźm˼iAkiadÅ̖

�ƿgdtsadg}kelhgkfƨ�~}_�
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3-11.		åìk¦³ ���	

� ʻˆǙʡk̃ʴƩlʻˆǙʡʝef~mAˈwɕhàŅlhg_§�£�Aɔ

ǜėɉʹA̍ʲk^vkʻˆɺ_̱Ɗ̊kšʛeßlem}zhih}kkAǣ

ǸˆűǕkšɋlA̳Ɗ̊eʛƠk^vkšʛĒòlÑkšĸkšʛĒòfȜqA

g~_pŬkɋɌƩiʋnÒgdg}k_�hk_ɨ×lzkšʛʝiŬkȩ~

�áadgphgfo_s~~mAȯȟs~}ĦʣƩ�ǁb_rkŷƐlŬfå

ìfghȋƦiƜ̝s~h}_z~�ʑǁem}kemhgklgkiƖgƨƮ

Ʃlɤɷtdg}kghki̋�adg}_Ǚʡ˕Ǘk˶˭�àóhos~dg

}ǪÐAɤkh}Ŷʟibhl}ɇk̫grgAʻˆǙʡèˑk˕ǗǏĐkĦʣ

Ʃl̫o}lwef}_z~lƟˮv}˕fåìAŬkǂȎl�¹���µ°¹

�f�»¦§´��»̬Sen,	1999)	kɆƠwtolǀŕizadAëÏfkɨ×

̋˴ƩkʻˆåìƨƮ�ƍT}rflem}_	
	

3-12.� ˍĀ̄fk̋˴	

� ʻˆlf{y}Ā̄iƣʴÀĦȑhʴʆef}_ʊȲAȤƞAęšAɬšAǜ

šAǗȡšAţŦƀšAùdiʻˆlʴȞs~}_ʻˆhtilɘŸtƠhg_

ƉĴkʶȽwƉĴlƅȞs~}ŌƶeAʻˆlgkzhiâɍs~}keAɋm

do}_Bianco kãlʻˆf×˃kǠȤ�ɡadg}_pelß{ʹȠ�ųo

ɼilh{hgrf�ɧtdg}_cʻˆlĸ̡ef}dAcʻˆl˛ȸef

}dAcʻˆlȏąef}dAfghƨƮəīÞfĸ̡ʹȠǠȤ�¼ʓiǉ}Ʒ

ȤlfadrzAåìlƌ̃iwƍladgorf�ɧtdg}_r~{kɨ×

əʴˋlʻˆǙʡýkʻˆǂųkǠȤk{lɋs~dlrhgkelhg_�h

k_ɈŌkɨ×əʴˋfåìftdkʱĔ�ƍT}ƨƮfkīÞáȉlƣʴih

ado}zhiƨi}_r~{i̢Útdg}wklýŪ̃ʶkœŁˆǙʡ

(CBI)fewgizhelf}lACBI elǙĵxšʛʝkʪĲi˅ųs~l`

eAɨ×fk̋˴Ʃk{kwkelhg_Ǳiɨ×fk̋˴Ʃlɨ×k{gkz

hiâɍ�ʴˋs~dg}kfghʶȽef}_ɨ×ʴˋŇʻˆǂųrzlƨƮ

ƘƳiƣʴhǽÕelhgkfƨ�~}_	
	
3-13.		ɨ×ʴˋŇʻˆǂųfl	

� ʻˆâɍkåìlAʻˆšʛkffk̟ňef}_bs|Aʻˆ�ʛƠv~mA

Ȓk̟ňlǀŕv}fghɤŨƩfé̠ƩkÃeAƨƮƩlÿdo}kelhg

k_zril��µlÏ̊fÅ̖t^ƘelȠtdɋs~dǾ}lwlhoA̟

ňƘƳpkɠaĮk{kĸgkpewf}_r~sekʻˆǙʡelšʛʝkʪ

ĲxʴˋAbs|A¢»�iī�[^ʻˆǙʡ̬(Nunan	1988)	lŊǸiʱ�~

dm^_zrelA¢»�lk�~mAǂųȤlŒ�|AÃ˦lŒ�}fga^A

¼˘ƩkhgŒėefa^_ǱiAɨ×k¢»�fëÏk¢»�lǙʡɈŌkÃ

̊iÛʘtdgdAɨ×ə¢»�lƣwtwAëÏkʪĲxëÏk¢»�f¼ʩ

tdg}�pelhg_Ǹɴeɧvɨ×ʴˋŇfghklʻˆ�ɨ×əƣʴʴʆ

fÏ̊�ā|̖tdAʜi}kelhoAɨ×i˖ɅtdgofghʶȽfɨ×
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kŒėiůƥt^Aʴˋi̋�}Ï̊ïkʡƳk^vkʶȽewf}_ɨ×lh

odlh{hgÏ̊fûiâɍs~}åìftdkʻˆ�Ǚʡv}fghrfe

f}_r~lAg�hiǚˆ�šnA��µ�Ơ^ftdwAʻˆâɍv}zk

ƢlŚßh}wkkfghȅƏəhĸgkp�İu_Ï̊Ǚʡk{kʻˆǗɼk

ǔǏkʴˋfɞsadAƉĴkʻˆǙʡƨƮlʻˆǗɼk¼ɊftdʡƳs~d

goƣʴlf}_	
	

3-14.	� œŁˆǙʡƨƮkƘƳk^vi	

� ɨ×əåìAɨ×ʴˋlëÏåìfʋnborfizadƨƮlƘƳs~}Ħ

ʣƩlf}rf�ˮqdm^_Bianco	kãelAȝǢ̊̌Èk{ʍ¼iĮpA

úƉƩfťŧƩ�è`AɋŠkĝȐk{ʥv}ilghv}kfghzhhǗȡ

əǊtǠelhg_f{y}ĸ̡AȏąèˑAɋĳèˑẠǝkťŧäʌhgl

ȝǢ̊ĭőeßlem}kAthp~mgphgkkAs^Aɉʹ�s[dgp

}kfgh˄ˏkǀŕ˷Ĕftdʻˆlâ�~dm^_ɨ×fkȰg̋˴ƩkÃ

k{Aʻˆlzk¼˿�ƾadg}Ãež~}rfkhgƨƮlƘƳs~dgo

zhiƨ�~}_s^A˕fåìfghʵǠizadAƣʴfs~}Ƚlȫkn

¾ladm^zhiƨ�~}_	
	

̳� Amartya	Sen kƨƮk{	

̳@̰ʥ̕ʼė̬disaggregatioṋk{šowk	

� ª¹�µ̧̤(1940 ƊÓĉĚ)elŁȝʒɋɌk̕ʼk{l̤̥�ƿozhh

ɄȢelhka^fs~}_hy̤̥l˟ra^klA̕ʼelʵidǾhgr

f� Sen lǂǒt^_Sen lʥ̕ʼė�˂t}rfizadAßl˟radg}

kkǉ}ǠȤ�fa^_zkʋȂŕ˪ȉAŴ˪ȉi̋�{włŅƶǴʝlɋmƒ

nA˚̆˪ȉĒòʝl̥și˯gx{~dga^fʋˌcp^_f}¼ŧkŹl

̥șʝ�ÿtAƉņəiĪŹkÏCl̥șt^kelhka^_Ǜşelʵid

rhgÏ̊kŹlʵido}áȉ�jrha^�pef}_	
� rkʥ̕ʼė�ąɍtdǣǸˆšʛʝkǛş�t}fAg�g�hɈŨlʵi

do}_ãimAɾŁýelǙĵl�³�kƑȔkƫƧis{s~dg}fr�

lf}_�³�k¼ã�fT}fA23 Ïkťŧt^�³�lf}fv}_tk

tAšʛʝkýʾ�t}fAÃŁÏɓšɋl 11 ÏA̜ŁÏɓšɋl 4 ÏAª�

¡¯Ï 3 ÏA�°´�Ïl 5 Ïef}_23 Ïk̕ʼ�»�lAÃŁk{kɓš

ɋf̜Łk{kɓšɋlghoh~mA¼Ǆi̵Ïiȴadtsh_ʥ̕ʼėk

{lg�g�hʴʆlȫkn¾lado}_z~lŨ̒ißljradg}kk

fÇıtdg}_pehoAzkʢǮ�ʵ}Ʒɷdlem}_r~{kɈŨ�Œ

idgoilAåì�ʵ}ƨƮfzkɈŨfʢǮl¼˘ftdʵǆi{~}ƣʴ

lf}_��µĮ¾kđĎfɅ˦əhʻˆǙʡʝlA˕ftdʻˆɆƠ�ǔid

m^_zkɆƠft^˕k̕ʼ�ʵdgdwAåìǛlʵidrhg_ɨ×əh

åìk{ʵdwAgkzhhǙʡ�jrhadg}kkfghʶȽxAgkiʡ

Ƴs~dg}kkfghʶȽwùoʵidǾ}rflhg_ʋȂəiAʻˆǙʡ
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kƣʴƩlʵidrhgrfi˲w}_ʥ̕ʼėlëĄk{kʵǠfùÞk{k

ʵǠztdľȂ̋æhgȫmƚ|itdo~}A	
	

̳@̱�¹���µ°¹�	

� Sen lÏClƶǴtAƣʴhwk�Ơ}rflem}fghɄȢ��¹���

µ°¹�ft^_Ŵá˪z|w˚̆k̫ka^˒khŹkÏ˻lßṳ̧̈́kɃɁ

ʝiha^kfghˇǧlemhka^_zre�¹���µ°¹��ǁ`ī�

[dghka^ǘiAɄȢŒėiůƥemhka^k_f�¹lǂǒt^_rk

Ōīk�¹���µ°¹�lłŅ�ƶǴtǳỤ̈̏tdgp}fghǽÕef}_� � 	
� ̱̰ÏkǣǸˆ�³�kã�fadt}fA�¹���µ°¹�kĹŗf�¹

���µ°¹�kǌäfʡƳizadɄȢlŒ�}ĦʣƩlf}rflÇƮs~

}_bs|A�°´�ÏlǣǸˆlƣʴkAf}glƣʴelhgklfghz

hhÊʝƼ¼əhwkk{Aßl�¹���µ°¹�ih|h}kkAz~�ǁ

adg}kkAǁadghgkkfghĸgkpizadAƨƮƘƳiÀĦȑh

ʶȽlʡƳem}_ßǘǣǸˆlƣʴhkkkëÏfɨ×f¼˘ft^ɉɏ�ǁ

`ī�[dg}kkAɨ×fkbhl|ftdk˕kâɍʣĎfåìk¼˘Ʃr

zl�¹���µ°¹�hkelhgkfƨ�~}_^_ěišʛʝlȴa^k

e� «��»�thp~mgphgfʜi}z|wǱiȰgɨ×kĔȐAɿɩ

əhĔm�Çȶem}zhih|ĝȐ�Æ|ˡi}ƷȚihadgo_� � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � 	

	

4-3.	�»¦§´��»	
� Sen lɧt^�»¦§´��»flȻńəißklŨʱĦʣef}fghrf

ef}_ßktzhfƨimem}fghÏ̊kɋmǠkƈkrfef}_r~

lʻadt~mAr~seˮqdm^åìfghȽfû˲v}_ßklÁi{~

^ɊŎ¿eAĪÏkɂƩ�ɋktdAĆ˻em}Ȑʣkrfef}_ãimAǣ

Ǹˆ�šʛtA��µl¾˻t^fv}_z~eggƳʕk A w{hrfle

m^_z~l÷k˕ɆƠtkhg_zkʛƠt^wk�gkzhiâɍv}kkA

ǉadzkʣĎ�âi}zhiųgdgoAr~l�»¦§´��»ef}_ɨ

×kÃe˖Ʌv}ÃeA�»¦§´��»lɥk~ɘŸtdgp}_z~lëÏ

kɋȧfɨ×kťŧiʖl}_rkɘƮf���¯lem}fv~mAƨƮƘƳ

kĦʣƩlÿdo}zhiƨ�~}_	

	

4-4.� ĦʣƩ�Ùmv	

� Sen lrk�»¦§´��»f�¹����µ°¹��ûiʜiAǀŕǌät

dgoÃiAɋĳ�ʤkvɋȧk{Ǽʔs~hoh}ft^_÷kABianco k

ã�ʜi}fA˖Ʌem}ÏǺih}^viAʭˆ�šnAʻˆ�âi}��µ

fƹʣ�ɆƠtAzkʻˆ�Ơ^rfiz|̬�¹���µ°¹�̭ʻˆ�̩â

tAɞƷfÍȳthl{A¨��´�»�ftdkʻˆef}ʭˆ�ąɍtdA

ʅÈʹȠiǐ�adgp}̬�»¦§���»̭_đĎk¾iɆƠt^wk�A

gkzhiąɍtAßlem}k�˯Ȟv}rflem}_õCʊȲšʝk Sen
lrk�¹���µ°¹�f�»¦§���»kÊȽ�âgA�¹���µ°¹
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��ɨ×əiǌätAz~�wfi�»¦§´��»e˗ŀkǓȹlĦʣef}

fghɉˌefa^_	
	

5.	Galtung(1969)kƉĴˌk{�

� ƴÈkɚȾlƉĴfghkelhoArkƴÈkhgɄƱ�aȮȊəƉĴbf

tAƁĄAƺŃəhgɨ×əÀȕiʬtuÏlŔog}ɄȢ�aȌ˳əǰĎbf

tAɝǊəǰĎkƓm̆fh}ft^_ɝǊəǰĎ�ɋuĞľk¼blȌ˳əǰ

Ďef}_ǑĤAíʵAƁĄ�A˗ŀA̤̥Aɖɗhgef}_rkȌ˳əǰĎ

khgɄƱ�aɵȊəƉĴbft^_rkɵȊəƉĴlAëÏið�}AÏ̊f

tdkñĮf̕ĿftdAɨ×ŁũftdʋnbpdgođĎ�thp~mÀĦ

ʣhwkef}_ʧĀkƕs�Æ|ˡi}ƴghtilĆƏɋs~dlrhg_

g�hi¾Ʒiǚˆl̩âĦʣefadwAÏ̊kýïlŒ̛s~hgkn|A

ƉĴk^vkʻˆâɍlf|ihgrf�ɧtdg}_ʏůƉĴflrkɵȊə

ƉĴkƒ̈¾if}wkeAƇiȩĔtdg}wkef}_ʧĀkƕs�ʵbv

Æ|ˡizhfƯˏtśv}ʣĔəÏ̊k^vkʻˆǙʡlƨƮk̂Ƴilȑk

[hglwef}_zriɨ×əåìfkɞËáɍkem}Ǚʡfšʛʝ�ŏď

s[}rfl̃ʴih}lwef}_�

�

̴�sfv�

� ƉĴk^vkʻˆǙʡlf{y}̟ň�ʜƲthl{˵vdgoƣʴlf|A

ěiƴÈĢů�ʳŹəiʿi}fghwkeʈ�adlgphg_Ï̊kýïi

ȻuAÑʝ�ƁĄt^|AʧƂôˡƩ�ƽtÿt^|AǈÑəhʱĔ�ȾƯˏi

ʱadg}zhhÉlȌ˳əǰĎef}_ɵȊəƉĴlrkÏ̊kƕȽiǃƴt

ʐp}ɘƮef}_ʻˆǗɼlAɨ×əÀȕwtolzkȌ˳əǰĎkñĮfů

Žtd˵v{~}wkef}_9R*9�kaʻˆlĸ̡ef}bfghʶȽlȌ˳

əǰĎkʳɈef|A:CLk�¹���µ°¹�f�»¦§´��»lʧƂkʣ

ĎkĮ¾fɨ×kÃeßlĦʣegkzhiʧĀ�ɨ×k¼ĵftdAʧĀk̟

ň�ɨ×kʴˋv}˿Āi˖Ʌv}rfiʋnbgdg}_s^Az~lʧƂp

kʊȲəŊɛiˣjƆado}Ǚʡ�çvrfef}_9R*9�k˛ȸfȏąkǀ

ŕǏĐftdkʻˆǙʡlzrif}_�

� ʊȲəåìk{kšʛkï̚lAɨ×əhʋnbm�Øa^šʛýŪlƨƮƘ

Ƴilƣʴef}rflǂǒem^_z~lʋȂəiɨ×əiʻˆk̃ʴƩ�þ

˄ˏs[dgo˺ɻfƉĴkƨƮ̂Ƴihadgolwef}_�

� œŁˆǙʡl¢»�izadǙʡkýŪlŒėtdm^_tktAzk¢»�

kǛ̅̕ʼ�ʥ̕ʼėeʱadt^Ōī�ʜidt}fAœŁˆǙʡk�¹��

�µ°¹�lßhkkAʻˆɡˏf��µk˕fɨ×əiâɍs~}åìlßh

kkfghŷƐlɋs~drhka^füÞƩlɧt̗ka^fgi}_s{iA

�¹���µ°¹�f�»¦§´��kʜik{Aɨ×fk¼˘Ʃfɨ×əʴˋ

�ŮɡtAëÏkǁd}ʣĎfˢlkk|k̋˴Ʃ�Ɩv}ÃeAƨƮlƘƳs

~}ft{~}_zk^vilgkzhh�´�²³¯A�³¥�lƣʴhkkA

ÐƟkˉ̡ft^g_�
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1. 5"B3 
�PAX MUNDI PER LINGUAS ɯȗȤNɀ!.�ǂ4ĬñNɯ���
ȗȤŦī0!.�?(ůžȤŦǺ3şMJ�ɓ0!.��ǂ4Ĭñ3Ȱƶ

/�J�052�)L��� 
žǛ/5��4G�2ŀ��H��ǂ4ȱùEǥ��Ĭñ4ôɠN�Ë

Ę�0!.âI���ËĘȗȤǮéÿĒǵɬContent and Language 
Integrated LearningɱCLILɭ4ŒĞßƺ3ā-�.ȋ+(ŗƋĔȷNă
î#J�žĔȷ/5�2ĊĒ4Ēɋ4ůžȤ\�c3��.�ǅ2Jȗ
Ȥ�ũÚNő,ĒƼ(*���ǂ4ĬñEȱùôɠ3ɔ!.��ĔNǐ

I�Ƕ��ȡ!é�ɬ�ŀǶ��ÜĒ�ɭ�Ǉº#JůžȤÕɬ�ȗȤ�ɭNɤ

��0NǊǈ0!.Y�[����Ǫ?K(� 
?(�CLIL4�ļǈ2ƍĿ/�JËĘ�ȗȤ�ŀǶ�ÜĒ3ɔ!.�
_�cÓĸ3ĒǵǷ4ȣȬ314G�2ćĘ�ȒHK(4��ȴôǤȨ

ƈ�S�es��ǟ�H�'4źØŁ3,�.Ɗș!(� 
�  
2. CLIL3ā-�(ŗƋĔȷ 
2.1 CLIL05 

CLIL05�ĒǵǷ�Ƴē4ŦǙ?(5i�}NĒ;�03GI�ËĘ4
ƺȖ0ǊƐȗȤ4ɄƾǼÕ�Ēǵc[�4ì�NêŲ3ɃBJŦŗơ/�J

ɬPuffera & Nikula, 2014: 3ɭ1��ËĘNŎ�(B4ɆÉ0!.Ǟ�ȗȤN

³�ǵĹN¸#�0��ËĘǮéÿĒǵŬơ5å��H2�K.�J��

CLIL4Ƴĺ5�ËĘɬContentɭ�ȗȤɬCommunicationɭ�ŀǶɬCognitionɭ�
ÜĒɬCommunityɭ�0�� 4,4ƍĿ3ƞ+.�Șǁǈ3ËĘ�Ŭơ�Ŧ
ſNɊŏ�ȜȘ#Jƭ3�I�'KHNźƑǈ3Ǭ9¤�J�03GI�ȴ

                                                   
1 CLIL5 EU�Ŝó#JȐȗȤ�ǴɮȗȤ0ũÚ4ĉƏŁ4¹ÇɮĉȗȤ�ǴN¸
Ƀ#J(B4ŤƝǈɮǫƩǈĽȑŁ�HȑȩNã�.ĶŊ�K(C4/�Iɮ

CEFRɬCommon European Framework of Reference: ���gqȗȤÈɀàư
Ƈɭ0CȐȗȤ�Ǵ0��ƍĿ/ƨ�Ǭ9,�.�J� 
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4ɪ�ŦǺNĔƸ�%J�03�Jɬƫɋ£ 2011ɭ��KH 4 ,4ƍĿ5
'4Q�uPxgk4ɟũĐN0+. CLIL 4�4 ,4 C�0�K.�J�
¦�3 4,4ƍĿNȥŰ#J� 

ContentɬËĘɭɱū!�ĹHKJǐȬEc[�3ɔ#Ji�}Ektg\� 
CommunicationɬȗȤɭɱCLIL /5�Ě�_~�m^�a��0Ēǵh��0
!.4ȗȤ³ƾ�ȗȤǐȬ4ƷĹEȚǲGICɎȓ�KJ���ǷNźƑǈ3

Ǫ@éM%J�03GIȗȤǵĹ5¸Ƀ�KJ0#J�?(¦��ɵ�4�3
,4ȗȤ�ɬCoyle et al., 2010: 60ɭ�HƎŊ�K�ǌȏǈ3èȗȤǈ¿ɛ4ǵ
Ĺ�¸Ƀ�KJ��language of learningɬĒǵ4ȗȤɱi�}3ɔ#JɎȑ
Ȥĵ�ȍƸ�ũơǟɭ��language for learningɬĒǵ4(B4ȗȤɱȳŪá
ɘŬơ��|�k4ŷ�Ŭ�ȭȪ4¢Ŭǟ4Ēǵc[�ɭ��language through 
learningɬĒǵNɀ!.4ȗȤɱ�0�4ȗȤNǪ@éM%.ǵĹN¸Ƀ�%
JŬơ�Ńă4S�wgk→]��w��\→Ǉȍ→jRcYga��→�|
�kǟɭ� 

CognitionɬŀǶɭɱțŉ→ƺȖ→ľƾ→ÏƄ→ȟ¶→ÔɁ0��v���4ŀǶ
4t�~glNńȬ!.ŗƋƬÀ�ĔŮ�ȟ¶Nȋ��03GI�Ŧī5èĠ

ɛ/�ȣǐǈȯȇNńȬ#J�0�/�J�?(ĒǵǷ5ȍɛǈ2ƺȖ�ƒ

ÃŀǶ LOTSɬLower-Order Thinking Skillsɭ�Hƨ�ƺȖ�ɪƒÃŀǶ
HOTSɬHigher-Order Thinking Skillsɭ<0ŀǶÕN«6#� 

CommunityɬÜĒɭɱȗȤ³ƾ)�/52�ǅ2JńȒNÈź!È3Ē;0��
ŦǺȕ3Ɖ #C4/�J�?(�ǂǈôɠNi�}3!.âI��Jɗ35�

�üƹĩƘ�4�ò0@2#įǴ4 Communityȕ02I�ûɗƺȖEǅũÚ
ƺȖN¸Ƀ�%J�CLIL/yQ��\E]��w��\Nĉƾ#J45\�
c��k4ǫɩEńȒNÈź#J�0/È3Ē;ƵǴ4 Community ȕ3Ɖ
Ħ#C4/�J� 

CLIL/5��KH4Ƣǲ�K(³�E#�u�����\��J�H
�'�ËĘ0ȗȤNǮé�%(ŗƋ4ĔƸŁ�ɪ?J0�KJ��K?/

4ȗȤŦǺ4ƥK4�/Ǿ	0Ŷǔǈ�,ǫɩǈ32�K.�(�0Nȗ

ȤÚ!�Űǔǈ3ǔ!(�03GI�ńȬÚ�%(�03ńǴ��J0ȗ

�G��?(�CLIL4źØŁ3,�.5ĉ�4ŒŠ��IɬCoyle, et.al., 
2010ɮɚż£ 2013, Marsh, et.al., 2015, ċɏ£ 2015, ËȊ 2015, ċɏ
2016, ċɏ�¯Ȋ 2016ǟɭ�'4ØƆ4ƊȞCɃ@,,�J�žǛ5�ů
žȤŦǺ3��.�ǂ4Ĭñ0ȱùôɠNËĘ0!( CLIL4Ĕȷ0'4
ØƆ3,�.�ȴôǤȨƈǟNɀ!.Ƕę!G�0#JC4/�J� 
 
2.2 CLIL3C0-�(Ĕȷɱ�PEACE�w�]�� 
žĔȷ/âI��(�PEACE�w�]��3,�.ȥŰ#J�
�PEACE�05�ǳɋɬ2009ɭ��ɔMI�3ƮƭN�.(ůžȤŦǺ
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NɃBJ��/Ŝó!(ƍĿ/�I��PɱPoverty ȱù�H4ǿÞ��Eɱ
EducationŦǺ��AɱAssistance in need Ȁǝ4(B4Ş×��Cɱ
Cooperation & Communication ÜÁ0Ěȡ��EɱEnvironmentƻą�0
�� 5,4ËĘNíAC4/�J�ǳɋɬ2009ɭ5z�ciRg\Qw�
�fɬHolistic Approachɭ4ǝĄ�H�ůžȤŦǺ5 ĸüƹŦǺ
ɬGlobal Educationɭ0ȗȉ4ŦǺ�Ɏ2+(ɞĀNřƚ!.��ĽȑŁ
Nȼ=.�J�ůžȤ0��ȗȤ5ōƕ�ɆÉ/�I�ŦǺËĘ5üƹ

��ȀûË/ȵ�+.�J�0NȀÏ4ôɠ0!.Ŗ�ůžȤNɀ!.Ŧ

�Ē;�00�KJ� 
ċɏ£ɬ2015ɭ5��4�PEACE�4Ƕ�Ŭ3ā-����ǂ4ȱùô
ɠ�Ni�}0!(ůžȤŦǺw�]��Nǝ*��(�w�]��5�

CLIL4Ƕ�ŬNâIÆK.�ƸƴNǐI�ȥŰ!�Ƕ��Ǉº#J(B
4ůžȤÕ�G9Ēǵc[�Nɤ��0��H3�ÜĒNɎO"�ȗȤ0

ũÚ4ĉƏŁNȣBJ�0NǊǈ0!.�J� 
žĔȷ4É°ǈ2_�c4ƥK5��ǂ4ȱùEǥ��Ĭñ4ôɠ3,

�.�(1)ŷǢ�ȓǹȔŦſNɀ!.ȱù4ǻų�ƸƴNǐJ�(2)ȀÏ4�
06/ȥŰ#J�(3)Ƕ�(�0NȭȪ#J�(4)ǖ©ȵƋė4âIǪ@3ɔ
#JŷǢNȦ@�Ǉȍ�ȭȪNȋ��(5)ȀÏ3/�J�0NǶ��?0B
J�(6)Ēǵ4ɅǚNŕIȻJ�0��C4/�+(� 
 
2.3 Ĕȷ4ĚȮǷ 
žĔȷ5�ĊĒ4ůžȤŗƋ0!. 2016ĭİÓŻ3 2ĊĒ3��.Ĕ
Ů�K(ɬ90ÏŗƋ 14öÏɭ��\�c0CÈɀ4ɍĪw��kN³ƾ!
(�àÖǷ4�ŧ5�è\�c 8ë/éȘ 16ë)+(�àÖǷ5�ǃĒ
ƼɬĒɋǃĒƼ��ŝ�ƤɉǃĒƼɭ0ůž�ĒƼ/��*��ûȤƖȤ

ȡǷ 11ë�ɜûȤƖȤȡǷ 1ë�cTU�j�ȤƖȤȡǷ 1ë�Q�s
QȤƖȤȡǷ 1ë�ůžȤƖȤȡǷ 2ë/�+(�ǃĒƼ4ůžȤ�x�
5ůžȤǼÕƊēȠɩ N2ɵN1�x�ǌĴ/�+(� 
 
2.4 Ĕȷ4ƍȑ 
žĔȷŗƋ4Ċ�2ƥK5�ƒ4(1)ɵ(5)/�+(��KH4ƥK5�

CLIL4 4C4�*4�ȗȤ�NƎŊ#J language through learningɬĒ
ǵNɀ!.4ȗȤɭE��ŀǶ�NƒÃ�HɪƒÃ<0«6#�0NńȬ

!(C4/�J�?( communityȕ3ā-��yQƣÙE]��w��
\3GJÜÁĒǵ4Ƒ©Nĉ�âIÆK(ŦĖƣÙ02+.�J�?(�

CLIL4ŗƋ3��.5�ĒǵǷ�Ľȑ0#Jō×�NȒƌB�šŞNȋ
��c[�uW��jR�]ɬScaffoldingɲȶĄ��ɭ�Nȋ��0�Ɏ
ȑ0�K.�J�žĔȷ/5�CLIL4 4C4�*�Ƴ3�Ēǵ/ƾ�Jȗ
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Ȥ<4šŞ0ŀǶ4ƨÚN¸#(B4šŞNȋ�G�3!(� 
2��ŗƋ/0I��(Ǧſ5¦�4G�2C4/�+(�Ƴ3ůžȤ

ŦǺ4(B3ŷ�K(C4/52��Ȃ3ĩȲ�K.�JC4/�J� 
Ŧſ 1ɱƛƿɧ¥ďɬ2001ɭ�ǂ�C! 100�4ƀ)+(H�}Zb�pTc. 
Ŧſ 2ɱůžţȽÎƱÜ©ɬ2008ɭNHK üƹj�e}gw� �ǂ4 �HŽƁ

NǶ�J� NHKÎƱ. 
Ŧſ 3ɱubi�s� �ǂ�C! 100�4ƀ)+(H DVD� Disk 2�ɬ2012ɭ

|m�[�mX�. 
Ŧſ 4ɱĤžťŴɬ2012ɭ�ǂ/�Ǆ�4*4Ǒ�û� aV��Xn4ûą2�

Ûīø�ğĒɥũı. 
Ŧſ 5ɱȺº�ǉ»ɬ2005ɭpfl�480!$��Åũǖ. 
 
(1) ĞÆɋ 
�4ŗƋ4ÙƑ-�0!.�Ŧſ 1Nɠſ3ȀÏ��ǂ4�/14G�
2�ɓ24�NǓȣ!�ł?K(ƴƟ3�J0���0NȀȔ!(�?(

�ȱù05�0��ɠǊ/4²ũNȧɠ0!��ȱù�N14G�3Ŗ�.

�J4��ȀÏ2I4Ƕ�Nŷ�G�3!(� 
(2) žEȓǹȔŦſNɀ!.�ǂ4ȱù4�Ymd�EƸƴNǐJ 
ǇĢȿ�û4ȱùNƼ@Î#ȑ÷0!.��oY�f��ǫƩ�NâI

���ȱù4ƸƴEaci�3,�.ĒO)�É°ǈ35�Ŧſ 2Nƾ�
.�ů	ȀÏ(*�ä3!.�J_�r�EYYXN0I��2�H�'

KH�1�4û�HƁ(4��'�/514G�2Ƽƣ�2�K.�J4

���Ƃ4_�r�¥ɐ4±ɫ�ßƽǷ3��4�21�ȱùNƼ@Î#

�oY�f��ǫƩ3,�.Ēǵ!(��oY�f��ǫƩ3,�.ś�

(ǯNC03yQ/ck���NǶ��ȥŰ!é�ƣÙNȋ+(� 
(3) Ńăáɘ0ÏŐȦȖ� 	aV��XnNɠſ3	 
�ǂ/ŸCěð�Ǒ�0�KJaV��Xn3ƮƭN�.�aV��X

n4ƸƴEƔæ�ũÚ213,�.�ŷǢES�e�ngk�HȨ=�Ɠ

!�Ĳƾ!�ɘB(ŃăN?0B.ª�JŬơ3,�.ĒO)� 
'4�/�Ĕɗ4aV��Xn4ď1Cɇ4Ƽƣ�ŀ��ƸƴNǐJ(

B3Ŧſ 34űÂNȒ(�ǰ�.�Ŧſ 4NĚȮ3ÏŐȦȖN!(�ÏŐ
ȦȖ/5�ĒǵǷ�yQ02I�ŐĴ#JǡŌ3,�.�b��N²Ŋ!

(�/Ǉȍ!�]��w/ȴǆľǠEjRcYga��Nȋ+(�ůžȤ

/ūŷNɰÌȦA0���0/ȀºNC,ĒǵǷCĉ�+(� 
(4) ǖ©¨ƋėEø°4âǪ@4Ǩ¡� 	ȱùȖƧ<4âIǪ@	 
]��w�03�ȱùN2�#(B3ƣÙ#Jǖ©¨Ƌė3ɔ#JŷǢ

NɰÌɊŏ!�c�SlNƾ�.äɟǇȍ�ȭȪNȋ��tQȟ¶Nȋ+

(�âI��(ž4ËĘ5�´�6�uUQk��l�ȱùüĀ3žEú
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ŷɥNġ�JƣÙ�ɣĂ�m��4¥ɐ4�ɋ�ȱùüĀ4ďµ4ǭɣ3

2JƣÙ�ŦǺƑ©42�ďµ3ɈɖŗƋNȋ�âIǪ@21/�+(�

��/5Ï�IE#�c�Sl4²IŬEƎŊ21NńȬ�%�Ǉȍ/

5�]��w�03jRcYga���|S�kN���'K3,�.\

�cË/jRcYga���ȋMK(� 
(5) ŕIȻI� 	Ǘ(*3/�J�0	 
Ÿĸ3�ɂ4ŗƋNŕIȻI�Ĵ�Ƿ0!.� '!.ĝƁ±�/�J

4�Nȡ!é+(�'4ɗ�Ŧſ 5Nƾ�.ÝQ��Y4Ä®Ƙ3ªMJ
ƘȡNȦ@�� Ǘ3/�J�0�NǶ�JĞÆ0!(�?(�ȱù�3,

�.4Ƕ��14G�3ćĘ!(4�NǐJ(B3�ŗƋĸ3(1)/ĔŮ!
(�ȱù�3,�.4²ũNÍİŷ�%(��H3 (4)/0I��(jR
cYga���|S�k3,�.�Ƕ�NƨBȀȸ4ńȒNŷ��00�

�4ŗƋNŕIȻIƙ-�(ȀħćĘ3,�.ŷ��0N�|�kȧɠ0

!(�ĒǵǷêĆ/�|�kNfUg\!é��»ƓƱNŜÎ!(� 
 
3. ÏƄ0ǬƆ 
3.1 ÏƄĚȮǷ 
žǛ/5�Ǟ 1öŗƋǩ�Ų0ŸǩŗƋǩ�Ų3ĔŮ!(Web3GJȴ
ôǤȨƈ4ǬƆNÏƄĚȮ0!(�1*H4Ȩƈ3CöǠ!(àÖǷ4@

NÏƄ4ĚȮ0!(0�L�2ĊĒ3��J 2016ĭİÓŻ4àÖǷ 12ë
Ï4j�e�ÏƄĚȮ02+(�Ëȝ5�ûȤƖȤȡǷ 8ë�ɜûȤƖȤ
ȡǷ 1ë�Q�sQȤƖȤȡǷ 1ë�ůžȤƖȤȡǷ 2ë/�+(� 
 
3.2 ȴôǤ4ËĘ 

4Cɬ�ËĘ��ȗȤ��ŀǶ��ÜĒ�ɭ�03�ŗƋ/0I��(ËĘE
ƣÙ3,�.ȴôǤ4ɝǊN²Ŋ!(�ůžȤŦǺĒNĜɑ0#JŦòH

3GI�ËĘǈčĴŁEɝǊ4ɢ¬Ł�ȍƸ4Ï�IE#�21NƊș

!�Ÿǩǈ3 57ɝǊNŘƾ#J�00!(ɬȳŪɰàưɭ�ĒǵǷ5�è
ɝǊ3,�.14ǚİ�.5?J0ŀ���6§ơɬ�1 &O&O�.5?
H2��ɯ�6 #���.5?J�ɭ/öǠ!(� 
 
3.3� ÏƄǬƆ0Ƕę 
?$�_�cɒĎŲ0ǩ�Ų3��.ĒǵǷ4ȣȬ3ćĘ�ȒHKJ�

1��3,�.�4Cɬ�ËĘ��ȗȤ��ŀǶ��ÜĒ�ɭ4Yi`���0
3�tƊē3GIÏƄ!(ɬȍ 1ɭ� 
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ȍ 1� 4C4Ĭþ¼ɬMɭ�ƐƬ¾ĦɬSDɭ�tƊēǬƆ 
 ɒĎŲ ǩ�Ų  

 M SD M SD t¼ 
ContentɬËĘɭ 3.53 1.02 4.40 0.88 4.04** 
CommunicationɬȗȤɭ 4.21 0.82 4.61 0.77 3.41** 
CognitionɬŀǶɭ 4.15 0.73 4.52 0.79 4.17** 
CommunityɬÜĒɭ 4.52 0.57 4.64 0.75 1.90 

* p <.05� ** p <.01� Ȁǀİ5�$KC 11 

 

ǬƆ�H�ËĘ��ȗȤ��ŀǶ�3,�._�cɒĎŲGICǩ�Ų4

Ĭþ¼�źń3ɪ��0�ǔ�K(�,?I��KH3ɔ!.5ŗƋÓG

ICŗƋĸ3GIɪ?+(0ȣȬ�K.�J�0�ŰH�02+(��Ü

Ē� 3,�.514Yi`��GICŗƋÓĸ0C3ɪ�¼Nǔ!.�
I�ŗƋÓ�H�/�J�0ĒǵǷ3ȣȬ�K.�(�0�Śę�KJ� 
ƒ3�GIȢǧ2ÏƄNȋ�(B3�ȴôǤ4èɝǊ3,�.C_�c

ɒĎŲ0ǩ�Ų3��.�ĒǵǷ4ȣȬ3ćĘ�ȒHKJ�1���tƊ
ēNĔŮ!(�ǬƆ�HźńĦ4ȒHK(ɝǊ4@Nȍ 23ǔ#� 

 
ȍ 2� źńĦ�ȒHK(ɝǊ4Ĭþ¼ɬMɭ�ƐƬ¾ĦɬSDɭ�tƊēǬƆ 

 ɒĎŲ�  ǩ�Ų  

�  M SD M SD ɴ¼ 

ContentɬËĘɭ      
(2)aV��Xn4Ƹƴ3,�.ǐ+.�J� 2.75 1.36 4.92 0.76 4.29** 
(3)ǖ©ȵƋė�14G�2ƣÙN!.�J4�N
ǐ+.�J� 

3.17 1.07 4.75 0.83 3.80** 

(5)ûËĈ4ǖ©¨Ƌė3,�.ǐ+.�J� 2.83 1.14 4.00 1.00 2.55* 
CommunicationɬȗȤɭ      
(1)aV��Xn3ɔ#JȗȉNǐI�ȳŪNȦA
�0�/�J� 

3.92 0.76 4.75 0.72 2.59* 

(15)ȱù4�Ymd�3ɔ#JȗȉNǐ+.�
J� 

3.17 0.99 4.75 0.72 3.80** 

(16)ȱù4�Ymd�NȥŰ#J�0�/�J� 3.58 1.26 4.42 0.64 2.28* 
CognitionɬŀǶɭ      
(9)ǖ©ȵƋė4ùəƭEȧɠNŨƺ#J�0�/
�J� 

3.67 0.75 4.42 0.76 2.46* 

(10)�ǂ0ȀÏ4ɔMI3,�.ĕȕǈ3Ũƺ#
J�0�/�J� 

3.83 0.80 4.50 0.76 3.55** 
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(13)�ǂNć�J(B3�Ĕɗ3ȋÙ#J�0�
/�J� 

3.00 1.00 4.33 0.75 3.37* 

(18)ȱù3,�.Ē;Ó0ĒO)�04ȀÏNƗ
ȹ#J�0�/�J� 

4.42 0.64 5.17 0.90 2.69* 

* p <.05� ** p <.01� Ȁǀİ5�$KC 11 

 

�4ǬƆ�H�Ƴ3ŗƋ/0I��(ƣÙ3,�.ĒǵǷ4ȣȬ3ćĘ�

�+(�0�M�J�́ �6�ŗƋĸ35aV��Xn4ƸƴEǖ©¨Ƌė

4ƣÙ3,�.ǐJG�32I�ȱù4�Ymd�3,�.ȥŰ/�JG�

32I�ɔɂȳŪNȦA�0�/�JG�32+(0ȟ¶!(ĒǵǷ�ĉ��

?(�ǖ©¨Ƌė4ùəƭEȧɠNŨƺ!��ǂ0ȀÏ04ɔMI3,�.

ĕȕǈ3Ũƺ!��ǂNć�J(B3Ĕɗ3ȋÙ#J�0�/�J0Ƕ�H

KJG�32I�Ē;Ó0ĸ4ȀÏNĕȕǈ3Ɨȹ#J�0�/�JG�3

2+(0ņ".�JĒƼ�ĉ��0�ŰH�02+(� 
 
4. ŕIȻI4S�es�� 
� ¦�5_�cĸ3ĔŮ!(S�es��4�ɋ/�J�Ǥɛ4ɔ·/ĉ

�5Ǩ¡/�2������HCȴôǤȨƈ4ǬƆ�Ȏ¤�HKJ� 
�ȗȤ�ËĘ�ÜĒ��oY�f��ǫƩ4�Ymd�0�C��oY�f��5Ǹ�(

�0�J�1�1O2C4�ÇƯǐH2�+(I�ȱù3Ě#JâIǪ@�uUQk�

�l0��t�w�h��0��TFT0�C�ÇƯÇ�ǐH2�+(4/�'���
0�LNǐ+.ȥŰ/�(I�Ƕ�J�0�/�.ȃ�+(/#�?(�

�O0�

PPTN�Ǳ3²+.��S�/#��EIâIN!.(O/#�1����3�LO
2ŒŠN���5C+0ÏNƪH!.��NĳȨ!(>����0��C+0Ƕ�.�

J0�LNŷ�(>����0��'���EIâIN�+7�!.���C43��

//�(O"D2��0ŀ�?!(� 

�ËĘ�ÜĒ�ŀǶ�ŸÑ5ȱù4�03,�.5ǐ+.5�.C�ƓǋŸÑ40�5�

4ŗƋ3,�.5ȁï��?I2��ȀÏ4ȗȉ4ǲǵN#J(B3�4ŗƋ3ÆI?

!(�/C�4ŗƋNã�.�ȱù4aci��Ï�I?!(�'!.�

�O5a

�Q4Ŭ/#4/�ŗƋ4�0/��Ǳ3a�Q4�0Nȡ!é��0��I�a�Q

4ƴŇCM�I?!(�ȀÏ4Ƽƣ5Į%)0ŀ+.��4ŗƋ3G+.ȱù05±

��NPO3,�.CÏ�I?!(�Ó5ɨ4Ó/ NPO4�3�+(H#�Ⱦ�.�
?!(� İC!f��c��K6ǗC&8àÖ!.@(�0ŀ�?#� 

�ŀǶ�Ó5ȱùɳ�ɐ�2��Hù+.�J�ɣ=Ʋ�2��Hù+.�J0ŀ+.�

(4/#��ŦǺ0�ƻą0�Ǌ3Ȓ�2�ɋÏ�žĴ3Ţõ/�2��Hȱù�ǰ�

.!?�0ŀ�G�32I?!(�Ǌ3Ȓ�JɋÏ)�/5Ï�H2�ɋÏ3 ĸǗC

±�/�2��0ŀ�?!(� 
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5. ?0B 
žǇȍ/5��ǂ4ȱùEǥ��Ĭñ4ôɠN�ËĘ�0!.âI� 
��CLIL4ŒĞßƺ3ā-�(ŗƋĔȷNɀ!�ůžȤŦǺ3��Jź
ØŁNƊș!(�ǬƆ0!.�ËĘ��ȗȤ��ŀǶ�ɛ3źń2ćĘ�ȣ

BHK��ǂ4Ĭñ3ɔ#JôɠNËĘ0!( CLILĔȷ�źØ/�J�
0�ǔ�K(�?(�ȴôǤȨƈ4ǬƆ5�ŕIȻI4S�es���H

CȎ¤�HK�S�es���H5�ÜĒ�3GJØƆCȒHK(��H

3ĔȷǷȀȸHC�ËĘNÈź#J�03GI���3Ē9é�2�HĔ

ȷ#J�0�/�(�ȗȤŦī0!.�ůžȤŦǺ3şMJ�ɓ0!.�

ǖ©<Î.F�ȅǷ<��ǂ4Ĭñ4(B4�80!$��2NȈ0!.�

��0�/�K60ɡ�2�H� ĸ�ŦſÚ21Cȓɏ3�K.ĔȷN

ɃB.F�(�� 
 
�àǶũƶ� 
ɚżǋď�ǽýǎķď�ğƅƦŰɬ2013ɭ�ůžȤ0ȄȌĒ4_�{��a

��	ĊɕĊĒũĒɋ3��J CLIL4Ƞ@	�Ǟ�ȗȤ0!.4ů
žȤ4ǵĹǒǜ�ɮpp.91-105. 

ċɏǀǣď (2016)�ůžȤƖȤȡǷ<4 CLILɬContent and Language 
Integrated Learningɭ4źØŁ4ƊșɯĊĒÑĭƒŦǺģ»Ƽ4ć
Ę3ǏǊ!.ɯ�ůžȤǒǜ�Ǟ 36çɮpp.43-57. 

ċɏǀǣď�ğƅŰď�¯ȊǕď�ƫɋ½ďɬ2015ɭ�ĒǵɅǚNɎȓ!
( CLILɬContent and Language Integrated Learningɭ4Ƞ@�ů
žȤŦǺ0ĊĒÑĭƒŦǺ3��Jê�ǦſNƾ�(Ĕȷ��2015
ĭİůžȤŦǺĒ©ǘđĊ©�Ǜɘ�ɮpp.25-36. 

ċɏǀǣď�¯ȊǕďɬ2016ɭ��SiR�]ȟ¶3GJËĘȗȤǮéÿ
ĒǵɬCLILɭ4źØŁ4Ɗș−k�SkNƾ�(²ũȧɠ4Ɨȹ −�
ůžȤŦǺûɗĊ© ICJLE2016 Proceeding� 
http://bali-icjle2016.com/proceeding/?filter_1=Okuno&mode=any 

ËȊĻɬ2015ɭ�CLILNÒƾ!(ȆȤŦǺ��ŅČďǑŻĊĒǒǜǣ
ȑ�47çɮpp.7-15. 

ǳɋǴň ɬ2009ɭ�ůžȤŦǺ/Ņ�NȤJ�ŸǩȫǴȳŪ�ɮ2009
ĭ 2Ź 7ůɮŭįĥĊĒ. 

ƫɋȃÊ�ƛƿǎ�ñƠ«�ɬ2011ɭCLIL ËĘȗȤǮéÿĒǵ� �ŵ
ĊĒĈûȤŦǺ4ū(2Jœŋ� Ǟ 1Ĩ� ßƺ0Ŭơ�ɮ�ŵĊĒÎ
Ʊ. 

Coyle, D., Hood, P, & Marsh, D. (2010). CLIL: Content and language 
                                                   
2 Ⱥº�ǉ»ɬ2005ɭpfl�480!$��ÅũǖGI 
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integrated learning. Cambridge, UK: Cambridge University Press. 
Marsh, D., Canado, M., & Padilla, J.(2015). CLIL in Action: Voices from 

the Classroom. Cambridge Scholars Publishing. 
Puffera, C. D., & Nikula, T. (2014). Content and language integrated 
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ȳŪɰ� ȴôǤɝǊ 
 ContentɬËĘɭ 

(1) ȱù3Ě#JƏ	2šŞ4Ŭơ3,�.ǐ+.�J� 

(2) aV��Xn4Ƹƴ3,�.ǐ+.�J� 

(3) ǖ©ȵƋė�14G�2ƣÙN!.�J4�Nǐ+.�J� 

(4) ûɗÜÕ4ƸĄE!�@3,�.ǐ+.�J� 

(5) ûËĈ4ǖ©¨Ƌė3,�.ǐ+.�J� 

(6) �ǂ4Ƹƴ0ȧɠ3,�.ǐ+.�J� 

(7)  ?/3ȱù3,�.ĒO)�04�JËĘNŨƺ#J�0�/�J� 

(8)  ?/3ȱù3,�.ĒO)�04�JËĘ�Hū!�ȧɠNǇȒ/�J� 

(9) ȱù4ȑ÷02J��oY�f��ǫƩ�Nǐ+.�J� 

 CommunicationɬȗȤɭ 

(1) aV��Xn3ɔ#JȗȉNǐI�ȳŪNȦA�0�/�J� 

(2) c�SlN³+.�£4�3M�IE#�ª�J�0�/�J� 

(3) jRcYga��N#J�0�/�J� 

(4) ǇȍNǸ�.ȴôN#J�0�/�J� 

(5) ȱùNšŞ#JŬơ3ɔ#JȗȉNǐI�ȳŪNȦA�0�/�J� 

(6) |ce�N³+.�£4�3M�IE#�ª�J�0�/�J� 

(7) ȀÏ(*3/�J�0NȘǁ!�¨ǁŷN²J�0�/�J� 

(8) ȀÏ4ńȒNŷ��0�/�J� 

(9) ǖ©¨Ƌė4ƣÙ4¢Ǫ@3ɔ#JȗȉNǐI�ȳŪNȦA�0�/�J� 

(10) �ǂ4ƸƴEȱù3ɔ#JȗȉNǐI�ȳŪNȦA�0�/�J� 

(11) ȦO)ȳŪ4ËĘNǑ�?0B.ǇȍȳŪɬ�b��ɭN²J�0�/�J� 

(12) ȦO)ȳŪNM�IE#�?0B.ȳŪɬc�SlɭN²J�0�/�J� 

(13) ȦO)ËĘN£4�3M�IE#�ȥŰ#J�0�/�J� 

(14) ȱù3,�.��|�kNŷ��0�/�J� 

(15) ȱù4�Ymd�3ɔ#JȗȉNǐ+.�J� 

(16) ȱù4�Ymd�NȥŰ#J�0�/�J� 

 CognitionɬŀǶɭ 

(1) ��ȥŰ4¢Ŭ3,�.ƺȖ!.�J� 

(2) jRcYga���|S�kNǇȒ#J�0�/�J� 

174



(3) �|�kNȀħȟ¶#J�0�/�J� 

(4) ¨ǁŷN²Ŋ#J�0�/�J� 

(5) ȀÏ0£4�4Ńă4ɘBŬEȥŰ4¢ŬNƗȹ#J�0�/�J� 

(6) ȀÏ0£4�4Ȧ@ŬNƗȹ#J�0�/�J� 

(7) ȀÏ4ȥŰNȀħȟ¶#J�0�/�J� 

(8) 
ǖ©¨Ƌė4¢Ǫ@N:?��ȱùNȖƜ#J(B3Ľȑ2�0EƙN,�J

=�ƭNƊș#J�0�/�J� 

(9) ǖ©ȵƋė4ùəƭEȧɠNŨƺ#J�0�/�J� 

(10) �ǂ0ȀÏ4ɔMI3,�.ĕȕǈ3Ũƺ#J�0�/�J� 

(11) 
�ǂ4Ƹƴ0ȧɠNǐI�ȱùNȖƜ#J(B3Ľȑ2�0EƙN,�J=�

ƭNÐŔ#J�0�/�J� 

(12) �ǂ4Ƹƴ0ȀÏ4ƸƴNĚƗ�%J�0�/�J� 

(13) �ǂNć�J(B3�Ĕɗ3ȋÙ#J�0�/�J� 

(14) £4ĒƼ4ńȒNǐ+.�J� 

(15) £4�4ǇȍNǸ�.ȀÏ4ƺȖİNǓȣ#J�0�/�J� 

(16) £4�4ǇȍNǸ�.ƺȖ#J�0�/�J� 

(17) ȦO)ËĘNŨƺ#J�0�/�J� 

(18) ȱù3,�.Ē;Ó0ĒO)�04ȀÏNƗȹ#J�0�/�J� 

(19) ȱù4�Ymd�NƺȖ!�2&ȱù���J�NȣȬ/�J� 

(20) 
ȱùNȖƜ#J(B3Ľȑ2�0EƙN,�J=�ƭNƊș#J�0�/�

J� 

(21) 
ȱùNȖƜ#J(B3Ľȑ2�0NȘǁ!�ƙN,�J=�ƭNƊș#J�0

�/�J� 

 CommunityɬÜĒɭ 

(1) ]��w/ȳŪáɘNÜÕ!.ȋ��0�/�J� 

(2) ]��w/Ǉȍ4ƬÀNÜÕ!.ȋ��0�/�J� 

(3) ]��w/ȡ!é�����4Ƕ�NǐJ�0�/�J� 

(4) jRcYga���|S�k3,�.ȡ!é��0�/�J� 

(5) yQE]��w/ǇȍȳŪN,�J�0�/�J� 

(6) £4�4�|�kNȟ¶#J�0�/�J� 

(7) ¨ǁŷ4²ŊNÜÕ!.ȋ��0�/�J� 

(8) Șǁ4�ɋNĔȋ!�ŦĖ4Ĉ4�(*0,2�J�0�/�J� 

(9) ��4|ce�ǇȍNȟ¶#J�0�/�J� 

(10) ��4ȥŰ4M�IE#�N_��k#J�0�/�J� 

(11) £4�4ǇȍNǸ�.�ǆôƭ213,�.ȴô#J�0�/�J� 
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/ľ̂É0qɐƿc����Ǟǳʾ�·�Yş˕ŅĪ�'��

óš˴ʰYưúɎʳʾǓʔ̘CCBI: Critical Content-Based Instruction���
Wjmz°|«¯§��uµYʺc�

REPORT ON THE PRACTICE OF JAPANESE BUSINESS COURSE THAT AIMS TO 
RAISE “GLOBAL CITIZENS” - APPROACHES IN CURRICULUM DESIGN BASED 

ON CRITICAL CONTENT-BASED INSTRUCTION 
�

³�ª·¶ǶÇƟŘ�
Kyoko Matsui Loetscher 

�

�³µ�sŎŚ�
Columbia University 

�

̝̚ZbeW�

�

̞̝¾ɴWîl,�³·�±ďVƜˢW˦c,É,ȴ,ː˶,ơŅɫVľŇq

˓SoʨWǵcmj5WVlL-D8D,JY¸Ǜp,ɈVmÉɣ,ʳʾ,ŝǓ

Vñřc`W�³·�±ɛÓW7>mɷÃZʀSV4-ȏŶpZ,�µ{°·Y

̇ȖǑɬgʢľY EU ̆ʙWʯknmľɱÁʍ,ǃŌÁʍVĠ̎Dmm3m-ɰ

ľpZ,ÊƂʽȿDLǚǑȉV,ɰľɛÓYɛÓɽȤɎǿŸWjm÷ǙqȠWƍ

lWD,ɰľȖM>pVY,¾ɅYōYYŻȖWʪǍqfLkDL-@Yj5V

¾ɅơčYÀpȘeknmÉǴTZ,rYj5VfYMo58-JDo,JYÉ

ǴqʔomLeW,ŌľʾǓʔVƹ5ƏĂTZÝMo58-�

� ǳɤpZ,ÛʥÍ̘
%	̙VǉȀcmj5W,ʳʾ¶ǞǳʾǓʔq/óš˴ʰ

YưúɎʳʾǓʔ̘Critical Content-Based Instruction: CCBI̙0TDoǁS,�³

·�±ɛÓY¸İTDo����ȞĊqʨ4VVk¾ɅƁĮWˍȹpWmːˑT

ʖĄqƾm/ľ̂É0qʔƩcm@TqɐȈTDoʨlL,ºɶǞǳʾ����

�·�W7>mz°|«¯§��uµĚ],JYş˕Wm4o˝`m-	
�

̞̚ĦǦōɋ�³Ï˿YɰľW7>mŌľʾǑɬ�

�

ɰľW74oǑƆVTmŌľʾǓʔWťcmǛ˷Z,ľŠYŜïä̃TȣY˾

plo4mTʳSmMo5-
%%	 ƂYĦǦōɋ�³ƒ,CED	The Committee of 
Economic Development�Z,
%%� ƂWöDLŅĪǫYÀp,ɰľYɽȤɋŮTľ

ŠŜïä̃YLeWŌľʾǓʔqƉďcm@TVƖ̍p3mT˝`o4m-ş̂,


%%� ƂWɋʫBnLľŠŜïä̃ʳʾȆƢ	National Security Language Initiative�
Wjl,ľŠŜïä̃º˴ʮp3mTBnLʳʾ̘critical language�Ǔʔ_Yˌ

ǑǋćVVBn,JYŰæʐǖVňĆDLV̘˵Ɂ�
%	)̙,
%	% ƂÏ˿,Ǔʔ

ÂɭþȦYLe,ŌľʾɟɐVþȦBnmj5WVlL̘ľ̂ÈȟŃ˶�
%	�̙-

ʫ̝Z,
%	( ƂƇY MLA 	Modern Language Association of America)Y˃ǺWŃn

4o,s¨°z̕ɫǓʔȌ˾W7>mŌľʾŰæʐǖYǇɠq�¯�WDLfY
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p3m-
%%
 ƂÏ˿ňSoWo4LŌľʾŰæʐǖV,
%%. ƂÏ˿ȦmëħW

3lL@TVʯoTnm-�

�

�

ʫ̝� s¨°z̕ɫǓʔȌ˾W7>mŌľʾŰæʐǖYǇɠ�

� � � MLA 	Modern Language Association of America)2013 Ƃ˃ǺWŃnY�

�

�
MLA	Modern Language Association�ZȵûŕİÓqɼʊD,2007 ƂWǉöDL

²¤·�YÀp,ľŠYŜïä̃YĖȌWɑ̉DL̂Wˤ˱ǑƆYTmŌľʾǓ

ʔWťcmǑɬZťõɊțɎp3mTưúD,ɰľW7>mŌľʾǓʔYǏ̊V

Ɯċp3mTDo4m-ʳʾYƏĂZƓǵY�¦«��·�µYLeY�|±

ʎƔYˬòTDo3mYpZVY,É˽Yƛʏ˫ɢ,ȅƚ,ʚŹʫȼW¼ğȍV

ʮɸTDo3mTǁS,ʳʾǓʔYɐɎq�¯µ�°µ{±,�¯µ�z±�«

¯±ʖĄqƾmǓ̒3mʻʐqʔom@Tp3mTcm-JDo,̞Ƃ˽ʳʾ�

|±YʎƔqDLƒW,JYʳʾpǗŚqˁd,3m4ZȑġqŚ^T4lL,

ŎŚǓʔW7>mʳʾǓʔY3lǛ,ʳʾŚʎTóšŚʎYÅ÷ďqưúD,J

YɿĤqĳSo4m-pZ,¸ÜòÜɎWrYj5Wcn[,@Yj5VʳʾǓ

ʔVğʖTVmYMo58-�

�

̟̚óš˴ʰYʳʾǓʔ̘Content-Based Instruction) 
 
Met ̘1991̙Z,ʳʾTóšZñW˴ʮp,ʳʾǓʔW74oZ÷̆pWmf

YpZV4TÁƈDo4m-JDo,ʚȱVʳʾʎƔZǗʘYÀp˒@m,mb

lʳʾZ,ƣīóš8k÷̆DoZŚ`d,óš˴ʰYʳʾǓʔ̘Content-Based 
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Instruction,Ï» CBI̙�ZƣīY3m�¦«��·�µVʨpnmǗʘqǉá

cmTʳ5-bL,Curtain & Pesola̘	..)̙Z,CBI Z,ʳʾʖĄqʔomYW

ƖʮVȇKVƛʏʖĄYʔƩTŚʎ��¯��·YʎƔYLeYʳʾŚʎqɿĤ

cmYW˯Do4mT˝`o4m-�Byrnes 	
%%%�f,CBI ZÔɿɎVʳʾǓʔ

jlfƄɮļY�t��·��|±q×[cTD,ȼÎɛÓW74o,ʢʾÏŌ

YʳʾW7>m̕4°�¯�·VȘeknmj5WVlo4m@TfƿǌDo4

m-BkW,óšTʳʾq÷̆D,óš˴ʰYʳʾǓʔq˨kem@TZşɀɎ

pV4[8lpZVY,ŚʎʐY�·�,ʜī,ʼɕ²¡±qȯʰcmfYp3

mTʳ5-@Yj5W,óš˴ʰYʳʾǓʔYǮĉƝZ SLA ɗɦgʼɕʳʾŚ

Y÷˵pƄYʼekno4m̘CARLA: Center for Advanced Research on Language 
Acquisition̙-JDo,Tedick ̗ Cammarata ̘2009̙ Z, CBI WZÏ»Y¹m

YɐɎV3mT45-�

EʳʾqƣīȣY,bLɐȈqƾloßɀcmYqć>m-�

)ɕˈqȆɯD,���~W˾cmȽʲqȣeVVkóšqˡDoʳʾqŚ^�

� Yqć>m-�

GóšqˡDoŚ^T45ǗʘYÀp,ʳʾY�x·§WȰȮqƊo,ʳʾʚ�

� ÜWm4oŚ^Yqć>m-�

bL CBI YėȽZ,~°�tz±¢���·	T,z°|«¯§��uµW7>

mŚ̂Ɏs ³·�YǾǳpf3mTcm-D8DVVk,CBI Zz°|«¯§

��uµYLeYs ³·�p3lo,¨���pZV4Le,ş̂WÝqóš

TD,rYj5WʳʾTɿĤBem8T45@TZ,��uµqcmǓŽYǓʔ

ıŚ¶ȽƚVŎWYƎ̋cmT˅bo4m- 
�

̠̚̕ɫǓʔYǈ?mǓʔȽƚTZ�

�

̕ɫǓʔW7>mŌľʾǓʔYɐɎqʏSmWZ,bd,̕ɫǓʔȌ˾YǓʔ

ȽƚqʯmƖʮV3mMo5-ɰľYŎŚZJnKn,mission statement̘Ǔʔ

Ƚƚ̙qǈ?o4mV,J@WZ̏ʈW/�³·�±ɛÓ0g/ưúɎƛʏʖĄ0

VrYʳʤVǀ?kno4m-ÊƂ,ɰľW74oȼǑȉVʽȿDL̂,s¨°

zŎŚēÓWůcmōYYŎŚZ,̕ɫǓʔVƹ5`WßĭWɧN˜l,ŉǠq

ɋʫDo4m-Ï»Z,�³µ�sŎŚYŚ˺V 
%	� Ƃ 		 ǭ � ǞWǓİĚ]Ś

ȿ_ħ>o˟lL¨��·�p3m-�
”In these moments, we must turn to our fundamental values, among them a 

commitment to freedom of thought and expression, dedication to tolerance and reason, 
respect for diversity and differing points of view, and a determination to do what we do 
with the utmost integrity and courage.” 

bL,�z�ŎŚYŚ˺V 
%	, ƂƇYǚîȿ_ħ>o 
%	, Ƃ ) ǭ̟ǞW˟l

L¨��·�WZ,�
”The strength of our intellectual traditions-intense critical analysis, free and lively 

debate, creative solutions to complex problems-rests on the students and faculty who	

																																																								
1	Freire,	P.	(1970).	Pedagogy	of	the	oppressed.	New	York,	Continuum.	
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engage them.”T3m-¾ɅɎW,ʚľÁʍ,ǃÍÁʍ_ë@5TDo4mÊ,@

Yj5V,ǾǳɎVÉ˽ǓʔTDo3m`WǓʔȽƚYƣʍqƪKǓʔʐZf5

¸ƇʏSɑcƖʮV3mMo5-̕ɫǓʔV˧ʨc`WǓʔ,JnZ,̕4ʯˈ

TɕˈqêS,ɈVmfYWťDoţšYƕTñƤqƾN,~°�tz±VʰȮ

TŖčqƾm@TWjloĵ̐ʲșqĽlVVk,jlʞ4ɛÓqăˣDoh>

mÉǴqʔom@T,JDo,bBDYJn@JV,ÊƒY¾ɅƁĮYLeW˴

ʮp3mTʳSj5-	
@Yj5VǓʔȽƚYfTW,̕ɫǓʔȌ˾Vƹ5ÉǴǓʔY¸ȾTDo,Ō

ľʾǓʔqÙʌn>mǦ,MLA Vǉĳcmj5W,ƓǵYʳʾɕˈT�|±q

˖Wm>mM>pZJYƏĂqĐ÷WǸLDo4mTZʳSV4Mo5-�¦«

��·�µʖĄg,ɈǗďȽʲʖĄWĆS,ŌľʾŚʎqˡDo,ºʵYj5

VʖĄqʔomƖʮV3m-ACTFL T̞̝¾ɴ�·��·�� Z,@nq̞

̝¾ɴ�|±
TĬ],5C̘Communication, Cultures, Connections, Comparisons, 
Communities̙WĆSoʳʾǓʔpʔom`W˴ʮVʖĄTÙʌn>o4m-�

�

̡̚óš˴ʰYưúɎʳʾǓʔ̘Critical Content-Based Instruction) 
 
ÛʥÍ̘
%	̙Z,ǞǳʾǓʔqÉ˽ǓʔTDoǁS,ǓʔTDoYʳʾǓʔ

TZ,ȼȷYɛÓqjlj4fYWŋSo4YLeWȎ¾Îqƹ5É˭YʔƩp

3mTʏSm-JDo,@Yj5VǓʔȽƚYfTWʳʾŚʎĚ]óšŚʎYɐ

ȈqʏSmǦWƖʮWVmYV,~°�tz±Vs ³·�p3mTcm-@Y

ņĤY~°�tz±s ³·�TZ/ȴÄq˅ȽɎW÷ǷcmƱʖ,ɕˈVrY

ʎƔqɐƿcWɆbkd,ʚ÷Yʌ8nLȼȷgɛÓWóŀcmɛÓɎ¶ƧʎɎ

Vÿǉqĵ4ɑD,JYʂƾgŋ̊WʖĊɎW˾plo4@5Tcmƣˈ¶ʰ

Ȯ¶Ŗč¶ƥƇYʔƩVrfĨd̘$
	�0-JDo,JYj5VƱʖ¶ɕˈYʎ

Ɣ,ƣˈ¶ʰȮ¶Ŗč¶ƥƇYʔƩWȰȮq7Yóš˴ʰYʳʾǓʔq/óš˴

ʰYưúɎʳʾǓʔ0̘Critical Content-Based Instruction Ï» CCBI)TĬ^-�

CCBI W7>m~°�tz±s ³·�TZ,ıŚY˅ȽŚY÷˵pƉ˃Bn

m˅ȽɎƛʏ	ʿlLˉ˅,˗ȻV¸ʝď,ʸƻYV4ǙŞ,åɀpWV4ơŅ

ȪWjloɔşTBno4m@T,ǩǤpȬȱTDLȅƚVrqʯ÷>,ėĻ¶

Ƚɂq÷ǷD,Ðˀg˅Ƚqȁʸcm@T�WŃn4L,¸ʝɎWʳpnmưú

Ɏƛʏ̘critical thinking�(WɆbmfYpZV4-@Ys ³·�Z,¥±~�

ÁʍTɲɜ÷ǷɎVʯǛqɼcĤpeo 	.(% ƂÎWɋŮDLưúȽ˅qŃTD

o7l,ɛÓqưúɎWʏŤD,ɛÓWřŀcm¼ƁɫVĄ˾ãqʲȢcm@T

WjlðȐVɛÓqmYm@TqeCDo4m-@YưúȽ˅Z,ɛÓqŃǳɎ

W¼ƁɫVĄ˾ãWjlo÷>knLfYTǁS,JnWjloÉKWȿbm¼

ðȐ¶¼ƁɫqǏķcmLeW,ǓŽTŚʎʐVɥȃɎWɛÓWZLkW8>j

5Tcm~°�tz±¢���·̘Freire 1970, Giroux 1981�g,JYÀpȵWˁ

																																																								
2	21st Century Skills Map  http://www.p21.org/our-work/resources/for-educators#SkillsMaps	
3	Burbles & Berk (1999). “Critical Thinking and Critical Pedagogy: Relations, Differences, and Limits”. Critical 
Theories in Education, Thomas S. Popkewitz and Lynn Fendler, (Eds.), NY: Routledge  
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cǫWWȰȮqʌW,ˁcǫWTZ,ĔWʳʾqˁcǫWcmYpZVY,J@

WȼpnmɛÓ,mblóĎBnmÿǉgâèʱ,u�y³}·qưúɎWʏŤ

D,ƖʮV3n[JYóšqǫWǊSm@TWjlo,ɛÓWɥȃɎWìW8>

j5Tcm~°�tz±°�¯�·)ɫWʯknm̘ÛʥÍ� 
%	�-�

CCBI W74oZ,@YưúȽ˅YǾƅW3mĵ̐ƣˈq˴ʮʰD,ǝřYǹ

ɼcq,ƖʮV3n[ŋSo4@5Tcm~°�tz±Vƣˈ¶ʰȮ¶Ŗč¶ƥ

ƇqʔƩcm@TqǓʔɐȈWcS,JYºpʳʾTóšYŚʎɐȈqʷŞD,

z°|«¯§q��uµcm@TVŎøp3mTcm-�

�

̢̚�³·�±ɛÓWƖʮV����ǞǳʾǓʔTZ�

�

@n8kYʳʾǓʔW@Y CCBI WŃnYz°|«¯§s ³·�VƖʮp3

m@TZ,ɐɎûʳʾǓʔ¶Ŧ˻ŌľʾǓʔ̘Language for Specific/Special 
Purposes:LSP)Y¸mp3m����ǞǳʾǓʔW74ofàŌpZV4-�

Takami̘
%	%�Z,Ǭ˛Y����Ǟǳʾ_YʜīZ,ǞǳɽȤWjmfYp

ZVY,�³·�±ǦÎW7>mǓʔɎV�·�WjmTcm-JDo,��

�±��µ�·�Vǈ?m,�³·�±ŻȖqʔomT45ŌľʾǓʔYɐɎZ,

����ǞǳʾW74of3oZbmT45-Tabuse̘
%%.�Z,ɰľW7>m

����Ǟǳʾ ³�¯§Y˃ǺŅĪYÀp,����ǞǳʾYǓŽVɑ̉Do

4m˂̐Y¸mTDo,�³·�±ďTJnWÖ5����©�±YŋďWťƘ

cmLeYz°|«¯§YæȐqǀ?o4m-JDo,ōȇV�·�qƾm��

��ǞǳʾYz°|«¯§qɋŮBemğʖƝTDo,óšŚʎYóšq,Ɠǵ

YɽȤgɽĸ8k,flTƄ4ɮļWƄ?m@Tqʺco4m-�

pZ,�³·�±ɛÓW74o,ÒȂéVȘeo4mÉǴTZrYj5VfY

Mo58-Ǘ˲ɟŚɓ̘
%%.�Z,ǚʜľqÀƕW�³·�±ŻņVƜˢWƼŎ

Do4mÀ,JYŻņ_YǞǳÒȂYťƘV˨no7l,JYɾǸ,ǞǳY�v

sVÚ»cmëħW3mTƿǌDo4m-JYʮĻTDo,�³·�±ƫɇYɧ

oknmÉǴY¼˔,ȡŌTY���´·~qƌƩpWmÉǴY¼˔,Ʊʩu�

¡·�µTsu�s�µ� �YʦĤVr,�vsqȺƔpWm����©�

±qɘɧpWmÉǴY¼˔,ʾŚĄq̓ßDVVk,ɈǗď˽pY�¦«��·

�µ¶ÈȥVZ8nmʖĄqƾmÉǴY¼˔,°·�·�� ʖĄqƾmÉǴ

Y¼˔Vrqǀ?,@Yj5VÉǴqʔom@TV,¾ɅW7>mǞǳYɩÃĄ,

ÒȂĄqämLeWƜċp3mT45-�

bL,ş̂WÒȂWjloȘeknmÉǴWfĦbj5VëħVʯknm-�

«·®·~Wǎɛq7Y,�³·�±ÒȂTʳpnmǞǳÒȂV,ǞǳʾqŚʎ

DLŚȿquµ�·µTDo̅5ņĤWǱƑcmʖĄTZÝ8,sµ�·�qT

lLɾǸqʯmT,/�³·�±˸ʨY����©�±qǏķpWm÷ǷĄg,

ăˣĄ0,/ōǗď¶ÍʳʾYȾŇW7>m�¦«��·�µʖĄ0,BkW

																																																								
4	Freire, Paulo and Macedo Donaldo (1987). Literacy: Reading the World and the Word.  South Hadley, MA:Bergin   
  Garvey 
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Z/̕4ĵ̐ʲșʖĄ0ɫ,ˡſʯknmj5VʳʾY�|±ÏºYʖĄqƖʮ

TDo4m@TVØSm-�

bL,�³·�±ɛÓW7>m����Y3lǛZ,ľ̂ƁĮWŎWVƎ̋q

½Sm-ÛÕ̘
%	
̙Z,�³·�±ːǳÁʍZ/ǚżľÁʍ0T45`Wȷƥ

qȿcöDLTƿǌcm-ɋŮȒ́,Ǘď,ŝǓ,ɛÓȆˣɫVɈVlLōȇV

ľKV,Ħ¸Y�³·�±ŻņpȭD4ɩÃWBkBn,ɾǸ,ȣýVľŠ˽Y

ŸɈVȿcöBno4mT45-bL,ÛÕZ,ƜƩ˺cmJYǚʜľZ,í˦

ľWTloYʗŗTVl,JYľópY¼ŜŞďqũW,JYɾǸYŎʧY¼ȩ

Zȸʬqȿc,ȖÁÁʍqʗ8cT45w¥�«w±¶���YʰȮfɺËDo

4m-Tochon̘2009̙Z,�³·�±ďV,üŹTȉĄq˞ȘcmːǳɽȤW

jmƲĿqflo¸ǛɎVʰȮgɛÓYɼʊYÌǛqƉ4mfYpZVY,ōȇ

VʰȮ,ʳʾ,ǗďqŨ˴D,ťʻWjloɒÆWƎ̋DĤSmfYp3mj5

W,�³·�±ďWťDo~°�tz±VʰȮqƾNʁ>m@TVŎøMTʳ5-	
@nkY@TqʏSmǦ,@n8kY����ǞǳʾǓʔZ,ƓǵYj5Wş

ɀɎVȌʖ¡·�Y�¦«��·�µʖĄYʔƩg,ǞǳY����Ǘď¶¥

�·W˾cmɕˈqŚ^M>pZ¼Đ÷p3m@TZǠɍp3m-bL,JnZ

ʰȮqŋSn[,ǞǳǗď_YĦďqȘemfYp3mTfʳSm-̕ʯ̘
%	̙

Z,ŚʎʐYƾmsu�µ�t�t·gōȇƝqȯʰDL����ǞǳʾǓʔW

ɉĵqĩD,/ʚ÷0T45su�µ�t�t·qŨ˴DVVk,Íʳʾ¶ōǗ

ďYÉTƞìpWmŚʎʐYʔƩqɐȈTDL CCBI Wjm ³�v~�qɺË

Do4m-�

� Ï»,CCBI WŃn4o,
%	( ƂĚ] 
%	) ƂǣW,ƊŎŚ,Ǟǳʾ ³�¯

§YºɶǞǳʾ�����·�YLeWʨlL,z°|«¯§��uµĚ],J

Yş˕Wm4o˝`m-@Yz°|«¯§pZ,ʳʾ˪ɀʖĄWĆS,�³·�

±ɛÓY¸İTDo����ȞĊqʨ4VVk¾ɅƁĮWˍȹpWmːˑTʖĄ

qƾm/ľ̂É0qʔƩcm@TqɐȈTDL-	
�

̣̚CCBI WfTnYºɶ����Ǟǳʾ�·�Yz°|«¯§��uµ�
  
7.1 ����Ǟǳʾ�·�˼ˆYʕǧ�

�


%	( ƂĚ] 
%	) ƂWƹƊDL����Ǟǳʾ�·�Z,Ǟǳʾ̠Ƃȿ²¡±

YŚʎʐqťˋW˼ˆBnL-JYÙʌn>TDoZ,ȸɧDL̝ƂqˡDoY

�·�pZVY,̞�~�µ3mˡſYǞǳʾ̠ƂȿY�·�Y5N,̝�~

�µYÎplW,ƒǱ̘ǣŚǱ̙Yc˼ˆBnL,ĔɋɎ,ş̔Ɏ�·�p3

lL-
%	( ƂĚ] 
%	) ƂT̞Ƈ˼ˆBn,˥̟Ǟ,̡̣÷ǂȂp̝̠˥˽ʨp

nL-¿ƂTf˼ˆÿW,Ɍ˹Do4mŚȿ 	̜É	
%	( ƂW̢É,
%	) ƂW̠

É�Wsµ�·�qĝl,�·�÷ǷqʨlL-ĞˆȿZ,Ś˲ȿ,ŎŚ̀ȿT

fW7l,JYŦǐfÉǗɳ,ŷŚɳ, ³�v���±�~·±T,ōȇp

3lL-ŚȿYȓľʾZ,ʢʾ,Àľʾ,�¯µ�ʾY¹8ľʾp3lL-bL,

ƊŎŚpǞǳʾ̝Ƃȿ8kǞǳʾŚʎqŔeLŚȿM>pZVY,̕ǼbpǞǳ
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Yuµ�·���±�~·±_ˡlo4LŚȿg,ǞǳʾʖĄʺ̝̔ɶWcp

WĤǿDo7l, ²·�¨µ����qĞ>o@Y�·�_îloWLŚȿɫ,

JnbpYǞǳʾŚʎȑTǞǳʾʖĄ²¡±WZƀV3lL-@Y�·�qTl

LȽɂWZ,/ǞǳYŌːɳÒȂpìWL40,/JET Yľ̂Èȟİ

̘Coordinator for International Relations�WƘČDL4̙0,/ŧǵǞǳpìWL

48k£��µ|ª°s�x·¯§p̉ǆqĞ>mȫêqDL40,T4lLj

5VòÜɎVɐɎV3mfY8k,/ÑŏńY�·§VœWM8kÑŏńY��

��YÌǛWʜīV3m0,/ÊbpǗŚ[8lˁrpWLV,flTˮ5÷˵

pYǞǳʾfŚ]L40,ɫ,ʜīfĊȌfȇKp3lL-bL,@Y�·�p

Ś]L4@TZÝ8,T45ĵ4WťDoZ,/����ÓʻqŚ]L40,

/ǕʾVßSmj5WVlL40,/ǞǳY����ƧʎWm4oɕlL40,

/ŰȑǫYǫWǛĚ]̉ǆYĞ>ǛqŚ]L40,/����ǞǳʾʖĄʺ̔q

Ğ>mLeYȫêVDL40ɫ,şɀɎVfYVō8lL-�
 
7.2.1 CCBI WfTnYz°|«¯§��uµ���ɐȈʷŞ�

�

ǓʔȽƚ� �

� CCBI Z,ǞǳʾǓʔqÉ˽ǓʔTǁS,JY¸mY˴ʮVßĭZ,/ȼÊY

�¦«��t·qjljYɋŮBemm,JY�¦«��t·Yǲǵqƹlo4

YȎ¾ÎYʔƩp3m0T45ǓʔȽƚqƾm-ǳ�·�W7>mǓʔȽƚZ,

CCBI YǓʔȽƚWfTnW,bL̞̝¾ɴ�|±qęʏW,Ï»Yj5WŞe

L-�

�

E�³·�±ɛÓ̘ōʳʾ¶ōǗďɛÓ̙p,����ȞĊqĸdLeY�¦�

«��·�µʖĄ,ɈǗďȽʲʖĄ,ĵ̐ʲșʖĄ,ƞìʖĄ,ñƤʖĄ,� � �

ơŅĜ̄ʖĄɫqʔom-�

)ɐȈʳʾWjmóšŚʎqˡDo,���~W˾ˤcmÍYɟɐ,÷˵pY�

ɕˈ¶Ƚʲqȣe,JnVrYj5WɛÓWƎ̋qĚaDo4m8fȽʲcm-�

Gʚ÷qĝlźYȾŇgɛÓWǝřcmÿǉgǹɼcqʯɑD,Ɩʮp3n[�

ŋ̊Dj5Tcmƣˈ¶ʰȮ¶Ŗč¶ƥƇqʔom-�

�

ǓʔɐȈ�

ŚȿYʜīT�·�qȩLDmm,JYÍYʖĄf×[cLe,ǓʔɐȈTJ

nWjmŚʎ¬���qÅmW÷>L-�

� EşɀɎV����ǞǳʾʖĄYʎƔ�

ÁWǝřYǓɟǫqßɀD,ŚʎóšZ,ȌʖTņ̉Wjm����ǞǳʾÓ�

ʻ,Ƒ˩ʫȼ,ǞǳY����ƧʎT¥�·,ǞǳʾpYŰȑǫYǫWǛT̉� �

ǆYĞ>Ǜ,����ǞǳʾʖĄʺ̔ťɬɫqʨ5-�

�

� )/ľ̂É0TDoYːˑTʖĄYʎƔ�

� CCBI WŃn4o,Ï»Yj5WʳʾŚʎɐȈTóšŚʎɐȈqʷŞD,�|� � �
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� ��q˰],��~̘ȞĊ̙q��uµDL-�

�

óšŚʎɐȈ�

E�³·�±ÒȂY����ƫɇWm4oŚ],�³·�±ŻņpȘeknm� �

����©�±Wm4oʏSm-�

� )ǞǳVƶSmɛÓĵ̐Wm4oŚ],JYėĻq÷ǷD,ʲșɬqʏSm-�

G�³·�±ÒȂVɑ̉Do4m˂̐Wm4oŚ],�³·�±ːǳYǥ̈,�

�³·�± 65 ³·z±Wm4oʏS,�³·�±ÒȂY3lǛWm4oʏS�

m-�

� HǦÄĵ̐YơŅWťcmƣˈq̕em-�

�

ʳʾŚʎɐȈ�

EǚʑʵÄ,Ŧ˻ǫ,uµ��«·Vr,ʟKV�ªµ±YˁcȴVˁemj�

5WVm-�

)ʎlLʾƋgʫȼqßlo,���~W˾DLʴ˅gɋʫVpWmj5WV�

m-�

G�x·¥±̛uµ�x·¥±�x·§Y¿Ǜpǫ8nL�|��Vˁemj� �

5WVm-bLJY¿ǛpʻBno4m�|��,uµ��«·gʴ˅qʑ4�

oȽʲpWmj5WVm-�

� HǚʑʵÄqˁrp,óšVʮɵpWmj5WVm-�

�

Śʎ��¯��·̛�|±�

� ȿǓǴqˁdW3loY¸ʝɎVˁʲ��¯��·Wm4oŚ^�

�

7.2.2 CCBI WŃnYz°|«¯§��uµ'�'�·¥,���~,�|��,�

�~�

� CCBI ¬���YòÜɎV��uµZ,Stroller and Grabe	1997�Y	“Six-T’s 
Approach”T¦���ŎŚY CARLA(Center for Advanced Research on Language 
Acquisition)Wjm CoBaLTT (Content-Based Language Teaching with Technology)  Y
Instructional Modules qęʏWDL-”Six-T’s	Approach”Z,¬���YÀƕɎs

u�sTDo¬���qʅƩcm�·¥̘Theme̙Y»W,�·¥qǄl»?m

LeY»Ù���~̘Topic̙q��¬���TDoʷ>m-JDo,¬���

Y/óš0TVm�|��̘ǓǴ)q���~W˾ˤDo˰],JY�|��Ȕ

W��~̘Task̙qʏSm-bL,¬���YÀWʭǖY�·¥g���~V3

mņĤZ,JYɠʨq�§·�WD,¬���ïÜV¸ˏDobTbmj5W,

�·¥˽qʉ?m�²��̘Thread̙T���~˽qʉ?m�¯µ��µ

̘Transition)qʷ>m- 
� CoBaLTT Y Instructional Modules pZ,ǓǴq˰^̂WJY÷ǷqcmÄV˴

ʮMTD,ʳʾ²¡±,óš,Ǘďʮɸ,�ªµ±,˄ʻ̛ʳʾʮɸ,ğʖV�

�~̛ȞĊ,�¦«��·�µ̛sz�¦�~Ȍʖ,ɫ̌ɐATWɹ8Y÷Ƿ

cm@TqŒĈDo4m-�
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Êĺ����ǞǳʾYLeW��uµDL¬���pZ,/̞̝��³·�±

ɛÓWȘeknm����̛ÉǴTZÝ80T45�·¥Y»W,/�³·�±

ÒȂY����ƫɇ0T/ǞǳY˂̛̐�³·�±ÒȂY˂̐0T45»Ù��

�~qÅmʷ>L-�

�

7.2.3 CCBI WfTnYz°|«¯§��uµ������~̝̤�³·�±ÒȂY

����ƫɇ�

�

����~̝̘��¬���̝̙̤/�³·�±ÒȂY����ƫɇ0pZ,¹

mYǓǴqßɀDL-bd,ÁǓǴW/Àɶ8k×[c� �����·�pŚ^

Ǟǳʾ0̘̕ʯ�
%	)̙8k,̞mY¬���,/�z¶�·¯0T/Ñŏń0

qßɀDL-ˡſ CBI ¬���pZȿǓǴq�|��TDoßɀcmV,@Y

ǓɟǫZ,ǓɟǫT45ƌWbTeknoZ4mV,ģ¬���V CBI p��

uµBno4mLe�|��TDo¬���WɼcînL-@nkY¬���p

Z,ŚʎʐVşŀcmÒȂY�����·�q̐ǴTD,ş̂YȡŌ˦öYÄà

qfTW,�³·�°�·�µg³·z°�·�µqʏSVVkʳʾqŚ`

mj5W��uµBno4m-��~Z,ʾƋ¶Ǘł¶ʫȼʆʎ8k�t�z�

�µgĵ̐ʲșqcm�·�ĵ̐bpɀƣBno4m-@Y¬���p,Śʎ

ʐZ�z¶�·¯Y³·z°�·�µW7>m����ƫɇq,JDoÑŏń

Y�³·�°�·�µW7>m¥·��tµ�ƫɇqŚrM-ÁWʒʲɀYĀ

ǓǴTDo,ǢɄ/�¯°·¥µ�y0qßɀD,�·±ȂɅWūʓDLǚđY

¸ÓɛİVǞǳȸȵYÒȂǗďWƷƴDVVkfǚĴįq˼ɋcmȇŘqˡDo,

ȽƢɎVÒȂY3lǛgìWǛɫWm4oʏSL-ʒʲ��~YÍW,ǢɄYÀ

8k4Ym8Yņ̉TJ@pYÓʻʫȼqĝlöDo,³·± ²·g�¦«²

·�µYʆʎfʨlL-f5¸m,ǚʑʵÄ8kƁƩ̝̣Ƃ8k̞̠ƂY�·

±ȂɅYȼȷTĊħWm4oˁc,ǬƒW@Y¬���YʃƽɎ��~TDo,

̑cȴYǚĴįqʏS,rYj5VƫɇpŊl˚d8���� ¯µqɧo,~

¯�pɋʫD,�sʹâqDL-�

�

7.2.4 CCBI WfTnYz°|«¯§��uµ������~˽Yɠʨ̘Transition) 
�

���� ¯µɋʫƒ,ȎY���~̘��¬���̞̙qŔemÿW,¬�

��˽Yɠʨ̘Transition̙q�§·�W˦emLeYȞĊqʷ>L-ʢľYu

µ�·�¯µ�ɛZ,�³·�±ÒȂY�¯µ�qǖèďD,ȔƂºÙ̝̜̜ɛ

Y¯µ|µ�qɋʫDo4m̘uµ�·�¯µ�ɛ� 
%	(��
%	)̙-ŚʎʐZb

d,¢spJYƂYºÙ̡ɛqǇȨD,VIJ5ƛ58f~¯�pɋʫDL-J

Yƒ,ş̂Y¯µ|µ�qʯo,VIJnkYÓɛVºÙ̡ÙWîlo4mY8,

ʻDĤlL-@nZ,ÿY���~p3lL�³·�±ÒȂYÒȂƫɇYƩąà

8k,ȎY,�³·�±ďqʯɑD,JYĵ̐ȮqʏSmT45���~_Yȋ

ȧDTVmj5ʏSLfYp3m-�

�
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7.2.5 CCBI WfTnYz°|«¯§��uµ������~̞̤ǞǳY˂̛̐�³

·�±ÒȂY˂̐�

�

���~̞̘��¬���̞̙̤/ǞǳY˂̛̐�³·�±ÒȂY˂̐0pZ,

ĹmYǓǴqßɀDL-bd,ÁǓǴW��y/NHK �¢�ª±� Ǟǳôȿ̤

ľ̂ÉV��¤µqǒ50̘
%	
̙qßɀDL-@Y��yZ,ȼÎǞǳɛÓV

ƶSmɛÓĵ̐qɺËD,JYėĻTʲșɬq���yWƺ8nLǮˈʐ¶Ŧ˻

ŠgïľY¸ʝʰʒʐqÈSLŻȖʴ˅qˡDoǅlo4m-ĀǓǴTDo¹m

ˁcȴqßɀDL-bd,��yqˡDo,ȼÎǞǳVƶSo4mɛÓĵ̐YÀ

8k,EǞǳÒȂYľ̂ɩÃĄVʣNo4m,)ɗɦʐǖVňSo4V4,Gȡ

Ō_ɆŚcmŚȿǖVȦŪDo4m,Y¹mWm4oŚ],JYėĻqǅl,ʚ

ľYȷȚTȕ˘DVVkJYʲșɬqʏSL-̘JYʲșɬYÀWZ,óħWƗ

ħYǞǳYʠʐWħ>o,ʚ÷˭WÝ8pWm@TZ3m8T45ʻDĤ4fĨ

bno4m-̙bL,ōȖǜľŠY¥²·�s_ǚöD,ȇKVĵ̐WʡƫDo

4mÒȂT,�µ�¯�t�«_ǚöDoƩąq7Beo4mÒȂTqȕ˘D,

�³·�±ďTZÝ8Wm4oʏSL-BkW,@n8kY�³·�±ɛÓpȘ

eknmÉǴTZÝ8qʏS,JYLeWƖʮVǓʔTZrYj5VfY8,�

�yYÀpɺËBno4mɞɁľ̂Ǔ̒ŎŚYǓʔóšTʚ÷YŎŚTqȕ˘D

VVkʏSL-ˁcȴZ,ːǳÁʍ¶�³·�±ːǳWm4oʏSmLe,s�

§�¦�YɽȤ˅Wm4oYˁcȴT,üɏʛºÁʍTZȐěťYÒȂǗďq

ɯ4oƩąDo4m��¤�ɛWm4oYˁcȴ�qˁrM-Åmqȕ˘D,ñ

ˡDo4mʰȮ,mbl�³·�±ɽȤqʯɑD,@n8kYɛÓYLe,ǿŸ

qʇe,ïoYŻȖVƃɝVȿȞq7YmLeW@n8kYɽȤǑɬ,����

Y3lǛqrYj5WŋSo4YƖʮV3m8ʻDĤlL-JYÍ,/ʠʐYɗ

ɦ̆n0Wm4oT,�³·�±ÒȂYǗďżľÁʍɎé̉,BkWZJYʲș

ɬTVl5m/�³·z±ď̘�³·�±Wʯo,³·z±WĊY̙0Wm4o

Yˁcȴ,qˁrM-�

� ÏºȅʮqˀǠDL CCBI ¬���YȆˣZÏ»Yj5WVm-�

�

� � �

�

�

�

�

																																																								
5ǰǞǚʑ/1 #9��7#% ��0�#"#!C�íˁc¾ɅɽȤ�ɪ , ĺ� ɽȤŚWÉ˽Ɲ_Yȣ4ȝŤq4bs�§̥�

¦�WŚ^�ńɐĒȿ�http://globe.asahi.com/worldeconmy/090406/01_01.html 
6ǰǞǚʑ/1 #9��7#% ��0�#"#!C�íˁc¾ɅɽȤ�ɪ 68 ĺ ɛİYˤž,ƩąY8; üɏʛºÁʍ,ɰp

Ŵc��·¶�vu http://globe.asahi.com/worldeconmy/120115/01_01.html 
7	ųˊǟȊ̘
%%̙/�·�pŚ^ľ̂ɽĸ� ˦ďcmÒȂYƫɇTɼʊ0ÀőɽȤɛ�	
�	)�
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ʫ̞���CCBI ¬���� �

�
�

�

-��ŚȿYʹâTJYʏŤ�

�

� ŚǱYɻplWŚȿ˭WǓǴVrnYk4ƏWɧlL8̛7fDo8lL8W

m4o,̡ȮȩȮp,̡̘TofƏWɧlL̛7fDo8lL̙8k̝̘ïȱƏ

WɧLV8lL̛7fDoYV8lL̙pʹâDofklL-şɀɎV¬���

̘ǿŘ˲÷̙T CCBI ¬���̘ǘʄ˲÷̙Y¿Ǜ8kÁVǓǴYcʹâDof

klL-ʫ̟VJYɾǸp3m-àS[,/����̛Ĵ˄YLeYǞǳʾ0Z

TofƏWɧlL̛7fDo8lLTƤbLŚȿZ̝̜ÉÀỴÉ̘̣̜̖̙q

ĕe,ƏWɧlL̛7fDo8lLTƤbLŚȿZ̝̜ÉÀY̟É̘̟̜̖̙,

JDoʹâȮYƁŁZ̡ȮȩȮÀY )�, Ȯp3lL-�

�

�

�

�
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�

ʫ̟� ǓǴ_Yʹâ�

� � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � n=10 
� � )� (� 
� 	� ƁŁ�

����¶Ĵ˄YLeYǞǳʾ� ,%�� (%�� %�� %�� %�� )�,�

ǕʾqÀƕTDLťÉ˾ãYʫȼ� ,%�� %�� (%�� %�� %�� )�(�

����ǞǳʾʖĄʺ̔ĵ̐� %�� %�� %�� %�� %�� )��

ŰȑǫYǫWǛ¶̉ǆYÌǛ� -%�� %�� %�� 
%�� %�� )��

�����·�pŚ^Ǟǳʾ� -%�� 
%�� %�� %�� %�� )�-�

423 ��y/Ǟǳôȿ0� %�� (%�� 
%�� %�� %�� )�(�

ǢɄ/�¯°·¥µ� �y0� -%�� 
%�� %�� %�� %�� )�-�

�

� @Yʫ8k,bdŚȿZ,şɀɎV¬���f,CCBI Y¬���f,Ħbj

5W/ƏWɧlL̛7fDo8lL0TʹâDo4m@TVp8m-@Y@T8

k,ŚȿZc=WƏɧm�|±TDoY�����¦«��·�µʖĄYʎƔ

f,����W˾ˤcmóšqŚ]VVkʳʾʖĄgJYÍYʖĄqʎƔcmT

45,c=WZĉǸVƤbknV4Śʎf,¿ǛqƖʮTDo4m@TVʯoT

nm-�

CCBI ¬���óqʯmT,ïÜɎWʹâZʞ8lLTʳSmMo5-ŚȿY

�¨µ�WZ,/4o4oVĵ̐Wm4oʏSoʞ8lL0,/LYBrˁcb

DL-ɽȤWm4oˁeo5nD4pc-0,/�~�·�·±Y ²�µ�·

�µZTofȄD8lL0ɫ,˭ƩƤVƔknLȇŘVØS,ǬùWɧoLó

š¶ʳʾŚʎɐȈq3mɢƇ˭ƩpWLTʳloʞ4Mo5-ǓǴYÀpZ�

/�����·�pŚ^Ǟǳʾ0TǢɄYʹâV̕4-ŚȿY�¨µ�qʯoc

mT,/�z¶�·¯Y³·z¯u�·�µZTof7fDo8lL-ÊƇǞ

ǳ_ʨlLǦ,IyʚĊˎŊȌY̑cȴq˃`j50,/ÑŏńVr5Dos¨

°zpÉȗ8jYp8lL-Ǭ˛ZŪDŊlº?VʣNo4mj5M-r5Do

8˃`L40Vr,˖˛W3mĴįV,rYj5WÞkn,Ŋkno4m8,J

YʕǧW3m����ƫɇWʜīqƾlLȇŘVp8m-�

/Ǟǳôȿ0T/�¯°·¥µ�y0Z,Ħby·�ty�|��p3mWf

˾pkdʹâVōŪ÷8nLȽɂZÏ»Y�¨µ�YÀWʯknm-/��yZ

TofŎøVYẆDYo,ÝƇʑ4ofp8kV4T@oVLYBr3lL-

Ţ̐VŎŋMlL-0/��yZNilTbbec;m>r,�yZTlofȄ

D8lL-7fDoYoǦKȜWbDL0ɫV3lL-@nkY�¨µ�8k,

E423 Y��yV̇DYJYLeóšqĐ÷WȽʲpWV8lLŚȿV4L@T

VØSm-bL,)óšVɛÓĵ̐qƯ5fYp,�·¥V˴Y,wµ�·�·

¨µ�ƝY3mǢɄYǛVʹâV̕YVlLT45@Tf3mMo5-EW˾D

oZ,@Yj5WƤbLŚȿZŪǖp3lLTZ4S,CCBI YÀǽqVc,ó

šqˡDoʳʾqŚ^T45Ȯ8kʏSo,̈ſWəĲqĨrp4m-ȿǓǴq

ßlo CCBI q��uµcmņĤ,ŚȿYǞǳʾʖĄWĤpemYZǓŽWTl
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o¸mY˂̐p3m-ŚȿYʖĄZŁɫpZV4@T,JYƂWjloŚȿYʖ

Ąfŋpm@TVȽɂWǀ?knm-bL,ŚȿZ,fNorʚ÷Y�·�WĤ

lLǓǴqƏWɧmTƤbm-@nkY@T8k,CoBalTT Y Instructional 
Modules VəĲcmj5W,ǓǴẎǡƇgťˋʐ,ğʖVʳʾȞĊVrqʏS

m�|��÷ǷqîƚWcm@TV̈ſW˴ʮp3mTʳSj5-�

�

.�ɻplW�

� �

� ǳɤpZ CCBI Wjlo��uµDL¬���Wm4o˝`LV,ǳºɶǞǳ

ʾ�����·�pZ,@Y¬���YƒW/ɛÓęĆł ³�v~�0̘Sato 
& Hanabusa 
%	
��Ûʥ¶Ȳˊ�
%	
̙qʨlL-@nZ,ş̂WɛÓWęĆcm

@Tp,ɛÓĵ̐YʏŤ,JYĵ̐ʲșqʨ5T45,CCBI Vǉĳcm~°�

tz±VŖčgʰȮq̒75TŷŐBnL ³�v~�p3m-Śȿ˭Z¢sW

Vlo,ʜīY3mɛÓĵ̐YÀ8k�·¥q˰],JYėĻWm4o÷ǷD,

ʲșɬqʏSL-bL,JYʲșWħ>o,ʚ÷˭WÝVpWm8ʏS,Jnq

şʨDL-
%	) ƂƇWĞˆDL3m¢sZ,ǞǳYʢʾǓʔĵ̐Wm4o˃`

L-JYÅÉZ,Ǟǳ8kʶnLŎŚȿ˭TƣʯÈǊDLl,ɗɦİTDoǵo

4mǗ˲ɟŚɓYÉWuµ��«·qDLlDLƒ,˃`LÄg@n8kYʢʾ

ǓʔWm4oYǉʳqbTe,ǚʑqÞlL-JDoJnq 48 YǞǳʾ�¦«

��t·_˳l,ʚ÷˭Yƭůcm Japan Society T45~¯�ȞĊVrqˡbo

ƣʯÈǊcmņqʷ>L-đȂƒ,JY5NY¸ÉZ,fTfT JET Yľ̂È

ȟİ̘Coordinator for International Relations�WƘČcmÂŞp4LYp3mV,

@Yƒ,ŌľʾƿũćƮ	Assistant Language Teacher�_ŋǪDL-JYȽɂqʶ

XmT,/ǉĳDLʢʾǓʔYǏ̊Y¸˲q,ʚ÷VƹlocLYVlL0T4

5@TMlL-bL,ĦbY 
%	)�ƂƇWĞˆDL,ǞÀYŌÈĵ̐Wm4o˃

`LɽȤŚŦǐMlLŚȿZ,3mƳː˸ʨWūʓD,���� ¯µ�µ�W

˳ůBnLƒ,ʚ÷8kǯrpɋŮˠºľ_YɽȤǋćqcm ³�¯§W˾p

lo4mT45-Śȿ˭Y@Yj5VÉȿY˰ƵqʯmT,LlL̝ŚǱYɖ4

�·�pZ3lLV,ƐkV7JkYfTfTƾlo4mp3o5,ɛÓqʞY

cmLeWˍȹDL4Tƛ5ȗƾNq,ʚ÷YƮpŋSoʨ@5T45ŖčWŋ

SmƒƸDVŪDZpWLYpZV4Mo58-JDo,Jn@JV,CCBI,
óš˴ʰYưúɎǓʔVĳSmȽƚVYp3m-�

�

� �

� �

�

�

�

�

�

�
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ˇ˙�

�

����Ǟǳʾ�·�˼ˆYLeWAŬĄYMBlLÛʥƦĢíȿ,bMöȳÿ

MlLǓǴqƙYßpeoYMBl,bLJYÍ����ǞǳʾWm4oōŲW

ȧlAƿũYMBlL̕ʯǨŘíȿ,�¯��gǓǴW˾DoAƿũYMBlL

ǻűƠŘíȿW,@Yņqçlo,ƕjl7ɚqɃDº?L4-�
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(�`�l�	Ȭʒ�H�*
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)W�Y���0ʯƾL�"�ĻʭL	ĻʭǞ0Äƞȅú*fmq-�(	¯ŉ

ǚ0^�d~�cS[q*�(	ɟ<ÙIH�*-�"�ƼɄǔ0ƳǬLî%"
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̞̘ŉǚ¢-�Ŷ	ƳǬ0Ń>-�HƮ$ĦG0̜�̝å˰0�td{�l)	

dd�ǞLɝ°�H�*��I1ƆǠ0ǆǞʫ[�d)1	E=E=ƿŷAǆ

ǞʫĻʭ}m[d-&
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��Q�-	HǞ)?E
*
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GÙI"��0E�-	¯;)0CH�
Ļʭ0ĎGɟ<0ȆILź�ɥ�,�

F	¯ŉǚ1 IL~�cS[q0�ʹ*�(Ǟǩÿ�"� 
�  
2-2-1�E=E=jQ��)ʭ=˪LĶA� 
� Ļʭ0ıǞ)	Hʭ=˪LĶA�">	̛ŉǚL˔�(ʭ=Ǟ0_��LǕ¾

̟à�F 10 à-ĶA�"�̜&µ�0���LȊ�	ǆǞʫ̜ŲȢ-1	E=
E=ƿŷAǆǞʫĻʭ}m[dµĺ0Ǟ?ʭM)<H�*Lʌ>"�ƳǬß)Ļ

ʭ0ǎ˰L��oP��*�(ÄG"�%"0#�	 0Ãʓ�,�%"�**	
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">	ƳǬĺ)Ļʭ0
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<M,)ǞLʭ=ǎ˰Lʢ�"�ŉȢ˜1�0ǎ˰L�E=E=jQ��*ę³

�(	ǖǓ0ăƅ̞ǎĄ�F̠ǎ	˫Ǔ0ăƅ̡ǎ�F̢ǎĄ*ȁ>	żë)1

,�ɿȥ-r�m~Q��H�**�"�E=E=jQ�-1	ǞĽŉ0ǆǞ®

ȩŉȢ-���oPO)Ǡ(?F
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*�Ō �,̇L�(
HŉȢ?
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0�?�I,
�[�dß)0Ļʭ0ǎ˰Lʢ�H�*?ɶ�(
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2-2-2 ʭǔʡˬ�E=E=c��s��L&�H 
� ŉȢ1ǞLʭM#ƅ	Î�0ʭǔʡˬ*�(	ƆǠ1Ƥǔ�)	Ǟ0ɓĆ,ƙ

ƖA^��qLǆǞʫ)̜�̝ƿǔ
(Ƹä�(
"�¯ŉǚ1	 IL�E=

E=c��s��*ʞ�ęï)̗�I?ŉȢ˜�ğę̘	Google Form * Google 
Sheet LÅ
	V��Q�)ʡˬ��"�V��Q�)0ʭǔʡˬ-&
(1	
v�q�k�Ľŉ0Ļʭ[�d)ŝÙ�I"ĳĜ�	G̗ɱɰ, 2015̘	 0ƅ	
Ļ�0ĽŉĻʭ[�d)ĎGÙIFI(
HE�)	H�Google Form 0ʁ
Ȓ
1	ŉȢ�d��q|U�Aj}�mq,+0Q�j�|S�dA^�{��j

)	 0Ĵ)ɓĆ-˙4ƙʙ)ʭǔʡˬLʡÙ�V��Q�)Ƹä)�H�*	

ƼůÒ?p�j0ɑȠ-Éê,�*)	H��ǂ)	Google Sheet -	Ú(0p
�j�ʡˬ�I(�;�">	ŉȢ�Î®0ʭǔʡˬ*�(Ëɑ�H">-1	

ŉȢ I!I0 Google Sheet LÄ%(Î�0ŉȢ*bSO�	p�jL �-˶
ǎ^{�̖��dq�,�I2
�,
*
�Ƥ˰?��H�ɂ1¯ŉǚ	13
ę0ŉȢ0ʭǔʡˬ̗¯ŉǚĖʟ 128̘LɑȠ�"�	ŉȢ�ʡˬLƸä�"ƅ	
,H8�ǈ�ʡˬ�ʖFIHE�-	Ƹä�F˘�(?̜ǆµß-Î�0 
Google Sheet )bSO�HE�-�"�ɿƄŉɵ-1Ƕ��,
ʡˬ)	HC�	
ŉȢ�Ű-ɿå0ʭǔʡˬ0ɡ˚�ʖFIH*
��*�˨ʕ)	H�Ƿ-+0

ǞLʭ=�	ɿå,G-ʭǔ0ÔĚLåǣ�&&	ǞL˟6ŉȢ?
H�?�I

,
�ʭM#Ǟ0ʡˬ�Ļ�,%(
��*)	�l��b��?̐;HŉȢ?


H)	J��ˏ
ŚǠ	Google Form �F Google Sheet 7	p�j�Îéÿ�
(Ùó�IHE�	Google Drive 0ǵɽ�E�,H�*Lǚƃ�"
� 
� E=E=c��s�ʡˬ1	Ń>-��ɓĆ,|U��mqL Google Form )
ÄG	ƸȾ�"�ŉȢ-Ǖç0ʡˬLƸä�(?F%"ƅ	[�dß)|P�r

xm[L�(?F%"�+0E�,ʡˬ�	%"Fɿŭŉɵ-÷Ǥȯ�	ɿå�

ʭǔʡˬL�H,FÂLʡˬ�"
�	˭
ǞLʭM)
HĴĖ1+��"F
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0ʿĤ-čǌ��"�ʡˬ0ʿĤ̃ȴ1µ�-Ⱦ�� 
�  

̥E=E=c��s�ʡÙ̃ȴ̦ (Spring 2017) 
 

1. ęï 
2. ǆǞʫ[�d̗˟ƨɻ̘: JPN221 / JPN351ʭM#ǆ 
3. Ǟ̙ʨ0jQq�  
4. ���̗˟ƨɻ̘: Level 1, 2, 3, 4 , unknown 
5. c���̗˟ƨɻ̘:  

Graded Reader/Picture Book/MangaAnimeBook/Novel for young 
people/Novel/Short Story Collection/ Folk Tale/ Photography/ 
Cooking/Other 
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6. ʭ=0-+0�F
��%"̧ 
7. ÚˤʭM#̧A>"̧̗˟ƨɻ̘: ÚˤʭM# /;#ʭM)
H /A>" 
8. ?�J�̗˟ƨɻ̘: 1=*(?&;F,
	 5 =*(??�J
 
9. ˼��̗˟ƨɻ̘: 1=*(?A��
	 5 =*(?˼�
 
10. ʨ-&
(^��q̗ǆǞʫ�ʇʫ)ɓĆ̗�M"M̘-�For your 

portfolio.̘ 
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13. #I-��>"
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HǆǞʫ̛ŲȢ	̜ŲȢ	̞ŲȢ0ŉȢ

�Ƨɉ�"�Ƨɉɷ0˰-1ǆǞʫɽó-Ŭ�	H">	ʇʫ*ǆǞʫ)Ƨɉ)

�HE�-�"�}m[�z��-&
(1	;�	ǆǞʫ)ɓĆ,ƙƖA^�

�qLǔ�	ʇʫ) 0ǞLʌ>HŘʶ-,HǆǞʫŉɵɷ* 0Ƞȥ-&
(

ǔ
(?F%"� �(	Ƨɉ0˷-	c���	ɿå0ǆǞʫ���	Vdd

�Ŷ,+-&
(j\L&�(?F%"� ��H�*)	`Qqß)0�z�

�ǫɜ��A��,HE�-�"���l���0ŉȢ-EHƧɉLʭ<	��

*)	ɿå0¯0���#�),�	ˏ
ŚǠ	+M,Ǟ�ʭ> ��ƙ�(?

F�Hǵ¹-,%"E�)	H�;"	[�d��q0ƧɉLʭM)	Ƿ-ʭ=

ǞLȁ>"ŉȢ?
"�Ɨĺ,�*-	ĻʭçƊɷ0ǆǞʫ̛ŲȢ�Ɋǭȯ-Ƨ

ɉ�(
"�çƊɷ#�F� 	+M,Ǟ�	H�	+0Ǟ,Fʭ> ��*


�ƕĳL¬ƹ�HƗĝ	
�Ľ��%"E�)	;"	�z��LƧɉ�H�*
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Ǭ0Ǖç-̜�̝å˰	ĻʭĚ�0dd�ǞLɝ°�(?F%"��I1ƆǠ

0ǆǞʫ[�d)ʑKI(
"�*)	¯ŉǚ?ɦ�(ʑ%"�E=E=ƿŷA
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?E
*
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Ȣ˜)	H�	ʭ<ɹ��L˔�(	ɣ0Ľæ�	́0̀Ȯ�LáȽʪ�	Ǳ�

,c���0ǞLɝ°�Hǵ¹-,%"�ÂEG	ȠʜŶLȀ-��	ǞL[�

dÚÁ)́Aɣ*�ɨ-Ǯ�>"0�E�%"�ʭ<ɹ��-˟M#Ǟ1	ɣǞ

)1�#H;�M���?�.�,
��
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,
0��ș0Vv�q�ʨ�

�ªĝľˣ0Ǟ	�M�D��/�<�M0l�mY�	ȏȧ)1�b�[�W
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��ʃ
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3 o��Lʢ�"pcj�0V�cs�ĻʭǞ0Äƞ 
 
3-1 pcj�ȖĻʭǞ 
� pcj�Ȗ0Ļʭ0Ǟ1	Od[ȿAĽÍ̌ǔŵ	´ĒǆǞʫŉǧ�FäȖ�

I"?0A	NPO ĻʞʫĻʭ	Ī˷¬Ȇı˫	ǊǐŉĬ0˭ʴˤ×Ȣ�Ä%"
Ļʭ`Qq�F|��kR���r)�H?0,+	��ƽŲ)Ķ�ɦ�(
H�

Ľŉ0Ļʭ[�dAĻʭ[�})	ŉɵɷ�ɿȥ-ǞLÄƞ�Ȭʒ�	�*
�

~�cS[q?ĳĜ�I(
H̗ɱɰ, 2015)��  
� ���	pcj�)Ļʭ0ǞLÄH�*1	;#ǁ�
ʥ<0E�)	H�V

��Q�)ʭ>Hpcj�}m[*�(1	t����[Ľŉ0ǆǞʫ̛ŲȢ^

�d0 Flipsnack LÅ%(V��Q�)>�IHǞLÄƞ�([�d)bSO�
"?0A	Ī˕Ī˷ŉǧ) iBooks Author )úȧA[Qe,+?ĎGÙI"Q�
j�[oP},ǞL\��~)Äƞ�"?00ĳĜ�	H̗Ȥ¢;˩¢, 2017̘�
NPO ĻʞʫĻʭ)?	Ļʭ0ǞLÄƞ�HĄǆ��[b�m~0ȅú�ĳĜ�
I(
H̗ÄȤ, 2016̘��I;)-̜ĦÓ�I	̛Ħȴ1ǆǞʫŉɵɷ*ǆǞ
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ʫƼů�ąÕ)	̜Ħȴ1ǆǞʫƼů� Google Slides  LÅ
	[�Rr�)|
NQ�LÜǗ�(ąÕ)ĻʭǞLÄƞ�"�̛Ħȴ0��[b�m~)±��F

I"ĻʭǞ1 NPO ĻʞʫĻʭ0RS}`Qq)Û˯�I(G	¯ƅ1ŉɵɷ
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3-2 [�Rr�)r�|qÄǬ̗Google Drive, Google Slides, Google Docs̘ 
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ǆǞʫ©ƹƑ0Ě�-ǚƃ�"
� 
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Ŵ�"��I1	ŉȢ0ʣđ0?*	ǠŲŶ0ǞŉǆǞʫ[�d0ĻʭǞ*�(
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h�d-�H�*Lʘ˩-ÙI"">)	H� �(	V��Q�)ÄġLbS

O�H˷-1	[�TQoP}�^��e��Qf�dL&�(Û˯�H&?G

)	H� 
 
3-3 ĻʭǞÄƞ0~�fdLbSO 
� Google Drive Lêȣ�(	ĻʭǞÄƞ0Ǽ˵-
(	~�k[q#�),�	
~�fd?bSO�"�Google Drive -~�cS[q0ÜǗ|U�k��Yomu 
Yomu Diversity�LÄG̗�I?ŉȢ�ğę̘	[�dÚÁ)~���a�Ar
�|q0bSOL�(	©
0˗ʑȚȂ�ʖFIHE�-�"�˔Ű0^�d

~�cS[q)1	r�|qǼ˵1Î®̗	H
1l��̘*Ƽů*0˰)0A

GĎG)	[�dÚÁ-1ŉǚǝ0Ȭʒ¹)ç>(ōƞġ*�(Ûʒ�IH0�

Ǐ˔)	J�����	Ǟ~�cS[q)1	~���a�	r�|q	ǕɞȖ	
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ʢ�"�*)	%"�̞ǖ¢ǉ-ǞĽŉÚÁ)ʑKIH�Celebrating 
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�ŉȢ0ȼɋȬʒ0Q��q-	[�dÚĢ)Ċô�	~�
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�

ŉȢ?
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&,�G70Õ���-?,H� �

�H�*)	�*20ŉɵɷ*�(	ǁ",OQp�oPoP0ȽɌ-&,�%

(
�0)1,
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5-2 ǆǞʫ[�dĺȅú70Ɓ̂ 
� ?��&0ɶŖ*�(	¯ŉǚ0ŉȢ1	ǆǞʫ[�dĺ)0Q��q-ä"

ǎ-	">FK�	Ĳ�*�ĻǱƑ�A�&,�G�-&
(Ȭʞ�(
H�*

�ư�FIH�Æ�2	ˏˢ0Ľŉ�˺�ǆǞʫd{�l^�odq)1	�ǆ

ǞȌĮ¢	ʞʉ#�),�Ɗ)®�*&,�H�*�)�"Ņ���A�ĘƑƘ

0ƒ�&
-Ő%"ʨ�-&
(	ɿå0ɡ̏LĲ�*ʨ�"�ŉß)ĺĪʫŉ

ˤ�˺;%(0ʦ0ǘʭȬʒ¹)?	ǘʭ-˟M#˫ņ<��0�K"�*Ş̓

*��*�*
�ʦ-&
(ɺʐ-ʬǊ�Hǎ	ĻǱƑLś˨�	ɿˉ�®-Ř

�(+�	G"
�*
��*Lː8"�×-?ː8"	ŉß0�Celebrating 
Collaborations�*
�ȼɋȬʒ0Q��q-1	[�dÚĢ��Yomu Yomu 
Diversity�*
�jQq�)Ċô�	ĻǱƑLo��-�"[�d~�cS[q
0¢˰Ȭʒ-ɾM#�[�d0¢#�-ǹ;F�	ɿå"$0ɶ�L²0ɺʐ-

ʒȟ�	ĻǱƑ*®0&,�G0ƋȔƑ-&
(Õ���"01	ʩF�
*ƙ

�"� 
� �0~�cS[qL˔�(	ş,�F�*? I!I0ŉȢ0¢)	�*20

ŉɵɷ*�(0ɿʙ�ʅȢ�"E�-ƙ�FI"� IL	ǆǞʫ[�d0ĺ)

ʒȟ�1�>(
H0Lȴ-�"ǎ	Ƽů*�(ƙǭ;H#�),�	¯ƅ?ʞ

ʫƼɼ0ǥL˂�(ƼɼȅúL�(
��*
�ö<-?,%"� 
 
6 ¯ƅ0ţǙ 
� Ǟɉ1	~�cS[q0ĳĜ�¢Ɗ)	H�	¯ƅ	ǆǞʫŉɵɷ�ĻʭǞL

Äƞ�Hŉɵ÷Ǥ*ʞʫƼɼ70Ɓ̂-&
(	ŉȢ0ĻʭǞ	ʭǔʡˬ	}m

[�z��ƧɉLåǣ�	ŉȢ�FO�]�q70ĦɐAɏɷ0|P��rv�

qL?*-	ʿȯ˪ȯ,ȼɋĳĜ�(<"
*ɶ�(
H�²-?	˃ĵȯĻʭ

Ǟdq���0åǣ	ŉɵɷ0ĻʭL˔�(0�jʞʫȯʭ<0åǣ,+Lɶ�

(
H��Q��d-˗>(¯ƅ0ǆǞʫƼɼA�*20Ƽɼ-ʸȝ�(
�"


� 
� ;"	¯ƅ0Ļʭȅú*�(1µ�0�*Lɶ�(
H�1) ǆǞʫW�Y�
��-ĻʭLĎGÙIHūĿL�F-ǫʠ�	ǆǞʫ̛ŲȢɃŉǚ (2007ŲɃŉ
ǚ̘�FĻʭȅúLŝÙ�H	2) ŉȢ�ĻʭLɥɦ�(
�HȡĵLƾ�"G	
Ĩǔ̌-˃ĵƿŉ�ȏȧLˀÙ�H	3) Ǟ~�cS[q0E�-	ǆǞʫŉɵ
ɷ�²0ǆǞʫŉɵɷ0">-Ä%"ĻʭǞLĶA�(
�	4) }m[�z�
�̖ĻʭǞ0RS}`QqLV�~�h�d-�	`Qq0ƻʁL�ɦ�(
�	

5) ŉɵɷ0ʘȒ�F<"ĻʭǞ0���ÄG	,+Lɶ�(
H� 
� ɏɷ1	ŉȢ*ĻʭL�H0�ÂEGł�,C�	A%(<"
�*?ť�,

0)	H� 
�  
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� ȟĮ0ȿ¹ƕý-Ğƌ�H�ĻǱƑ�Lo��-�	CCBI0|�����[
*&,�GLƗʲ��"O~��l0?*	Ļʭ*ĻʭǞLÄƞ�H~�cS[

q	*�(Ɍ$��"Ǟ~�cS[q)	H�	˟ươƅ	ȓó�Aʎ��Lƙ

�(
"ŉȢ-*%(	~�cS[q�ɿå0¢A[�d0¢)ōɢ�H0)1

,�	ȿ¹AǜǠ0ʸȝ-&,�HđɽƑ�	H�*Lʖä�"�*1	ĻʭǞ

0Äƞ0Ľ�,úǵ³�*,G	Äƞ¢?ö<-?,%"E�#%"�ǆǞʫŉ

ɵɷ"$�Äƞ�H˃ĵĻʭǞ1	ǆǞ®AǆǞʫuQoP}-1,
ÈÑʛA

�*20ŉɵɷ*�(0ɡ̏Lčǌ�"țȘ0¡Ȩ�̑óȯ)	G	�*20ŉ

ɵɷ0ǁ�
ǂĚƑ*đɽƑLʖ�(�I"0)1,
#J��� 
� Ǟ~�cS[qL˔�(	ŉȢ?Ƽů?	Î®Î®)ɶ�Hɿå0�t�[�	

ĻǱƑ-&
(0ɶ�1<,˝%(
H?0)	ĻǱƑ0¢0ĻǱƑLʪʲ�	

 I!ILś˨�H�*�ĻǱƑLś˨�H�*-&,�H*
��*Lɶ��

�FI"�Ƽů)	Hɂ?	ŉȢ0ŉ4�Fŉ6�*�Ļ�	ȟȿ¹ƕý-�

HǆǞʫƼů*�(0ƂðA I-»�ƼɼȠƎLáɶ�H

ǵ¹-,%"�

¯ƅ?ǆǞʫŉɵɷ-EHǆǞʫĻʭǞLÄƞ�(
�	ǆǞʫŉɵɷ0}m[

�z��*Ü-	�ILʭM)�#�%"ȰǱ*ąó	ÜǗ�	%(	®*ǜǠ

-&,�H�*20Ƽɼ-ʸȝ�(
�"
*Ɛ%(
H� �(	űĠ-ʸȝ

�H�*20ƼɼLɶ�H�)	ǆǞʫŉɵɷ1+M,ƂȴLƪ%(
H0�	

�0E�,ʳʰ��0×?ɦ
(
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Ěɑ-��B¡ǃƢ.ÔƩʧ�u�×ƐƢɏĚɑ�Ks����@ǐǦ7) 

FROM GRADED READERS TO MANGA:| 
AN ANALYSIS OF WHICH BOOKS ARE POPULAR IN EXTENSIVE READING 

 
þƤǤȍ 

Yuki Yoshimura 

[~���izK�� 
Sharon Domier 

zZc��_deěĨIz�]hƯ 
University of Massachusetts Amherst 

 
ʟʞ/�:- 
ɢŀ�ęčɏĨȦ-��BK�tdh.ɶȼŠ.Ƚǰ�*Ěƶç�BĨȦȨ.

k�^-Ŝ�B#:�ŖƦ.Ǆ:@C#ƇƣF·Ǣ�#ęčɏƇȬ�@¿�.k

�^-ýE�#ĨȦƎǅ=ɈºƎǅ�ǆǯ�C(B�K�tdh.ɶȼŠ/Ȃ

�Ɂɏǜŗ.ÔɷFÖ:�Ȃ�ɁɏǜŗÔɷ-�(;ɏƇȬ�?1ŚǟɁɏĨ

Ôɷ-Ȱ&(�!.ɶȼŠ�Ń�ɘɔ�C(�#ʛKrashen 1989, MacWhinney 
2001 & 2004, Yoshimura MacWhinney 2011ʜ�Ěɑ/�ëÔ,K�tdhF��,
�@¿�.ĨȦȨ.k�^-Ŝ�BĨȦǠĕFƁ¹�BƎǅ*�(�2000 ŀ§
�@ƐƢɏƇȬ-�(ǵȁ�C(�#ʛȋɷ�ĶƢ�ƨǣ 2012ʜ�Ǚ-Ěɑ
/�Ĥ¹�Ȃ�ɁɏFǜŗ�B?�-ě¡;Ɣ��u��@Ě�.ƐƢɏ-ɀ

C,�@ĨȦF¼ɫ�B�*)ȯǔ,ɁɏǜŗFǯŸ�ʛKrashen 1989ʜ�ȯÔ
)ɑ8#ƢFɲ1ȯ@ĨȦFȅǟ�(�Ǒ)�ȯœĨȦ*.',�A;ǉ

ʛʉƠ 2011,  Ȣȡ 2015a, 2015bʝþƤ�ʗƸ 2016ʜ�Ě�.ƇȬƹʀ)/�ɧĽ
ƐƢɏT�].�ɴ*�(�7#/ĚɑFîǚ.î°øŗûȭ,X�]*�(İ

É�(�#ʛǖə 2014, ǖǣ�ɹƠ 2015, Ȣȡ 2015a & 2015b, ǹƢ 2004, ƨ� 
2014ʜ�î°øŗ.ƝǓ=ĚɑǠĕ/ƶ�)�B��Ě�.Īɝēă=ǴȀēă
)Íɧ�B�*/�ĚɑǇã�ĨȦȨ�@ʋĽ-ğţǭ-ù�*:@C(BǑ

)�B��C7).ÇȷǴȀ)/Ěɑ.Īɝēă=!.áƫ-'(.ēă/�

B;..�ƐƢɏĚɑǢƚȈ!.;.-'(.ÔƩēă/Ĳ,�Ƣǿ)/Ě

ɑ�ĨȦȨ-ğ7CBñãÝ*,&(BĚɑǢƚȈFĒ-�ĨȦȨ�ɲ2¡ǃ

Ƣ.Äā*!.ǟǤFưɇ��Google Trends .ưȒãā�@ȉč-��BǐǦ
¡ǃ.ãāFɓƮ�B� 

 
ʠʞĚɑ*/ 
ʠʞʟʞĚɑ��� 
Ěɑ*/�Ɗĥ.Ġ�Ě�ɑ9�*)ęčɏĨȦF¼ɫ�(�;.$��#

$ɑ9*&(;�!C-/ƶ�,Ŏ��B�Ěɑ.Ȃ�.ǙŘ/�Ǆ:@C#

Ƈƣ�,�*)�B�ĨȦȨ/!C"CȯÔ)ɲG$ƢFɑ8�!C@.Ƣ�

Ƈǻƚ.ŐÛFƫ#��Ȃ�.ǙŘ/�ɡƚF·E,)ɑ9�*$�ęčɏĨ
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Ȧ)/�ĥ�ú�îɏ.ţĄFɓ4,�@ɑ9�Ȍɑ	Ǝǅ�¬șǭ,ɑȿŸİ

*�(Ǣ@C(�#��Ěɑ/!C*ö�(�ɡƚ)îɏ=Ɗǅ.ţĄFɓ4

B�*F)�B$�ɳ�(ɑ9�*�ǙŘ)�Bʛȋɷ¥ 2012ʜ��C/E�
@,77ɑ8ț�BE�)/,��E�B�u��@ɑG)�E�@,îɏ

=ȸǞ/)�B$�źȚ=ƊȮ�@ſǍ�B]S�Fɟ-'�B�*FƟŒ��

ƛȕǭ-ęčɏ)Ȝŵǭ,ɑ9ÝFɟ-'�B�*Fǯǭ*�B�ěÕ,./ɑ

9Ý$�),�ĚɑFȷ�Ǡĕ)�ĨȦFŪÞ��B#:-ɶȼ,ŐÛFŴ�� 
ęčɏĨȦ-�(ĚɑFŪÞ��(�#Ǡĕ*Īɝ¸F7*:(���ç�

#;.��Day & Bamfordʛ2002ʜ.Ěɑ 10ñÙ)�B�ʛ¨��ƐƢɏɆʜ	

1) ȇî,�u��@ɑ9�* 
2) ľŃhqdT-ǋBƶ�,ɑ8ǘ�Ǣţ�C(B�* 
3) ĨȦȨ/ɑ8#;.Fɑ9�* 
4) ĨȦȨ/)�B$�Ě�ɑ9�* 
5) ɑ9ǯǭ/Ƴ�8=ÐĬǟȿ.#:)�B�* 
6) ɑ8/ȯÔȯɟ.#:)�B�* 
7) ɑ8.ɨņ/+%@�*Ɂ�*Ƒ:)�B�* 
8) ɑ8/¿�-ʊ�-ȷECB�* 
9) Ƈļ/ɑ8Ǉã-ɱÕ,IinK]F��B�* 
10) Ƈļ/ɑƚ.ŭƢ*,B¡)�B�* 

Ƣǿ)/�Ǚ- 1), 2), 3) -'(øA��B�ȉč)ĚɑFȷ�ʅ-ʈ�.�
2)* 3))�B�ƐƢɏ)ƚ�C#Ƣ.�);Ǚ-ĨȦȨ�ȇî,�u��@ɑ9
�*Fûȭ-�B#:-/�2).ƶ�,ĚɑǢƚȈFƀ�Bśȼ��B�ȚƢ/
ÖȐĨȦȨ-*&(/ǁɠǭȇî,�u�*Ɂ�B���Ǝ)ÐĬ�ŁÈā�)

�B�*�@ũŝ�BŪ¡ĨȦȨ;B�ǐǦ/Ik}.ŏʍ;�A�ÐĬ;ě

¡ā�-ƚ�C#;.�Ě#:ƴ�(¡ǃ�ʗ�!.ìʌ�·Ǣ�C(B

ɏō=ȸǞ�ʈ��*�ʈǑ)�B�Ɂɏ�u��ɱÕ)�&(;ÐĬ3.Ȳ

Ą�E,�ô/!.ɥ;�AŗB#:�Ěɑ.ǠĕFµA��Bʅ�7�

ƶ�,ĨȦȨ.ȲĄ-Ŝ�B�*�)�B?���@>B\~���@ǩ,BɁ

ɏ�u�.ƢFĚ�ǎÃ�B�*�śȼ$�2).Ǡĕ�Ɖ&(,*�3))
��ĨȦȨ-ɑ8#;.FɑG);@��*/ʈ��,B� 
 
ʠʞʠʞĚɑǢɑ8ǘ 
Īʅ�ƐƢɏƇȬĚɑ)·Ǣ�C(B./�+.?�,ɑ8ǘ��B.��

ě��Ô�(�Ǿʓ.ĚɑƢ�ĦĎ�B��'/ɏō=Ɗǅ.�u�Fţɗǭ-

ȧŧ-ÉC(ĨȦȨā�-ƚ�C#��u�×ɑ8ǘU��gJdi��b�^	

ʛ¨��GRʜ)�;��'/ƐƢɏƿɏɋȨā�-ƚ�C#ĺɛƢ)�B�ĺ
ɛƢ-/ȚƢ=ı��ĨǡǢɑ8ǘ.¥�Úɣ.ǐǦ=X{dTNd_K,+�

Ă7CB�ÚȨ. GR/ƐƢɏĚɑ.ƛ;ĒƢǭ,ɑ8ǘ*�(ľŃ�·Ǣ�C�
ŔȨ/!C"C.ƇȬƹʀ-?&(Ŭŷ�BƢ�ǩ,B�ĨȦȨ/ GR�@ɑ8
ġ:ŕ�-ĺɛƢ3*Ǽȷ�,�@ɑ8ɫ:(ȷ���7#/ GR*ĺɛƢF�
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�-ɑ8ɫ:(��*�ƟŒ�CBʛȋɷ¥ 2012ʜ�Úɣ.Ěɑ.ñÙ 3)F
ûȭ-�B#:-/�+.?�,ĺɛƢFƀ�B�Fťɶ-ȧ�Bśȼ��B� 
 
ʡʞȉčzZc��_deěĨIz�]hƯ�ĚɑT�].ƴȼ 
ʡʞʟʞĚɑT�].Ǡĕ�?1ĚɑǢƚȈƈ 
ƢƯ-��BĚɑT�]/�ɢʆ.ƁƄƯ)�BzL�hw���TěĨʛ¨

��MHCʜ�]{]ěĨʛ¨��SMʜFĂ:# 3 ƯFpgPQ�rH��])
Ƞ�Ŏ)ȷEC(B�ʠƯ.Ĩǡ/ɰʄżƱ*�(ĚɑT�]Fĵ½�B�*

�)�B#:�ƢɴƯ)�BzZc��_deěĨIz�]hƯʛ¨��UMassʜ
.Ĩǡ¨ę-�ʠƯ.Ĩǡ�üěĨ)Ǚĩ.ĔŬ-ʇý�(ĚɑFȷ��UMass
/ĚɑƢ�ŽƬ�C#ČƚʕÐ.ɴĳFØǢ�(żƱFȷ�MHC ěĨ= SM
ěĨ)/ĚɑƢ�Ȥ(�B��W�\�`�]_�a�ʛ¨��LRCʜ=Čƚ
ʕ.�Ⱦ-Ĩǡ*fJ�c�UI[]a�hʛ¨��TAʜ�ʇ7A�TA .Ⱥà
.Æ�pgPQ�rH��]Fɧ�(ƢɴƯ.żƱ3óß�B� 
ĚɑǢ.ƚȈƈ;üƯ-?Aǩ,A�UMass/Ň4 1129Ñ�MHC/ 552Ñ�

SM/ 663ÑFŬŷ�(B��C@.ĚɑƢF 1)�u�× GR�2)ǐǦ�X{d
TNd_K�3)ȚƢ�4) ı�ĨǡǢɑ8ǘ�ıɐ�Ɋ�5)Ƌǟ�Čɼ�Òǲʇ�
. 5 '.\~��-Ô�B*�ȸ 1 .?�,ÐɆƈ*,B�MHC )/�Čƚʕ
-ǫɻ�C(,Ƣ;ĚɑǢ-T�])·Ǣ�##:�ȸ 1)/!C@FĂ:
(ƚȈƈ*�#� 
ȸʟ�@E�B?�-�üěĨ) GR.ƈ/ÿaKh�.ȻƈXq�FĂ:(
ëÔ,ƈFƀ�(�A�UMass* SM)/ı�ĨǡǢɑ8ǘ=ıɐ;Ě�*�
E�B�ǐǦ�X{dTNd_K;Ň4ƈ)�*üƯ)ǁɠǭĚ����ǐ

Ǧʓ/¥.\~��.Ƣ*ǩ,A�ʟĹ�@]h����ġ7Aƻ.Ĺ3*ÐĬ

�Ƞ�BV�]�Ě�!.#:ɲƚƗ-/ʟĹǯ��ɲŲȫ-É@,�*�

@�ǐǦ�X{dTNd_Kʓ-ʀ�(/Ň4ƈ¨ę-Ƣ.aKh�×.ƈÀ;

Ƀ��**�#�¸�0 UMass .V�])ȧ�B*�Ň4ƈ/ 321 ÑĦĎ�B
��+.ƢʛǐǦʜFɑ;��*ȧ�BɲƚƗ-/�112 Ñ.8�Īʅ.ɲŲû
ȭ,ƚȈƈ*��*-,B� 

 
 �u�× 

Ěɑ GR 
ǐǦ�X{d

TNd_K 
ȚƢ ı�ĨǡǢɑ8

ǘ�ıɐ�Ɋ 
Ƌǟ�Čɼ�

Òǲʇ 
UMass 196Ñ 321 (112)Ñ 104Ñ 372Ñ 136Ñ 
MHC 227Ñ 299 (40)Ñ 20Ñ 3Ñ 3Ñ 
SM 117Ñ 152 (55)Ñ 105Ñ 200Ñ 89Ñ 
ȸ 1ʧƐƢɏĚɑǢƚȈŇ4ƈʛQdXÐ�aKh�ƈʜ 

 
ʡʞʠʞĚɑT�]ƴȼ 
ǞĎ�ƢƯ UMass )/î°øŗûȭ,Ŏ)ĚɑT�]Fɾɕ�(�@ÌĨƟ
ǯ*,B�ƛÖ.�ĨƟɿ/K�gJv�g�h�]agJ*�Ƈļ*Ĩǡ�

1 į 1 )ĚɑFȷ�¿×ŸİĐ)ȷ�ĵ½Ȩ.ƈFȽƲ:#�)��ĨƟǯ�
@ɧĽT�].]V\���-Ù&#T�]*�(ɾɕ�#�øŗûȭî°/ʟ

213



	

	
	

î°)�ĭʒ�T�]ÐǇã�ĨƟơt�\MTh.ƵŪ)ŪȟFÓ�(B�

2016 ŀǺĨƟ* 2017 ŀƖĨƟ)Ǉã-ĚĲ.ɯ/�B;..�Íɧ�BǑ�
Ě#:��'.ĨƟF¸-¨��ƴȼFȔ£�B� 
ĭʒ/ĨƟƛÖ*ƛŔ-ȷ�Ěɑ�u�I_]}�h�ĨƟ-�ņ.sdT�

p��.¥�T�]Ðę)ĚɑFȦŦç��B#:-ɑƚɃɻFƁÓ��#�ɑ

ƚɃɻ/ǀɪƁÓ�B;.)��C�}K�.ĭʒ*,B�ĚɑFȦŦç��B

ǯǭ*/×-�ƇļÂ)ɱÕ,IinK\�UFȷ�ʅ-;ɑƚɃɻFǢ#�

ƢFɑG$ŤŢ*�(ʈ��*ƚ(Bɪ�ț#Ĕý,+ǃF'�(Ƀɻ

F8B?�-�#� 
ĭʒ.¥�T�]ÐǇã*�(/��ɿf]h=�ɿǪȸ.§EA-ps�P

nh�Ŏň.ǪȸFİÉ�#�ps�Pnh�*/ɑG)ʌǬ*Ş&#Ƣ-'

(Ȕ£��!CF¥.Ĩǡ-å:B�*)�B�Ƣ.Ȕ£Ŕ�Ĩǡ.ŰǸȗƫ

FÆ-ƛ;¡ǃ.�Bc~�tƢFǄĩ�B#:�Ǫȸ/#$ɑG$ƢFå:B

*�?A/�ȪȨFɐŗ�,�(/�,ȼȑ;Ă7CB�ǪȸFǎÃ�B

ɬǽ-�(�Ƣ.ÐĬFɍȓ-ǟȿ��, Ǯ-å:#Ƣ,.�Fʐ.�)

ǵɎ�Bśȼ��B#:�Ƣ*ȯÔ*.ʀ»Fţɗç��Bŭà�*,B� 
ĨƟơ-/sdTt�\MTh*�(�¿�.Ĩǡ�ȯµƢFµŪ�Ǫȸ�B

ƹ«FɄ�#�sdTt�\MTh/ɑ8.ǇãFILhtdh-ǪĴ��BȞ

Ȧ*�(øAÉC�ɑ8#ƢFɲG)ɑ9Ěɑ���-Ŗ�ƚ�#ƢFȯ

Ǥ-ƚ�]aK�)ȷ&#�Ǚ-Ȧ&#îɏ=ƊǅF·&(ƚ�aKt.ȞȦ*

ǩ,A�ÐĬ�Ɂɏȼȑ�Ɂɏ�u��Ɗ]aK��\~��.�C-�(

;ȯǤ-ƢFƚ�Ŏ.ɒʒ*�#�!C"C.ɍȓ/ȸ 2.ɧA)�B� 

 ɒʒ ÐĬʛʑņʜ 
ĭʒ ɑƚɃɻ Google FormsFǢ#I�V�hň.ɑƚɃɻF

·Ǣ��T�]Ðę)ɑG$Ƣ-'(ɃɻF'

�B�ʛǀɪʜ 
t��]}�h

ÏI_]}�h 
Ěɑ.�u�FǳB#:-�ĚɑƢFØǢ�(ȯ

Ô.�u�FȽƲ:B�ʛĨƟ- 2ċʜ 
sdT�p�� 
 

ðɚ-ƽ&#ƢFɲG)�p��Fƚ��T�]

}�h�!C-X}�h�B�ʛĨƟ- 1ċʜ 
�ɿT�]Ð

Ǉã 
ps�Pnh� Ǯ-å:#ƢFɲ1�Ƣ.ȴ�FǪȸŎň)I

q����c~�tƢFǄ:B�ʛĨƟ- 1ċʜ 
ĨƟơ 
t�\MTh 

ȯµƢµŪsd

Tt�\MTh 
P�\j�.ÐĬ�7#/ƏĦ.Ƣ.ƚ�ǰ�F

Ă:(�ȯÔ.Ɂȶ)ƚ#ƢFµŪ��T�]

)Ǫȸ�B�ʛĨƟơ- 1ċʜ 
ȸ 2ʧzZc��_deěĨIz�]hƯ-��BĚɑT�]ƴȼ 

 
ʣʞɓƮǯǭ�ɓƮįɚ�?1ɓƮƎǅ 
ƢɓƮ.ǯǭ/ĚɑƢ*�(+.?�,Ƣ�Ĩǡ-¡ǃ��A�+. GR�u
�FɑG)BĨǡ�+.?�,ƢFɑG)B.��7#!.ǟǤFɑƚɃɻ

FÆ-ưɇ�B�*-�B�ƢƯ-��BĚɑT�]/�ɢʆ.ƁƄƯ)�B

MHCěĨ�SMěĨ.Ĩǡ�pgPQ�rH��]Fɧ�(óßûȭ,#:�ĵ
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½Ȩ-/ƢɴƯ UMass ¥��Ƀ�Ư.Ĩǡ�Ă7CB�ĵ½ƥª/�ŀǡ.Ú
ìT�]Fĵ½Ǌ8)�B��Ŀ©Ā*QaQj�ɑ:B�*.8)�ĵ½Ɨ-

ɧĽ.ÖȐƐƢɏ=�ȐƐƢɏT�]FÿƗĵ½�(Bśȼ/,�Ěɑ/ȯ

Ô)ɑ8#ƢFɲG)ɑ9�*�ĚɑǇã.�Ś)�B#:�ĵ½ȨÊć�ÿ

�ɑ8ǘFǟȿ�Bśȼ/,��!.ǒT�]/ƐƢɏ 1ŀǡ�@ƐƢɏʢŀǡ�
�@-ěĨʂ�u�.ĨȦȨFĂ8��@>BƐƢɏ�u�.Ĩǡ�ÿ�T�]

Fĵ½)�B¤Ȗ8*,&(B� 
ɓƮ/ 2016ŀǺĨƟ* 2017ŀƖĨƟ- 1î°.ĚɑT�]Fĵ½�#Ĩǡ.
ɑƚɃɻ�įɚ)�ĵ½Ȩƈ/ǺĨƟ� 31 ĀʛÐɆʧUMass21 Ā�MHC7 Ā�
SM 3Āʜ�ƖĨƟ� 20ĀʛÐɆʧUMass14Ā�MHC4Ā�SM 2Ā�ʜ�!.�
%ɑƚɃɻFƁÓ�,�&#Ĩǡ=ĨƟɦ�)ĵ½Fƌŝ�#ĨǡFʃ#ɂ

49 Ā.Ĩǡ�ƁÓ�#ɑƚɃɻFƛȕǭ,ɓƮįɚ*�B�g�a/ Google 
Forms �@ƁÓ�C#ɑƚɃɻFÆ-�#;.)�ěĨ.ǴȀÁǟĢć«�@ů
ɎFù�#ÿţƚFǢ�Ĩǡ�@g�aØǢ.ɅûFŗ#�)ÔƩF��(

B�2 ĨƟɿ.ɑƚɃɻȜɂ 709 ª.�%�ĚɑƢ.¡ǃ\~��-'(.Ô
Ʃ/Ê 709 ªFǢ�ɲƚǟǤ-'(/ 2017 ŀƖĨƟ.8g�a÷ʇFȷ&
##:�ɂ 320ª.ɑƚɃɻg�aFǢB� 
ɑƚɃɻ.ɃÉʎǯ/ƢFɑG$ɪ�Ɨɿ�Ƣ.aKh��\~���ɑG$

v�\ƈ�ğ�,r��^�ɲƚ.ǟǤ,+)�ɪ-�ņ�ĭʒ*�(ƁÓ�B�

�ɪɿ-Ȼƈ.ƢFɑG$Ĕý/�Ȼƈ.ɑƚɃɻF'�B?�ſĜ�(B#

:�ɑƚɃɻ.Ȝƈ/�ĵ½Ȩƈ*�ĨƟɿ.ɪƈF��#;.*ÿ�),� 
 
ʤʞɑƚɃɻ.ȗƫ*ȧĮ 
ʤʞʟʞĚɑ-��B¡ǃ\~�� 
ɑƚɃɻ.ȗƫ�@ƛ;Ě�ɑ7C(BƢ.\~��/��u�×ĚɑƢ

GR	)�2Ǩǯ��ǐǦ�X{dTNd_Kʛ¨��ǐǦʜ�ʡǨǯ��ı�Ĩ
ǡǢɑ8ǘ�ıɐ,+	)�&#ʛČ 1óǕʜ�2016ŀǺĨƟ.8.g�a)Ô
Ʃ�B* GR � 34.5%�ǐǦ� 34.3%*56ÿ�Ûý)Ě�ɑ7C(#��
2017ŀƖĨƟ.g�aFĂ:B* GR�ƛ;Ěȗƫ*,&#��C/ǺĨƟ-
/ƐƢɏ 3ŀǡ�@ěĨʂǡ�u�)X�]Fĵ½�(BĨǡ� 4Ā)�&#
.-į��ƖĨƟ/ 3 ŀǡ 1
Ā.8)�&#�*�ʀ»�

(B*ȧ�@CB�ƖĨƟ

/ĵ½Ȩ. 95ʚ�ƐƢɏ 1�2
ŀǡ�u�)�&##:�Ɩ

ĨƟ.8.g�aFųÓ�B

*GR� 59.1ʚ�ǐǦ� 21.3%
* GR .Ûý�ʗ�,&#�
!.#:�ĨƟɿ.ɑƚɃɻ

FȜý�#ȗƫ GR .Ûý�
ʗ�,&#*ȧ�@CB� 

215



	

	
	

ʤʞʠʞƐƢɏ�u�×¡ǃ\~�� 
ɑƚɃɻ-/ǞĎɑG)B GR.�u�FɃÉ�BʎǯFɄ�(B�Ƣǿ
)/�.g�aFĨȦȨ.Ěɑ�u�.ŸƷ*�(Ż�B�*-�B�ĺɛƢ*

GR FÿƗ�ȷǭ-ɑG),Ĩǡ/ƛɢɑG$ GR .�u�FɃɻ�B�Ǟ
Ď�ô/ƛɢɑG$ GR.�u��*-��u� 0�@�u� 57)-Ô�(�
¡ǃ\~��FÔƩ�#*�D�Č 2.?�,ȗƫ*,&#� 
 

 
 

 
 

 
 

Č 2ʧGR�u�×ĨȦȨ.¡ǃ\~���?1ɲƚÄā 
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Č 2)Ƕ�?�-�GR.�u����B-'C(�GR.ɲƚǝ/��A�!
C-ö�(ǐǦ.ɲƚǝ/��B�*�Ɠ@�*,&#�GR�u� 4* 5.ɑ
Ȩ-�(/�ǐǦ�ìƈŊ�@ìƈ¨�Fï:B5+¡ǃ�ʗ��.ȗƫ/

ɑ9Ý.®1-Ŗ�ŕ�- GR�@ĺɛƢ3*Ǽȷ�(>�ǟŢ.ŎFȹ¦�
B;.)�A�ĺɛƢ3.Ǽȷɬǽ)ǐǦ.¡ǃ�ʋĽ-ʗ�*FǶ�(B�

ƢƯ.ĚɑT�])/�ɲƚ.IinK\�U/ȷ�;..�Day & Bamford.
Ěɑ��� 3)-�B�ɑ8#ƢFɑ9��*Fřń�(B#:�Ĩǡ-ɑ9
Ý���C0�ȎȊ-ɑ8#;.*�(ǐǦFɲG)B*ȿɵ)�B��@

-ȸ 1)üƯ�Ŭŷ�BĚɑǢƚȈƈ�ȸ�?�-�ǐǦʓ.Ñƈ�ƛ;ĚE
�),�*�@;�#$ƚȈƈ�Ě$�.ǟǤ)ǐǦFɲG$�*-?Bȗ

ƫ)/,�*-;ǆǯ�#� 
 
ʤʞʡʞǐǦ.ʈƔņ�?1ǐǦ�]h 

NPO ĚɁɏĚɑ.LMsZKh)Ëɾ�C(B�u�×ĺɛƢ�]h-?
B*ʛNPO ĚɁɏĚɑʜ��j�h	=�ONE PIECE	,+�p'�.ǐǦ/
GR.�u� 4¨�-Ôʓ�C(B����Č 2.ȗƫ�@�GR.�u� 2=
3FɑG)BĨǡ);�20ʚ�@ 35ʚ/ǐǦFɲƚ�(B�*�Ƕ�C(
B�!�)�Ê³*�(+.?�,ǐǦ�Ě�ɑ7C��);�u� 2 = 3 .
GR FɑG)BĨǡ/�+.ǐǦFɑG)B.��ɑƚɃɻFȓÔç�(ɓ
Ʈ�#� 
ǐǦ=X{dTNd_K/K�]hɸ�Ě#:�ɏō=Ɗǅ.8)ʈƔņF

Ǆĩ�B./ʈ����p'�.ƝǓ/�'.ʈƔņǄĩ.ŸƷ*,AŗB�

�p.'�Ǝ/ÓǗǷ-?A¤ƶ�ǩ,B��ƐƢ.ıĨƯʗĨŀ�@ʗƯǡF

ɑȨįɚ*�BĲŀǐǦ�ĲĞǐǦ.5*G+/Ê(.Ǐĥ-�p�'(B�

�ƎʉŀǐǦ-,B*¡.ĀÚ=ĽǢǏĥ¨ęFʃ(�p,�.;.�Ě�

ƢƯ)ĚɑǢ-ɜÉ�#ǐǦ.5*G+/ĲŀǐǦ�ĲĞǐǦ.ɴʓ)��p'

�.ǐǦFţɗǭ-ɲ1ɜÉ�(B�Ŗ&(Ĩǡ�ɲ2ǐǦ/śǔǭ-�p'

�)�B;.�Ě�,B��ɑƚɃɻ�@/�p,�.ǐǦ;�]h-Ź�&#� 
 
ǐǦ�X{dTNd_K.aKh� ɑȨįɚ �p ʮʸʺǗ ƕǦǗ 
NARUTO – j�h ĲŀǐǦ 	ʩƝA� 		 2017ƍ 
ɺ.é ĲŀǐǦ 		 		 		
ƙƾƇī ĲŀǐǦ 		 		 		
i�Y�x�� ĲŀǐǦ 		 		 		
ONE PIECE ĲŀǐǦ 		 		 		
?'0*ʙ Ĳŀ�ʉŀ 		 �	 �	
¾ǘɏ ĲĞǐǦ 		 	 	 
ɴĳ-�)? ʉŀǐǦ �ʩǓ� � � 
%17BĤ%<G ĲĞǐǦ ɴÔǭ-	 	 	 
èƼĞĤʱʭʵ�Ƚ'�#ƐƢ.�Şɘ ʴʹʬʳʰʬʶʯ 2Ĺ�@	 � � 

ȸ 3ʧɑƚɃɻ-Ě�&#ǐǦ�]h�?1Ik}Ǘ�ƕǦǗšē 
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ɑƚɃɻȜɂ 709ª.�%�ǐǦ� 202ª�A�Ƣ.aKh�×).QL�h
/ 50Ñ)�&#�ɓƮįɚ 49Ā.Ð�ǐǦ.ɑƚɃɻ��&#./ 36Ā)�
Ê³. 73.4%/ĨƟ�-Ĳ,�*;�ņ/ǐǦFɲƚ�#ɂȄ*,B�ÿ�Ĩǡ
�ĹFɑ8ɫ:(BV�]FĂ:�Ň4ƈ.ĚǐǦF 10 Ñ7)��@�]
hIdt�B*�ȸ 3.?�,ȗƫ*,&#�Ik}Ǘ/f�pIk}ç.ƝǓ
)�ƕǦǗ/ÜĔǗ*ĪÒǗ.�ƎFĂG)g�a*�#� 

GR�u�. 2* 3.Ĩǡ�ɑG)#ǐǦ$�FøA��B*��]h.�
);Ěʏ�@�j�h	�i�Y�x��	�ONE PIECE	)��p'�/
æɔIk});¡ǃ.�B;.0�A)�&#��ɺ.é	�ƙƾƇī	,+/�

Ê³*�(/Ě�ɑ7C(#��GR�u�. 4= 5.Ĩǡ�ɑG)BV�
]�Ě�&#�)/Ik}ç�ƕǦç.ŏʍ/Īʅ+.?�-ɲƚ-ʀ»�(

B.$D��� 
 
ʤʞʢʞǐǦFɲG$ǟǤ 

6.3..ȗƫFɞ7�#�)�2017 ŀƖĨƟ-/ɲƚÄā.8,@��ǐǦ.ɲ
ƚǟǤ-ǯFā�B�*-�#�g�a/ 2017 ŀƖĨƟ.8.#:�įɚȨ/
19 Ā)�ǐǦ\~��.ɑƚɃɻ.8FųÓ�#ɂ 69 ªÔ.ɃɻFÔƩ�#�
ɲŲȫ/ȻƈɲŲûȭ)�1 Ñ.Ƣ-'�ƛ;Ě�ǟǤFɲG$V�]) 5 '�
ƛ;Ĳ,V�]) 1')�&#� 
ɲƚǟǤ*�(ƛ;Ěċȃ/ȸȏ=źȚ.ðɚ)�ƻ)Ik}Ǘ.ŏʍ*

ț#��.ȗƫ/ 6.3.)Ƕ�#?�-�Ik}Ǘ)ǳĀņ.ʗǐǦ�ʗʑ
ņ)ɑ7C(#ȗƫ*ýȱ�B�Ǚ- GR �u� 2�3 FɑG)#Ĩǡ��
NPOĚɁɏĚɑ)�u� 4-�u�Ô��C(BǐǦFɑG)#ǟǤ/�I
k}Ǘ=ƕǦǗ�@.ǳɗ�ÐĬǟȿ.ŭà�*,&(#�*FǶĈ�B� 
 

ǐǦFɲG$ǟǤ ɲŲǝ 
ȸȏ�źȚ�ʌǬ!�  60.87% 
Ik}�ƕǦǗFȽ#�*��B 47.83% 
ʈ�!�$�h�K�# 37.68% 
ƐƢɏ.âŋ-,A!� 30.43% 
ȵɏɆFɑG$�*��B 30.43% 
Çǡ=õɮ-å:@C# 20.29% 
ȇî!��ô/�u���ņ? 7.25% 
ps�Pnh��sdT�p���@ 1.45% 
ǟǤ/Ǚ-, 1.45% 

 ȸ 4ʧǐǦFɲG$ǟǤʛȻƈɲŲûȭʜ 
 
ʥʞGoogle Trends.ưȒÄā�@Êȉ-��B¡ǃǐǦƢ.ÔƩ 
ǐǦ� GR-ø&(§EBä)¡ǃ��B.)�C0�¢Ŕ+.?�,ǐǦ
Fƀ�(��4��ȧ�Bśȼ��B�Google Trends /��BǙĩ.S���
i)ưȒ�CBưȒãā�!C-ʀɩ�#hqdT=S���i.��S�UF

g�aç�(B��C@.ȗƫ/�ʀɩ�BQfY�×�č×�ďđ×�ŀƈ
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×-Ô�(ưȒãāFÔƩ�B�*�)��¸�0I}�QčÐ).“Manga”-
'(.ưȒãā�ǳA#�C0�čFI}�Q-Ș&(�!.ưȒʑņ=!C

-ʀɩ�#ưȒhqdTFɓ4B�*�)�B�ưȒãāFȽB�*)�¢ŔĚ

ɑǢ-+.?�,ǐǦ�¡ǃ*,B�FžBŭ��A*,B� 
�.ƹȭF·&(�Êȉ)“Manga”*�S���i)ưȒ�C#ɬò 13ŀ.
ưȒãā*�!C-ʀɩ�BǐǦƢ.aKh�FɓƮ�#�!.ȗƫ�2004 ŀ
�@ 2017ŀ 5ƜǞĎ7).ɬò 13ŀ-��BȉčÐ.“Manga”ưȒʑņ/�2010
ŀ.ş�ƒ¨ę�ě�,Ęç/,�*�E�&#ʛČ 3óǕʜ����“Manga”
ưȒ-ʀɩ�( Google Trends �ȯãǭ-µA��BQfY�F“Books & 
Literature” �ƚȈ�ƊĨ	-ȘB*�ưȒʑņ��ƒÄā-�B�*�¯�#
ʛČ 4 óǕʜ��C/ƚȈưȒ=ƊĨµĆ-ʀɩ�#ưȒ-�(/“Manga”F
Ǣ#ưȒ�Ė�(B*ȿɵ�B�*�)�B�)/Īʅ�“Manga” ưȒ.ʅ�
+.?�,aKh�.ǐǦƢ-ưȒ���@C(B.$D��� 

 

 
Č 3: Google Trends�@ “Manga”.ưȒãāʛɬò 13ŀÔʜ 

 

 
Č 4:�ƚȈ�ƊĨ	QfY�-��B“Manga”.ưȒãāʛɬò 13ŀÔʜ 

 
Google Trends/“Manga”S���i.ưȒãāF�ʀɩhqdT	*�ʀɩS
���i	-Ô�(�]hç�(�CBʛČ 5óǕʜ�!C"C.ʎǯ)�¡ǃ
ņ��S�U	*�ǆǯņ��S�U	�µŪ�C�ÚȨ/Īʅ-ưȒ�ȷEC

#ʑņFĒ-�#g�a)�ŔȨ/ş�ƒ�(BưȒʎǯ)�B�Î³ǭ,ǐ

ǦƢ.aKh�/ʀɩhqdT.�]h-Ě�Ƚù�@C##:���)/�ʀ

ɩhqdT	Fg�a*�(Ů��*-�#� 
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ưȒãāFóȧ-�Bǯǭ/�ƛɢưȒ�ş�ƒ�(BǐǦƢFȽ'�B�

*,.)�g�aFɬò 5ŀ-Ș&(�ǆǯņ��S�U	-Ó(�BǐǦ.a
Kh�FŶ��*-�#�QfY�/“Books & Literature”�ƚȈ�ƊĨ	FɄĩ
���° 20 ʎǯ�@ǐǦaKh�.8FűȊ�ȸ 5 -7*:#�Google Trends
.ãā/ĽƗĘã�B#:�7*:#;./��Tʏ)/,�*FǆɃ�#� 

 

 
Č 5ʧGoogle Trends�@“Manga”ưȒ-?BʀɩhqdT*S���i.ǦÅ 

 
ǐǦaKh� ɑȨįɚ f�pIk} ÜĔǗIk} ĪÒǗƕǦ 
ʔū.`�z ĲŀǐǦ 	ʩƝA �ʩǓ�	 � 
Ƨ ĊǾʷʭʲʫʭʳʼʭʻ ʉŀǐǦ 		 �	 	 
mKS��!! ĲŀǐǦ 		 �	 �	
��o�z� ʉŀǐǦ 		 �	 �	
ʘĤ.n]V ĲŀǐǦ 		 	 �	
�'.ěȣ ĲŀǐǦ 		 �	 �	
All You Need Is Kill ʉŀǐǦ � �	 	ʛȉčʜ 
l�R{ ĲŀǐǦ 		 �	 �	
Free! ʉŀǐǦ 		 �	 �	
ȕEA._�r ĲŀǐǦ 		 �	 �	
ɫƅ.ķ¡ ĲŀǐǦ 		 	 		
IPm�Ki ĲĞǐǦ 		 � 		
ƙƾƇī ĲŀǐǦ 		 	 		
Ƙ.�j ĲĞǐǦ 		 �	 �	
ȸ 5ʧGoogle Trends�“Manga”ưȒ-?BʀɩhqdT�@űȊ�#ǐǦ�]h
�?1Ik}Ǘ�ƕǦǗšēʛ2017ŀ 5ƜǞĎʜ 
 
ȸ 5)Ƕ�#?�-�Google Trends�@ǐǦaKh�F�]hIdt��!C
"C.f�pIk}�ÜĔǗIk}�ĪÒǗƕǦ.šēFɤß�#��]h�-

�BǐǦ/�All You Need Is Kill	¨ę�Ê(Ik}Ǘ�ĦĎ�B�6.4.)Ƕ�#
Ik}ç�C(B;.FǐǦ)ɑG)8#�*�ĚɑĨȦȨ�Ě�&#ȗ

ƫ*Íɧ�(�Google Trends )ưȒʑņ.ʗǐǦ;�!.5*G+�Ik}
ç�C(B�*�E�&#��All You Need Is Kill	/Ik}Ǘ/ĦĎ�,
��ĪÒǗ*�(ȉč)ƕǦç�C(B#:ǳĀņ�ʗ�!.¥��ɫƅ.
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ķ¡	�ƙƾƇī	,+/ǐǦ�f�pIk}�ÜĔǗIk}ƕǦ�ĪÒǗƕǦ�
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1. Introduction 
 
 Research into the acquisition of literacy skills began in earnest in the 1950s and 1960s, 
but focused primarily on first language (L1) literacy in native English-speakers (e.g., 
Alexander & Fox, 2004; Allington & McGill-Franzen, 2000). Attention to second 
language (L2) literacy began only later, and has grown substantially over the past 20 
years (e.g., Grabe, 2009; Koda & Zehler, 2008). This domain frequently involves learners 
of English as a second or foreign language, resulting in a disproportionate emphasis on 
English in second language acquisition and literacy research (e.g., Ortega, 2009; Share, 
2008). This is despite evidence of the variability in literacy acquisition across languages 
(Katz & Frost, 1992; McBride-Chang et al., 2005; Ziegler & Goswami, 2005; see 
Chikamatsu, 1996, and Navas, 2004, for studies involving Japanese). 
 Despite the emphasis on English in L2 acquisition and literacy research, interest in 
other languages is growing. This includes Japanese as a second or foreign language 
(JSL/JFL), driven in part by the growing population of JSL/JFL speakers in and out of 
Japan (Mori & Mori, 2011). Research has addressed a number of areas in JSL/JFL, 
including grammatical development (e.g., M. Ishida, 2004; Li & Shirai, 2015; Ozeki & 
Shirai, 2007; White, Hirakawa, & Kawasaki, 1996), affective factors such as motivation 
and teacher and student attitudes (e.g., Dewey, 2004; Kondo-Brown, 2006; Mori, 1999, 
2002; Mori, Sato, & Shimizu, 2007), the development and instruction of pragmatic 
abilities (e.g., K. Ishida, 2006; Kizu, Pizziconi, & Iwasaki, 2013; Taguchi, 2009), 
vocabulary learning (e.g., Adachi, 2003; Adachi, 2005; Hansen, Umeda, & McKinney, 
2002; Mori, 2003; Yoshizawa, 2005), and (word-level) reading and writing (e.g., 
Chikamatsu, 1996, 2006; Kondo-Brown, 2006; Matsumoto, 2013; Tamaoka, Kiyama, & 
Chu, 2012); see Mori and Mori (2011) for an excellent review of these issues. 
 Much of the work on grammatical development in JSL/JFL has examined morphology 
and syntax, in particular looking at developmental sequences and whether JSL/JFL 
learners follow ‘universal’ sequences and markedness hierarchies. Though JSL/JFL 
learners show many similar developmental patterns as L1 Japanese-speaking children 
(e.g., Igarashi, Wudthayagorn, Donato, & Tucker, 2002; Mori & Mori, 2011), and follow 
the predictions made by some frameworks (e.g., Processability Theory, see Biase & 
Kawaguchi, 2002; Kawaguchi, 2000; Pienemann, 1998), there are also exceptions (e.g., 
the noun phrase accessibility hierarchy, see Keenan & Comrie, 1977, 1979; Ozeki, 2005; 
Ozeki & Shirai, 2007; Sawazaki, 2009). Research has also demonstrated the influence of 
both L1 structure and language instruction on JSL/JFL grammatical development: even 
advanced L1 English learners of JSL/JFL tend to accept ungrammatical structures that are 
grammatical in English (Inagaki, 2001), though exposure and instruction, particularly for 
marked aspects of Japanese grammar (e.g., oblique relative clauses, josūshi) can facilitate 
acquisition (Hansen & Chen, 2001; Yabuki-Soh, 2007). 
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 A major emphasis in vocabulary learning has been on learners’ acquisition of kanji 
characters and their ability to understand new kanji. This is unsurprising given the 
complexity of kanji and their importance for Japanese literacy (Mori & Mori, 2011). This 
work shows that L2 learners are able to take advantage of phonetic and semantic radicals, 
the meanings of component characters within compound kanji, and context clues to 
understand and learn unfamiliar kanji (e.g., Adachi, 2003; Kondo-Brown, 2006; Mori, 
2002, 2003). Learners’ language experiences also impact vocabulary learning. 
Chikamatsu (1996, 2006) found that L1 English learners relied mainly on phonological 
information for Japanese word recognition, but that L1 Chinese learners relied more on 
visual-orthographic information. Proficiency also matters: Chikamatsu (2006) found that 
more advanced L1 English learners relied relatively less on phonological information 
than their less-advanced counterparts, and Hansen, Umeda, and McKinney (2002) found 
that learners with higher proficiency were more successful at learning new vocabulary. 
 Given the complexity of written Japanese forms and the use of multiple scripts for 
specific types of vocabulary (e.g., Mori & Mori, 2011), surprisingly little work has 
looked at the development of productive vocabulary knowledge or JSL/JFL written 
accuracy. One set of studies, conducted by Hatta and colleagues (Hatta & Kawakami, 
1997; Hatta, Kawakami, & Tamaoka, 1998; Hatta, Kawakami, & Tamaoka, 2002), 
explored the most common types of errors made by grade 7 L1 Japanese schoolchildren 
and university-level L1 Japanese students, as well as university-level learners of JFL in 
the United States and Australia. They found that L1 Japanese schoolchildren tended to 
make more orthographically-related errors, such as 委節 *isetu instead of 季節 kisetu (lit. 
season), and L1 Japanese university students tended to make more phonologically-related 
errors, such as 社回 *syakai instead of 社会 syakai (lit. society). On the other hand, 
foreign language learners made many mistakes that involved substituting kanji characters 
for non-existent kanji approximations, with errors such as misusing, misplacing, adding, 
or deleting a stroke or segment. These studies are important providing evidence that the 
L1 writing system may play a role in the types of errors learners make in L2 Japanese.  
 There is increasing recognition in L2 literacy research that the characteristics of a 
learner’s L1 writing system have a substantial impact on their L2 literacy processes. 
Although much of this work has examined English as a second language, a handful of 
studies have specifically targeted learners of Japanese. Chikamatsu (1996) examined L2 
(kanji) word recognition and found that L1 English learners relied strongly on 
phonological information, but L1 Chinese learners relied much more on visual-
orthographic information. Follow-up work by Chikamatsu (2006) demonstrated that this 
L1 English phonological strategy can be quite persistent, decreasing only slightly over 
two years of university-level study. Another study by Tamaoka (1997) examined L1 
English and L1 Chinese speakers’ processing of L2 Japanese kana and kanji. He found 
that the two groups were equally successful with kana, but that the L1 Chinese speakers 
were faster and more accurate with kanji than the L1 English speakers, who were also 
more strongly influenced by the visual complexity of kanji characters. More recently, 
Matsumoto (2013) used lexical decision to replicate the finding that L1 Chinese speakers 
are more accurate at processing L2 kanji than L1 English speakers, who struggle with 
visual complexity and visual similarity when processing characters. 
 In spite of this ongoing work, there has been relatively little discussion of how varying 
aspects of language (e.g., grammatical accuracy, written form accuracy, pragmatic 
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competence) develop concurrently. This is true not only for JSL/JFL, but in general: 
pragmatics is often examined separately from other aspects of language development 
(Geyer, 2007a), despite the multifuctionality of relevant linguistic elements (e.g., past 
tense morphology indicating either past tense or a distancing/softening function, see 
Roger W Andersen & Shirai, 1996), and calls to integrate the two (Bardovi-Harlig, 
1999)). However, there are a small number of studies that provide insight into the 
overlapping and non-linear development of these multiple linguistic abilities (Ahrenholz, 
2000; Eisenstein & Bodman, 1986; Koike, 1989; Salsbury & Bardovi-Harlig, 2000, 2001; 
Walters, 1980), including some focused specifically on JSL/JFL (Geyer, 2007a, 2007b). 
Our own previous research on orthographic development in JSL/JFL learners (Li & 
Martin, In Press) has also shown overlap in grammatical, functional, and orthographic 
errors in written L2 Japanese. For example, frequent errors included writing ii desuka (lit. 
is it good) instead of doo desuka (lit. how does that sound), siri masu (lit. to know) 
instead of sit tei masu (the imperfective form of siri masu), and combining masu (the 
polite suffix for verbs) and desu (the polite suffix for nouns) after infinitive verb forms 
(e.g., siri masen desu instead of siri masen). These examples demonstrate that an analysis 
simultaneously considering multiple linguistic factors (both orthographic and functional) 
is necessary to provide a more comprehensive understanding of L2 writing development.  
 

2. The Current Study 
 
 The goal of the current study was to examine the concurrent, overlapping development 
of grammatical, orthographic, and pragmatic abilities in JSL/JFL learners. The data were 
drawn from the written productions of first- and second-year university-level learners of 
Japanese; this expands on previous work, which has largely relied on oral language.  
 The data were collected from students enrolled in a program using the Jorden Method 
(Jorden & Noda, 1987), which introduces grammar in heavily contextualized situations. 
This is consistent with recent Japanese pedagogical trends, emphasizing that language 
should be introduced within appropriate contexts that link “the dimensions of form, 
meaning, and use” (Yamashita & Ishihara, 2016, p. 188; see also Kasper & Rose, 2002). 
Specifically, the grammatical structures targeted in this study were the conjugations for 
the infinitive and imperfective forms and interrogative phrases such as daizyoobu desuka 
(lit. are you alright?), doo desuka (lit. how about it?, or what do you think?) ikaga desuka 
(lit. polite form of doo desuka), ii desuka (lit. is this ok?), and yorosii desuka (lit. polite 
form of ii desuka?. Specifics on how these structures were presented are in Appendix A; 
a brief overview of the relevant features of the program’s curriculum are given below. 
 

2.1 Targeted Curriculum 
  
 In the first semester, katakana w introduced before hiragana; kanji was introduced in 
the second semester. All katakana was covered in the first semester and all but the 
following hiragana was covered by the end of the first semester: ゆ, わ, む, ひ, び, ぴ,  
へ, べ, ぺ, る, ぬ.1 Kanji were introduced based on the content of the chapters. Single 

                                                 
1 Errors with these hiragana were not analyzed in the first-year first semester data, but were in the second 
semester data, if they occurred. 
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words (e.g., 所), compound words (e.g., 毎日), and single words with okurigana (e.g., 食
べる) were all introduced. A list of all kanji tested is in Appendix B. 
 In terms of grammatical structures, Lesson 1 introduced ii desuka, followed by Lesson 
2 introducing doo desuka and daizyoobu desuka. These were introduced in simple yes 
and no question/answer formats. In Lesson 4, ikaga desuka was introduced in more 
complex conversation structures (e.g., A: pen-wa ikaga desuka? B: ee, kono pen-o san 
bon kudasai). Lessons 5 and 6 introduced yorosii desuka and daizyoobu desuka, 
respectively. Thus, all five interrogatives were introduced in the first semester. 
 The imperfective forms were introduced in Lesson 10. Only the progressive and 
resultative meanings were introduced; the perfective and habitual meanings were 
introduced later. Japanese: The Spoken Language, the textbook used in this program, 
introduces both progressive and resultative meanings at the same time (other textbooks, 
such as Nakama, introduce the resultative first, followed by the progressive). 
  

3. Method 
 
 Data were collected from 151 first-year (85 L1 English and 66 L1 Chinese) and 36 
second-year (27 L1 English and 9 L1 Chinese) JFL students at a large urban university in 
the United States. Data collection lasted two consecutive academic years; the data were 
thus both longitudinal and cross-sectional: one complete cohort of students was followed 
across their first two years of JFL study, and data were also collected from one additional 
cohort of first-year (elementary) students and one additional cohort of second-year 
(intermediate) students. 
 

3.1 Materials 
 
 The data consisted of students’ written assessments. For first-semester elementary 
students, these were one homework assignment, three in-class quizzes, and the first-
semester final exam, all of which used katakana only. For second-semester elementary 
students, these were three in-class quizzes; the first two required students to write the 
correct kanji from a given hiragana word, and the last two included free-writing sections 
in which students could use any combination of hiragana, katakana, or kanji.2 For 
intermediate students, there were eight kanji quizzes, similar to those collected from the 
elementary students. There were four quizzes collected in each semester, approximately 
one month apart. A detailed breakdown of what written assessments were collected, at 
what time points, and from how many students at each level, is given in Appendix C. 
 

3.2 Procedure 
 
 For the katakana quizzes, the instructor read the words to students, who had to write 
the katakana and its English equivalent. For the kanji quizzes, the students had to write 
the kanji for underlined words that were written in hiragana. For the free-writing, 
students were presented with a specific prompt in English. They either had to write an 
appropriate response (in Japanese) or translate the prompt to Japanese, depending on the 
                                                 
2 Due to changes in the elementary-level instructors, some of these products were available only for the first 
year of data collection, and others were available only for the second year of data collection. 
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task. The assessment targeted students’ ability to communicate in context using written 
language. An example prompt from the second elementary level quiz is given in (1). 
 

1. Write this reply in Japanese: 
“I don’t know [any] good hotel but I know a nice Japanese style inn in front of the 
station. [The name of] the inn is called Takayama Ryokan. Let’s talk later. I will 
call you around 8:00 this evening.” 

 
3.3 Coding Scheme 

 
 The coding scheme was adapted from Hatta and colleagues (Hatta & Kawakami, 1997; 
Hatta et al., 1998; Hatta et al., 2002) and was an expanded version of the one used by Li 
and Martin (In Press). A number of error codes were used to reflect different properties of 
student productions, such as structural characteristics (e.g., incorrect radials, missing or 
extra kanji characters), phonologically-related errors (e.g., incorrect insertion or deletion 
of a long vowel), or grammatically-related errors (e.g., incorrect or missing particles, 
incorrect verb conjugations). Similar but separate coding scheme were developed for 
kana and kanji productions; details are given in Tables 1 and 2. Pragmatic errors in 
written productions, particularly those involving interrogative phrases, were also noted.  
 
Table 1. Kana error coding scheme. 
 
Code Description Example 

F Form ン→ソ 
O Onset カ→キ 
V Vowel カ→サ 
I Insertion of long V ハム→ハーム 
D Deletion of long V オーストラリア→ オストラリア 
M Missing diacritic ガ→カ 
X Extra diacritic カ→ガ 
K Missing kana エジプト→エプト 

XK Extra kana かけます→かけいます 
N Nasal error ハム→ハン 

 
4. Results 

 
4.1 Perfect Scores 

 
 The first analysis examined the proportion of each L1 group (Chinese vs. English) that 
obtained a perfect score on each written assessment. At the elementary level, a greater 
proportion of the L1 Chinese speakers than the L1 English speakers received perfect 
scores for all four assessments from the first year of data collection (65% vs. 20% for 
Homework 1, all kana; 11% vs. 8% for Quiz 1, all kana; 83% vs. 41% for Quiz 4, all 
kanji; 71% vs. 34% for Quiz 5, all kanji). This pattern was reversed for the second year of 
data collection, despite comparable data sources: a greater proportion of the L1 English 
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speakers received perfect scores than the L1 Chinese speakers (55% vs. 42% for Quiz 1 
and 34% vs. 30% for Quiz 3, both all kana). 
 
Table 2. Kanji error coding scheme. 
 

Code Description Example 
P Phonological 社会→社回 
O Orthographic 季節→委節 
S Semantic 潜伏→潜存 
L Missing stroke 待→侍 

MS Missing segment 侍→イ 
MR Missing radical 待→寺 
RE Radical error (radical is a non-real character) 
SE Segmental error 間→関 
K Real kanji but radical error 頼→願 

KK Hiragana instead of kanji 時間→じ間 
X Extra kanji 植木→植木口 

CON Conjugation error 知っている→知る 
MO Missing okurigana 食べる→食 

MOO Missing one okurigana 食べる→食る 
RC Compound order error 毎日→日毎 
C Chinese transfer 毎→每 

MK Missing kanji (completely) 毎日→毎 
 
 At the intermediate level, a greater proportion of the L1 Chinese speakers than the L1 
English speakers received perfect scores for all eight quizzes: 63% vs. 37% for Quiz 1, 
75% vs. 30% for Quiz 2, 50% vs. 16% for Quiz 3, 43% vs. 12% for Quiz 4, 80% vs. 42% 
for Quiz 5, 100% vs. 39% for Quiz 6, 86% vs. 11% for Quiz 7, and 100% vs. 20% for 
Quiz 8. The L1 Chinese speakers therefore showed strong evidence of a performance 
advantage, particularly in producing accurate kanji forms. 
 

4.2 Elementary-Level Orthographic and Grammatical Errors 
 
 In their first semester of Japanese, the most common kana errors made by elementary-
level learners involved problems with form accuracy, onsets, vowels (both vowel quality 
and long vowels), diacritics, nasals, and either missing or providing extra kana 
graphemes. A breakdown of the error rates, in terms of average number of errors per 
student (by assessment and L1), is given in Table 3.  
 Problems with the written form were pervasive across all assessments, and L1 English 
speakers had many more form errors than L1 Chinese speakers on most assessments. 
Difficulty with onsets was another consistent error. In the data collected during Year 1 of 
the study, L1 English speakers had greater difficulty with onsets than L1 Chinese 
speakers, but this pattern was not clearly present in the data collected during Year 2. In 
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general, then, there is substantial individual variability in the challenge posed by onsets, 
and no particular advantage for one L1 group over another.  
 
Table 3. Average kana errors per elementary student on constrained tasks. 
 

 

Homework 
1 (Year 1, 

Sem 1) 

Quiz 1 
(Year 1, 
Sem 1) 

Quiz 1 
(Year 2, 
Sem 1) 

Quiz 3 
(Year 2, 
Sem 1) 

Final  
(Year 2, 
Sem 1) 

Quiz 5 
Free 

Write 
(Year 1, 
Sem 2) 

Quiz 6 
Free 
Write 

(Year 1, 
Sem 2) 

Code Ch En Ch En Ch En Ch En Ch En Ch En Ch En 
F .06 1.74 .21 1.38 .11 .15 .30 .28 .26 .62 .07 .03 .07 .10 
O .35 .60 .32 .54 .26 .24 .54 .37 .44 .59 .21 .07 .29 .28 
V 0 .06 0 .15 .11 .09 .05 .07 .03 .08 .21 .03 .07 .07 
I .24 .97 .74 .65 .03 0 .11 0 .03 .05 0 0 0 0 
D .24 .80 1.00 1.08 .66 .26 .30 .09 .08 1.05 .07 0 0 0 
M .12 .17 .05 0 0 0 0 .02 .44 .27 .14 .03 .36 .10 
X .12 0 .11 .08 0 0 0 0 .14 .05 .07 .03 .43 .10 
K .12 .14 0 0 .08 .20 .59 .52 .53 .78 1.00 .34 0 .17 

XK 0 .03 0 0 .11 .04 .14 .09 .09 .30 0 .03 .71 .28 
N .12 .29 .26 .46 .29 .07 .08 .15 0 0 0 0 0 0 

 
Note. Ch = L1 Chinese; En = L1 English. ‘Year’ refers to year of data collection; ‘Sem’ 
refers to semester of study for the students (1 = fall, 2 = spring). 
  
  Learners also produced a number of errors involving vowels. Difficulties with writing 
the correct vowel (quality) occurred at a low but consistent rate across assessments. 
Learners also made errors that involved inserting a long vowel (where a short vowel 
should have been present); this error occurred more frequently in the data from the first 
year of the study. Even more pervasive were errors that involved deleting a long vowel 
(e.g., オ＿ストラリア instead of オーストラリア) – aside from difficulties with onsets, 
this was the most frequent error type in the elementary students’ first semester data. The 
L1 group with the higher vowel error rates varied by assessment, with no clear pattern. 
 Other notable errors included missing diacritics, most frequently on the です suffix 
(often written as てす), writing アレルキー instead of アレルギー, or writing extra 
diacritics, such as タクジー instead of タクシー; this latter difficulty was somewhat 
more common in the L1 Chinese speakers than the L1 English speakers. Similar 
mistakes, with missing or extra kana graphemes, were also present in many of the written 
assessments. Finally, learners also struggled with the correct nasal form, and often 
interchanged ン with a kana that either belonged to ma-gyo (マミムメモ) or na-gyo (ナ
ニヌネノ). Such examples included writing ハムバーガー instead of ハンバーガー, or 
ケンニ instead of ケニー. This was a consistent problem throughout the data, with a 
slight tendency to be more problematic for the L1 English than the L1 Chinese speakers. 
 In the second semester, the kana error types most prevalent in the first semester 
appeared less frequently, despite the fact that these data were taken from free productions 
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rather than constrained single-word tasks (the biggest exception being an increase in the 
number of errors that involved missing a kana grapheme; see Table 3). The L2 learners 
thus showed a definite trend toward improvement in written accuracy. However, there 
were a number of new error types in these data, which appeared due to the nature of the 
free-writing task. Specifically, students produced errors involving particles (either 
missing a particle or using the wrong particle; e.g., アレルギーをありません instead of 
アレルギーはありません, or いい旅館が知っています instead of いい旅館を知って
います), or used hiragana to write something that should have been written in katakana, 
or vice versa (e.g., 電話をカキます instead of 電話をかけます. Though both L1 
groups showed these errors, L1 Chinese speakers seemed to have somewhat more 
difficulty with particles than the L1 English speakers; see Table 4 for details. 
 
Table 4. Average kana errors per elementary student on free writing tasks. 
 

 
Quiz 5 Free Write 
(Year 1, Sem 2) 

Quiz 6 Free Write 
(Year 1, Sem 2) 

Code Chinese English Chinese English 
P .71 .38 .21 0 

WP .64 .07 1.14 1.03 
HK 0 .21 .43 .03 
KH .21 .17 0 .03 

 
Note. ‘Year’ refers to year of data collection; ‘Sem’ refers to semester of study for the 
students (1 = fall, 2 = spring). 
 
 There were a handful of other errors made in the free writing data that are worth 
noting. First, learners made errors involving okurigana, for example missing okurigana 
(e.g., 行＿ without the infinitive suffix き) or using incorrect okurigana (e.g., 知りませ
ん without り). There were also some errors that were strictly grammatical, such as 
problems with verb conjugations that were spelled correctly but were ungrammatical 
(e.g., 知ります (infinitive form of 知る) instead of 知っています (imperfective form of 
知る), or 話します (infinitive form of 話す) instead of 話しましょう (volitional form 
of 話す)).3 Learners also had difficulty using pragmatic phrases appropriately; this is 
described in more detail below. 
 Elementary-level productions with kanji characters were only written during the 
second semester. Table 5 gives a detailed breakdown of the error rates, by assessment and 
L1. In general, the L1 English speakers showed much higher error rates than the L1 
Chinese speakers. For example, the L1 English speakers produced errors involving 
missing strokes, segments, or radicals on nearly every assessment, though there was only 
one such error by any L1 Chinese speaker on any of the four assessments. Similarly, L1 
English speakers produced at least one incorrect radical on each assessment, but only one 

                                                 
3 Note that with these specific errors that the kanji were written correctly, but the kana portion (okurigana 
or conjugation) was not; thus, these are categorized as “kana errors”. 
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such error was documented by a single L1 Chinese speaker. L1 English speakers also 
more frequently used kana graphemes to write words that are typically written with kanji.  
 Considering the phonological, orthographic, and semantic error types originally 
defined by Hatta and colleagues (Hatta & Kawakami, 1997; Hatta et al., 1998; Hatta et 
al., 2002), in this study the elementary L1 English speakers produced more 
phonologically- and orthographically-related kanji errors than the L1 Chinese speakers, 
though both groups produced semantically-related errors.  
 
Table 5. Average kanji errors per elementary student. 
 

 
Quiz 4 

(Year 1, Sem 2) 
Quiz 5 

(Year 1, Sem 2) 
Quiz 5 – Free Write 

(Year 1, Sem 2) 
Quiz 6 – Free Write 

(Year 1, Sem 2) 
Code Chinese English Chinese English Chinese English Chinese English 

P 0 .03 .07 .10 .14 .17 0 .07 
O 0 .08 0 .24 0 .10 0 .03 
S 0 0 .07 0 .21 .21 0 .14 
L 0 .10 0 .10 .07 .60 0 .21 

MS 0 0 0 0 0 0 0 .10 
MR 0 0 0 .03 0 .07 0 .28 
RE 0 .07 0 .14 .07 .03 0 .28 
SE 0 0 0 0 0 .38 0 .17 
KK -- -- -- -- .21 .59 .57 .79 
X 0 0 0 0 .29 .03 0 .03 

CON -- -- -- -- .07 0 .50 .31 
C .08 .03 .07 .07 .21 0 .36 .03 

MK -- -- -- -- .43 .38 .07 .72 
 
Note. Cells with -- indicate an error type only applicable to the free-writing tasks. 
 
 Despite the prevalence of errors in the L1 English speaker writing, the L1 Chinese 
speakers did produce some error types more often than the L1 English speakers. 
Specifically, L1 Chinese speakers showed evidence of L1 orthographic influence in some 
productions, for example writing 馆 instead of 館, or 每 instead of 毎, and also produced 
extra kanji in other cases (e.g., 今週土曜日 instead of この土曜日 for “this Saturday”). 
Interestingly, the L1 Chinese speakers also tended to produce more conjugation errors 
than the L1 English speakers; this may also result from L1 influence, due to the fact that 
Chinese has essentially no inflectional morphology parallel to that in Japanese. 
 

4.3 Intermediate-Level Orthographic and Grammatical Errors 
 

 In their third semester of Japanese, students’ overall error rates decreased noticeably 
(see Table 6). Similar to the second-semester kanji data from the elementary learners, the 
L1 English speakers at the intermediate level again showed noticeably higher error rates 
overall than the L1 Chinese speakers. The L1 Chinese speakers made only four types of 
errors: replacing a kanji character with a different, orthographically-related or 
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Table 6. Average kanji errors per intermediate student. 
 

 
Quiz 1 
(Sem 1) 

Quiz 2 
(Sem 1) 

Quiz 3 
(Sem 1) 

Quiz 4 
(Sem 1 

Quiz 5 
(Sem 2) 

Quiz 6 
(Sem 2) 

Quiz 7 
(Sem 2) 

Quiz 8 
(Sem 2) 

Code Ch En Ch En Ch En Ch En Ch En Ch En Ch En Ch En 
P 0 .04 0 .04 0 .04 .14 .12 .20 .26 0 .11 0 0 0 .40 
O .13 .07 0 .04 0 .04 0 .04 0 0 0 0 0 0 0 0 
S 0 .07 0 0 0 0 0 .16 0 0 0 0 0 .05 0 0 
L 0 .22 0 .22 0 .16 0 .32 0 .11 0 .22 0 .26 0 .20 

MS 0 0 0 .04 0 .04 0 0 0 0 0 0 0 0 0 0 
MR 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
RE 0 .07 0 0 0 .28 0 .20 0 .11 0 .11 0 .26 0 .30 
SE 0 0 0 .04 0 0 0 .16 0 .05 0 .06 0 .11 0 .10 
K 0 .07 0 .15 0 .16 0 0 0 0 0 0 0 .11 0 0 
X 0 0 0 0 0 0 0 0 0 .05 0 .06 0 0 0 0 

MO .25 .26 0 .07 0 .16 .57 .40 .20 .05 0 .17 .14 .53 0 .10 
MOO 0 0 .13 0 .50 .36 .14 .24 0 .05 0 0 0 .05 0 .10 

RC 0 0 0 .04 0 .12 0 0 0 0 0 .06 0 0 0 0 
C 0 0 .13 0 0 0 0 0 0 0 0 0 0 0 0 0 
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phonologically-related kanji (e.g., 上木 instead of 植木, or 休小 instead of 安子), or 
missing required okurigana (e.g., 話(し), 過(ぎて), or 食(べた)).  
 The L1 English speakers made a much wider variety of errors, including many that 
had also been particularly problematic for elementary-level learners. These included 
replacing kanji with a different, orthographically- or phonologically-related kanji (similar 
to the L1 Chinese speakers, but at a greater rate), replacing kanji with a different, 
semantically-related kanji (an error not made by the L1 Chinese speakers at this level), 
missing okurigana, and missing, extra, or incorrect strokes, segments, radicals, or whole 
kanji characters. Similar to the findings of Hatta and colleagues (Hatta & Kawakami, 
1997; Hatta et al., 1998; Hatta et al., 2002), many of these errors resulted in non-real 
kanji approximations, rather than incorrect but real kanji characters.  
 One type of error that appeared in this portion of the data, which was not previously 
seen, were problems with the order of radicals in compound kanji; e.g., the tama-hen (王 
radical) to the right of 里 instead of its correct left position in 理, or in another case, the 
ki-hen (木 radical in the right) on the right side of the kanji block instead of the correct 
left position in 様. This type of error was produced exclusively by L1 English speakers. It 
is possible that the lack of this type of error in the L1 Chinese speakers’ writings may be 
due to L1 influence: learners’ existing familiarity with characters in their L1 may support 
their accurate use in the L2. Further research is needed to verify this possibility. 
 

4.4   Pragmatic Errors 
 
 Selecting the correct pragmatic phrase was a pervasive issue at the elementary level, 
especially in the first semester of language study.4 In two of the three assessments, the L2 
learners’ task was to produce the correct interrogative phrase for the context given. The 
first semester final exam required the learners to produce daizyoobu desuka and a second 
semester quiz (Quiz 5) required learners to produce doo desuka.  
 In the assessment that required daizyoobu desuka, the L2 learners correctly produced 
this interrogative phrase only 28.0% of the time. Among the errors produced, the three 
most frequent errors were ii desuka (16.9%), ikaga desuka (16.9%), or ii desyooka 
(11.8%). Even when the L2 learners did produce daizyoobu desuka, 20.5% of those 
involved orthographic errors (e.g., だいじゃうぶですか, だいじょーぶですか, だいち
ょうぶですか, and だいじょうふですか). In turn, the L2 learners from Quiz 5 in the 
second semester performed substantially better. In the assessment that required doo 
desuka, the L2 learners correctly produced this interrogative phrase 88.6% of the time. 
Among the 11.4% of responses with errors, all were ii desuka instead of doo desuka. 
Thus in both tasks, when the L2 learners were making errors with interrogatives, they 
were selecting ii desuka over other types of interrogatives. This was especially evident in 
the errors made with daizyoobu desuka, perhaps because ii desuka and daizyoobu desuka 
can be used interchangeably in certain contexts (this is further discussed in the Section 5). 
Nevertheless, the data also show that even in one more semester of study, L2 learners 
demonstrate that their understanding of using the correct interrogative phrase improves as 
proficiency advances. 
                                                 
4 There is no analysis of pragmatic errors at the intermediate level because free-writing production data 
were only available from the elementary level. 
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 Another pragmatic error that appeared in the data was over-application of the polite 
form suffix desu. In the first semester data (final exam), the L2 learners used desu in 
places that required of masu 61.3% of the time (e.g., ミラーさんはアレルギーです 
instead of ミラーさんはアレルギーがあります). Errors with desu substantially 
decreased in the second semester. In Quiz 65 the L2 learners made errors with desu only 
16.3% of the time; however, this time, errors did not involve using desu instead of masu, 
but the L2 learners combined the masu and desu suffixes as a compound suffix (e.g., ホ
テルは知りませんです or 駅前にありますです). This is grammatically incorrect, but 
again, the data show that as proficiency advances, even across one semester, the L2 
learners demonstrate a better understanding of how to accurately produce the polite form 
suffix desu. 
 

4.5 Summary of Results 
 

 The results document a variety of common errors made by JFL learners across the 
orthographic, grammatical, and pragmatic aspects of written L2 Japanese. In terms of 
perfect scores, in general L1 Chinese speakers tended to outperform L1 English speakers. 
This was particularly true for writings that were kanji-focused, such as the kanji quizzes 
at the intermediate level. Although both L1 groups produced a range of error types, 
particularly by the second year of language study the L1 Chinese speakers were highly 
accurate and made many fewer, and a more constrained variety, of errors. The L1 
Chinese speakers tended to make more errors that showed potential L1 influence, such as 
writing Chinese forms of kanji or producing extra kanji, and showed greater difficulty 
with verb conjugations and particle usage. On the other hand, the L1 English speakers 
showed greater difficulty with written form accuracy, and seemed to be particularly 
challenged by the fine details of kanji characters: common mistakes included missing or 
incorrect radicals, strokes, segments, or even whole characters. The results are thus 
consistent with previous research demonstrating the influence of kanji complexity on L1 
English speakers’ L2 Japanese skills, and the advantage that L1 Chinese speakers’ 
familiarity with characters can provide (e.g., Chikamatsu, 1996, 2006; Matsumoto, 2013). 
Pragmatic errors were also prevalent, particularly those involving the selection of 
appropriate interrogative forms.  Further discussion of these patterns is given below. 
 

5. Discussion  
 
 The goal of the current study was to document the development of JFL learners’ 
orthographic, grammatical, and pragmatic skills in their L2 writing. Although these 
aspects of language development are often examined separately, a small number of 
studies have demonstrated the value of considering them together (e.g., Geyer, 2007a; 
Geyer, 2007b). For example, previous work by Li & Martin (In Press) with written L2 
Japanese revealed that errors often cannot be exclusively classified as orthographic, 
grammatical, or vocabulary-related, and that such errors frequently overlap with 
functional and pragmatic aspects of language. Based on the results detailed above, we 

                                                 
5 The prompt for the free writing assessment in Quiz 5 did not require the production of desu as the context 
of the prompt was a conversation between friends. 
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discuss below three types of errors that frequently overlapped in the present data: verb 
conjugations (the infinitive, imperfective, or volitional forms); combining different 
politeness markers in the same clause; and selecting the correct interrogative form. 
 Data on students’ ability to conjugate the imperfective form came from L2 learners 
translating prompt (1) above to Japanese. An example of a correct translation to this 
sentence would be: いいホテルは知りませんが、駅前にあるいい旅館は知っていま
す. However, among the total errors made with 知っています (the L2 learners made 
errors with this conjugation 43.2% of the time),6 57.9% of them involved incorrectly 
writing 知ります instead of 知っています in the second clause (the infinitive form of 
知る instead of the imperfective form). 
 There are two straightforward explanations. First, using the infinitive is a direct 
translation of ‘know,’ the actual word used in the prompt (as opposed to ‘knowing,’ 
which would directly translate to the imperfective form, 知っている). It is thus possible 
that learners were directly translating from English to Japanese and hence used the 
infinitive form in both clauses.  
 Another explanation is based in the complexity of the imperfective form and the one-
to-one principle in language acquisition. The Japanese imperfective form, -teiru, is one of 
the most difficult for L2 learners to acquire because it has four basic meanings: 
progressive, resultative, perfective, and habitual (see Kudo, 1995; Nishi & Shirai, 2016; 
Teramura, 1984; for reviews of the acquisition of the imperfective form see Li & Shirai, 
2015; Nishi & Shirai, 2016; Shirai & Kurono, 1998; Sugaya & Shirai, 2007).7 Although 
L2 learners in this study had only been exposed to the progressive and resultative 
meanings, “learners generally prefer to assign one meaning to one form” (Sugaya & 
Shirai, 2007, p. 28; see also Andersen, 1984). Thus, learners are initially inclined to 
assign either the progressive or resultative meaning to –teiru. In this case, they likely 
associate the progressive meaning with -teiru more often than the resultative meaning 
because when sentences have the same meaning and corresponding forms, such as tabe 
teiru and ‘eating’, learners do not have difficulty in acquiring the progressive meaning 
(see Nishi & Shirai, 2007). It is only when the forms differ that learners have difficulty 
(see Nishi, 2008 for a large-scale study of this issue with English, Chinese, and Korean 
learners of Japanese). Thus, L2 learners write an incorrect conjugation, in this case the 
infinitive, for forms requiring a resultative meaning. 
 The volitional form, denoting desires and suggestions, also presented difficulty. These 
data came from L2 learners translating the prompt “Let’s talk later”. The correct 
translation would either be 後で話しましょう or 後で話そう. However, 20.1% of the 
L2 learners incorrectly wrote either 話す (plain present) or 話します (infinitive) and 
wrote 後で話す or 後で話します. It is not clear why some of the learners produced the 
present form instead of the volitional form. The prompt itself uses the English volitional 
form ‘let’s’, thus the L2 learners could not have directly translated the English text to the 
infinitive. Further, given that the Jorden Method places heavy emphasis on teaching 
phrases for specific situations, it is unlikely that the L2 learners were unfamiliar with the 
correct volitional form for this phrase. However, given the limited sample of prompts for 
                                                 
6 Other errors with this conjugation were 知てます, 知てるんです, and 知でいます. 
7 Advanced-level learners have also been reported to have difficulty with applying the correct meaning with 
the imperfective form (Nishi, 2008). 
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the volitional in the current data, further assessment is needed to determine whether L2 
learners have an understanding of how to use it appropriately. 
 In the free writing data, examples of students combining the desu and masu suffixes 
were prevalent. Examples include: いいホテルは知りませんですけど instead of いい
ホテルは知りませんけど, or アレルギーはありませんです instead of アレルギー
はありません. This is grammatically incorrect, and it is unclear why some learners 
combined both suffixes, given that this would have been taught as incorrect. On the other 
hand, such errors provide an excellent illustration of how orthographic and functional 
errors overlap. In the analyses presented above, the underlined kana were coded as ‘extra 
kana’, but were also coded as a singular grammatical error. This demonstrates that certain 
errors cannot be marked as solely a spelling mistake or as a grammatical mistake, and 
that multiple linguistic components play a role in the written errors that L2 learners make. 
 Finally, selecting the correct interrogative form presented immense difficulty for 
learners. These issues appeared in prompts for which L2 learners needed to use doo 
desuka to seek confirmation of a suggestion, and another that required the use of 
daizyoobu desuka. The errors with doo desuka often involved the L2 learners producing ii 
desuka instead. This may be because there are situations in which the two interrogatives 
are interchangeable, such as in (2): 
 

2. a.  Kyoo-no miiteingu ohuisu-de doo-desu.ka?  
 Today-GEN meeting office-LOC how-polite.Q 
  “How is it to have today’s meeting in the office?” 
b.  Kyoo-no miiteingu ohuisu-de ii-desu.ka?  
 Today-GEN meeting office-LOC ok-polite.Q 
 “Is it ok to have today’s meeting in the office?” 

  
However, the prompt in the quiz (“How about Sunday night?”) requires the use of doo 
desuka, such as in (3a), instead of ii desuka (3b):  
 

3. a.  nitiyoobi-wa doo-desu.ka? 
 Sunday-TOP how-polite.Q 
  “How about Sunday night?” 
b. *nitiyoobi-wa ii-desu.ka? 
 Sunday-TOP ok-polite.Q 
 “Ok about Sunday night?” 

 
Thus, although doo desuka and ii desuka are sometimes interchangable while maintaining 
grammaticality and similar pragmatic meaning, in other cases only one of the two is 
acceptable. 
 The L2 learners had the greatest difficulty using daizyoobu desuka, as they made 
errors 72.0% of the time with this interrogative (as opposed to doo desuka, which was 
incorrectly produced only 11.4% of the time). This prompt required learners to write an 
email stating allergies that others had, and confirming whether they would be fine for a 
lunch. The high rate of errors included both orthographic errors, such as writing だいじ
ょーぶですか, だいじょぶですか, or だいじょぶうですか, and functional errors, 
such as writing other interrogatives (e.g., ii desuka, doo desuka or yorosii desuka), which 
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have different meanings. Given that using the correct interrogative for a given situation is 
crucial for successful communication, the learners failed to demonstrate an ability to 
communicate effectively in this particular context. 
 It is not clear why the error rate was so high for this interrogative. One reason may be 
differences in proficiency: the assessment that targeted daizyoobu desuka was in the first 
semester, and the one that targeted doo desuka was in the second semester. These results 
would thus suggest that as students became more familiar with a language, they are able 
to show greater understanding, even with just one additional semester of instruction. 
Another possibility is that it is an example of learners violating grammaticality in 
production, even when they have the relevant grammatical knowledge. A classic example 
of this is the use of pronouns in English: children often violate the uses of ‘him’ and 
‘her’, despite having an understanding of the grammatical constraints on pronouns 
(Grimshaw & Rosen, 1990). Because the data in the current study did not involve a 
grammaticality or aural judgment task, we cannot determine whether leaners lacked a 
command of proper interrogative usage. In fact, given that the instructional method 
places strong emphasis on using the correct pragmatic phrases in specific situations, these 
learners should have had such an ability. Future research that uses receptive judgment 
tasks would be a useful complement to production data of the type used here. 
 

6. Conclusion 
 
 The current study demonstrated that errors in L2 Japanese written productions are not 
exclusively orthographic, grammatical, or pragmatic, but rather overlap. Building on the 
previous research showing L1 influence on orthographic errors, this study also showed 
that the L1 writing system influences grammatical and functional errors. However, there 
are other factors to consider as well: some students have issues with indicating existence 
(e.g., writing desu instead of arimasu, which is a trifecta of orthographic, grammatical, 
and functional errors), and case particles (which involves not only an analysis of accuracy 
in particle choice, but also structural considerations and possibly further L1 influence). 
That is, an error analysis of spelling and writing, especially in L2 Japanese, requires a 
comprehensive and in-depth analysis of more than a single factor. In turn, these findings 
highlight the importance for language instructors to be aware of the multiple linguistic 
factors that influence student error. Fortunately, the results also show that errors diminish 
as L2 learners advance in proficiency. Nonetheless, given that research in L2 written 
Japanese is still scarce, future research in this area has great potential for unlocking a 
broader and more nuanced picture of L2 writing development in Japanese. 
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Appendix A 
 

Excerpts of interrogatives and drills from the Japanese curriculum 
 
Below are the excepts from dialogues and drills that involve the interrogatives of interest 
for this study from Japanese: The Spoken Language, lessons 1 through 6. The 
interrogatives presented in the lessons are given first, followed by the relevant dialogues. 
The parentheses following the dialogues are example phrases used in class. 
 
Lesson 1 
Interrogative: ii desuka 
 

1) A. ii desu ka 
B. ii desu yo 

 
2) A. Ii desu ka 

B. Doozo 
 

3) A. Ii desu ka 
B. Ee, ii desu yo. 
 

4) A. Ii desu ka 
B. Ee, ii desu yo. 
 

5) A. Ii desu ka 
B. Ie, yoku arimasen. 

 
Lesson 2 
Interrogative: daizyoubu desuka 
 

6) A. Doo desu ka. Dame desu ka. 
B. Iya, daizyoobu desu yo. 

 
7) A. Daizyoobu desu ka 

B. Ee, daizyoobu desu yo. 
 

8) A. Ii desu ka. 
B. Iie, yoku arimasen yo. OR Iie, yoku nai desu yo. 

 
9) A. Dame desu ka. 

B. Sore desu ka. Iie, daizyoobu desu yo. 
 
Lesson 4 
Interrogatives: ii desuka, ikaga desuka 

10) A. Tyotto sumimasen. Sono kuroi kasa, misete kudasai. 
B. Ame desu ka. 
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A. Ee….Tyotto ookikunai desu ka. 
B. Zyaa, kono aoi no wa ikaga desu ka. 
A. Soo desu ne….Zyaa, kore onegai-simasu. 
B. Arigatoo gozaimasu. 

 
11) A. X wa yoku nai desu ne.  

B. Zyaa, Q ga ii desu ka.  
A. (Satoo-san wa yoku nai desu ne.) 
B. (Zyaa, dare ga ii desu ka.) 

 
12) A. Kyoo wa X yo.  

B. Zyaa, asita wa doo desu ka. Asita wa X ka. 
A. (Kyoo wa ikimasen yo) 
B. (Ayaa, asita wa doo desu ka. Asita wa ikimasu ka) 

 
13) A. Irassyaimase. 

B. Konna boorupen, arimasu ka. 
A. Syoosyoo omati-kudasai… Tyoodo onazi zya nai desu kedo, ikaga desu ka. 
B. Soo desu ne….Maa, kore, ni-hon kudasai. 

 
14) A. X ikaga desu ka. 

B. Ee. Konna X o # kudasai. 
A. (Pen wa ikaga desu ka.) 
B. (Ee. Konna pen o san-bon kudasai.) 

 
Lesson 5 
Interrogatives: dou desuka, ii desuka, ikaga desuka, yorosii desuka 

15) A. Motto yasui no ga irimasu ne. 
B. Soo desu ne. Kore wa doo desu ka. Tyotto tiisai desu kedo.. 
A. Iya, ii desu yo. Kore kudasaai. 

 
16) A. Koohii ikaga desu ka. 

B. A, arigatoo gozaimasu. Itadakimasu. 
A. Osatoo wa? 
B. Doo mo….Oisii desu ne…. Gotisoosama desita. 

 
17) A. Kore ga ii desu ka. 

B. Ee, kore mo are mo ii desu yo. 
 

18) A. Ii desu ka. 
B. Ie, yoku nai desu yo. 

 
Lesson 6 
Interrogatives: daizyoubu desuka, ii desuka, polite usage of desyou ka. 

19) A. Dotira no hoo ga ii desu ka. 
B. Kotira no hoo ga ii desu nee. 
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20) A. Are wa ryokan desyoo ka nee. 

B. Soo, doo desyoo ka nee…. Yappari ryokan desu ne! 
A. Takai desyoo nee. 
B. Soo desyoo nee. 

 
21) A. Asoko wa X desyoo ka. 

B. Saa. Doo desyoo ka nee….Yappari X desu ne! 
A. (Asoko wa ryoozikan desyoo ka.) 
B. (Saa. Doo desyoo ka nee….Yappari ryoozikan desu ne!) 

 
22) A. Daizyoobu desu ka. 

B. Ee, daizyoobu desyoo nee. 
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Appendix B 
 

List of kanji tested 
 

The following are the kanji that were tested the second semester of the elementary level 
and both semesters of the intermediate level. 
 
Elementary level 

Quiz 4 
 東京、本屋、駅前、待つ、買った、食べる 
Quiz 5 
 赤、店、白、入口、毎朝、待つ 

 
Intermediate level 

Quiz 1 
 新聞、地図、覚える 
Quiz 2 
 昼、茶色、天ぷら、頼む 
Quiz 3 
 客様、料理、過ぎる 
Quiz 4 
 所、洋食、和食、食堂、医者、借りる、連れる、食べる 
Quiz 5 
 植木、相談、止める 
Quiz 6 
 夏子、失礼、映画、遅れる、待つ 
Quiz 7 
 心配、市内、お宅、間違い、合う、速く、届ける、立てる 
Quiz 8 
 非常、有名、政治、関係、何回、泊まる、済む 
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Appendix C 
 

Summary of written products collected, by level, L1, semester, and year of data collection 
 

Level 

Year of 
data 

collection L1 Semester 1 (Fall) Semester 2 (Spring) 

Elementary 

1 

English 
Homework 

1 – kana 
(35) 

Quiz 1 – 
kana (26) -- -- Quiz 4 – 

kanji (29) 
Quiz 5 – 
kanji (29) 

Quiz 5 – 
free 

writing 
(29) 

Quiz 6 – 
free 

writing 
(29) 

Chinese 
Homework 

1 – kana 
(17) 

Quiz 1 – 
kana (19) -- -- Quiz 4 – 

kanji (12) 
Quiz 5 – 
kanji (14) 

Quiz 5 – 
free 

writing 
(14) 

Quiz 6 – 
free 

writing 
(14) 

2 
English Quiz 1 – 

kana (46) 
Quiz 3 – 
kana (46) -- Final – 

kana (37) -- -- -- -- 

Chinese Quiz 1 – 
kana (38) 

Quiz 3 – 
kana (37) -- Final – 

kana (34) -- -- -- -- 

Intermediate 

1 
English Quiz 1 – 

kanji (16) 
Quiz 2 – 
kanji (16) 

Quiz 3 – 
kanji (16) 

Quiz 4 – 
kanji (16) 

Quiz 5 – 
kanji (11) 

Quiz 6 – 
kanji (10) 

Quiz 7 – 
kanji (11) 

Quiz 8 – 
kanji (10) 

Chinese Quiz 1 – 
kanji (4) 

Quiz 2 – 
kanji (4) 

Quiz 3 – 
kanji (4) 

Quiz 4 – 
kanji (4) 

Quiz 5 – 
kanji (2) 

Quiz 6 – 
kanji (2) 

Quiz 7 – 
kanji (2) 

Quiz 8 – 
kanji (1) 

2 
English Quiz 1 – 

kanji (11) 
Quiz 2 – 
kanji (11) 

Quiz 3 – 
kanji (9) 

Quiz 4 – 
kanji (9) 

Quiz 5 – 
kanji (8) 

Quiz 6 – 
kanji (8) 

Quiz 7 – 
kanji (8) -- 

Chinese Quiz 1 – 
kanji (4) 

Quiz 2 – 
kanji (4) 

Quiz 3 – 
kanji (4) 

Quiz 4 – 
kanji (3) 

Quiz 5 – 
kanji (3) 

Quiz 6 – 
kanji (5) 

Quiz 7 – 
kanji (5) -- 

 
Note. Each cell indicates the type of written product (homework, quiz, final exam) and the type of grapheme (kana, kanji, or a 
combination [for free writing]) produced. The number of students providing data for each written product are given in parentheses. 
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dõǄ}ǧ͜o˫vmaŵƄʅpǤǘi�̂_aƱÐj[hȌk�ʮũjp̹

maƁÿbdm�ƄstjnųiE�

�

΄�;3ŵƄΉŠŤƑʜɞĬȻ́ͻ
�	 Ʊƶͼ�

΄��;3ŵƄǛʝʛioºÌ¿�§�mlr�ŠŤƑʜɞĬ�

� ȗȧio̼ʗm͠ɮoͿƱ��ǛʝʛioºÌ¿�§��ƊȔ[hi

�EþƱaºÌ¿�§�ƊȔ×oÚƉ{̽į[hi�natoŠŤoɇńËȑ

įËʆȸmwf��ń̪lk�̌Ŕ[aù͵Ƅ˘�ǆFmɥzľ�Ĕ�hi�E�

ȫáioɪşna͈ƪšoʅɞù͵ih�omƕ[aºÌ¿�§�iaȗȧoƍ

ȖaȗƮoʅɞ�ù͵[ln�aȗȧ̒oxmjkw�^a�Ê§Ê¦ųǀlƄ

˘m��˘Ǉ�ʗǲ]Eņº�©µ�¾ÆÌoƁÿ́}ƍȖoˑiaȽFlƲʩ

ŝaƚ×ͷawbaʅɤƄ˘awbŠŤoĤ̀ȌƋlkņˣˣʉ˷ĬoȗmĻĨ

[a͔���ɥzhi�E˹ipa�ÇÌ·i˷Ĭ[bțo 
�	 Ʊoþ�Ǵ

sbE�

�

΄��;ȫİ˺ɮŠ̌Ŕ�

ȫİ˺ɮŠmpa̼ʗo˂��m�̼ʗoĴqmmrȟŔ[hi�E
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� <"��ǚ£Ø	/5§.�J����ǚ£Ø	/5�ǚ£1��5%4ɛÇ

4ĘȞǑ�ǈ41�9³�L×ţǑ�+<'ȲîǑ2Ģ�½IH�/.�H

(Burger & Luckmann, 1966:150)[ĦáǪɚȦ]�+<G�ǬÚ2ȡ�/�³��ǚ£
4�ð/1H�/(/ȡ�H(J��o�W�/�fY{�5ǚ£Ø25�Ǥ�
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Ƣǚ£Ø	/�Ǥ�Ƣǚ£Ø	2Ç�FIH/ȡ*-�H�%�-�Ǥ�Ƣǚ£

Ø	L�³��ĮĭƋ2Ǵɺ!HƈÉ4ǚ£Ø4�/	ɾBerger & Luckmann, 
1966:150ɿ[ĦáǪɚȦ]/Ėȃ���4ǚ£Ø4ɓǟ5�ɏīĚĲÂ.'�-�
ȝ104�ɞș1�Ȇ	�F¶Ȟ�ȔÖƞĴ�±ƒǦLȄŁ!Hɓǟ4�/.

�H/ȯƁ�-�H�%4�25ȡȮȄŁ@é<I-�G�đ¬5ȡȮLŤ+ǂ

�ƹ21H2ŀ*-�ǚ£ǑĒü21*-�����4Ǥ�Ƣǚ£Ø/5%4ɓ

ǟ4�/L�!�ǬÚ2ȡ�/�āƎǑ1�ƘLĺŗ!Hǚ£Ø	4�/.�H�

ɾRisager, 2007:226ɿ 
� %�-��Ǥ�Ƣǚ£Ø	5��!.2ǚ£Ø�I-�H³�Lľ�ĥ!Hǚ

£/��ĘȞǑ�ǈ4Ż��ȵɛɢ9Ģ½�-���%I¡Ŀ4!:-4ǚ£Ø

4�/	ɾBerger & Luckmann, 1966:150ɿ[ĦáǪɚȦ]/Ėȃ�I-�H�<'�
Byramɾ2008ɿ5�Ǥ�Ƣǚ£Ø	5�'�-�Ǥ�Ƣǚ£Ø2Ǹ�-Ƀ�G�
ĚĲLɄ��@*/į�ǚ£4�.�¿Ǒ1ǳǼɾ«�6ēƗɿ<'5ɰ¿Ǒ1

ǳǼ4�.Ƀ�Hǚ£Ø4�/.�H/ȯƁ�-�H��F2��4ɓǟ4ƺŃ

4�+5�úǭ2ɤ!H±ƒB¶ȞBȔÖƞĴ�!1K)�HúƨúĚ2ĥ�

-�-�%4úĚ4úƨ.�H/��œȜ4ÂüØ.�HɾByram2008:136ɿ1�

/�F��Ǥ�Ƣǚ£Ø	5úƨŶȉLé>/ȡ�H� 
� �F2 Byramɾ2008ɿ5�ĉúȮŶĪ5ŶȉǔƟ2Ǥ�Ƣǚ£Ø4ƜňLßG
½IHɞșŋ/%4Œȃ2+�-ó�-�H��Ǥ�Ƣǚ£Ø	/5�ĉúȮē

ȄLɏ�-ēȄȆ�ȌÇȌɈ4ǚ£4ĉ4�ǈ2ǔLè���Ȇŋɾǚ£ēBñ

ē4ǃȮ.�Ȍĩ4ŒȷBȋÑ25ə».�1���Ȇ4Ť+ùƊŋBǋɂŋɿ

/��¦ɺ�<'5�4ŹØ4±ƒ�¶Ȟ�ȔÖƞĴ4�2½*-�� �/
ɾByram, 2008:33ɿ2.�H�+<G���Ż'1ȡȮ/%4Ȋƅ2�H¶ȞB

ȅ�ż102Æä*'Ƅ2�Ǥ�Ƣǚ£Ø/Ǥ�Ƣǚ£Ø.ƾŁ�'@4/5À

Ē�ä�1�¶Ȟ102Æä�Ƅ2¦ɺ!H�%4ɓǟ4�/.�H� 
� �4�Ǥ�Ƣǚ£Ø	5�Doyéɾ1992ɿ2EH/ʆ+4ɞș1¸ɱ2ÇƔ.
�H��+ǔ5ȭǗǑ¸ɱ.���Ż��ȔÖƞĴB¶Ȟ2Æä*'Ƅ��<

.ĹƸ/�-�'¶ȞBȔÖƞĴ/4ǖğØ�Ƀ�H�/Ǧ��I2�'H�

�+ǔ�ɔłǑ¸ɱ.��4¶ȞLȭ?à�½IHȋÑ102+1�H�%�

-��+ǔ�ȔÖƞĴǑ¸ɱ.�H�«�6�Ż��ȔÖƞĴLȄŁ��ȌÇ@

�4ŹØ4��@ńýE�Ŋ�HE�1ȔÖƞĴLū�Æ!�/Ǧ��I2�'

H�%�-��4E�1ɓǟ.�5��4ǚ£/ȌÇ4ǚ£4�ż2ğ�-��

-ǍôLş���HE�1Œȷ�!1K)�Y�gOV�1ŹØŒȷɾcritical 
cultural awarenessɿ	Lĵ�Ƀ���ǖ�ŹØǑ\|�l[�_��ȋÑ
(intercultural communicative competence)LɈ2+�-���ǖ�ŹØǑȋÑ5¡�
4E�2Ėȃ�I-�H� 

																																																								
1	{P[��oP�}ɾȓɿ,	ǱħȑɩɾǓ²ɿ,	ĦǄōđ�âƑǅȁđɾȦɿɾ2015ɿ
ǖ�Ź
ØǑȋÑLȉ>ĉúȮŶȉ�,	P.33	
2	{P[��oP�}ɾȓɿ,	ǱħȑɩɾǓ²ɿ,	ĦǄōđ�âƑǅȁđɾȦɿɾ2015ɿ
ǖ�Ź
ØǑȋÑLȉ>ĉúȮŶȉ�,	P.33	
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ǖ�ŹØǑ\|�l[�_��ȋÑ/5ŹØ4ĄǈǺLɅ�-Œì4Àæ

¦Lĺŗ!HȋÑ.�H�ɾ�Ǌɿ%I5ȭǗɱ/ŏŒɱ4�ż4ɓǟ2

ɤKH�ĹƸ4�/1�FÌɕǔƟ/�-ȩ4ğȻ2!H�/5ěƂ.

51���ĉúȮŶȉ�ēȄȆ4Ŷȉ2Ƚƽ.�HāƎǑ1ɛÇ.�H�

ɾByram, 1989:5)3 
 
� %�.Ǝǡ.5�ĉúȮŶȉ.�4�Ǥ�Ƣǚ£Ø	L¡�4�Ƶ2ƷƵLȀ

�-�ėɆ.�H�LȅĞ!H� 
 

1. ��Ȇŋ	L¦ɺ!H�/ 
2. �Y�gOV�1ŹØŒȷɾcritical cultural awarenessɿ	ɾ�4ǚ£/Ȍ
Ç4ǚ£4�ż2ğ�-��-ǍôLş���HE�1Œȷɿ4ȉŗ 

3. ǚ£4�ð/�-ĊƞŋLġɞ!H�/�%�-ƞ�1¶ȞLŤ+�Ȇ
/04E�2Àǂ�-��:��Lȅ�H�/ 

 
3  c�_��mfi��X�ZNv��eɾSNAɿ 
�  
� .5��2Ŧ�'�Ǥ�Ƣǚ£Ø	L�Á¦Ǒ2ĉúȮŶȉ4ǀă.504E

�2�'F�ėɆ.�H(J���ǌ¨ɾ2013ɿ5ĉúȮ4ēȄLɏ�-�ǚ£
,�G2Ƚƽ.�H�ɣLȉ-H�/LǔƟ/�'c�_��mfi��X�Z

Nv��e(SNA)LŬó�-�H�SNA.5Ċƞ1ȡȒBŹØǑȊƅL@+��
�Àǂ�Ùº.�Hǚ£L¨G��Hƶ2�ĊƞŋLġɞ�1�FȲŸ��ÀƊ

.�H¶LƠǰ!H�/4ɞșŋLȧ�-�Hɾǌ¨��ɟ 2012ʎ, ǌ¨
2013ɿ�SNA.5ŶȉǁňL��Ȇ4ǎȚ	�Ȍĩ4ǎȚ	�+1�G4ė
ǀ	/��<'ŶȉǔƟL��/6/ŹØ�Z��o�ǚ£4ē7Lɏ��ēȄ

Ȇ4�ɣǑŗɡL¯��ʅʄ�Ǯ2ǂ�HÑLȉ-H�/	/�-�H�%�-�

�4Ŷȉǁň/ŶȉǔƟLėǀ!Hƶ2EGÁ¦Ǒ20��'F��4�/��

�/.�ēȄǔƟL�ǹäǑ\|�l[�_��ȋÑ	4ƾŁ/�-�H� 
 
 
 
 
 
 
 
 

																																																								
3	{P[��oP�}ɾȓɿ,	ǱħȑɩɾǓ²ɿ,	ĦǄōđ�âƑǅȁđɾȦɿɾ2015ɿ
ǖ�Ź
ØǑȋÑLȉ>ĉúȮŶȉ�,	P.33 
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Ȗʄ� ēȄǔƟʍ3ɴÿ XʆȋÑʀ3ɐǽ
a � � o P a � � v � a a � �

4Ɯňø4 
 

 
 
� ǹäǑ\|�l[�_��ȋÑ5�ȡȮ�ŹØ�Z��o�ǚ£4ʆ+4ɴÿ

�FƝŗ�I-�H��4ʆ+4ɴÿ.� Ǘȷǁȟ�Şȋ�ɤ®ŋƝǫȋÑLǔ

Ɵ/���IL�K�H	�.�H	�+1�HÑ	/%I&Iç��-�H�

�4ʆɴÿ XʆȋÑa��oPa��Lɸ�ƶ2�F2�ēȄȆ4ɤń�Œƣ�
Ŕı�ēȄadP�10LȅŖ!H�/�ɞș(�<'	ēȄȆ�!.2ēM.

�H�Ŷǝ4Âě/+1�H�/.ēȄÂě�Ⱥ�21H��F2�.�H�+

1�HÑLɸ�ƶ2�ǀėǚ£.�HŶęĉ4���n�ŏĂLɐǽ�#H�/

�ɞș(/�-�H��4a��oPa��ʀa��.ĀKI'ǹäǑ\|�l

[�_��ȋÑL@*-ēȄȆ5ǀė4ǚ£.ƮÖ!H�/�.�HE�21H� 
� ŀƓ4ȡȮŶȉ.5�2�4Ȗ4 A,B,D,E4ɴÿ24=ƷƵ��-FI-�'
/ȅ�FIH��SNA.5Ż���Z��o�ǚ£	ɴÿ2��Hʆ+4ȋÑ
2Ò��+1�HȋÑ4ƾŁLǔť�-�H� 
� �2Ɍ:'�Ǥ�Ƣǚ£Ø	/ɤ®4�H4��ƺ2�4Ż��ɛÇ

ɾC,F,G,H,Iɿ(�<" G4�Z��o�ǚ£4ƺŃBȱɶ�K�H	ȋÑ�+
<Gǚ£.§�Ƀ�*-�H4�ǁȟ��%4ȱɶ10Lǁȟ�-�H�/��

�/�<'�H4�ʅʄ�ǮþaX�ɾƺ2ŌºÑ�ɻıŊȅÑ�ŏĂƮǃÑɿ
Lɒǃ.�H�	/���/5��Y�gOV�1ŹØŒȷɾcritical cultural 
awarenessɿ	Lĵ�Ƀ�!ƶ2Ņș1ȋÑ.�H�F4�Ċƞ1ŹØǑȊƅL@
+�/+1�H	ȋÑ5��Ǥ�Ƣǚ£Ø	4��Ȇŋ	L¦ɺ��ǖ�ŹØǑ

\|�l[�_��ȋÑLɈ2+�H42�ɰī2ɞș21*-�HȋÑ(��

4
ĉúȮēȄ4?B!�2��H�ŹØ	/5���4ǂƮƞĴBȔÖƞĴ(

�.1��%4Ȋƅ2�H¶ȞBȅ�ż�œ ż10Lé>įȃ4ŹØLŒì

!H�+<G F2�H�Ċƞ1ŹØǑȊƅLŤ+�/+1�H	ȋÑ/5�Ņ
																																																								
4� �4Ɯňø5úɨŹØtT��}ʅʃʄʅ
ĉúȮēȄ4?B!ʅʃʄʅɻǦēƗ4�úȮ
/ɲúȮŶȉ�F4Ŭȡ�P.22 4ƜňøLǬǊØ�'@4.�H� � 	
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"�@ú�ɖ��/+1�H/���/.51��ƞ�1ǂƮƞĴBȔÖƞĴ�

<'�%4Ȋƅ2�HȌÇ/5ǋ1H¶ȞBȅ�ż�œ ż10LŤ+�Bɪ

ö2ğ�-@ġɞ4ňLŤ*-�ưL��ɤ®ŋLƝǫ!HȋÑ��Ċƞ1�

Ȇ	/+��*-��Ñ4�/.�H��õ4ėɆ.5�SNA LťƟ/��
�Ǥ�Ƣǚ£Ø	4ėɆLǔť�'� 
 
 
4 � ėɆƜș 
 
� ƕN~�VǛǢČē4�ǯſƎȮY�aɾACTFL �ǯ4���ǯ4�ɿ.
2016ĭǜēƋɾ¾ʄʈɑɣɿ2ȔKI�ũƚ5ʄY�aʌʃÇ.�ʄɑɣ2ʅ
õ�ʊ��ÜÒ�'�Â Ďŋʉç/� ǆŋʄç(*'�ɾN~�V�ʄ���
ú�ʈ��wik}�ʄ�ɿēƋ�2�lfi�ʆ+�*'��Ǝǡ.ğȻ/!

H45%4�)4�+4�Ċƞŋ	Lg�{2�'�lfi.�H� 
 
4-1  a[`��� 
 
Ȗʅ� a[`��� 

 
 
� ēȄȆ5 �ʄɑǔ�Fʆɑǔ2��-�<"5�üſ\�N�	Lg�{2�
Ȱ=ƹ�ģȯ�ƃǇ�P�dr��rhUǦLɏ�-�ſƎ4�Ǡ2��HĊƞ

ŋ2+�-ēM(��4ʄɑǔ�Fʆɑǔ4ƮÖ.ēȄȆ5�ƞ�1ŶƐBY�

aÂĉ4�ɾY�a~�i�U��P�hOaVf_��y�j2ÜÒ�'ſƎ

�y��gON�P�dr��rhU2Ǐă�'üſɲú�Ǧɿ�%�-ȌÇ'

).NYba�-Ȳ:'ŏĂB�¡Ï2�Ŷǝ.Ȅ*'�/Ǧ/+1�*'

ɾ�LŶę4ĉ4���n�ŏĂ/+1�H	��KžȄÂě�Ǵɺʂ�Ŷǝ4
Âě/+1�H	ɿ�¡�4ƮÖLɏ�-�ēȄȆ/�2ſƎ2��H�Gǚ£
4ƺŃBȱɶ	Lǁȟ!H�/LɜŖ�-V�X��}LǳM(� 
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%4Ŀʆɑǔ2�ȌÇ')�œńLŤ+�Ċƞŋ	2+�-ɘ7hOaVf_�

�LĐ?'�%I&I�ƈ@œń4�HisfYLɘ8�/.�Jɤń�Œƣ�
ŔıʂēȄadP�/+1�H	�/�.��hOaVf_��Ǧ2@Ʈǎ2Ü

Ò.�HE�ɜŖ�'� 
� <'�ɐ4ƮÖLɏ�-�%I&I�Ŷę4ĉ4ŏĂ2NYba��ƞ�1Œ

Ț2ȠI�%4ĿȌÇ4ŒȚL</?�%ILU��P�4hOaVf_��y

�j2zai��%4ĿhOaVf_��y�j4ÜÒȆ')/\~�iL�ä

*'����'ƮÖLɏ�-�ēȄȆ5�Hʅʄ�ǮþaX�	4�ŌºÑ	
�ɻıŊȅÑ	�ŏĂƮǃȋÑ	Lɒǃ.�HE�V�X��}Lȅ�'�<'

�ɐ4ƮÖLɏ�-ēȄȆ�ŶęÂĉ.hOaVf_��Lɞ3�ŒȚ�ŭL!

H�/.�ēȄȆ�ǚ£4ĉ4�ǈ2ǔLè���Ǥ�Ƣǚ£Ø	L¦ɺ!H�

/LǔǑ/�-V�X��}Lh^P��'� 
 
4-2 +1�G 
 
� �IF4ƮÖLɏ�-ǚ£2��HȘɫ1ôɶ2+�-ǁȟLƲ?H'?25�

<"ƞ�1�ƹ�ŏĂ��	/+1�HŅș��H��F2�ȌÇ/5ǋ1*'

ŒȚ4��Ȇ	/+1�H�/.�Ȍĩ4ȅ�LŧGɋH//@2�ǖ�4ŒȚ

2ļɳL��ä��/�.�H/ȅ�H��4V�X��}L�+1�G	2Ʒ

ƵL��-Ț-=H/��2ʆƧɧ4�+1�G	��*'� 
 
Ȗʆ� +1�G 

 
 
� ēȄȆ5<"�Ŷęĉ4�ƹ�ŏĂ	/+1�G�Y�aÂ4�Ȇ�%�-Ŷ

ęĉ4��	/+1�*'��I5�2U��P�4hOaVf_��y�j.

ȔKI'�ÜÒȆ4�25ſƎ�ēǂ�y��gONſƎ��P�dr��rh

U2ÜÒ�'üſɲú�Ǧ��'�ēȄȆ5ŶęÂĉ4�ƹ�ŏĂ��	/+1

�H�/.�ǋ1*'¶ȞBŒȚLŤ+�Ȇ/04E�2Àǂ�-��:��

Ǧȅ�LÆ�ä��ÀƊ�'� 
 
4-3� h�d 
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� ēȄȆ5�Ċƞŋ	4g�{2��-�¡�2Ŧ�'ʌ+4ƮÖ2ßGǳM(�

Ǝǡ.5��4��Fƺ2�ŵƪǑ1ŒȚ�¶Ȟ2��HĊƞŋ	2ɤ!Hh

�d2ƷƵLĹ-�ÇƔ�ȅĞL��ēǂ�04E�1ɓǟLǴ-�Ǥ�Ƣǚ£

Ø	L¦ɺ�'4�ƙȨ!H��Ċƞŋ	4�lfiLȔ*'4�ʅʃʄʉĭʄ

ʄƉ(*''?���.4�ŵƪǑ	1Âě5�2N~�VČǶɴɘŦLť�-

�H�	
 
1. hOaVf_��y�j 
2. hOaVf_��_�iɾĜɶɿ 
3. xN��Y4hOaVf_��4aY�vi 
4. Y�ahOaVf_��4aY�vi 
5. `��k� 
6. ǥȣȪɺ 
7.�ēƋ4</?	4'?4hOaVf_��_�iɾĜɶɿ� � � � � � � � � � � � � � � � � � � � � � � � � � � �  
8. áɵȪɺ4aY�vi 
9. ƋƍȪɺ 
 
 
5   h�dÇƔ	
	
5-1   h�dʄʍēǂ A4ŒȚɾhOaVf_��y�jɿ	
	
� \�aQRu]Pi2hOaVf_��y�jLȤĖ��ʆɑɣ;0ƋɣLȤ

�-ēȄȆ/y��gON��ȌÇ')4ȅ�HĊƞŋ	2+�-ŒȚ�ŭL�

'�%�25ȡȮ�ĨË�Ŷȉơɤ10ƞ�1isfY�Ŧ�FI'����4

ēǂ�ŵƪ2ɤ!HŒȚLƇ�'�	
� N~�V�4ɼ�ēǂ.�Hēǂ A5��ǚ£�FĊƞŋ2ČÈ�5	/��
dPi�.�¡�4E�1Ƈ�ɉ=L�'�	
� 	
Ǜ4Ġɢ5čŹƹǁ(�čŹƹǁ2+�-�Ċƞŋ5Č�1ôɶ(��ȎǑ1č

ŹƹǁĚ5ǐǆ�(�³�Ǒ2Ǜ5��(�4ɼ�4čŹƹǁĚ2£*'�Ĥŷ

ƨŽ4'?2@*/����h�LŅș/!H�%I1��ĤŷƨŽ�FǝēȆ

21H4ċ4�ńǱ�/Ŋ��	
ČǶɴɘŦ2+�-�%4ôɶ@ȚFIH��+4µȗȆ5ĤŷƨŽ�FŎ�z

�_ɾ��«LNdfe�'ɿ��H�F�ƎĹ2Ǜ4ĕ¾ŋLńɜ�-�H�	
ɾʄʄƉʋſȣ½ɿ	

	
� �4Ƈ�ɉ=4�2�Ŏ�z�_	2ɤ!HQOXxhON4��Y6�ɀF
I-�'��I5��Stop and Frisk in New York City	/��ȸĞ�ɏȔ�Lí

																																																								
5	h�d.4ſƎȮ4ɣɖ�5�%4<<Ȗȣ�-�H�	
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7Ƥ?-ŚŤïƙƖLȔ�ŕȔ2+�-(*'��í7Ƥ?4ğȻ/1*-�'

4��2ɼ�/qaplfY(*'�/�ôɶ/1*'�%�-�ČǶɴŘ4Ȣ

ȴ£.i��vµȗ��ƻǿƿ4¥�25 Stop and Frisk5ƊÕ.�H/ȅ�
H	/��4ŕȔ2ğ�ȈĖǑ1ǎȡ�'�/�ƹȹLɝ�'�	
� ēǂ A5�<"ȌÇ4ĠŴ.�HčŹƹǁ4Çɟ2��H�Ǡôɶ4țƵ�
FĊƞŋ2+�-ȅ�'�%�-�ČǶɴŘ4Ȣȴ£.4�Ǡ2ɤ!Hi��v

µȗ�ǎȡ�'�Ŏ�z�_	2+�-Ŧ�'Ŀ2�ƎĹ2Ǜ4ĕ¾ŋLńɜ�

-�H	/ȡ*-�H�/�F��4ČǶɴŘ�ɼ�.�HȌÇȌɈ4Ƽƫ2@

Ʋ�ɤKHƲÎ1ôɶ.�H/ȅ�-�H�/�K�H�	
	
5-2   h�dʅʍēǂ B4ŒȚɾhOaVf_��y�jɿ	
	
� �ú�F4ǉēǂ.�Hēǂ B5�æ �hOaVf_��y�j2�ŵƪ
Ǒ1Ċƞŋɾƺ2ēƗ.ɿ	/��dPi�.¡�4Ƈ�ɉ=L�'�	
	
��ČĈɍ*-�H�/��H�1$1F��5ČǶɴɘŦ(�F�ēƗ.4ŵ

ƪǑ1ȹȴ50M0Mƴ��1*-�Y��i�4ŲŤȆ5û´Ǒ2Ċ�-��

ż�i��v4ŲŤȆ4ć5¾Ƹȇ��1��F(�	
ɾ�Ǌɿ	
ǘ�2�Ǜ')5 LGBTBĤŷƨŽ/�*'Ķ�Ȃ¦2ġɞ�-�H(�0�
.@1$i��v4ŲŤȆ/4ǁǗǑ1hOaVf_���.�1�4��%I

2�ēƗ4Ú�1ŵƪɭ÷Ʃ4'?��H°ĔǑ1ēǂ5Ɏē�'�0��-�

M1Ƽƫ21*'4�!��ɍ*-�H�ɾƭʍ�Ǻ5ǥȆ2EH7ɿ� � 	
� � � � � � ɾʄʄƉʋſȣ½ɿ� � � � 	

�  
� ēǂ B5ƈÉ2Čē.Y��i�ŲŤȆ�û´Ǒ2Û?-�H�/LŦ��
LGBTBĤŷƨŽLġɞ�-�H2@��KF"�i��vŲŤȆ/5ǁǗǑ2
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1. Introduction 
 
     The importance of aizuchi or back channeling in the instruction of conversational 
skills has long been stressed and many studies report on the classroom practice of aizuchi 
instruction (Okazaki 1987, Horiguchi 1988, Mizutani 1988, Komatsu et. al 2009). For 
instance, Mizutani (1988) reports on the practice of showing video clips with high 
frequency aizuchi to encourage learners to notice and have them insert aizuchi where 
indicated in a text. Komatsu et. al. (2009) reports on another classroom activity in which 
learners watch and compare two scripted video conversations with the only difference in 
frequency of aizuchi, as well as an activity where a teacher tells a story while 
encouraging the students to insert aizuchi.  
     Since aizuchi is considered as one of the skills of good listeners in Japanese, 
understandably, the pedagogical focus has been placed on improving “listeners’ behavior.” 
For instance, in the two videos used in Komatsu et. al (2009), one with frequent aizuchi 
and one without, the speaker’s line was kept consistent. 
     However, in actual conversation, the speaker’s way of conversing influences the 
timing and frequency of aizuchi (Luo 2016). Zhou (2002) reports that non-native 
speakers do not pay attention to Japanese native speakers aizuchi when conversing, 
which yields the conversation between the two lacking “harmony.” Kashiwazaki (1992) 
points out that non-native speakers tend to move a conversation abruptly without waiting 
for the partner’s reaction. Kanokwan (1995, 2012) points out Japanese native speakers 
often use negotiating strategies step by step to confirm their partner’s situations and 
feelings, and learner’s lack of awareness of such strategies may result in their failure to 
achieve a conversational goal. 
     Luo (2016) poses the question: “Aizuchi is always uttered being situated in an 
interaction with others --- however, this supposedly obvious observation might not have 
been thoroughly recognized in aizuchi research to date.”1 A similar question can be raised 
for Japanese language classrooms: are we actually teaching aizuchi, situating it within an 
interaction with the ultimate purpose of better communication?  
     In JFL classrooms, the majority of interaction is conducted between language learners. 
Therefore, we believe that the learners should recognize aizuchi as part of a co-
constructive communication process in Japanese and learn the appropriate speakers’ 
behavior in conjunction. 
     In this paper, we will present a lesson plan where students first observe and analyze 
conversation flow in an authentic video clip from a Japanese restaurant guide TV 
                                                
1 Original text: Ýā0ī(%ĭĵ1		"<"<ī(%+1	īé+0VrvgT�Yw~0�
*	J~_xRcIn-Ġē.¸;Ţ8C#Ü*Ĩ @CB<0$
+�ŗś�	¥�ţß�

C)B?�*)	È1á��<"�*1-�&#0*1-��(Luo 2016, p. 25) 
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program, then engage in various performance oriented activities to utilize communication 
processes of co-constructing conversation both as a speaker and a listener. Students 
create a video clip of their own restaurant guide including co-construction features as a 
final product of the unit. Based on the video clips and later conversational test, we 
examine how such instruction can contribute to perceived naturalness in JFL learners’ 
performance. 
     In Section 2, we will first introduce a sample unit developed as a result of the Japanese 
Core-Practices Articulation/Advocacy Network (J-CAN) project. In Section 3, we will 
report on its classroom implementation. In Section 4, we will discuss its long-term effect 
on the students’ performances, as well as the instructional approach.  
 
 
2. Integrated Performance Assessment (IPA) Tasks 
 
     As reported during the FLAVA 2016 conference, part of the J-CAN projects, four 
members of the Mid-Atlantic Association of Teachers of Japanese (MAATJ) including 
the authors developed a 200-minute IPA-based unit for Novice High learners with the 
purpose of improving conversational skills in language classrooms. Integrated 
Performance Assessment (IPA), is a cluster assessment featuring three tasks, each of 
which reflects one of the three modes of communication --- Interpretive, Interpersonal 
and Presentational. We chose “food culture” and “interesting food combination” as a 
theme and a topic respectively, and developed a series of tasks based on an authentic 
Japanese restaurant guide video (See Appendix A).  
     The video was chosen because (i) it was an example of a restaurant guide or gurume 
bangumi prevalent in Japan, (ii) it introduced a culturally interesting dish called 
“spaghetti with meat sauce and natto,” (iii) it contained many pragmatic features for our 
instructional purposes given the format that the information is presented in a conversation 
between two parties, the interviewer and the restaurant owner. The entire program runs 
approximately 6.5 minutes but we used the first 3 minute segment.  
     The unit had the following instructional flow shown in (1) and culminated in the 
presentational task described in (2). 
 

(1) Pre-viewing activities → Literal comprehension tasks  → Interpretive 
comprehension tasks → Instruction of pragmatic features → Interpersonal tasks → 
Presentational task 
 
(2) NHK world is compiling an online visual restaurant guide for the local Japanese 
community and Japanese visitors to the US. They are looking for something new and 
interesting and if they like the video, there will be generous compensation. You and 
your partner decide to submit a video featuring an unexpected and interesting dish 
that may be unique to a certain culture. You will first study an example of Japanese 
TV show for an inspiration and discuss it. Then, you work together to create a video. 

 
     The pre-viewing activities as well as literal and interpretive comprehension tasks 
provide scaffolding to make the video accessible to Novice High level learners. The 
instruction of pragmatic features is given before an interpersonal tasks so that the learners 
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can practice those features in conversation. At the end of the unit, a presentational task is 
given where the learners need to pay close attention to the model video and create their 
own. 
     The video first discusses the name of the restaurant and then moves on to introduce its 
signature dish. The following is a transcript of the first 1 minute of the video. 
 

(3) Interviewer:   �÷1?D���/�#�8�� 
 Owner:  ?D���/��8�� 
 Interviewer: �0	�%@0�Ú	�[j4����G+��� 
 �� -G*��… 
 Owner:  1� 
 Interviewer:   J_yHóĢÐ�G+²ŻÐ�G�8�&#?�-	 
 �� "G-��*�?/� 
 Owner:  �	"�*�/�[jUbcIF… 
 Interviewer:   �G� 
 Owner:  ��+	#@4�Ż6)7�+�ç�*	[j4�*	 
 �� #@4�04�*… 
 Interviewer:   �G� 
 Owner:  �+	²Ż	²ź0[jUbcI<�B0*… 
 Interviewer:   1� 
 Owner:  �0	ĚÅ0���+�ÅF… 
 Interviewer:   1� 
 Owner:  '�8�#� 
 Interviewer:   �0	?�Ō¼.1j[_Ð�G+�01�BG*�� 
 Owner:  1� 
 Interviewer:   �%@1[jUbcI 
 Owner:  1� 
 Interviewer:   F	tJ~.�'�&)B+��+-G*��� 
 Owner:  1	"�*�/�=&2	�ħ�ØÉA�@�,< 
 Interviewer:   �G� 
 Owner:  8*�	�ħŻ6)��-+â�0�[jUbcI 
 �� $+â�0*	 ŉ�j[_�B+1â8��,… 
 Interviewer:   1� 
 Owner:  �1"�â&)	[jUbcI��)8�� 
 Interviewer:   [jUbcI0tgv�ň�*	�ĴŹ�@�B 
 �� G*��� 
 Owner:  [jUbcI	Ķµ¥ĴŹ 
 Interviewer:   �	��*�/�� 

 
     The use of short facilitator-type aizuchi such as hai and un was frequent and we 
counted approximately 10 per person within the 3 minutes clip we used for the task. As 
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previously reported, aizuchi is often inserted toward the end of PPU2 (Maynard 1993), 
but there were overlaps with the speaker’s utterances with the tendency for aizuchi to be 
inserted after impactful words such as supagettii ‘spaghetti’ and kodomo ‘children’. Most 
importantly, each speaker confirms the partner’s reaction as he presents background 
information using -n desu ga in a step-by-step manner rather than saying everything 
without stopping. Such breaks created more opportunities for the listener to insert aizuchi. 
The interviewer also used a strategy to invite the restaurant owner to take a turn and 
speak by using a confirmation question such as -(yo) ne?  
     Using the video as a model, the explicit instruction component focused on the co-
constructive nature of Japanese conversation highlighting the following: 
 
● the importance of short aizuchi (hai) inserted after PPU, as well as after impactful 

words 
● speaker’s step-by-step development of the discourse by introducing a background 

information (-n desu ga/kedo) 
● use of -(yo) ne? to encourage the conversation partner to keep or take a turn 
● the difference between soo desu ka and soo desu ne and how they can be used as a 

turn-taking strategy 
 
     During the interpersonal tasks, students had conversation about various interesting 
food combinations following the model conversations below. 
 

(4) a. A: �r�d^�[+ķŝ0[jUbcI�1	���G<Ż6#

�+�-*�?/Ƅ 
       B:   �	Ĳ1	�BG*��,� 
       A:   ��	"�*���,�*�#�� 
       B:   1��0	q�Rk�~\ 
       A:   1� 
�    B:   0?�-ç�*�#� 
�    A:   q�Rk�~\Ƅ�	"�*����<�D*�/�     
 
      b.  A:   r�d^�[+ķŝ1	¾E&#+A�E *�?/? 
       B:   "�*�/�%>&+ä��'�8 G/�� 
�    A:   ,G-±-G*�>�/�   

 
    Both the interpersonal tasks and presentational tasks are followed by self- and peer-
assessment of the communication strategies. The assessment sheet for the presentational 
task is given in Appendix B. 
     In sum, while the unit was developed around the essential questions such as “How do 
different cultures adapt foreign food? What makes food interesting?” and had several 
content and other language objectives, importantly for our purpose, it was designed to 
provide the students with the opportunities to: 

                                                
2 Pause-bounded phrasal units are morphological units of independent lexical items plus function words 
(e.g., particles) pronounced in one continuous flow (Maynard 1993). 
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● observe a flow in an actual conversation from an authentic material 
● analyze the pragmatic features from the video script with the help of explicit 

instruction 
● practice learned pragmatic features through various topic-related tasks 
● assess their own conversation skills and become aware that learned pragmatic 

features be part of oral assessment 
 
     In what follows, we will report on how this sample unit impacted the students’ 
performances at one of the authors’ institution. 
 
 
3. Classroom implementation 
 
     The sample unit discussed in Section 2 was implemented in a third-semester Japanese 
language course with 26 students at George Washington University in September 2016. 
The first two years of Japanese instruction at GW consists of four 4 credit hour courses, 
each with 250 minutes of instruction per week. The IPA-based sample unit was 
introduced at the beginning of the semester using 200 minutes of classroom time. The 
video project was conducted in a group of 3-4 for peer evaluation. Students submitted the 
video project a week after the unit was completed with the understanding that the video 
project carries the same weight as a regular unit test (2.5% of the entire course grade). 
     The submitted video clips showed that the students completed the assigned 
presentational task as instructed but with varying degree of perceived naturalness. The 
factors such as use of aizuchi with appropriate timing, occurrence of overlaps, repetitions 
and corrections, more emotions and use of nonverbal backchannel all seem to contribute 
to perceived naturalness. On the other hand, some pairs’ performance sounded unnatural 
due to oft-delayed or lack of aizuchi and long pauses.  
     For example, in a video by Char and Ma (= pseudo-names), Ma inserts aizuchi at PPU 
in much the same manner as the model video. 
 

(5) �Presentational task: Ma and Char 
 Char: �0	ƀƂ1 
� Ma:  1� 
 Char: 9-�+�å±-0*	 
� Ma: 1� 
 Char: 9-F�Ň&2Ż6� #+Ďë%F�;)	 
� Ma: 1� 
 Char: ��8�#� 
 Ma: "�*��� 

 
     At one point, however, Char waited for Ma’s aizuchi for 3 seconds where Ma forgot to 
insert one as in (6). Here, Char looked at Ma directly and didn’t continue until Ma 
provided an aizuchi as, we assume, written in their script. 
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(6) Presentational task: Ma and Char 
 Char: �0�%@1Qsa+aL`�0Sy~a�W~eJba*�� 
� Ma: ��&� 
 Ma: ¾E&#¨A�E G*�?/�� 
 Char: ��8�� 
� Char: �0�	Qsa+aL`�1 (3 sec) 
 Ma: 1� 
 Char: ŏ#Ī*1�)8 G�,	 
 Ma: 1� 

 
     In this way, some pairs were more focused on recalling individual utterance line by 
line, than having a natural flow in the video. Nevertheless, the series of tasks 
implemented did seem to help students grasp the flow of actual conversation and raise 
awareness for the pragmatic features even among the students who would not otherwise 
have noticed them. 
     The video project itself is a presentational task and is not an indication of students’ 
interpersonal skills. It is also unlikely that a 200 minute unit would improve the students’ 
communication skills overnight. However, we hoped that once students become aware of 
co-constructive nature of Japanese conversation with an authentic model, their 
performance will improve over time with practice and appropriate feedback. In the next 
section, we will discuss a long-term effect of the unit on students’ performances. 
 
 
4. Long-term effect 
 
     Among the 26 students who received the sample IPA unit instruction in Fall 2016, 20 
students enrolled in the fourth-semester Japanese at George Washington University in 
Spring 2017. We analyzed the data collected from the conversational test at the end of 
Spring 2017 and compared the results to those of 14 students who were enrolled in the 
same course in the previous year, Spring 2016. The two groups of learners were taught by 
the same instructor, using the same in-house textbook, and had the comparable results 
from SPOT B written tests3 conducted at the end of the fourth-semester.4 However, the 
two groups of students received different types of aizuchi instruction. The 2016 students 
received aizuchi instruction in a conventional way, where they were shown a video, made 
aware of the importance of aizuchi, and practiced with the instructor. These instructions 
and practices were followed by encouragement and reminder to use aizuchi in daily 
classroom interactions, but did not receive the IPA unit instruction described earlier. The 
2017 students, on the other hand, had received the IPA unit instruction approximately 7 
months prior to the test and were reminded to utilize what they have learned in 
conversation practices from time to time. 
     The procedures for the conversation test were the same for the both groups. Four 
                                                
3 SPOT or Simple Performance Oriented Test asks the test takers to listen to a recording and fill in the 
blanks on an answer sheet, each with a single hiragana character representing a grammatical item. 
4 The 2017 group had a negligible increase (0.53) in the mean scores of SPOT B test. 
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students signed up for a slot of 30 minutes and they were randomly paired up right before 
the oral test. Only one of the pair is given a task card. The task card holder is responsible 
to steer the conversation and complete the task within the given time (up to 7 minutes), 
but the other is encouraged to expand the conversation freely and contribute to the 
conversation equally. A sample task card is given in (7).5 
 

(7) Ask your partner which class has been the hardest at college. Ask questions to 
find out what s/he had to do in that class. Comment on it. Share your own 
experience. Discuss how your life changed since you came to college and how you 
feel about it. 

 
     Each pair is asked to carry out two conversations total, switching a task holder role. 
All the pairs performed in front of the instructor, and the conversations were audio 
recorded and saved in MP3 format. We transcribed the first 3 minutes of each 
conversation, which yielded 84 minutes of data from the 2016 group and 120 minutes 
from the 2017 group. 
     First, we compared the number of aizuchi between the two groups. Since only the 
audio data are available, our discussion below concerns only the numbers of verbal 
aizuchi. Here, aizuchi is defined as short expressions that the listener utters in order to 
facilitate, assist, or complement the speaker’s utterances. The relevant linguistic forms 
include: (i) aizuchi word, e.g., hai, ee, un, hee, soo desu ka, naruhodo, (ii) whole or 
partial repetition of previous utterance, (iii) paraphrasing, and (iv) taking the words out of 
the other’s mouth (Horiguchi 1988).  
 

(8) Average use of Aizuchi in the first 3 minutes of conversations 
 

 Year 2016 (n = 14) Year 2017  (n = 20) 

Overall 6.79 12.21 

Sentence-final 4.18 5.50 

Mid-sentence 2.61 6.71 

 

                                                
5 The two groups were given the same test instructions and the topics except for that the 2016 class had an 
additional topic about discussing the sushi-making experience in class. Since the 2017 class didn’t have the 
same opportunity, this topic was omitted from the conversation test. Thus, there were a total of five topics 
for 2016 and four topics for 2017. The tasks were similar to but not identical to classroom tasks and no 
conversation was scripted or rehearsed.  
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     The overall use of aizuchi almost doubled in 2017. The contrast was more significant 
for the use of aizuchi in mid-sentence. The 2017 group used 2.6 times more aizuchi than 
the 2016 group.6  
     As we can see in (8), the 2016 group mainly used aizuchi at grammatical completion, 
rather than mid-sentence positions, while those in 2017 used more aizuchi in mid-
sentence positions. This suggests that the 2016 group largely relied on L1 strategies to 
decide on the timing of aizuchi.7 That is, they seem to have mistakenly believed that 
aizuchi should be inserted at grammatical completion.  
     Interestingly, this tendency was stronger among the students with higher SPOT scores. 
We also observed a weak negative correlation (R = -0.4) between the SPOT test score 
and the number of mid-sentence aizuchi in the 2016 group. This means the higher the 
SPOT test score, the less likely the students used mid-sentence aizuchi. The 2017 group, 
on the other hand, showed a weak positive correlation (R = 0.2) between the SPOT test 
score and the number of mid-sentence aizuchi. In other words, the higher the SPOT score, 
the more likely the students used mid-sentence aizuchi in 2017. 
     Second, the use of outward -ne8 ‘isn’t it?’ and -yo ne ‘right?’ increased both in terms 
of average number and the proportion of the students who used them. The increase in 
number is statistically significant (unpaired t-test indicates that the two-tailed P value 
equals 0.0048 < 0.05).  
 

(9) Use of -ne ‘isn’t it? / -yo ne ‘right?’ 
 

 Year 2016 (n = 14) Year 2017  (n = 20) 

Mean  0.89 2.05 

% of users 56.25% 85% 

             
     Third, the use of -(n desu)kedo or -(n desu)ga increased in 2017 but the overall 
number remained low, and the difference was not statistically significant (The two-tailed 
P value equals 0.1533  > 0.05). The proportion of the group who used the -(n desu)kedo 
or -(n desu)ga, however, doubled. 
       

(10) Use of -(n desu)kedo / -(n desu)ga for background information 

 Year 2016 (n = 14) Year 2017  (n = 20) 
                                                
6 We examined variances such as gender, nationality, task topic and concluded that they did not play 
significant roles. In both 2016 and 2017, however, there was a tendency for task card holders to use slightly 
more aizuchi than non-task card holder. 
7 A similar pattern among intermediate learners is reported in Hatasa (2007). 
8 The outward -ne is seen in confirmatory remark such as <���ýþŕż*�/ and comment to the 
previously uttered remark such as "C1¿¾*�#/, both of which encourages aizuchi to follow. We 
didn’t include the inward -ne where speaker makes a remark about herself Ĳ0�Š1¤�*�/. 
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Mean  0.25 0.55 

% of users 28.57% 60% 

 
     In sum, the 2017 group showed higher usage for aizuchi, as well as the conversation-
building endings such as -(yo)ne and -(n desu)kedo or -(n desu)ga.9  
     Of course, just because the use of aizuchi increased, it doesn’t necessarily mean that it 
contributes to the naturalness of the conversation because frequent aizuchi with wrong 
timings can signal unintended emotions such as impatience. In this respect, although  
individual differences existed, we have observed the 2017 group overall had a better 
grasp of the timing of aizuchi. Aizuchi was inserted at PPUs and after impactful words in 
a similar way to the model conversation used in the IPA unit, and for that reason, the 
perceived naturalness of the conversations improved for the 2017 group. 
     To illustrate this point, let us compare a part of conversation between Chen and Qing 
in 2016 with that between Lin and Pan in 2017 in (11) and (12) below. 
 

(11) Chen (task card holder) & Qing in 2016 
 Chen: a~�G	Zw�Z}Y~d~¿Æ*a~�G.�ħų�$

&#íĉ1�*�#�� 
 Qing: �ħų�íĉ1�0�ĻŒÆ*�>�� 
 Chen: ĻŒÆ�//-G	-!*��� 
 Qing:   1� 
 Qing: Ĳ0Ìï1ĻŒÆ*���

 Chen: 1�

 Qing: �0"0���Æ+//�0�au�d0�0� 
 Chen:                1       4G 
 Qing: V~lv�_�WJM~[0�0�//"0�ŧF�0� 
 Chen:       ��Ƅ 
 Chen: �ŧƄ//V~lv�_�WJM~[ 
 Qing:   1�ŧF�0 
 Chen: V~lv�_�WJM~[<A8�� 
 Qing: 1//Co|Sxr~S<Rx[1 
 Chen:          �� 
 Chen: ų�"�*�/� 
 Qing: Ĳ0Ìï0Rx[*�� 
 Chen: ��//"�*�� 

                                                
9 Further investigation is required to see how these and other “aizuchi inducing” endings are used and what 
impact they had in interactions. We leave this for future research. 
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 Qing:� �  � +)<ų�*�� 
 
     Chen used aizuchi most frequently among the 2016 group, but her aizuchi (indicated 
in bold) was somewhat forced and overpowering and interrupted Qing’s utterances many 
times. In contrast, Lin’s aizuchi had a better timing, being inserted at PPUs, and 
facilitated Pan’s speech smoothly. 
 

(12) Lin (task card holder) & Pan in 2017 
 Lin:  �&+�j~�G1	�ħ:���Rx[1�*��� 
 Pan:  �	"�*�/��&+�Ĳ0�ħ:���0Rx[1	�

&+�ñ0Rx[*�?� 
 Lin:  ���ñRx[*�///� 
 Pan: � � �  11 
 Pan:  �&+	Ĳ1�&+//Çñ0 Ìï*��, 
 Lin:  �  1� � � � � � � � 1 
 Pan:  úŤÇñ0Rx[1//ċª0Rx[9#*��, 
 Lin:   1 �    �  1 
 Pan:  �0Rx[1	�&+	´Æ0Rx[*�//�@	 
 Lin:              ��	"�*��� 
 Pan:  +&)<ų�+â8�� 

 
     At the same time, although Qing and Pan both talked about their most difficult classes, 
Pan presented the relevant information in a listener-friendly, step-by-step manner by 
introducing the background information using -kedo. On the other hand, perhaps due to 
the lack of awareness for the co-constructive style of Japanese conversation, Qing, who 
performed equally well as Pan on the SPOT test, didn’t structure his way of speaking in a 
similar manner. 
     There is further qualitative difference between the two groups in terms of discourse 
structure. The 2017 group showed increased tendency to build up the conversations 
before they carry out the assigned tasks. For example, given a task to find out whether 
his/her partner intends to take a Japanese class next semester, Yang in the 2016 group 
started a conversation by asking the question itself right away, while Zhang in the 2017 
group started a conversation by first commenting on the fact that semester was soon to be 
done before asking the question.  
 

(13) Yang (task card holder) and Brown in 2016 
 Yang: ��&+nxK~�G 
 Brown: G� 
 Yang: 8...āÆý 
 Brown: �G 
 Yang: ÷ÿŘF¨A8��� 
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(14) Zhang (task holder) and Ming in 2017 
 Zhang: r~�G	 
 Ming: 1� 
 Zhang: �Æý1�<���ĺEA8�/�� 
 Ming: 1	<����EA8�/�ùŬ1ť*�/�� 
 Zhang: 1	ùŬ1ť*�/�� 
 Zhang: r~�G	āÆý<÷ÿŘ0Rx[F¨A8��� 

 
     Here, Zhang clearly exhibited more sensitivity to the co-constructive, step-by-step 
nature of Japanese conversations. 
     Given the data above, we conclude that the implementation of the IPA unit had a 
positive effect on the 2017 group and increased the learners’ awareness for the co-
constructive communication process in Japanese conversations. We attribute the 2017 
group’s relative success in this regard to the instructional approach that had all of the 
following components: observation, analysis, practice, and assessment. 
 
● observe a flow in an actual conversation from an authentic material 
● analyze the pragmatic features from the video script with the help of explicit 

instruction 
● practice learned pragmatic features through various topic-related tasks 
● assess their own conversation skills and become aware that learned pragmatic 

features be part of oral assessment 
 
 
5. Toward global competency 
 
     Language learners trained with a grammar-centered syllabus may be able to compose 
grammatically accurate sentences but cannot function well in actual communication. 
Although the importance of instruction for communication skills is often outweighed by 
systematic instruction of grammar and sentence patterns, an IPA unit that placed 
importance on the communication processes, does seem to have contributed to remedy 
the situation. 
     OECD's “Global competency for an inclusive world” (OECD, 2016) recognizes the 
necessary components of Global Competence as follows: 1) knowledge and 
understanding; global issues and intercultural, 2) skills; ability to interact respectfully, 
appropriately, and effectively, employing empathy and flexibility, and 3) attitudes; 
openness towards people from other cultures. 
     The instruction of co-constructive processes in Japanese conversations10 provides the 

                                                
10 Needless to say, not all communication in Japanese is carried out in co-constructive manner. Brown and 
Yule (1983) recognizes the two main functions of language as “transactional” and “interactional.” 
Transactional function has to do with conveying the content such as facts and opinions, while interactional 
function deals with constructing and maintaining the social relationships. An extreme example of 
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learners with the opportunity to become aware of a communication style that is likely 
different from their own mother tongue. As Maynard (1992) states, understanding of 
language and language use leads to the understanding of the society in which it is used. 
The learners might also learn that such communication style stems from Japanese 
people’s tendency to seek and provide empathy regardless of whether they agree with 
each other’s point of view. We believe that this type of meta-pragmatic awareness leads 
to enrich learners’ communication skills in general as they learn to be open-minded 
towards different types of communication styles.  
     In this manner, the experience with the Japanese language can extend to equip learners 
with skills and attitudes toward global competency (Ito 2012, OECD 2016), preparing 
them to face challenges of dealing with people with different backgrounds and/or belief 
systems. 
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transactional communication may be a court room testimony, while a common interactional communication 
is a small talk. However, transactional communication and interactional communication are not mutually 
exclusive. Nakai (2012) argues that interactional communication creates the basis for transactional 
communication. 
     It has been proposed that Japanese education should aim at taiwa ‘dialogue’ rather than kaiwa ‘(casual) 
conversation’ (Hosokawa 2002, 2006, Yabe 2005, 2007 as cited in Nakai 2012). While we do not disagree 
with the importance of dialogues, like Nakai (2012), we believe interactional communication is crucial in 
constructing a relationship which becomes the foundation for such dialogues. We feel that it is within the 
lower level Japanese language classrooms that such foundation building skills needs to be taught.  
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APPENDIX A: IPA Unit summary 
 
Theme: Food culture     
 
Unit Title: Interesting food combination 
 
Language/Level: Novice High   
 
Length: 200 minutes 
 
Essential questions: How do different cultures adapt foreign food? What makes food 
interesting? 
 
Content objectives: 
At the end of this unit, students will be able to: 
● identify some examples of food adaptation in Japan 
● understand food adaptation is not unique to Japan but it is common in other 

cultures 
● identify basic format of a Japanese TV restaurant guide 

 
Language objectives: 
At the end of this unit, students will be able to: 
● identify basic information such as the name and location of a restaurant, and the 

name and simple description of its signature dish from an authentic TV restaurant 
guide presented in a conversational format  

● identify pragmatic features prevalent in Japanese conversation such as 
backchannel, filler, repetition and contrast with those of English  

● use key vocabulary words and phrases (e.g., Ż6=�, �.¬�ſ in 
discussing restaurants, food items, ingredients, and tastes  

● use conversational strategies such as backchannel and filler, as well as 
confirmation questions 

● create a presentation with a classmate introducing a restaurant applying the 
conversational style unique to Japanese 

 
Task Overview: 
 
NHK world is compiling an online visual restaurant guide for the local Japanese 
community and Japanese visitors to the US. They are looking for something new and 
interesting and if they like the video, there will be generous compensation. You and your 
partner decide to submit a video featuring an unexpected and interesting dish that may be 
unique to a certain culture. You will first study an example of a Japanese TV show for 
inspiration and discuss it. Then, you work together to create a video. 
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Language Functions Grammatical Structures Essential Vocabulary 

Describe food and taste 
 
 
 
 
 
 
 
 
 
 
 
 
Use appropriate conversational 
strategies 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ƅƅƅ+ƅƅƅ0 N 
�?�- N 
�ç� 
 
 
 
 
 
 
 
 
 
 
Backchannel 
 
 
 
 
Filler 
  
 
 
 
 
Confirming information or one’s 
assumption 
�?/↗ 
 
Giving background information  
�G*��...	 
 
Asking questions using empathic 
expressions 
WH�G*��� 

²Ż 
²ź 
ķŝ 
r�d^�[ 
± 
¾E&# 
+A¬E  
ž���+/.ſ¬� 
ä��'�- 
Ż6=� 
Ż6ž@ſCB 
 
1 (formal) 
�G (informal) 
"�*�/ (agreement) 
 
� (indicates noticing) 
�� (indicates disbelief) 
 
�0 (eh) 
��+ (Let me see) 
 
 
 
 
 
 
 
 
�ĴŹ�@�BG*��� 
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APPENDIX B: Presentational Task Rubric 
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HELPING OUR STUDENTS BECOME BETTER CONVERSATIONALISTS: 
UNDERSTANDING SPEECH LEVEL USE THROUGH A COMMUNITY-BASED 

INTERVIEW PROJECT 
 

Holly HK Didi-Ogren 
The College of New Jersey 

 
 
 
Introduction 
     As language teachers, we all want our students to be able to meaningfully communicate in the 
target language. A key function of language is connecting to others, and helping our students 
develop pragmatic competency is essential to students realizing this function. This paper examines 
the broad question of how we can help our students attain pragmatic competency in Japanese, with 
a specific focus on speech level usage. This paper presents preliminary findings from an ongoing 
interview project between Japanese-speaking parents at a local “weekend school” (hoshūkō) and 
intermediate undergraduate JFL (Japanese as a Foreign Language) students. The project as a whole 
investigates Japan-based values among parents at the school as seen through language use, 
including ethnographic interviews. Students contribute to the research by conducting one-on-one 
interviews about life histories and cross-cultural experiences with volunteer parents. From the 
perspective of language acquisition, the interview process is aimed at improving students’ 
pragmatic competency. For this paper, attention will be on what students learned about “noticing” 
(Walker 2011) speech styles and speech style shifts in their interviews with native speakers. 
Through the process of interviewing, transcribing, and reflecting on speech levels in the interviews, 
students professed a greater ability to identify speech level shifts and understand why they 
happened.   
 
Pragmatic competency 
     What is pragmatic competency, and how is connected to proficiency in a target 
language? According to Crystal (1985), “[p]ragmatics is the study of language from the point of 
view of users, especially of the choices they make, the constraints they encounter in using language 
in social interaction and the effects their use of language has on other participants in the act of 
communication.” (240) Thus, pragmatic competency is the ability to perform communicative 
actions appropriately in sociocultural situations. Within this broad definition of pragmatics, Leech 
(1983) calls particular attention to interpersonal rhetoric, “the way speakers…accomplish goals as 
social actors who do not just need to get things done but attend to their interpersonal relationships 
with other participants at the same time.” (Kasper 1997). Such a definition connects pragmatic 
competence to the central themes of thoughtfulness and respect in this conference, as “attending 
to interpersonal relationships with other participants” necessitates thinking about others in 
respectful ways.  
     Leech (1983) has further delineated sociopragmatics to refer to the social perceptions 
underlying participants' interpretation and performance of communicative action. Speech 
communities differ in their assessment of speaker’s and hearer’s social distance and social power, 
their rights and obligations, and the degree of imposition involved in particular communicative 
acts. The potential disparity in sociopragmatic norms across speech communities can help to 
explain why, although learners may be attuned to making highly context-sensitive selections of 
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pragmatic strategies in their own language, they may not be as sensitive to such context variables 
as social distance and social power in the target language because those variables may be 
configured differently. Students who have reached the intermediate level of Japanese through 
formal study have been exposed to important “guideposts” in Japanese society for sociopragmatic 
functions related to speech level use, but they often have not internalized them or are not aware of 
the variation in them. Thus, while native English students studying Japanese are able to 
competently manage politeness levels in English, the degree of sensitivity to context and rules of 
politeness are often irregularly reflected in Japanese. For example, a common sociopragmatic issue 
in beginning-level Japanese utterances (verbal or written) from our students is the mixing of speech 
levels.   
 
Speech levels in Japanese 
     Speech levels in Japanese are well-known as a challenging aspect of pragmatic competency 
for non-native speakers. As there is not a “neutral” level of speech in Japanese, it is something to 
which speakers and listeners must always attend. There has been a great deal of scholarly work 
done on speech level use among native speakers, including more recent work on the social 
functions of such use. However, the literature is much scantier with regard to the acquisition of 
pragmatic competency with particular reference to speech levels among non-native speakers. 
Most textbook introductions to speech levels give explanations about which level is appropriate 
based on fixed criteria such as the formality of the setting, the role of the participants in that 
setting, and the relationship between the participants (that is relevant to that setting). Possible 
positive transfer between L1 and L2 is generally not remarked upon; that is, students’ attention is 
not drawn to parallels in their native language that might help them understand how speech 
levels are used – and how they should learn to use them – in Japanese. This is an area where 
teachers need to provide supplemental materials in order to enhance students’ development of 
pragmatic competency.  
     Also noticeably absent from most textbook explanations are the dynamic and fluid aspects of 
human interaction, including shifting speaker orientation toward the content of what they are 
saying (e.g., whether the utterance is internally- or externally-oriented) or the management of 
Face-Threatening Acts (e.g., in an interaction between speakers of equal status where one 
speaker criticizes another). With regard to the latter, Haruko Minegishi Cook’s work on 
“socializing identities” through the acquisition of speech level pragmatic competency is an 
important contribution to helping students understand how speech levels are used in actual 
interactions. The indexical (also called “deictic”) approach to language that Cook takes considers 
language to be a socially organized phenomenon in which meaning is situated and negotiated in 
social context (cf. Duranti and Goodwin 1992). Note that this model is distinct from the one 
presented in many JFL textbooks, wherein meaning is only found in language, not in social 
context. In contrast, in the indexical model language is a tool for constructing social situations, 
rather than a tool chosen to fit an existing social context. This is crucial to helping students 
acquire pragmatic competency around speech levels in Japanese, as the use of levels has been 
shown to be highly context dependent (Geyer 2008, Ishida 2007). 
 
Awareness raising to improve pragmatic competency  
     Scholars have argued that a key way to help our students acquire pragmatic information is 
through awareness-raising activities (Rose and Kasper 2001). Such activities include observation 
and reflection, in situations where students can observe authentic (i.e., natural or unstated) 
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speaker input. This type of input is key “not because students should imitate native speakers’ 
action patterns but in order to build their own pragmatic knowledge on the right kind of input.” 
(Kasper 1997) One way of doing this is to build awareness-raising activities around authentic or 
semi-authentic materials in the classroom itself. With regard to speech level use in Japanese in 
particular, Walker (2011) argues for observational and reflective activities that help students 
develop “noticing” or awareness of when, how, and why native speakers use particular speech 
styles. For example, awareness-raising activities could be built around scripted (e.g., a television 
drama) or semi-scripted (e.g., a broadcast of an interview) materials brought into the classroom. 
While beneficial in providing students with pragmatic information, such sources do have 
limitations. First, scripted programs such as television programs tend toward prototypical or 
idealized realizations of actual speech. Semi-scripted programs such as interviews are likely to 
be more reflective of natural speech, but are still packaged through editing to be appealing to the 
intended audience. Both types of programs, therefore, fall short of exposing students to natural 
discourse. Connected to this, the second limitation of introducing such programs is that students 
do not get exposure through them to the turn-by-turn, emergent meaning making that 
characterizes natural speech. They therefore do not have access to the ways that speakers can 
adjust and attune their speech to others in the interaction, as the interaction is unfolding.    
     Furthermore, watching a TV show or interview is affectively distant in comparison to what 
students were asked to do in the current project; namely, to conduct a one-on-one interview with 
a native speaker. The expected level of engagement and commitment to the conversation in the 
current study is much higher than for a setting in which students can be more disengaged. 
Further research is needed to articulate possible connections a student’s level of engagement and 
their awareness of speech levels, but it does not seem unreasonable to assume that students who 
are interviewing someone face to face, and are in charge of the interview, will have a greater 
degree of investment in the interview.   
     In summary, previous research suggests that giving students observational tasks to build their 
pragmatic knowledge is effective. Walker (2011) has investigated the effectiveness of 
observational tasks to build awareness of speech level shifts among beginning-level JFL learners, 
and Cook (2001) has investigated how awareness-building activities can improve pragmatic 
competency with regard to speech level use among intermediate and advanced-level learners. 
This paper adds to the current research by considering the process of intermediate-level learners 
increasing their “noticing” of speech level shifts through face-to-face interviews with native 
speakers which they conducted. 
 
The project 
     The project from which data for this paper is drawn has the broad aim of bringing 
ethnographic methods into the JFL classroom. The focus of the project as a whole is on Japan-
based values among parents of children attending a local Japanese language weekend school, and 
specifically on how those values come through in natural discourse. The project was piloted in 
spring 2016, and officially began in fall 2016. Students at the second- or third-year level of 
Japanese in the 2016-2017 academic year participated in the project. At our institution, this 
means students who had completed 170 hours of study at the start of the fall semester, and 250 at 
the start of the spring semester. Seven students participated in the fall, and four in the spring. 
Data for this paper is taken only from the spring semester, as this is when we focused specifically 
on speech levels.  

291



     Prior to beginning the interview project in the spring, the students completed a chapter on 
Japanese speech levels in the Tobira textbook. This in-class work included both recognizing 
linguistic forms that distinguish speech levels (verbs, pronouns, etc.) and discussing the factors 
that lead to a particular form being used in a particular setting.  
     After completing the formal speech level unit and before beginning the interview project, 
students were then asked about their degree of confidence in recognizing speech level 
distinctions for another person, and in distinguishing between speech level use in their own 
speech. Two of the students in the spring semester class already had extensive exposure to 
natural Japanese outside of the classroom, one because of a Japanese parent who speaks to her 
primarily in Japanese, and one because of a network of close-age peers developed through three 
years of self-study before taking a formal class for the first time at college. Both of these students 
stated that they felt confident about understanding both formal (desu/-masu) and informal (plain) 
speech levels, but not about using honorifics (keigo). They also stated that they were confident in 
their own abilities to appropriately shift between formal and informal forms. However, 
classroom interaction and course assignments strongly suggest that both students were much 
more comfortable using informal (plain) forms, as one might expect given the primary settings in 
which they use Japanese outside of class. Claims that they were able to nimbly switch between 
levels were not supported by their performance in class, but they were able to more quickly 
identify speech level shifts in recorded data when we got to that stage of the project. The other 
two students began their study of Japanese after starting college, and had very limited exposure 
to the language outside of class. Both of these students stated at the outset of the semester project 
that they were much more confident in using formal (desu/-masu) than informal (plain) forms. 
     Each student conducted two, 20-30 minute, one-on-one interviews with a parent volunteer. 
Students developed questions around the broad topics of “life history” and “cross-cultural 
experiences” prior to the first interview, and those questions were then revised for content and 
accuracy. Following the completion of the first interview, students submitted a rough outline of 
the interview contents with time stamps (e.g., 1:10-1:30 talked about childhood home), places 
they needed help understanding (e.g., 1:50-2:10 I cannot understand what the person said), notes 
on topics they wanted to follow up on in the second interview, and whether they noticed their 
interviewee shifting speech levels or not. Following this, they developed questions for the second 
interview, again receiving feedback on content and accuracy prior to conducting the interview.          
     After the second interview, students transcribed both interviews in full, including marking 
where speech level shifts occurred. We then discussed as a class the patterns in speech level 
shifts we found, including reasons for why we thought the shifts occurred. The professor did not 
suggest reasons for shifts, although was prepared to make some suggestions if students could not 
see any patterns. However, students came to an understanding of most of the shifts on their own. 
The following discusses the patterns identified by students with the guidance of the professor.  
 
Students’ noticing and analysis of speech level shifts 
     One of the main functions of shifts from desu/-masu to plain forms in the student-led 
interviews was identified by the students as the speaker (the interviewee) making an internally-
oriented utterance. This is in line with findings from scholars such as Maynard (1993) on the 
discursive functions of such shifts. In the following example, from a transcript marked by student 
YA, students noted that interviewee AM shifted from her primarily desu/-masu speech style into 
plain when thinking to herself, in line 35. This explanation of AM’s shift in line 35 is also 
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supported by her shift back to desu/-masu in her externally-oriented (i.e. oriented toward YA as 
listener) utterance in line 36.   
 
Example 1 [YA interview 2 with interviewee AM] 
35:  AM: 2�$��… [Internally-oriented speech] 
36:   @��4%��
��� �� 
 “What is it I want to say? It’s that (my) way of thinking changed.” 
 
     It should be noted here that students can only understand this kind of shift if they look at 
stretches of talk, rather than isolated utterances – such as line 35 without any of the rest of the 
interactions, or particular linguistic features (e.g., only focusing on the occurrence of darou in 
line 35). In other words, students were able to identify a shift to informal forms as being 
internally-oriented partly because of how it contrasted with the interviewee’s speech style in the 
utterances that surround line 35. Example 3 gives another example of this type of pattern, again 
marked by a student in the transcription: 
 
Example 2 [YA: Interview 2 with AM]  
47:  ��9:1�0?�'� �… [internally-oriented speech] 
48:  �'�0?�'�� �� [desu/-masu (directed toward interviewer)] 
 
     Taken together, the class discussion around these two examples show that students are clearly 
developing an attenuation to the flow of conversation, and to how the function of a single 
utterance needs to be understood in context. 
     Students were also able to identify places where speakers (interviewees) shifted into plain 
style in order to add further information to a main point already given in the desu/-masu form, as 
in the following excerpt where SB is interviewing TM: 
 
Example 3  [SB: Interview 2 with TM] 
100:  TM: ������7;�3�A���<#�'� 
101:  ��"(,/+-&�!��� 
102:   �������1���8����[internally-oriented utterance] 

“Yes, well, personality-wise (she’s) probably more like me. She doesn’t gamble. Um,  
  (she’s) a serious person...something like that, I think.” 
 
     At a structural level, having students mark speech level shifts led to interesting discussion 
about what counts as a shift. For example, line 45 below was marked as a shift to the plain form. 
In class discussion, students stated that the speaker was making an internally-oriented utterance 
in line 45. However, in fact the utterance in line 45 is truncated, as noted by the final� that 
suggests the speaker was going to continue the utterance. Instead, the speaker restarts the 
utterance in line 46 and ends it in the desu/-masu form. The “false starts” common in natural 
speech are challenging for learners to follow, but they are also important aspects of natural 
communication that in this case also pertain to speech level use.  
 
Example 4 [YA: Interview 2 with AM]  
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45:  ����'�*,./)>=�6	�1�5�'��� 
46:  ���� �������5�����'�� 
 
     Students also noted that each interviewee had a general speech style, and this style varied 
from person to person. Student MH noted that “prior to the interview, I expected the person I 
interviewed to use a lot more formal speech forms, however during the interview they used a 
variety of speech forms.” On the other hand, student JL observed that “with regard to shift in 
speech [level], the interviewee stayed within desu/-masu form throughout.” In class discussion 
about variation across speakers reinforced to students that there is inter-speaker variation in 
preferred speaking style. This is an important supplement to many textbooks, where there is little 
attention given to heterogeneity in speech level use between speakers.  
 
Findings: speech level awareness  
     In a presentation at the end of the semester, students were asked to share their reflections to 
the following questions in English: 

1. Do you feel more able to recognize when and why people shift speech levels? 
2. What specifically has contributed to any changes you note in your awareness of speech 

level usage in Japanese? 
3. Do you feel more comfortable about using speech levels yourself? 

 
     All the students said that they were more confident about recognizing when people shift 
speech levels. For example, student YA said “I am definitely able to recognize more when and 
why people switch shifts. I noticed that shifts tended to happen most often when the interviewee 
was thinking to themselves or, in the case of my interviewee last semester, shifts would also 
happen when we were no longer in the midst of the formal interview.” Although the students 
were not asked whether they noticed shifts while they were conducting the interviews or not, 
several students also commented that it was only in the process of transcribing the interviews 
that they noticed such shifts. This finding suggests students need time to reflect and process in 
order to notice shifts. If true, this also suggests that students are not yet nimble enough to draw 
on information needed to make their own contextually-appropriate speech level choices during 
the interview itself.  
     With regard to the third question about students’ level of comfort in using speech levels 
themselves, SB noted “I used desu/-masu form during the interview; however, at times when I 
was more familiar about a topic, I quickly reverted to short form due to both excitement and 
nervousness most likely.” SB demonstrated a greater awareness of his own use of speech levels 
than the other students. However, his comment in class prompted a discussion about awareness 
of one’s own speech level use. The two students who started their study of Japanese in college 
said that they stayed strictly in the desu/-masu form throughout because “that’s the form I’m 
most comfortable with.” It might be interesting, therefore, to assess students’ level of comfort 
with particular speech levels prior to conducting observation activities such as interviews, since 
that may vary in classes where students have not come through the same, formal language 
program prior to the activity.  
 
 
Discussion 

294



     Recalling that the goal of this study was to see whether students gained more confidence in 
recognizing when and why speech level shifts occur, the preliminary findings suggest that this 
was indeed the case. MH, for example stated “I definitely improved my ability to discern formal 
and informal speech levels.” 
     Moreover, the ability of students to identify functions of speech level shifts within a 
conversation suggests an emerging awareness of how speech levels serve discursive functions.  
     With regard to teaching speech level usage, it is useful to consider a second key concept from 
Cook’s Socializing identities through speech styles (2008): language socialization. This concept 
was developed through a series of single and jointly-authored works by Elinor Ochs and Bambi 
Schieffelin in the late 1980s and through the 1990s. It is important to teachers wanting to help 
students learn to understand speech level usage because language socialization studies 
“…investigate how particular linguistic forms are used and interpreted in a local community, and 
how novices are guided by experts/members to learn the semiotic processes of indexes in the 
routine practices of everyday life.” (Cook 2008: 5) We as teachers are the experts in this process, 
and need to find more effective ways of communicating our knowledge of how speech levels are 
“used and interpreted in a local community.” The present study is an attempt to contribute to that 
work. 
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GENERATIONS: BENEFITS, CHALLENGES AND CONSTRAINTS 
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Introduction 
The current research aims to investigate benefits and constraints in the 
implementation of three distinct telecollaborative projects conducted among four 
Universities (in Italy, France and Japan) between 2015 and 2017. 
Based on the ICC theory, these studies are examples of the traditional model of 
telecollaboration (vs. dialogic model) as theorized by Helm (2013), and were 
implemented with different learning contexts, goals, tasks and tools.  
As for the analysis, recent trends in research show that more attention is now paid to 
the analysis of the processes during the exchanges and to how cultural meanings are 
expressed. To this aim, multiple methods were adopted: analysis not only of online 
interactions but also ethnographic data, pre and post questionnaires, video recording 
of the online exchanges, interviews as well as teacher/researcher feedbacks were 
collected. Four main types of constraints are also discussed, the so-called invisible 
factors that educators should be aware of when developing online intercultural 
exchanges. 
 
Literature review 
Telecollaboration has been generally defined as the process of communicating and 
working with other people, individually or in groups, in geographically distant 
locations through online or virtual tools. In the field of second language (SL) and 
foreign language (FL) education it covers institutionalized and structured activities 
that are tailor-made for specific groups of students with the aim of providing learners 
with opportunities for interaction helping them achieve precise learning goals, namely 
enhanced linguistic skills and intercultural communicative competence  (O’Dowd 
2007, Dooly 2008, Guth and Helm 2010). Telecollaboration is considered an 
educational practice which is highly valued by educators and students who have 
experience with it, but also a time-consuming activity which is difficult to organize 
and receive limited instructional recognition or support. 
The term online intercultural exchange OIE has also been used as synonym of 
telecollaboration (O’Dowd 2007). Dooly and O’Dowd (2012) attributes the increasing 
interest of researchers and educators in telecollaboration within FL education to three 
main factors: (1) the growing attention in the FL/SL education community paid to the 
role of culture in FL/SL learning and the recognition that OIE can support the 
development of learners’ intercultural communicative competence ICC (as theorized 
by Byram 1997); (2) the rise of sociocultural theory as applied to SL/FL learning; and 
(3) the role played by SL/FL competence and e-literacies in learning and working in 
the twenty-first century. 
Research on telecollaboration and OIE appears to have moved from studying the 
products of exchanges (e.g., adopting quantitative analyses for email, forum 
discussion, chat), to examining their processes. This entails that being 
telecollaboration feasible to control for all the variables that might influence an 
exchange (being activities that could take place both inside and outside of the 
classroom), the use of qualitative research has been identified as more appropriate 

297



	

	

(Levy and Stockwell 2006). Also multiple methods (e.g., qualitative, quantitative and 
action research) have been considered to be a reasonable alternative, also justified by 
the sociocultural approach, taken by an increasing number of researchers, according 
to whom ICC remains one of the primary goals of telecollaboration (Chun 2015). 
 
Models of telecollaboration  
In the twenty years telecollaboration has evolved, not only in terms of definition, but 
also pedagogically speaking, new models have emerged. With time the scope of 
telecollaboration in FL education has extended and new configurations have been 
established: the main characteristics vary according to the objectives, the participants, 
the tools (as exemplified by previous research) and further features.  
The objectives of telecollaboration vary according to the project and to the participant 
groups. Some may include the development of language skills and/or intercultural 
communicative competence (O’Dowd 2007), the development of new online 
literacies (Guth and Helm 2010), work-related competences such as translation and 
professional communication. According to the results of a recent survey addressed to 
telecollaboration practitioners in Europe intercultural communicative competence 
(ICC) was the most widely shared objective (Guth et al. 2012).  
Groups of participants can be organized in dyads, triads or discussion groups. If we 
look at the language used for communication there are three main types of exchanges: 
1- “bilingual” e.g. English speaking learners of French communicating with French 
speaking learners of English as a foreign language, (Edasawa and Kabata 2007, 
Kabata and Edasawa 2011, Hayashi et al. 2013);1 
2- “multilingual” (Fratter et al. 2005); 
3- “monolingual” e.g., only one of the partners’ languages (Lee 2006), as in the case 
of interaction between learners and trainee teachers of the language studied by the 
learners  (Hattori et al. 2014) or a foreign language used as a lingua franca (such as 
the case of English among predominantly non-native speakers of English) (Guarda 
2013, Helm et al. 2012). 
There is a wide choice of tools to select from for this kind of exchanges, from the 
more traditional ones such as e-mail and asynchronous discussion forum to Web 2.0 
tools such as SNS, blogs, wikis, virtual platforms and Web conferencing tools, such 
as Skype, Google hangout, etc.  
As for the instructor’s role, in most of the projects reported in the literature, teachers 
organize the communication and tasks, motivate students, monitor activities, provide 
feedback and support for learners.  
Communication between peers can thus be asynchronous or synchronous, depending 
on the objectives of the exchange and the tool used, and on institutional and logistic 
constraints, such as different time zones, class times, teacher and/or student 
preferences. 
Table 1 from Helm (2013, p. 36) summarizes the main features of how a traditional 
model of telecollaboration, within which the studies presented here fall, can be 
conceived: attention is given to the main features: the type of communication held by 
participants, their perception and the topics discussed during the exchanges. 
 
 

																																																								
1 While the vast majority of telecollaboration studies described in the literature are of the bilingual type, 
a rather small number of projects have involved the multilingual or monolingual types. 
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Traditional models of telecollaboration 
Communication is often in dyads or triads, (with 
the exception of asynchronous forum discussions) 
Students engage in discussion with peers without 
the presence of teacher or facilitators 
Participants should feel comfortable in their 
communication 
‘Safe’ topics tend to be discussed, such as 
university or student life, culture, free time. 
Contentious issues are avoided. 
Students are expected to be ‘polite’ and ‘politically 
correct’ 
Synchronous or asynchronous, written and oral 
communication modes can be used 
Disagreement is accepted but conflict is avoided 

 
Table 1. “Traditional” models of telecollaboration as summarized by Helm (2013, p.36) 
 
Benefits and constraints 
According to previous research, telecollaboration has been very successful, both for 
language and culture learning in different higher education contexts. Successes 
include personal and cultural benefits, gains in language development, sociolinguistic 
improvements, development of intercultural communicative competence, learner 
autonomy, multimodal communicative competence and critical cultural awareness 
raising. However, simply connecting learners with each other online does not 
guarantee a successful intercultural exchange. Chun 2015, p.17.) 
However, there are also many examples of online intercultural exchanges that did not 
result in successful communication. These are cases of “failed communication”, as 
exemplified by a review of studies on telecollaboration by O’Dowd and Ritter (2006). 
Misunderstandings, difficulties and tension that arise from cultural differences in 
communication style and behaviour might be some of the causes (O’Dowd and Ritter 
2006). After reviewing a few important studies on telecollaboration, Chun (2015) 
proposes three main constraints about which researchers and educators should be 
aware of when developing, implementing and researching online intercultural 
exchanges: (1) constraints of technology; (2) constraints of the configuration; (3) 
constraints of the learners and the learning context; (4) constraints of the teachers’ 
role.       
 
Methodology  
In the following sections three projects in which students of the University of Milan 
have taken part to, will be described and analysed in details.  
The first two projects can be summed up according to a similar scheme, since goals 
and settings were almost identical, while tasks, tools used and data collected were 
slightly different. They were carried out in 2015 and 2016 through a collaboration 
between the University of Milan (Department of Language Mediation and 
Intercultural Studies) and Waseda University (Graduate School of Japanese Applied 
Linguistics). The traditional model was applied and online intercultural exchanges 
were monolingual. This means that participants from the countries involved (Italy and 
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Japan) used only Japanese language as means of communication. As it will be clear 
later, this was possible since the two groups had different goals. 
Online interaction took place between two different groups of learners: on one side, 
students studying Japanese as a FL, either enrolled in the BA course of Language and 
Cultural Mediation or in the MA course in Languages and Cultures for International 
Communication and cooperation at the University of Milan (MIL, henceforth); on the 
other, graduate students majoring in Japanese Language Education at Waseda 
University (WAS, henceforth). MIL students, who generally show enthusiasm in 
Japanese language learning with strong motivation, have very few opportunities to 
regularly interact with native speakers (NS). Students at Waseda University, on the 
other hand, have deep interest in Japanese language education and despite some of 
them had teaching experience, they still lacked the experience to deal with learners 
using Web conference systems and few have had chances to interact with students 
from non-kanji area and deal ‘live’ with their difficulties while communicating in 
Japanese. The two remote exchange projects were implemented in order to satisfy 
both needs. 
The projects, in which the aforementioned two institutions and two different kinds of 
learners took part to, aimed at three main goals:  
 
1. Provide learners of Japanese language with opportunities of intercultural exchange 
in Japanese with NS and provide teachers-to-be with experience in distant language 
education through Web conferencing tools 
2. Investigate benefits from the point of view of each group of students      
3. Explore students’ emotional side during the experiment    
 
Following, more details about the workflow of the projects will be explained. 
 
Project 1 and Project 2  
Structure and aim 
Project 1 ran for seven weeks (June 1- July 15 2015). A first online exchange between 
the two groups of participants using video conference was fixed for general self 
introduction of all students. Afterwards, small groups and pairs were formed 
according to a previously agreed calendar of six online exchanges (one online 
exchange each week). 
MIL group was constituted by 10 students studying Japanese, with language 
competence ranging from elementary-intermediate (A2-B1) to upper intermediate 
(B2). WAS group included 6 graduates students with strong interest in Japanese 
language education and some teaching experience variable depending on participant. 
Learners were paired associating one or two MIL students of Japanese with one WAS 
student resulting in 4 dyads (1on1 for 30 min) and 3 triads (1on2 for 60 min).  
Skype and video conference were used as Web conferencing tools to connect 
participants and support online synchronous interaction that were to be carried out in 
Japanese. Some participants also used SNS (FB) to privately communicate with peers. 
No specific task was fixed but it was suggested that students could think of some 
topics to talk about each time and prepare in advance for them. After the interaction, 
all students had to fill in a diary using Italian and/or Japanese and deliver it to the two 
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coordinators who had the role of organizing the overall project, monitoring activities, 
communicating with and providing support to participants.2 
Given that the main interest of WAS group was to deepen awareness about how 
distant Japanese language education using Web conferencing tools works, what kind 
of problems can arise and what can foster language learning and motivation in 
students, they were not asked to be responsible of explaining Japanese grammar or 
answering questions about the Japanese language to MIL students, were not 
specifically instructed on how to deal with the content of their exchange, but advised 
on some tips only at the beginning of the project. 
Both coordinators decided to provide some suggestions based on the feedbacks 
received almost every week from their counterparts through their dairies.  
Project 2 ran for nine weeks (Dec 1 2015 – Jan 31 2016). MIL group was composed 
by 3 students with a language competence ranging from elementary-intermediate (A2-
B1) to upper intermediate (B2). WAS group, as before, was formed by 3 graduate 
students eager to deepen their knowledge in Japanese language education, with no 
experience (except one) in teaching. The constituents of small groups and pairs 
changed each time but were previously agreed according to a calendar of five online 
exchanges (one exchange every 10 days) to be carried out in Japanese. The first two 
interactions took place with all participants (3on3, 60 min), while in the remaining 
ones participants were divided in dyads (1on1, 30 min) and triads (1on2, 30 min).  
A “virtual classroom” was created through Adobe Connect and students were able to 
communicate to each other through video-oral and written (chat) interaction. 
For Project 2 took advantage of the difficulties experienced in Project 1, especially in 
that this time the tasks were assigned and carefully designed by the coordinators. This 
design included: reading comprehension, speaking and writing skills, intercultural 
understanding. For each exchange students were asked to read a couple of short 
articles in Japanese language, taken from NHK Web News Easy, understand their 
content and prepare to discuss about them with their peers.  
Again, WAS group was left a lot of autonomy in managing the exchanges and their 
interactions with MIL students.  
 
Data collection  
For both projects the data collected were the same, except for one item: a short 
written composition (Project 2 only). 
Data were collected in three steps: two questionnaires (pre and post project) about the 
motivation of participation, interest and experience of Japanese language, self-
confidence in speaking Japanese (MIL), previous teaching experience (WAS), etc.; 
diary on technical problems, content of conversation, self-improvement, that 
participants had to write after each exchange with the aim of investigating participants’ 
awareness and self-reflection about their role in the online conversations (WAS), or to 
collect comments and impressions and how they felt during and after it (MIL); short 
written composition (MIL); interviews with the coordinator. 
 
Results and discussion  
In Project 1 most of the MIL students (7 out of 10) had studied Japanese for about 
three years,3 while the remaining three for about four to six years.4 It is also important 
																																																								
2 The author was also the coordinator of the students at the University of Milan, while at Waseda 
University Mrs. Ayumi Canal coordinated the participants under Prof. Hiroshi Miyazaki’s supervision. 
3 For a total of about 280-300 hours. 
4 Respectively about 400 and 500 hours. 
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to note that half of them (5 out of 10) had previous experience of short-term study 
(one month) in Japan. What is most relevant to the experiment is to examine the 
opportunity that they usually have to interact with Japanese NS. 60% of them had 
never had the opportunity to interact in Japanese with NS, and even those who had 
declared a low frequency of interaction with Japanese friends (a few times per month), 
that cannot be judged significant. Furthermore, none of these revealed to be oral 
interaction as they mainly communicated through chats via FB or other social 
networks. This entails that MIL students were not used to have some kind of 
conversation with Japanese people using the target language.  
In responses to questions about how confident they felt when speaking Japanese, the 
majority (N 8) answered that they were afraid not to be able to communicate 
effectively and did not feel confident in speaking with a NS. 
As for the WAS group, only half of them (N 3) had long experience in Japanese 
language teaching (8 to 10 years), while the remaining ones (N 3) had no or very 
short teaching history. Also, relevant to the project, which involved only learners of 
Japanese from non-kanji area, is that data showed that most learners (N 5) had no or 
extremely short experience in teaching Japanese to students from non-kanji area. 
It should also be noted that, similarly to their counterparts, none of WAS participants 
had ever taken part to online exchanges before with peers from overseas and with a 
learning goal.  
As for the content of the exchange, some groups decided autonomously to think about 
a topic and prepare for it starting from the second exchange, others took more time to 
apply this modality, some others did not plan anything and decided on the spot. The 
selection of the topic, however, was often left to WAS participants. 
At the time of the second experiment (Project 2), MIL participants had studied 
Japanese for a period between 3 and 5 years. Also this group of learners did not feel 
confident in communicating with Japanese speakers due to lack of opportunities. As 
for their experience in Japan, they had stayed only for a maximum of 1-2 months. 
One had never interacted with a Japanese person outside of the classroom, while the 
other two had some very sporadic contact with Japanese friends using Skype, email or 
LINE. Among WAS participants, only one had some teaching experience. 
According to the results of the questionnaires, MIL students evaluated the experience 
very positively finding it useful for the opportunity they had to talk directly to a NS. 
They perceived some language improvement they could practice reading, oral and 
written production. Similarly, they all found that the diary, though very short, was 
useful for memorizing new vocabulary and written exercise. The experience made 
them feel more confident at the thought of communicating with NS. Exchanges were 
considered beneficial also in terms of intercultural learning. MIL felt less anxious and 
shy the more interactions they had and realized the importance of oral practice (not 
sufficiently experienced in class), while also learning new aspects of Japanese culture 
when compared to the Italian one. All this increased their self-confidence. 
Technical problems (freezed screen, disrupting noise, etc.) were experienced but not 
noticed as so disruptive as their WAS counterpart felt. They also expressed their 
opinions on the structure of the project: exchange length of time should be adjusted 
according to number of participants (60 min for a group of 2on3 not enough), some 
topics were boring, more cultural (not social/political) aspects are preferred. They 
suggested that a similar experience could be offered also to less proficient students 
but  differentiation of task difficulty is necessary.  
WAS students all agreed they had reached their initial goal: to accumulate some 
experience on remote exchanges and reflect deeper on related problems unique to 
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remote exchange. Feeling the responsibility of their role, they managed and solved 
several small issues while handling communication with MIL students.  
They also agreed on a better success of the interaction when participants are fewer 
(1on1 or 1on2), since it allows students to talk in more depth of each topic. They 
realized that technical problems affect the interactions and increase the difficulty to 
provide feedback to learners; they also learnt to consciously use vocabulary and 
sentence patterns and found useful discussion on social themes. 
Overall WAS participants experienced meaningful interactions thanks to a fruitful 
exchange of ideas about the current situation in Italian and Japanese society. 
Technical problems heavily affected the exchanges and increased their difficulty to 
provide feedback and to develop a topic to a deeper level. Their suggestions in order 
to improve the project include: request of sharing information about participants 
before the start of exchanges (e.g., through a video conference meeting), improve 
schedule adjustment. In this project, in fact, due to difficulties in scheduling the 
interactions, components of pairs and small groups changed each time. As for the 
topics, they would have preferred to be involved in the selection of articles and 
expressed the desire to be more involved in the process of deciding a framework for 
the project, even considering that direct content with MIL students before the start of 
the exchanges could help in the selection of themes that could be of interest to 
everyone and foster more active participation of learners. 
Project 1&2X: Discussion (da cancellare) 
All the comments collected through questionnaires, diaries and interviews reveal 
significant issues related not only to how groups handled and joined the interactions, 
but also to language and culture learning (MIL) as well as how both WAS and MIL 
students perceived themselves and their performance. Some of these issues will be 
discussed here drawing also on students’ diaries. 
As for the topics discussed during the interactions (Project 1), WAS participants 
generally agreed on the importance of selecting a theme in advance and allow peers to 
prepare for it. For MIL students this meant that they had time to arrange their 
thoughts, make a list of vocabularies and revise grammar patterns to express what 
they wanted, which led them to feel more confident before and more satisfied after 
each exchange. Some of WAS students also found that talking about broad topics 
allowed MIL participants to discuss about certain issues in more depth; others also 
said that online exchange prompted topics that rarely come out during class hours (e.g. 
onomatopoeia, animals, Japanese traditional festivals and special events, etc.). As 
emerged from the above analysis, this shows that there was a large variation in how 
MIL students reacted to topic selection and emphasizes how learners have different 
learning attitude and approaches to FL learning.  
According to students’ account, technical problems (such as poor Internet connection, 
freezed screen, noise in the background, etc.) often affected the interactions with 
peers and WAS students showed to be more aware and bothered by these disruptions 
than their counterpart.  
According to diaries by MIL students, they perceived to have gained two major 
benefits from the experience: learning of new vocabulary and more engagement when 
talking in Japanese with NS. Someone also reported that listening comprehension 
improved the more practice they did. Examining MIL students’ comments on self-
confidence, an overall deeper awareness of how they perceived themselves and their 
performance with peers was observed throughout all exchanges.  
The opportunity that MIL students had to deepen also their knowledge about Japanese 
culture and exchange view about with their peers was very appreciated. 
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As mentioned earlier, WAS participants were left total control of handling the online 
exchange, in order to let them experience the process of distant learning education 
(included benefits and drawbacks). Comments ranged from reflections about their 
own speaking speed rate, whether and how to deal with error feedbacks, to 
considerations about their role and how to deal with it.  
Table 3 and 4 summarize what each group of participants learnt from the experience, 
as emerged from the analysis of data. 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Table 2. What MIL and WAS groups learnt from participation to Project 1 
Table 3. What MIL and WAS groups learnt from participation to Project 2 

 
Project 3   
Structure and aim 
The third Project is an attempt to conduct a remote collaborative exchange via the 
Internet involving students in Italy, France and Japan. This experiment was carried 
out between 2016 and 2017 and started as an international collaboration with three 
Universities: Kobe, Rennes, Milan (respectively KOB, REN, MIL, henceforth).  
The traditional model of telecollaboration was applied and online interactions were 
multilingual: students could use whichever language they felt useful for mutual 
understanding. This could be the target language (Japanese), their L1 (French or 
Italian) or another one (e.g. English) used as lingua franca. The aim was, again, to 
promote intercultural awareness and intercultural communicative skills. One of the 

Project 1 
MIL group WAS group 

interaction through Skype 
increased self-confidence in 
communication with NS 

choosing and assigning topics 
in advance help students to 
become autonomous learners 

focus on meaning helps 
bypassing grammar and/or 
vocabulary limits 

selecting broad topics for 
discussion helps peers discuss 
longer and from different 
perspectives 

awareness of the importance 
that knowledge of Japanese 
culture can have a bad impact 
on communication as much as 
low language skills have 

speaking speed rate affects 
students’ performance 

pre-assigned topics supports 
longer and more structured 
interaction  

pictures and realia supports 
mutual understanding 

(but) variety of topics and 
getting away from initial ones 
motivates interest 

topics related to students’ 
experience and interests ease 
communication 

the more one interacts with 
NS, the more fluent and 
smoother the exchange gets  

technical problems impacts 
interaction 

more confident when speaking 
with Japanese people 

visual contact better than 
voice only 
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original goals of the University of Milan was to conduct online exchanges using 
Japanese also as lingua franca, considering that the Italian students could have been 
paired in small groups with a Japanese and a French speaker. However, due to several 
constraints that will be presented at the end of this session, this structure could not be 
implemented. 
Online interactions took place between two groups of learners: on one side, students 
studying Japanese as FL (French and Italians); on the other, students majoring in 
intercultural communication (Japanese). This time the native speakers were, with 
different specific goals though, very much interested in intercultural communication 
with foreign students, in interactions using Japanese, English, or any other language 
useful to a mutual understanding. Students of Japanese had, on the other hand, deep 
motivation to practice the Japanese language in conversation with NS while 
improving their intercultural communicative skills. 5 MIL and 10 REN participants 
studying Japanese language in bachelor and master courses were paired with 14 KOB 
students in small teams of 1on1 or 1on2. They were assigned the task to co-produce a 
video related to the theme “Funny stories”, one of the topics of the Japanese 
Language Education Global Network (GN), an experiment that has been implemented 
by Kobe University in the last few years. It is well known that the theme of what is 
funny is culturally connoted and what is considered funny in a specific culture, may 
not sound so in another one.   
The participants exchanged opinions on "What is funny for me?” communicating 
through e-mails, SNS, Skype or Google Hangouts and sharing video materials with 
the final goal to collaborate in the realization of the final work.  
As for the exchanges with Japanese speakers, participants were instructed to write an 
activity log each time, while Italian students were also responsible for the video 
recording of their conversation via YouTube live event. Questionnaires about 
Japanese language learning and intercultural understanding were submitted at the 
beginning and at the end of the project.  
 
The Project had at four main goals:  
1. Promote intercultural awareness and understanding through discussion about a 
shared topic, while understanding the values of a partner from a different culture (all 
participants) 
2. Foster collaboration with a partner through remote exchange tools 
3. Promote Japanese intercultural communicative skills (students of Japanese) 
4. Explore students’ emotional side during the experiment  
 
In this study I will present details of the data gathered from the Italian side and 
preliminary results of the analysis, since the analysis of the overall project is still 
ongoing. 
 
Project outline  
The third project ran for about 12-15 weeks depending on the Institution, from end of 
November 2016 to end of January 2017). A blog was used with the purpose of 
uploading material (mainly videos) produced by single and pairs. In order to let all 
students introduce to each other, all had to produce a short video for self-introduction 
and upload it on the blog (first task). It also served as a way to express their 
preferences on potential partners based according to their personal interests and allow 
the three coordinators to organize the pairs. 
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MIL and REN Students, who have varied Japanese language competence (A2-C1), 
were paired (1on1) with KOB students in small teams of 1on1. They were assigned a 
second, more complex, task: to co-produce a video related to the theme “Funny 
stories”. Videos had to be correlated by subtitles in two languages. Once the pairs 
were formed, they were left complete autonomy in deciding the schedule of their 
future oral and written interactions. 
The tools used for their interactions were: Web conferencing tools, such as Skype and 
Google Hangouts for their synchronous exchanges, and SNS such as FB, LINE, 
Messenger, Whatsapp, for their synchoronous/asynchronous interactions. 
The three coordinators managed the initial process of the project, included a detailed 
explanation of the experiment, the tools to be used and directions about the material 
they had to co-produce. Later participants were left free to organize and solve most of 
the problems they faced throughout the project. However, since the project was 
integrated in the curriculum of the two courses in France and Japan, participants had 
the chance to discuss and share with the class, once a week, some of the experiences 
and problems. In the case of the Italian students, instead, who volunteered and were 
not involved in a specific class related to the project, there was a follow up of the 
process by regular communication with the coordinator through a private group on FB 
and Whatsapp. Also the Japanese coordinator set up a FB group for general 
communication.  
 
Data collection 
As mentioned above, this paper will cover only detailed description of data collected 
by the Italian side, restricting the results of the analysis to a preliminary stadium. 
The analysis and final results of the whole Project will be presented at a later stage 
together with the other two colleagues.  
The study allowed to collect a wide number of data. Hereunder, an overview, distinct 
by country: 
 

Data collected Italy France Japan 
pre-project questionnaires ✓ ✓ ✓ 
post-project questionnaires (1) ✓ ✓ ✓ 
post-project questionnaires (2) ✓   
CARAP/FREPA survey 5   ✓ 
task 1: video used for self-introduction ✓ ✓ ✓ 
task 2: video co-produced by pairs (MIL-
KOB and REN-KOB) 

✓ ✓ ✓ 

videos of the online exchanges between 
pairs 

✓ ✓ ✓ 

activity log (diary) after each online 
exchange 

✓  ✓ 

 
Table 4. Data collected for Project 3 

																																																								
5	CARAP/FREPA is a framework of reference for pluralistic approaches to languages and cultures. 
The term pluralistic approaches to languages and cultures refers to didactic approaches which involve 
the use of more than one / several varieties of languages or cultures simultaneously during the teaching 
process (see http://carap.ecml.at/) 
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Pre- and post- questionnaires (1) investigated different type of information: personal 
and Japanese language learning related data (previous experience in Japan, lenght of 
Japanese language learning, previous remote interaction with Japanese NS and tools 
used, foreign language learning experience); intercultural awareness (awareness of 
cultural differences, similarities and stereotypes between the two countries before 
taking part to the project; difficulties in collaborating with partner); technical and 
cultural problems emerged during the exchanges (technical difficulties in producing 
the video; linguistic constraints; opinion on the different obstacles faced during 
remote collaboration; conflicts with partner); language used in the exchanges; opinion 
on the success of the project; benefits in Japanese language learning/improvement;  
A second questionnaire (post-questionnaire (2)) was submitted to the MIL students to 
further explore: opinions regarding language and intercultural learning benefits after 
the remote intercultural experience with their peers (how they evaluate the experience 
in general, all the tools used for communication, reflections about what they acquired 
on the theme “what is funny”, benefits of writing an activity log, reinforcement of 
stereotypes, benefits in terms of learning motivation); perception of their attitude and 
awareness after taking part to the project (self-confidence in oral communication after 
the experience, what they learnt overall). 
Each exchange between a MIL and a KOB student was registered by the Italian group 
using YouTube event live. Not everybody was able to register all the exchanges, but 
all of them left at least 3 recordings.  
The lenght of the exchange was not fixed: this means that peers could decide, 
according to their needs and time availability, to have longer or shorter interactions. 
Most of them spoke each time for at least one hour, due to the complexity of the topic. 
In total the oral exchanges were between 3 and 5 but interactions through other means 
was more consistent. MIL students would have liked to have more opportunities to 
discuss in order to better structure their video, since all had hard times to come to the 
completion of the work in such a short time. They worked in pairs all the time, by 
dividing the workload in two. Some students produced creative videos with 
English/Italian/Japanese subtitles. Some were able to deeply analyse the “funny” 
elements in both cultures, others were more superficial and only shared funny videos 
taken from the Web in order to express their view. The video co-produced by the 
pairs had to show each groups’ personal view on what is funny and how one’s own 
culture express comic/hilarious moments. There was a lot of flexibility in terms of 
format. 
As for the activity log, MIL students were asked to fill in a diary after each exchange 
briefly explaining the content of the interaction with their KOB peer, language 
learning (new vocabulary, structures, expressions), other tools used to communicate 
with their partner “outside” of the oral exchange. 
 
Preliminary results and discussion (MIL participants only) 
MIL students had been studying Japanese for 3-4 years at the University of Milan, 
and, except one, had stayed in Japan for a period of 1-3 months. They had sporadic 
connections (weekly/monthly) with NS, with only written interactions through SNS. 
As for students’ intercultural awareness, namely, awareness of similarities and 
stereotypes between the two countries before taking part to the project, 3 (N 3) of 
MIL participants were more conscious than the others but all replied to know well 
which stereotypes are associated with Japanese people and culture. Most of them 
found the collaboration with the Japanese peer relatively easy and that the subdivision 
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of the workload was equal, but a couple found that the interaction with the KOB 
partner a bit difficult.  
The major difficulties encountered were identified in technical problems, referring to 
the tools used for oral interaction (Google Hangouts and the recording) and time 
differences. Only one felt a lack of motivation in the partner. Conflicts and/or 
misunderstanding occurred only a few times but most of them were related to 
communication breakdown due to language difficulties (vocabulary or expressions), 
which were solved in most cases using either Italian or English. In fact, half of them 
used Japanese and Italian for communication, while the remaining ones only Japanese. 
Most perceived that the project was successful and were almost satisfied with it.  
The major problems encountered by MIL students was the difficulty in managing the 
schedule of exchanges, which they had to handle with their partners. Dates were fixed 
time by time and this left half of them frustrated. Also, in a few cases schedule was 
not respected and this demotivated participants involved.  
The overall experience was rated as very positive by all of them: learning of new 
vocabulary, expression but mostly a new aspect of Japanese culture related to what 
makes them laugh. Despite someone found the theme too difficult to analyse in depth, 
most were happy and felt motivated to learn more. It also served to reflect and 
understand further what “funny” means in their own culture. In a few cases, though, 
the interaction lead to a reinforcement of some stereotypes about what Japanese find 
funny. At the end of the project all said to feel more motivated and confident in 
talking with a NS. As result of the process of opinion exchange and work co-
production, the difference of each other’s understanding of “what is funny” and 
difficulties in creating a video communicating via Internet were observed. 
 
Findings 
In line with previous studies the major issues that affected these experiments and that 
should be taken into consideration in case of future implementation of similar projects 
can be classified according to the following scheme (Table 5). They can all be 
ascribed and included into the fours categories of constraints that previous research 
had found as affecting online intercultural exchanges (Chun 2015). 
 

Type of constraints Examples taken from the three Projects 
(1) constraints of technology poor internet connection, difficulty in using 

specific tools (Google Hangouts, YouTube live 
event) 

(2) constraints of the configuration time zone constraints , different academic 
calendar, differences in project goals due to 
curricular and institutional limitations 

(3) constraints of the learners and the 
learning context 

low digital literacy when requested , differences in  
linguistic proficiency among the partner classes, 
possibility of reinforcing preconceptions and 
stereotypes of the learners, incomprehension and 
unmet expectations 

(4) constraints of the teachers’ role       low or too much intervention in some cases  
 

Table 5. Constraints found in the three Projects 
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One of the major difficulties experienced by WAS participants in the first two 
projects was their doubts about their role: they were not asked to interact as teachers 
but to deal with students drawing on their background, while reflecting on their 
actions. However, all WAS participants showed some frustration over working 
without guidance or advice. Therefore, there is the need to reconsider the role of the 
coordinators and the necessity to provide more assistance to this group also during the 
exchanges. Too much freedom and responsibility might not help teachers-to-be. Also, 
the first two experiments showed that technical problems affected the interaction so 
heavily that, in case of future implementations, it is advisable to allow more time for 
each exchange. Yet, troubles caused by a low Internet connection can have a heavy 
impact on the exchange, distract peers and shorten the time of interaction.	
MIL students would have appreciated that their diary (what written in Japanese) could 
be checked by their peers in order to further verify their understanding of the 
exchange. This was actually changed in the second project and students were satisfied 
with this help.  
It is possible to state that all MIL students expressed a higher self-confidence in 
talking with their Japanese peers the more the interactions went on. They felt 
surprised about how fast they got engaged in the discussions and realized they could 
actually express, even if with limitations, what they wanted to convey.   
The present study provides some hints about how groups of learners with different 
background and goals could benefit from different types of a traditional model of 
telecollaboration.  
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The second session was the turning point...because, me and Jin-san, we met at the 
dining hall, and we were prepared… And then, when we did the Skype they were 
also prepared by having many computers, two or three. So, we could see 
everyone's face...And we could see what's going on by looking at their faces. And 
then, they also prepared a lot of questions...There was some awkward moments, 
but we were fine. I talked a lot [laughter]. I tried my best. I was being very 
talkative. And then, they also responded a lot…. So, we opened up ourselves. 
Everyone was engaged. 
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q He talked about how it could be, um, because of historical...there might be a 
historical reason for women‘s status in the present. Because men were used to 
go out and work, while women stay at home, tending the household, and taking 
care of the children, so that might leave us where we are today. And we didn’t 
think about that before coming into the conversation, so we were like, “Yea, 
that‘s right! Really good point!”� ˍ_�� P�ds��EGˎ 
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The students at the J University, they try to know what's going on outside Japan”.ʒ;
,�G��ǞĥɄLʓ�,�ɎÐ3ƃ),�&P��_.4ʝ�ƤƳ3ěĥǹ.

3Ïª���)&�.Lɲɽ�,�H��Q4�IL	ǯÔ0Z�`
.�,ƈ

�,�G�Ś"�A	`i�TdPw
�Ŷ(Ȗ�I&K�-40����3ȷ
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ˉLʓ��`i�TdPw.4ʝ�ƤƳ3ěĥǹ1Ïª)&�.1ʮʝ�40�� 
� &'���3E�0ɎÐɎʊ�ƃ*`i�TdPw3ũɽä4ƚŁ.3BG.

GLʓ�,əKI,�H�`i�TdPw3ƻ14=F0�ęǇŠ3ĤĊ3ɲɽ

L¹!&@14ƚĪÌ-3ɯ�ö�3ƺ&!œÙ�ě2�.ɩ�H'J�� 
  
c)ɎÐɎʊ3��U�Š3ņ�G 
� ¡Ą3ĩʉ4�ęƜäÉǹ3ɷ˅LY��q����U�3ɣǫ�FǷɧLǡ

@�Ă˅ɧǗ3ƟǚLɅ�H�.�ɷ˅-�)&�	N��U3ěĥǹ
.�,

ɍM' Aěĥ3ĥǹ4�	N��U
3ęƜäÉǹ3ɷ˅1*�,ɯ�0�,
4��0�.��ş�ʏ>��)&E�'�����Jěĥ3ĥǹ�F	�Ĉ�
ʼĈ4/�-!�
.��ʄĂLñ��ɎÐɎʊ3ÏʊĈ3ǰǙ1*�,AƇG

ʑ)&�A3ʚț- Aěĥ3� 4�	N��U1®?�Ĉ �ʼĈ 
.�
,3NPj�iOiOLÍɲɽ��ŔĞF3��U�Š�ņ�)&.ɩ�H��

3Y��w4ǯ1ĞŠľÔĂ˅Li�}1ɯ�ö)&3'��ċǶɢǉ3Ă˅�

ƷN_N3ǵǰ�õĈ3ǵǰ.��E�0˒ĸ1=&�Hɷ˅.�,Ă˅Lƈ�

,�&� 
  
5. ȼƂ.¡ŕ3ɷ˅ 
� ǵ¥3 ICT4�ʶI&đŴ1�Hĥǹ÷ĕ3�ǞLʓ�&ĥ7ö�B ʮʯ
¸ǆȫLòɌ1!H�sjTʓɯǋɌL³��.-�ɜťB_R`f��0/3

ʹɩɳLǺ�H�.AòɌ10G�=&�Ǟ�1P�d�ogkǁȲȤ-ɩɕL

ɸ;ö�ũşȄʓLĆH0/�[~�nZ�^��3�r�k��AēÝ�,�

H�ĥǹ&(4¡Ą3ȷˉLʓ�,�Ȁĥȷˉ3ƭǬ1ʯKF"�ƞ��ɣǫL

ǳŗ!H�.�-2&.Đû�,�G�iXp�_�Lʓ�&ȃƜä°ˉ4�ĥ

Ʉǋª.�,4ƭß'.ɩ�H� 
� �3E�0ɮ>LƚĪǝá.��ƻȶ>3�-ə��.3ũɃ.�,4�	ę

ƜäÉǹ
.��Ƥłªɯ-4ɯ˅1��F0�E�0Șªȉ0i�}1*�,

ɯ!�.-���U�0đ-3ŀǔŠLɊŰ!H�.�Ɔ�FIH��Q4�w

�_RXkȵ�ŕ�	ĞŠ3 Ǌ
.��Ƞđ�FƤƳ3Ğģˊƾǹ3S�r�

���kLƖƒ!HY��w3��d�âʵ1Ŝâ!H0/�¡Ą3�Ǟ-ŗ&

ȓɡLǝǺ�E�.�,�H�¡ĄÒ@,	ȃƜä°ˉ
L�& Jěĥ3ĥǹ&
(3�14�ȀĥǹñÆƦ3ĥǹ]|�d�1ȇʨ�&ɆA�H�ÇĀ-40�

��ũś3�Hĥǹ4�w�_RXkȵ�ŕAɎÐ&(3�ǿLņ�ŀǔŠLɊ

M-�H� 
� ¡ŕ3ě20ɷ˅.�,4�ċčȘª:3ʂǲLȍƄ!ƚɊ3ĩʉBƚŁ3Ș

ªìǾ3ŚɠŠL��&��ƚŁɎʊAƚĪÌ-�3E�0ǝáLə�'�-0

��ĥǹ.É1��U�0Șª-ŀǔŠLȆƑ�ęƜäÉǹ3ǝáLə),��

Śɠ��H�����ƚɊ�Ȩ�×Ǥ�I�Ǉ�0ȩǷ�Õȯ�ē�,�HƤƳ

3ěĥ1��,4ǯ1�ƚɊ.ȘªLȸ7*�H3�ȋ�ʷ��0),�H.�

�ǰǙA�H�ƚɊ1ƓKHɆ.�,�Ġ±1ƚĪ3ĔLʇ�ĥ7Ȼ�H�.�

òɌ0Șª3ǆȫ1ʯK),���.�-2H3�LɅ�,���.�Śˁ-�
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ŚŨȁœũ0ǱFIHŊÏǭƙ�Ïȓǭƙ	
�ǿƲǸȁă3Ƕƍ�F�	

DONATORY AND PASSIVE EXPRESSIONS FOUND IN JFL INSTRUCTIONAL 
MATERIALS: A COGNITIVE LINGUISTIC APPROACH 

	
ƱÚ`Q� ®Ā	

Noriko Yabuki-Soh 
y�U÷ă 

York University 
 
1. �ľńŐ-�ǶÆ	
� �H³ū�LǸȁ,ǭ òÔ�Ǿǝ�.3E�/\a�\LÎH�0E(+Õ

��ľ,BƤ/(%Ĩ,ǿȉ�ǸȁÆ�IH�-��H���5zhS�ɍ1990Ɏ
4ǿƲǸȁă3Ƕƍ�F�Ǿǝ3³ū�3ǿȉ3��%L�ľńŐɍconstrualɎ
-��Ųĵ,ŉ��³ū�3ņ)ļÝ-��34ǸȁÆ3ďȌ- H�ľLćǶ

Ƨ0ƕį*�H&�,/��ǿƲ3��,�HǾǝ���0#3ƖƃLŉ�+ǭ

ƙ H�,�H-�+�H��3E�/�ľńŐ3Ȥ�LzhS�ɍ1990: 328Ɏ
4ɍ1Ɏ0ƶ �ŖL�(+ȂŜ�+�H�	
 
ɍ1Ɏ a. Vanessa is sitting across the table from me. 
� � � b. Vanessa is sitting across the table. 
 
�)3Ŗ4Õ�ƿȱƧ/òɀLǭ �Ř�ɍ1aɎ4��5ŗǞ3�0 Vanessa-
���Ɣ-Ǥ´Ǥȓ�d�m|0)�+�H²ƮLǱ)�%Ǿǝ��“Look! My 
picture’s in the paper! And Vanessa is sitting across the table from me!” -ȂŜ�+�
HE�/Ŗ,�òɀ3õ�F�K5B���3Ǿǝ��ľLćǶƧ0ńŐ�+�

H-Ǹ�H��I0ď�ɍ1bɎ3��ƻ3 meL�K/�Ŗ4�Ćȹ0d�m|
0)�+�HǾǝ3ƫ3½0 Vanessa�Ĥ(+�HE�/Ɩƃ,��ľ�EG�
ǶƧ0ǭƙ�I%B3,�H�	
� zhS�3ŲĵLB-0ŚŨȁ3�ľńŐ0)�+ǜĎ�%Ƃ�ɍ2006Ɏ0E
I5�ǸȁÆ3ďȌ- H�ľ3õ0ȓLǘ�ćǶƧńŐ0ď��ŚŨȁǾǝ4

�ǧ0�ǶƧńŐLý?��H³ū�LǸȁÆ Hȹ0
ǤF�#3�ľ3¯0

ǣò��#ILƬŌ�ɋ�+�HÿÅ,ńŐ�E�- H	¤×��H�ɍp. 26Ɏ
-�IH��3E�0��ľńŐ3��%�ǩȁ-ŚŨȁ3ȱ/.,�ǥ"!�

Ƃ�3Ǹ�
ý>IHǸ�ç���#I$I3Ǹȁ0Ăí H�-��H���

5ƲF/�òł0ū+�>(%òÔ�ǩȁ,4 “Where am I?” -��Ǿǝ�ć�
Æ�I%ćǶƧńŐ�)>GîêLǱ+#3�0Ǥ´Lŋ#�-�+�HE�/

ǭƙL H��ŚŨȁ,4
��4.�, ��-��Ǿǝ�#3�ľ3�0Ǥ

´ǤȓLǘ��ǶƧ0ńŐ Hǭƙ�ǤƑ,�H�>%ǩȁ, “Someone stole 
my wallet.”	3E�/ǬƎ��ǝL�ȁ- HćǶƧ/ǠÄŖ4�ŚŨȁ,4
ȍ
ĜLƩ>I>�%�-��Ǿǝ��ǶƧ0�ľLńŐ�%ÏÄŖ0/Hɍ�Ŗ4
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Ƃ� 2008: 2EGɎ��F0 Ikegamiɍ2005Ɏ4�ŚŨȁ3�Ƕķ�ƙIHŇŵ-
�+�İƚƧȜȁ�Ňƶǽ�ƼÄÄǽ�ŊÏÄǽ/.Lň�+�H�	
	
2. ǳƍǭƙ-�+3ŊÏ�Ïȓǭƙ	
� ŚŨȁ3ŊÏǭƙ-Ïȓǭƙ4�
ǳƍ�3Ųĵ-čŌ/Ȳ 0�H���5�

Ũ3łťŶ�W��Fr{0ƼÄ�%-���ľLǭ òÔ�ŚŨȁ,4�0


W��r{0ŨL��%�
W��r{0ŨL�I%�
r{�W�0ŨLB

F(%�3�)3ǭƙ�ÑǠ,�H��
��H�-
�IH�LØ@�)3Ŗ

4�.3ǳƍ�Fǭ�I+�H�ɍ½ǝ4�ǀƧ>%4
W���ĭǝ4
r

{�Ɏ,��´�FIH�>%�Ǻ3
BF��LØ@Ŗ-��F0
r{�W

�0Á�FI%�3E�/ÏÄŖ,4�Ǿǝ�
r{�3ǳƍ�F�ǶƧ0�ľ

Lǭ�+�H-Ǹ�H�ƕ0�ǬƎ3Ï�Ń-�+3Ǿǝ�ǤF3ǳƍ�FŊÏ

ǭƙCÏȓǭƙL��òÔ4�
W��ŨL�I%�
W�0ŨLBF(%��

H�4
W�0Á�FI%�3E�0��ƻL�Ɲ�/�Ŗ�Əŵ,�G�zh

S�3�,Ǹ�5�ľ3¯0ȓLǘ��ǶƧńŐL�+ǭƙ�+�H%A�
ƹ�

L�K/�Ř�ŚŨȁ-�+ǤƑ/Ŗ-Ǹ�H�&��ŚŨȁăǚǝ�Ɯ³�%

Ŗ04�
ī�ƹLɊ>,ȝ(%�ɍ�
ī�Ɋ>,ȝ(+�I%�ɎC
&I

��ƹ3ȒL8M&�ɍ�
&I�0ȒL8>I%�Ɏ/.3E�0�Ïƨǭƙ

CÏȓǭƙ/.3ųŖ4ǚĮƉ?/30#IL�>��(+�/��>%��ƻ

LȢ¿0�Ɲ�%ǭƙ�ǱFIH�-��H��F0�ǾǝǤȓ�ȲKF/�\

f�{�/.Lǭ òÔ,B�ŚŨȁ,4
÷�/żµI�/�ȴGǳƍ3�Ȏ

ķ�dU\f3ųŁǰǏ-�+ǰƁ�IH�ɍƂ� 1983: 36Ɏ�����ŚŨȁ
ăǚǝ-ŽȁǾǝLďȌ0Ƴ�ƋơCNgu�Zx�LB-0Ɯ³�I%ȇǾ3

´Ŭɍƞ� 1995�Ɗȧ 1996�ȫ 2001�ûė 2007�Ɗș 2012/.Ɏ,4�Žȁ
Ǿǝ�\f�{�3��«0ǳƍLëą�+ȁH30ď��ăǚǝ4ǳƍ�Ʀò

�ƔȱLƼÄ H%AŖǁ��ǤƑ,´�G0��-ñÜ�I+�H�	
� #�,Ũƴƾ,4�ŚŨȁăǚǝ0EHǳƍǭƙǚĮ3éȻ�3Ëè3�)L

ŋH�-LƫƧ0�ŚŨȁ3œũ,ŊÏǭƙ-Ïȓǭƙ�.3E�0Ēª�I+

�H�LȆŮ��#3őâƍ0)�+ǜĎ HB3,�H�	
	
3. ŚŨȁœũ0ǱFIHŊÏǭƙ�Ïȓǭƙ	
3.1� ďȌœũ	
� ȆŮ3ďȌ- HŚŨȁœũ04�Çǉ3÷ă/.,�Ɲ�I+�H�)3œ

ƺŢ3ţŗƓL�Ɲ�%�ǭ 14œƺŢ3{\f-ŊÏǭƙ�Ïȓǭƙ�#I$
IƙIHȅLƶ ��IF3œƺŢ,3ŖƄɃƫ-�+3ŊÏ�Ïȓǭƙ3ȂŜ

3¯ċ-��Ŗ��Ǿ�ǖǚáɆ/.0ƙI%ŊÏŨÄǽ1�ǯÁÄǽ2�E7Ä

ǽ3ÏȓĨLØ@ǭƙ3ƽɈ-ĒªƄLȆŮ�%�	

																																																								
1	Ɣ3CGBF�Lǭ ŊÏŨÄǽ3ĒªɄ-�+4�œƺŢ0E(+
��H��IH�ǊL
©0
BF��ǊL�-,Ēª�%G�
�&�H��%&��/.4Ĭȡǭƙ-�+¸0Ēª

 HW�\BǱFIH�	
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ǭ 1� ďȌ-�%ŚŨȁœƺŢ	

œƺŢɍƣƻɎ ǫǝɍƥǬġɎ ŊÏǭƙ Ïȓǭƙ 

�M�ɍGenkiɎII Banri, et. al (2011) Lessons 14, 16, 
19, & 20 

Lesson 21 

Japanese for Busy   
People (JBP) I, III 

AJALT (2006, 
2007) 

I Lessons 11 & 13 
III  Lessons 7 &10 

III Lesson 8 

Japanese: The Spoken  
Language (JSL) 2, 3 

Jordan & Noda 
(1988, 1990) 

Lesson 17 Lesson 29 

/�> 2 ɍNakamaɎ Hatasa, Hatasa, & 
Makino (2011) 

Chapters 6 & 9 Chapter 8 

Situational Functional  
Japanese 2, 3 (SFJ) 

Tsukuba Language 
Group (1994, 1995) 

Lessons 13 & 14 Lesson 17 

	
3.2� ŚŨȁœũ0ǱFIHŊÏǭƙ	
� ŖƄɃƫ-�+3ŊÏǭƙ04�ê 10ƶ �3E�0�ƱÊL�(%êL¹
Ɲ�+ȂŜ HœƺŢ�ö�ɍGenki, JSL, Nakama, SFJɎ�	
	

	
� � � ê 1� Nakama 2, p. 277� � � � � � � � ê 2� Genki II, p. 66� � � � � � 	
	
ƱÊ,Ɣ3ƼÄ3Ř×ķLǭ�%ȂŜ4��Ɣȱ,3Qb-`f3Ȳ Cƫ��

ƫ�/.3ǀòLƚǷ H04ÂŭƧ-ĶKIH�����ăǚǝ�ê3�3“I”
C“Speaker”,ƶ�I%Ǥ´ǤȓLõȨ�FƯAHĨ0/H%A��ILB-0
.3ÄǽL�Ɲ H�/.LɅ,ƚǷ,�%-�+B��F0Ćȹ0Ǥ´�ȲK

Hò,ȥħ/ŊÏǭƙ���HE�0/Hıǰ��H�ê 23E�0�©0ǐ�
�%ê3Ƕĵ0ð*�ǒLǱ+ŖL�HǖǚáɆB�ǧƧ&��ăǚǝ4�śǤ

´ǤȓLǒ3�3
ƹ�0ǘ�ŏ�+�F�ľLǿȉ�/�I5/F/��	
	
																																																																																																																																																																					
2	ǬƎ3CGBF�Lǭ ŊÏǯÁÄǽ0)�+4�ŨÄǽ-4¸0�-,Ēª�+�HœƺŢ
�ö��	
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� ăǚǝ�ƕ0ǩȁǄ04Ăí�/�
�IH�Ǌ3Äǽ�ȥµ0��HE�0

/H�-4Ȫǰ,�H��Ēª3��%04œƺŢ0E(+ę�ǱFIH���

5�Nakama ,4ŚŨȁƕť3
�IH�Ǌ3ÄǽL©0Ēª�+�H3�ƕį
,�H��ɍ2Ɏ0ƶ E�0�JBP ɍI, p. 110Ɏ,4�ǧÄǽ-�+
��> �
-
BF�> �LÁǽ-¬0Ēª�%�-�
�I> �LǢƆ-�+ǐ� 

H&�0-.>(+�G�ăǚǝ�
�IH�Ǌ3Äǽ3ƕįCƝƄLƚǷ H

04�¨´,�H-ĶKIH�	
	
ɍ2ɎNOTE: ��> cannot be used in the sense of “someone gives something to me  

(the speaker).” For this meaning, the verb�I> is used. 		
	
� ŊÏǯÁÄǽ3
ɔ+��H�
ɔ+BF��
ɔ+�IH�/.L�(%Ï

ƨǭƙ0)�+B�ý>IHǬƎ3CG-GLǭ B3-�+��Ɣȱ3ǀòC

ĸĹ3Ř×ķ0ƐƍLħ++ǐ��+�HœƺŢ�<-M.,�H�>%�Ɣ3

ŊÏǭƙCǬƎ3Ïƨǭƙ0Ȳ HǖǚáɆ04���Ń�Ï�Ńȱ3ƔCǬƎ

3Ř×ķ0E(+ŊÏÄǽLȦ9a\U�ö��#I0��Pz\f/.BǾǝ

�.3ǳƍ�F�ľLŉ�+�H��ăǚǝ04ǿȉ�0��B3��G�ǳƍ

�ǘ�I%�ƔLƫǀ%"H/.3Ęú�ıǰ-ĶKIH�	
�F0�ŖƄ3ȂŜCǖǚáɆ,�Ɲ�IH�Ŗ,4�ɍ3Ɏ3E�0ǾǝǤ

ȓ3ŊÏǬƎLǭ 30��ƻ3
ƹ�L�Ɲ�%�ǤƑ/Ŗ�ǱFIHɍ���

ùā4ǃǝ0EHɎ�	
	

ɍ3Ɏ	ƹ4#3ü3�0ǨL��> �	
ƹ4þ0/þ�FÐ�ȘŢLBF�>�%�	
þ�ƹ0Ð�ȘŢL�I>�%�	 	 	 										(Genki II, p. 57)	

	 	 	 	 	 	 	
þ4ƹ0ŇȗL�I>�%�	
ƹ4þ0ŇȗLBF�>�%�	
ƹ4ƞ��M0YcS�p�|L��>�%�								(Nakama 2, pp. 278-279)	

	 	 	 	 	 	 	
ƹ4{Y�M0ŨL��>�%�	
ƹ4ƞ��M0ŃǍLBF�>�%�	
ƞ��M�ɍƹ0Ɏ*ŃǍL�I>�%�	
*Because the identity of the receiver is obvious, ƹ0 is often omitted in �IH 
sentences.                                           (SFJ 2, pp. 136-139) 

	 	 	 	 	 	 	
�I4��Ń-Ï�ŃLƶ Áǽ0ƆļL×�%G�Ǿǝ�ȲKF/��3Ŗ-

ŖǇ3ŕ/.L#J�H%A-ĶKIH�SFJ3�3E�0
�IH�3Ŗ3ò
Ô4
ƹ0��E�ƭƣ�IH-ȂŜ�+�HœƺŢB�H���ľL�ǶƧ0

ǭƙ Hȹ4
��H�C
BF��3Ŗ,B
ƹ4�L�K/�òÔ��H%

A��3ȂŜ&�,4�¨´,�H-Ǹ�H�	
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� ��3E�/ŚŨȁ-�+�ǤƑ/Ŗ0ď��œƺŢ3ve|�Ǿ3�,Ŗǡ

0ĳ�+�Ɲ�I%Ŗ4EGǤƑ/�,�H-ǜ�FIH�ɍ4Ɏ4 GenkiɍII, 
pp. 50-51Ɏ3�,�H� 
 
ɍ4ɎuN{�ɐ	i}�aP�3n}_�f4����-Ķ�> ��	

?'�ɐ	%���M4�)BÕ�^�a�Lư+�H�F�^�a�L					
																			��%F.�, ��	
uN{�ɐ	#I4���B�I>"M2�	

ɍ�ƣɎ	
[x�ɐ	š�#�/^�a�, 2�	
%��ɐ	�I�uN{���I%M, �	
[x�ɐ	E��Ô(+�> E�=�Bīü�<��/��~i�f�	
																			M4bxX}�fLÈ¢BBF(%M, E�	
%��ɐ	:�� ��, 2�[x��M4ɑ	
[x�ɐ	=�4�¢��BF�>"M,�%�÷Ċ�M�F��7��	
																		/��	 ɍĭƣɎ� 	

	
ȅ3°Ʌ/.0ƙIHve|�Ǿ�3ŊÏǭƙ4�ǧ0ƽɈCŕ�ȴFI+�H

ɍ��5 JBP,4
BF��3�3?Ɏ��Ǿ3�,/H;�Ƥ/(%ƽɈ3
ŊÏÄǽL�Ɲ�+�H�BǱFIHɍJSL/.Ɏ��Õ�ȅ,Ēª H�3Ŗ
ƄɃƫBƪG&��M0ª(+�H%A�ăǚǝ�Ŗǡ0ÔK"+Ȅ3ǬƎ0.

3ŊÏǭƙL���L�Ǿ3��FŻƵ0ƚǷ H34éȻ�-ĶKIH�	
	
3.3� ŚŨȁœũ0ǱFIHÏȓǭƙ	
� œƺŢ3�3Ïȓǭƙ0)�+4�ŖƄɃƫ-�+3Äǽ3ƇƝĨ�E7#I

0��Áǽ3ȂŜ0À��ƬŌÏȓ-ȱŌÏȓ3ŲĵL�İ0ȂŜ�%B3�ö

�ɍJSL3, Nakama, SFJɎ�ɍ5Ɏ4 Nakama (2, pp. 358-359)	3�Lƶ �	
	
ɍ5ɎA. Direct passive: The direct passive in Japanese is the equivalent to the passive 

construction in English. When someone does something that affects another person, 
the situation can be expressed from two different points of view. One is the 
viewpoint of the performer of the action, and the other is the viewpoint of the 
person affected by the action. […] 

	
B. Indirect passive: Unlike English, Japanese has a second type of passive 

construction called the indirect passive. In an indirect passive sentence, someone 
does something or something happens, and the subject is adversely affected by it or 
troubled by the action or event. The subject has no direct involvement in the actual 
act or occurrence. […] 

 

																																																								
3	JSL,4“direct and indirect”3�KG0“involuntary and adversative”3ąǙLƝ�+�H�	
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ƬŌÏȓ4ðŨƧ0ǩȁ3Ïȓ-ÕŴ,�ǠÄŖ4ǬƎ��ǝ�F3ǳƍ�ÏÄ

Ŗ4#3ǬƎ0ĪɂLÏ�%ǝ3ǳƍ�Fǭƙ�I�ȱŌÏȓ4ŚŨȁƕť3ǭ

ƙ,�ǬƎC³ū�0�¹/ĪɂLÏ�%ǝL�ȁ- H-ȂŜ�+�H���

��ŚŨȁ,4ǳƍLĪɂ3Ï�Ń0Ț*�H%A0ÏȓŖ��FIHɍȫƀ

1992Ɏ-��E�/ŚŨȁ0ƕť3ǳƍǭƙ0Ȳ HȂŜ�/�%A�ăǚǝ4
�ILȃM,Bǩȁ/.-ÕŴ0ŚŨȁ,BðŨƧ0ǠÄŖL���ÏȓŖ4Ä

���Ǹ�/�òÔ3?0�Ɲ HÑǠķ��H�	
� ŖƄ3ȂŜ/.,�Ɲ�IHÏȓǭƙ3�Ŗ04�ŊÏǭƙ-ÕŴ�ɍ6Ɏ3
�3E�0Ǥ´0)�+3ǭƙ0��ƻ3ǭ³�%�ǤƑ/Ŗ�ǱFIH�	
	
ɍ6Ɏ ƹ4Í&'0ȔL�KI>�%�	

ƹ4-/G3�0%5�LÙKI>�%�	
ƹ4§0Í&'0ǐ��I>�%�																																		(Genki II, pp. 212-214)	

	 	 	 	 	 	 	
ƹ4@ �0j`X�L�K�I>�%�	
ɍƹ4Ɏȼ08FI>�%�																																																	(JBP III, pp. 141-142)	

	 	
When the subject is the speaker, ƹ4 is usually omitted. 
�M5Mɍƹ4ɎŧŪ©ƛ0ɉ�0ȀKI+�> �	
ɍƹ4Ɏ.J=�0�ȫL-FI%�	
ɍƹ4ɎD�;Í&'0ūFI+�ÃĦ,�>"M,�%�	

� 			(SFJ 3, pp. 13-14)	
	 	 	 	

SFJ3�,4��ȁ�ǾǝǤȓ,�HòÔ4ȞĠ
ƹ4��ƭƣ�IH-ȂŜ�
+�H��ɍ7Ɏ0ƶ SFJɍ3, Drills, p. 7ɎCɍ8Ɏ3 JBPɍIII, p. 143Ɏ3�3E
�0�ŹŰƧ0ǠÄŖLÏÄŖ0ô�H-��ǖǚáɆ,4�ǑŭƧ0
ƹ4�

�ƙIH�-0/H�	
	
ɍ7Ɏź3ŖL Passive sentence0��/��� 
 1Ɏ©ƛ4[t�ML<A>�%� 
 � �� [t�M4©ƛ0<AFI>�%� 
 2Ɏű�M4ƹ3ŠǹL�K�>�%� 
 � �� ƹ4ű�M0ŠǹL�K�I>�%� 
    1. ƞ��M4ƹLÞ7>�%��� ɍĭƣɎ 
 
ɍ8ɎChange each sentence to a passive one. 

1Ɏƒ4ƹL/�G>�%� 
 � �� ƹ4ɓɓɓɓɓɓɓɓɓɓɓɓɓɓ 
 2Ɏ©ƛ4ƹL<A>�%� 
 � �� ƹ4ɓɓɓɓɓɓɓɓɓɓɓɓɓɓ� ɍĭƣɎ 
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�3E�/ǖǚáɆ,Ɯ³�IHŖ4ŚŨȁ-�+�ǤƑ/��ŚŨȁ,4Ǿǝ

�ǬƎ3Īɂ3Ï�Ń-�+3Ǥ´L�ǶƧ0ǭ 30Ïȓǭƙ��KIH-�

��-�ǿȉ�I0���	
� �Ǻ3E�/ǖǚáɆ0ž;H-�ɍ8Ɏ0ƶ Nakamaɍ2, p. 361Ɏ3�4

Ǿǝ3ǳƍLEGɇǫ0ǭ %A0ǠÄĨLÏÄĨ0��Ǿǝ3ſņ'LÀ�

+ŖL�H�-��ȂŜ�ÀK(%áɆ,�ŚŨȁ3Ïȓǭƙ3ƕį�ŜF�0

�I+EGÂŭƧ-ĶKIHɍ����ǔ4ǃǝ0EHɎ�	
	
ɍ8Ɏ<Activity 1> The following statements express what happened but do not express 

the speaker’s feeling. Change the sentences to express speaker’s viewpoint more 
clearly using passive and add a phrase that expresses the speaker’s feeling. 

	
Example:		Íȣ�ƹL&>�>�%�	

� � � � � � 			Íȣ0&>�I+�-+B�/��(%, �	
1.� ©ƛ�ƹL<A>�%�ɍ�ƣɎ	
5.� Ž�ƹL��G>�%�ɍĭƣɎ	

	
� œƺŢ3ve|�Ǿ3�0ƙIHÏȓǭƙ4��HǾǝ�Ǥ´��F�3Ǯĉ

LÏ�%³ū�0)�+ƥǾ��Ǟ�Ń�#I0Xu�fLÀ�H-��B3�

ö��ɍ9Ɏ4 JBPɍIII, p. 138Ɏ3�,�H�	
	
ɍ9Ɏ�Ūɐ		Ȩȯ�Ȭŧ�M�FȽǾ, �j\q�fL FI+��Ś4ğ	
� � � � � � I/�#�, �	

��ŧɐ	�(�#I4%�:M�	
���������	
��ŧɐ	Ȭŧ�Mɑ� j\q�fL FI%M, (+ɑ	
Ȭŧɐ		�����8B����»B-FI+�>�>�%�	

� � � � � � � � � � � ɍ�ƣɎ	
s|]ɐ	%�:M,�%2��(%�.�, FI%M, ��	
Ȭŧɐ	%9M�Zxcl�V^�a�&J�-Ķ�> �R}o�a�			
														0�J�-�%-��ĭJ�Fȑ(+�%Ơ0��I%M, �	
														#3-�� FI%M&-Ķ�> �	
� � � � � � � � ɍĭƣɎ	
	

�3E�0�Ǿ3�3Ïȓǭƙ4
ɍ.J=�0ɎªFIH�
ÎFIH�
1

 >IH�/.3Äǽ��ǧƧ,��Ĵ0Ľ�%³ū�LǾǝ-#3Ǟ�Ń��

ǶƧ0ǭƙ�%ÏȓŖ3�-�+4ðŨƧ0ȥµ-ĶKIH�����Ǿǝ&�

,4/�ǂ�ǝ�Ȳ��%³ū�Lǭ ÏȓŖ3�4��Ĕ/�ɍ�Ǻ,4ţ·

3
ɍȬŧ�M�j\q�fLɎ FI+�3ĥƝ3�3?Ɏ�ŊÏǭƙ-ÕŴ

0�ve|�Ǿ3?,4Ǿǝ3�ľńŐ3��%�ǭI%ÏȓŖ3�Ɲ�3Ŏƶ

��¨´/ÑǠķ��H�	
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4.� ŊÏ�Ïȓǭƙ3Ēªů	
� ŨȆŮ,ďȌ-�%œƺŢ,3ŊÏǭƙ-Ïȓǭƙ3Ēª3��%3őâƍ0

)�+ǜĿ H-�>!ŖƄɃƫ-�+3�IF3ǭƙ3Ēª04�ŚŨȁ3ǳ

ƍ0ð*�%ȂŜLÀ�H3�ÂŭƧ-ĶKIH���5�Makino & Tsutsui
ɍ1986Ɏ3ŚŨȁ·ǎŖƄȘ®,4�ěɅ0“Viewpoint”-��ɃƫLǻ�+Ś
Ũȁ3ŊÏ�Ïȓ�ƼÄǭƙ/.Lǳƍ3Ƕƍ�FȂŜ�+�H�ɍ10Ɏ4ŊÏ
ǭƙ-Ïȓǭƙ0Ȳ HȂŜ3�Ȩɍpp. 57-58Ɏ,�H�	
	
ɍ10ɎAlthough many of the grammatical principles concerning viewpoint are rather 

universal, ... there are a number of viewpoint-related expressions which are 
important and specific to Japanese. Some rules concerning these expressions are 
listed below: 

         (H) The following giving/receiving verbs require the viewpoints shown in (2). 
        (2) a. CH, ��H, ����H (give): the speaker’s or a neutral viewpoint (when        
                   they are used as auxiliary verbs, only the giver’s viewpoint) 
               b. �IH, �&�H (give): the receiver’s viewpoint 
               c. BF�, �%&� (get; receive): the receiver’s viewpoint […] 
         (I) The passive construction, whether direct or indirect, requires the viewpoint of   
               the referent of the subject. […]	 	 	 	 	 � 		
	
�Ǻ3½0�3Ǹȁ0B¬Ȟ3ǳƍǭƙ0Ȳ Hǲ¼LɍAɎ�FɍGɎ>,ō
�%�,�ŊÏǭƙ04ŚŨȁ0ƕť3ɍHɎ3E�/ǲ¼��G�ÕŴ0ŚŨ
ȁ3ÏȓŖ0BƬŌ�ȱŌÏȓ0ȲKF!ɍIɎ3E�/ǳƍºǌ3ǲ¼�ÀK
H-���F0�IF3ǲ¼0#�K/�ȿŖC�ǤƑ/Ŗ3�L��)�ň�

+�H��3E�/ȂŜLŚŨȁœũCœĈ,3ÓŖƄɃƫ3ĒªŠ0À�I5�

ǳƍ3Ųĵ�ƚǷ�IC ��-ĶKIH�	
� ź0�ŊÏǭƙCÏȓǭƙLÂŭƧ0Ēª H%A3¾œũCNUdOkdO

3��Lǜ�+?%��ŊÏǭƙ0)�+4�ŊÏŨÄǽ3Ēª3ȹ0�>!

ăǚǝǤȓ�ǬƎ3Ï�Ń-�+3ǳƍ�F3ǭƙ�ȥµ0��HE�0 Hı

ǰ��H���5Ǥ´0Ȳ HCGBF�3ǈÉ/�Ǿ3ǖǚLǬ/�òÔ4�

ɍ11Ɏ3�3E�0
BF��C
�IH�0
ƹ�L�K/�ǤƑ/ŖL��
/.3Ęú�ıǰ,�J��	
	
ɍ11ɎA: (showing off something) 

B: A�M���_____, 2� 
A:�I, �� _____0BF�>�%�/  _____��I>�%� 
B: #�, �� +� etc., 2� 

	
� œĈ,3\Tcf04�ƀȊɍ1986: 124-125Ɏ3��Ìǜ0/H��Ɣ A0
�Ɣ B�d�m|3�3�J�J/Ƹ�3à3ȏG�LñÜ Hɍ� B:
�I
4ɔ0BF�>�%�Ɏ-��ǻą,�ăǚǝ4ȏG�LǤ´,ǤƟ0Ȧ7�


BF��
�IH�
�%&��
�&�H�LØM&Ï�Ń3ǳƍ�F3�
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>�>/ǭƙ�ǖǚ,�H�\Tcf3ţĭ0
��H�-
�IH�3Ȥ�

ɍB:
�I4ɔ��I>�%�0ď��A:
#I4��ƹ���%M, Ɍ�Ɏ
0Ɔļ�×�FIHE�0B/(+�+�ÂŭƧ/�-Ǹ�H�	
� >%ŊÏǭƙ3ĒªƄ0)�+ǜĎ�%ŷƞɍ2009Ɏ4�ÄơL�(+�ŖL
ǐ� H�-LŎů�+�H���5
n}_�fLBF�>�%�
�ǪL�

�>�%�-��Ɣ3ŊÏǭƙ��H�4
S}�L�(+�I>�%�
k�

|LƆ�,�I>�%�-��ǬƎ3ÏƨǭƙL�(+ƥǾ HòɀL�Ǿǝ�

Ȯơ�%E�/Ĩ,ăǚǝ0Ŏƶ H-��B3,�H�ŷƞ4�œƺŢǄ,�

KIH�ź¦Ƨ/êCǒ0ď��ǾǝǤȓ�ơɀ0ƙI/�ŝ¥œũL���-

0E(+�ƿȱƧ/Ɣ3ƼÄLȠǓ�%Ä�-�+ǱH�-�,��ŊÏǭƙL

ǤĚ3ǳƍ�Fǿȉ H�-�,�H-�+�H�	
� Ïȓǭƙ3œĈƇÄ3ů-�+4�ŊÏǭƙ-ÕŴ��Ǿ3ǖǚ04ăǚǝǤ

ȓ�ǬƎ3Īɂ3Ï�Ń-�+
ƹ4�L�Ɲ�/�ÏÄŖL��Ź�Lǻ�H

�-�Ŧ>��ɍ� A:
.��%M, ��B:
ȽȔ3�,ȒL8>I%M,
 �Ɏ�ÏȓĨL�Hǖǚ04�ý>��/�ǬƎLǭ ÏȓŖ-�+�Ɲ�I

C �Äǽɍ
��H�
Ɔļ H�
BM�LǸ��/.ɎCĸĹLǭ Ïȓ

Ŗ0�KIC �Äǽɍ
<AH�
ĐŔ H�
ŅĬ H�/.ɎL�Ɲ I

5EGÂŭƧ,�H-Ǹ�H�>%ǒC²Ʈ/.L¹Ɲ�+
�K�#�/ɔ�

M�-��E�0ǬƎ3Ï�Ń0ÕĻLČ"HE�/Ĩ,ǂ�ǝLǐ���#3

�Ɣ3ǳƍ�F�ÏȓŖ-�+�KIC �Äǽ-#3Ä��3{\fL¦0ă

ǚǝ0ŖL�F"Ha\U/.�ǜ�FIH� 
� >%�ŖƄ�Ƀ3>-A-�+Ǥ´0)�+3�ŖLŢ�"�ŊÏǭƙ04


�I��(%n}_�f�
ē��Š0E��Ǿ�+BF(%���Ïȓǭƙ

04
�ƛţĺ3Ś�
§�þC©Ȗ0E��"FI%�-�3E�/flcU

L��+#I$I3ǭƙ3Ɯ³LêG�ăǚǝ�ŊÏǭƙCÏȓǭƙLȥµ0�

Ɲ�+�H�Ƶǿ H-��ŘƄBÑǠ,�H� 
� �F0�Ǿǝ�ƬŌȲKF/�\f�{�Lǭ òÔ,B�ŚŨȁ,4�H�

ą3Ʀò�Ɣ0ǳƍLąA+ȁH¤×��H���3ƚǷLƈAH%A0�Ĕ�

�3}o|,4�Ŗă�à3�ȨL�(+ŚŨȁ-ǩȁ3�ľńŐ3Ȥ�Lžȕ

�"+?H-��3B�ů�-ĶKIH���5Ū�ŞŸ3ēȂ�1Q84-#
3ǩȁǼLž;+?H-�ɍ12Ɏ-ɍ13Ɏ0ƶ E�/ǳƍǭƙ3Ȥ��ǱFI
Hɍ����ǔ-ùā4ǃǝ0EHɎ� 
 
ɍ12ɎøÛ4B'JM#3ü3Ā0�(%�-4/���ģ²ƮLǱ"+BF(

%�-��H�Žǵ04�>G�+�/�� 
Tengo had never met the girl, but he had once seen a photograph. She didn’t look 
much like her. 

 
ɍ13ɎȐMï0-(+äǴ4B(-B©ȭƧ/æĄ&�äǴ�ö�Lœ�+�I

H��H-�04 ;+Lœ�+�IH� 
Smell is an infant’s most acute sense. The sense of smell reveals a great deal – 
sometimes it reveals everything. 
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ŚŨȁ3ËŖ4��«3
øÛ�3ǳƍ�FÏƨǭƙLƝ�+�ǶƧ/�ľńŐ

L�%ǭƙ,�H��ǩȁ04
+BF��C
+�IH�3E�/ǭƙ4Ăí

�/�%A�ǩǼ4�ǧÄǽLƝ�%��ćǶƧ/ǭƙ0/H3�´�H�>%�

ɍ14Ɏ-ɍ15Ɏ4Ïȓǭƙ3�,�H� 
 
ɍ14Ɏ	�3ȸżLî�>,ȳG%-��B�#�0Ȅ��+�óL��FI�

ĻL��I%G�ǏķLđ2FI%G�%F��(%�/M-ǆ�I5�

�3&J�� 
… Aomame began to worry about what might await her at the bottom of the 
stairway. What if someone were there, demanding that she identify herself and 
explain her presence. 

 
ɍ15Ɏ�Èġȱ3�ƛ,�(%��ģ�Õ�ÒǽLǞ��I%&J��.I&�

�3Ö½3�-,�?M/0)>F/�±ȇLǸKI%&J��     
How many times in her thirty years had she heard the same remarks, the same 
feeble jokes about her name?                                             

 
ËŖ,4ēȂ,3B���3��«3
Ⱦȋ�3ǳƍ�FÄǽ3ÏȓĨLǗGț

�+�ǶƧ0ȁFI+�H��ǩǼ,4Õ��ľ��ǝL�ȁ-�%ǠÄŖCÏ

ȓĨL�K/��ǧÄǽ,ćǶƧ0ǭ�I+�H�4 
� �3E�0�ēȂǄ-#3ǛǼ0ƙI%ŊÏ�Ïȓ/.3ǳƍǭƙLăǚǝ0

ž;�"��Ǹȁȱ0��H�ǶƧ�ćǶƧńŐ3ƚǷLƈAH-��3B�ů

,�H� 
 
5.� >-A-ǑȈ 
� ŨȆŮ,4�ďȌ-�%<-M.3œƺŢ0��+�ŊÏǭƙ4�Ɣȱ,3Ɣ

CǬƎ3Ř×ķ3ŲĵL�İ0ȂŜ�I��Ŗ04
ƹ4�
ƹ0�/.3��

ƻ�ǭ³�%�ǤƑ/B3BǱFI%�>%�ǖǚáɆ,4��Ń-Ï�Ń3ǀ

òCǬƎ3Ř×ķ0Ɔƫ�+Ż��ŊÏÄǽCÁǽLȦM&G HŖƄ}o|0

Ƣ>(%B3�ö��ŖǡLǜĿ�%ǭƙ�ve|�Ǿ�3�3?,4ȒG/�

ÑǠķ��H�-�´�(%�Ïȓǭƙ0Ȳ�+4��0Äǽ3ƇƝĨCƬŌ�

ȱŌÏȓ3ŲĵL�İ0ȂŜ�I+�%�>%ŹŰƧ0ǠÄŖLÏÄŖ0ô�%

G HǖǚáɆ�ö��ŊÏǭƙ-ÕŴ��ƻL�(%�ǤƑ/Ŗ�Ɯ³�IH

ÑǠķ��H�ve|�Ǿ3�B�ăǚǝ�ŚŨȁ,4Ǿǝ�Ǥ´ǤȓCǂ�ǝ

3ǳƍL�ǶƧ0ǭ 30Ïȓǭƙ��KIH-���-0ſ*�04�¨´,

�H-ĶKIH�	

																																																								
4	��«3øÛ��Hüķ-ãǪĢ,��òɀLǭ ǩŖ	“…she sat down across from Tengo”	-Ś
Ũȁ3ËŖ
īü4	×��3Ğ0Ĥ(%���zhS�ɍ1990: 328Ɏ3�Ŗ-ȩ��+�H3
�ǦÝƈ��ǩŖ,4Ǿǝ�òɀ3õ�FøÛLćǶƧ0Ǳ+�H30ď��ËŖ,4Ǿǝ�ò

ɀ3�0ª(+øÛ-��Æ��ǶƧ0�ľLńŐ�+�H-Ǹ�H��3�ǶƧ�ćǶƧńŐ

3Ȥ�0)�+4�ǩȁ,Ţ�I%ēȂ-#3ßǼ,BÕŴ3ƙȌ�ǱFIH�	
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� ŚŨȁăǚǝ�ŊÏǭƙCÏȓǭƙLEGȥµ0�Ɲ,�HE�0 H%A0

4��FF3ǭƙLŚŨȁ3ǳƍ0ȲȠ*�+ŇĒ H�-�Ȫǰ,�H�ƕ0


�IH�Ǌ3ÄǽLØ@ŚŨȁƕť3ŊÏǭƙCǳƍºǌ3�HÏȓŖ4�Ǭ

ƎCĪɂ3Ï�Ń-�+3ǳƍ�F�ǶƧ0�Ɲ�IH-���-Lăǚǝ�ǿ

ȉ HŹ�Lǻ�H;�,�H�#3%A04�ŚŨȁœĝ4ǿƲǸȁă�FǱ

%ŚŨȁ3ƕįLǜĿ��řĂ3œũ0ĘúLÀ�H/.�+�ǳƍ0ȲKHǭ

ƙ3ĒªƄLőâ Hıǰ��H-Ǹ�H�	
	
	
ÌǜŖƗ	
	
Ƃ�åĩ ɍ1983Ɏ
dU\f-dU\f3ųȟ�ìǀìȁƴƾłɍǕɎ�ȇǾ

3ƴƾ-œǟɒ7-42. 
Ƃ�åĩɍ2006Ɏ
��ǶƧńŐ	-4��ɏŚŨȁŽȁǾǝ0��H�ý>I

HǸ�ç�	��Ť¶Ǹȁ35/5, 20-27. 
Ƃ�åĩɍ2008Ɏ
��ǶƧńŐ	ǿƲǸȁă�FǱ%ŚŨȁǾǝ3�£ɀ�ş

ßüĀ÷ă÷ăȵǸȁœǟXswgW�Zx�ƴƾ3, 1-6. 
ûėǟĀɍ2007Ɏ
ȁG3ȇǾ0��Hǳƍ-�ľńŐ��ǅƅĳƝǸȁăƴƾ

14, 31-43. 
ȫŀƘɍ2001Ɏ
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WfjC^hMKCM ��$ J-CAT  SPOT $Ä×Þ$āŞƕ 
r·Ť7ĊŤ �3rļÅņň$LjG7Ğ�� 

AN EXAMINATION OF THE VALIDITY OF J-CAT AND SPORT AS A 
PLACEMENT EXAM USING L1 CHINESE INTERMEDIATE LEARNERS’ 

DATA 
ÒŪĩĺ  

Maki Hirotani 
gjDRe[hÎĭÂÅ 

Rose-Hulman Institute of Technology 
ýûkń  

Kazumi Matsumoto 
YjeCKjMÂÅ 
Ball State University 

Đğđ  
Atsushi Fukada 
SL`jÂÅ 

Purdue University 
 
1. %�-# 
�  Ĺ$ÂÅ�%š�ŋ�7ŷŖ��<d>`c]7�â���3Ćſ�Á�

��WfjC^hMKCM7Çò�3Ƃ#�öžĥ�ACMĥ�Ļ
1�ÇƂ#

š�KCM7Çò�3ìŊĆſ%Í"�	J-CAT/ SPOT $0�"ŋ�ŠƉ7�
���3ìŊĆſ%Á����41$ŠƉ#%�CUj>h@E?Bbh%®+

4��"�	¨Ɔŋ�ŷŖ$<d>`c]#	���J-CAT/ SPOT7WfjC
^hMKCM ���Ğ�3$%Ä×"$��5�
	�$²�#ĵ�3#%�

J-CAT/ SPOT"!$ėŲÓKCM ¨ƆŚŤŋ�$ÈŗçĄ $ž$Ĩſſ�
7�þ��KCM$Ŀÿ
1Åņň$¨ƆŚŤŋ�7tĒ�3� �©ŋ
!�


7āŞ���� �ÝŔ��5�	 
� Ĵň1$�$Īı�%�+�ŏŤĊŤšň$LjG7Ğ���J-CAT�SPOT
 �¨ƆŚŤŋ� $Ĩſſ�7āŞ��	��ĥ#%�·Ĳ·ŤĪıä�ê�

���3�óûŤÅņňąðAjSCƋI-JASƌ$ 15¬$rļÅņň$LjG7
�Ğ��¨Ɔď÷Þ$ÈŗçĄ ėŲÓKCM $Ĩſſ�7āŞ��	�$Ŀ

ÿ�ŏŤĊŤšň$ J-CAT$ŃªĕƋŤØ�ŉř�Ŧř�îĎƌ SPOT$Ü
ĕ%�ď÷Þ$ÈŗçĄ $ž#Ă��Ö�Ĩſ�ŕ14�	ûĪı�% J-CAT
 SPOT$Wf:C^hMKCM ��$Ä×Þ7�1#āŞ�3�-#�r·
Ťšň�.�«ă$Ŀÿ�ŕ143$
7Ũ(3� #��	 
 
2. �őĪı 
2.1. ď÷Þ % 
� ď÷Þ#���%ă�"ÆŅ����3��Lennon (1990) %�ÒŅ ĘŅ$
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ď÷Þ7¡���ÆŅ���3	ÒŅ$à°�%�¨ƆŚŤŋ��$.$7ç

��ĘŅ�%�ã��}šKCM�ŕ30�"�!4��C]jD#Ĥš7�3


7ç���3	 
 
2.2. ď÷Þ$m�$è�ñ 
Skehan (2003)  Tavakoli and Skehan (2005) %�ď÷Þ$ć$m�$è�ñ#�ƈ
���3	 

i. Speed fluency:!4��ůš�
	 
ii. Breakdown fluency:!4��ZjD7 3$
��3�%�!$�1�$

ż�$ZjD7 3$
 
iii. Repair fluency:!$�1�žų�7ħ��2�Ś�ħ�7�3$
	 

 
�őĪı�%��$m�$ŗĕ
1ď÷Þ$Īı�ő"64��3	x+�

$Īı�%�kŎĥ#ŚŤŋ�$Ɗ� L2Åņň%�p�14�öž#02Á
$ŚŤ7ĝ��3�  ( Lennon, 1990; Riggenbach, 1991) �ASaPJM/�ķ�
�02Í"�ZjD7ĝ��3� ƋIshizaki, 2004; 2005; Skehan & Foster, 2005)
��
���3	+��L1�ď÷Þ#Ùƅ�3 çë�4�	2�gB8ŤĊ
Ťšň ŏŤĊŤšň$ZjD$SGjh�ģ"3 ��¼¯��4��3

(Riazantseva, 2001)	 
+��¨ƆŚŤŋ� sŗĥş� $ſ�#���%�Speed fluency sŗ

ĥş�(Freed, 1995; Ginther, Dinova, & Yang, 2010; Iwashita, Brown, McNamara, & 
O’Hagan, 2008; Tajima, 2005; Towell, Hawkins, & Bazergui,1996) �+��
Breakdown fluency sŗĥş� $Ĩſ�ţ-14��3(Ginther et al., 2010; 
Iwashita et al., 2008; Towell et al., 1996)	 
 
2.3. ¨ƆŚŤŋ� ŚŤC>e$ſ� 
� ŤØ��îĎ��ŉř��Ŧř� ¨ƆŚŤŋ� $ſ�7Ũ(��őĪı
(Adam, 1980; de Jong, Steinel, Florijn, Schoonen, & Hulstijn, 2012; Feyten 1991; Geva, 
2006; Higgs & Clifford, 1982; Hilton, 2008; Iwashita et al., 2008; Magnan, 1988; 
McNamara, 1990)%�¨ƆŚŤŋ� ŤØ��îĎ��ŉř��Ŧř� $ž#
Ĉ$Ĩſſ���3� 7ô1
#��	�$�-�ûĪı�.ĳvŚŤŋ�K

CM ¨ƆŚŤŋ� $ž#«ă"Ŀÿ�ŕ143� �tĒ�43	 
 
2.4. GC? 
ď÷Þ$�őĪı�%ă�"CUj>h@GC?��Ğ�4�����Â�

���_Qgj@GC?(e.g. Lennon, 1990; Nohara & Takamura, 2010; 
Riazantseva, 2001; Sakuragi, 2011; Tavakoli, 2016; Tavakoli & Foster, 2008; Tavakoli & 
Skehan, 2005; Towell et al., 1996; Wu & Ortega, 2013) H:8gj@GC?(Freed, 
1995; Freed, Segalowitz, & Dewey, 2004; Riggenbach, 1991; Segalowitz & Freed, 2004; 
Tavakoli, 2016)$v�#��143	kñ��$0�#Á$�őĪı�Åņň
$CUj>h@LjG7¥ƃ�3�-#ģ"3GC?��Ğ�4���r�GC
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?$ÞŬ�ď÷Þ#Ùƅ�3$�%"�
 ��ť.�3(Michel, 2011; 
Riazantseva, 2001; Tavakoli, 2016; Witton-Davies, 2014)	��&�OfjBbh/
H:8gj@"!$ČŮĥŌĠ#š�3¨ƆGC?%Ł$é�$0�"»#%+

��GC?02.�02ď÷"Ĥš7�����3 �64��3

(Riazantseva, 2001; Tavakoli, 2016)	�$�-�ûĪı�%GC?$ÞŬ7Ňá#
�4�Åņň$CUj>h@7�þ�3	 
 
2.5. ûĪı$Ħĥ 
� ûĪı$s"Ħĥ%Åņň$ĳvŚŤŋ�KCM$Üĕ ¨ƆŚŤŋ� $ž

#ſŰ��3
!�
7ŨĀ�3� ��3	ĳvŚŤŋ�KCM#% J-CAT
 SPOTƋŢĽ%ć$E?Bbh7£Ėƌ7�Ğ�3	¨ƆŚŤŋ�%·Ĳ·Ť
Īıä�ê��3óûŤÅņňAjSC$r·Ť7ĊŤ �3óûŤÅņň$¨

Ɔĝ�7Èŗĥ"ď÷Þ$çĄ7���śĒ�3	�$AjSC#%:hGT`

jGC?ƋL9C<JBbhƌ CMjdjKdh@GC?ƋŁé�ƌ$v��

®+4�	2�ûĪı�%vİƈ$GC?�!$0�#ÈŗĥçĄ#Ùƅ���

3$
.ŨĀ�3	 
 
2.6. ĪıŧƇ 

1. ¨Ɔŋ�$ÈŗĥçĄ ĳvŚŤŋ�KCM$Üĕ $ž#Ĩſſ��ŕ
143
	 

2. ¨Ɔŋ�$ÈŗĥçĄ ĳvŚŤŋ�KCM$Üĕž$Ĩſſ�#GC?
ž$ų�%ŕ143
	 

 
� {o�%�Ĵň1#03�$Īı��3�ŏŤšň$LjG7Ğ��Īı7ĸ

¢#ľy��ł��r·Ťšň$Ŀÿ7Ĭ��qň7ČŮāŜ���	 
 
3. ĪıñĎ 
� x´$Īı��Ğ��LjG%r·ŤĊŤšň��3��ĪıñĎ�œƉň7

Ɓ��«���3�-��#ő��ŏŤĊŤšň$ß¼.ª6���4�	 
 
3.1. LjG 
� ·Ĳ·ŤĪıä%�2016Ñƒù
1ĊŤ$ģ"3Åņň$ŚŤĝ�7AjS
C���óûŤÅņňąðAjSC I-JAS(https://ninjal-sakoda.sakura.ne.jp/lsaj/) 
���Ž�%�-�	�$AjSC%ø�ŚŐ š�ŚŐ
1"��	2�Ě

¹�12$ģ"3ĊŤ$Åņň 215¬ �15¬$óûŤĊŤšň$LjG�Ě¹
�Ž�4��3 (Sakoda, Konishi, Sasaki, Suga, & Hosoi, 2016)	�$ÅņňAjS
C%�Ɠ�$š�GC?Ƌ4A[ĔĢ�5A[ĔĢ7. #���CMjdjK
dh@$GC?Ə��30�įÓ$:hGT`j�Ə�$gjeWf:���
��Ł$é�$GC?Ǝ�ƌ Ɠ�$c:K9h@$GC?#	�3ŚŤĝ�7

337



¥Ż���3	+��Åņň%�±óûŤŋ�ŠƉ��3�J-CATƋthe Japanese 
Computerized Adaptive Test) SPOTƋthe Simple Proficiency-Oriented Testƌ7§�
�	2��$Üĕ.�Ž�4��3	 
 
3.2. ¨Ɔĝ�ūï 
3.2.1. ŏŤĊŤšňƋHirotani, Matsumoto, & Fukada, in press) 
� Ĵň1$�$Īı��Ğ��$%�15¬
1"3ŏŤĊŤšň$LjG��
��	ŏŤĊŤšň% SPOT�rļ$�Æ���	2�Ú1$Üĕ%�óûŤŋ
�ŠƉ(JLPT)$ N3
1 N2#��3	 
 
3.2.2. r·ŤĊŤšň 
� ûĪı�%�r·Ťšň 15¬$LjG7�Ğ��	ÃÞ 14¬�ġÞ 1¬��
�±�rļfXe$Åņň��3	œƉň$ĳvŚŤŋ�KCM$Üĕ% J-CAT
� 350ĕēĕr 100 ĕ
1 250ĕ� (http://www.j-
cat.org/html/en/pages/interpret.html)�SPOT�% 90ĕēĕr 56ĕ 
1 80ĕ
(http://ttbj.jp/mt/p2_e.html)��3	�41$fXe%óûŤŋ�ŠƉ(JLPT)���
 �N3
1 N2#��3	 
� �$ŏŤĊŤšň$Īı x´$Īı��Ğ��GC?%«k��L9C<J

Bbh$kŴ �CMjdjKdh@$Ǝ�7�Ğ��	 
 
3.3. GC? 
� I-JAS#¥Ż�4��3Ɠ�$GC?$����$Īı��Ğ��$%�:h
GT`j$r$L9C<JBbh$Ŵ� �CMjdjKdh@$GC?ƎƋ5
A[ĔĢƌ����	:hGT`j$r$L9C<JBbh�%�ŵ} ğō 

!�1���
�öž 	Ź !�1�Â�
�$Ə�$MUJ?#���Ŝũ

�ő"64�	CMjdjKdh@$GC?�%�U?PJ?�ŭ����üu

7��3��Ţ�š�� �č-14�Ƌ¶Ǝ£Ėƌ	 
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¶Ǝ� CMjdjKdh@$ 5A[ĔĢ 

��: Sakoda, Konishi, Sasaki, Suga, & Hosoi (2016)  

3.4. �þñĎ 
� Ƅ¿ūï%�I-JASAjSC
1H;hgjN��Praat (http://www.praat.org)�
8QKjBbh7���ÈŗĥçĄ% Fluency Calculator (Fukada, Hirotani, 
Matsumoto, and Houston 2015a, Fukada, Hirotani, Matsumoto, and Houston 2015b)�Ķ
������$Ƃ�:hGT`8j$Ĥš%¦2Ɓ��	�Ğ��GC?%Ə�

��3���őĪı�%GC?#03ď÷Þ$ų��çë�4��3� 
1�

LjG%GC?ċ#�þ��	 
 
� ŒƎ%�ŏŤšň r·Ťšň$�4�4$GC?�$ŚŤĝ�Ÿ Ĥšö

ž�	0' 1Į×�2$_cí7Ĭ���3	 
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ŒƎƕ�4�4$GC?�$ŚŤĝ�Ÿ Ĥšöž kĮ×�2$_cí 
L

L1 
L 

GC? 
Åņň$ÐºŚŤ

ĝ�ŸƋ_cíƌ 

 
Ĥš$ż�$Ðº 

kĮ×�2$ 
_cí 

 
ŏŤĊŤšň 

L9C<JBbh 461.20 148.81 Į 3.10 

CMjdjKdh@ 192.80 66.31 Į 2.91 

 
r·ŤĊŤšň 

L9C<JBbh 288.47 127.97 Į 2.25 

CMjdjKdh@ 187.93 89.34 Į 2.10 

 
� ŏŤĊŤšň r·ŤĊŤšň$Ðº7Č(3 �Ə�$GC? .�ŏŤĊ

Ťšň$ñ��_cí$n�%Áš���3� �+��L9C<JBbhG

C?#	��%�ŏŤĊŤšň$ñ�Á$Ĥš7���3� ��
3	CM

jdjKdh@#ſ��%�)*«�_cí���r·ŤĊŤšň$ñ�ż�ö

ž7
��š���3	kĮ×�2$_cí7Č(� �5�ŏŤĊŤšň$ñ

�_cí�Á�	 
 
3.5. ÈŗĥçĄ 
� �Ğ��$%{o$Ƒ�$ÈŗĥçĄ��3	 

1. speech rate: (Total number of moras) / (Total response time) * 60 
2. articulation rate: (Total number of moras) / (Speech time + Filled pause time) * 60 
3. mean length run: (Total number of moras) / (Number of runs) run ZjD Zj
D$ž$ĤšŴ�7ç� 

4. pause ratio: (silent pause time + filled pause time) / (Total response time) * 60 
 

� "	�Ĩſ�í7ş��3Ƃ�Cohen (1988)$=:Nc:h7£Ň#��ƋŒ
Əƌ	 
 
Œ 2ƕCohen’s (1988) $=:Nc:h 

Ĩſ�í řŶ 

.1 < | r | < .3 Õ�Ĩſ 

.3 < | r | < .5 //Ö�Ĩſ 

| r | > .5 Ö�Ĩſ 

 
 
 

340



ƑƍĿÿ 
� {o�%+��Ĵň1$�$Īı��3�ŏŤĊŤšň$LjG7Ğ��Īı

 Ŀÿ(Hirotani, Matsumoto, & Fukada, in press)7ľy��ł��r·ŤĊŤšň
$Ŀÿ7êĬ�3	 
 
4.1ƍŏŤĊŤšň$½ªƋHirotani, Matsumoto, & Fukada, in press) 
� ŒƐ%�J-CAT SPOT$Üĕ ÈŗçĄ $Ĩſ�í7+ -�.$��
3	"	�J-CAT#ſ��%�ŃªÜĕ{À#.�ŉř�ŤØ�îĎ�Ŧř$
��$Üĕ#���.Ĩſ�í7Ķ��������%02ôī"�7Ĭ��

ŃªÜĕ$,7ŒĬ�3	 
 

ŒƐƕŏŤĊŤšň$ėŲÓKCM ÈŗĥçĄ$ž$Ĩſſ�ƋU8FhĨſ

�íƌ 

GC? 
  

çĄ SPOT J-CAT 
ªś 

 
L9C<JBbh 

speech rate  
articulation rate 
mean length of run  
pause ratio 

 .56 
 .51 
 .59 
-.62 

 .65 
 .66 
 .65 
-.60 

 
CMjdjKdh@ 

speech rate  
articulation rate 
mean length of run  
pause ratio 

 .47 
 .45 
 .66 
-.55 

 .52 
 .56 
 .70 
-.57 

 
Œ#ŕ1430�#�J-CAT$ŃªÜĕ ÈŗçĄ $ž#qñ$GC?#	�
�Ö�Ĩſ�ŕ14�	SPOT#ſ��%�CMjdjKdh@#	�� Speech 
rate Articulation rate $ž�//Õ�Ĩſ�ŕ14�.$$���ĥ#%Ö�
Ĩſ�ŕ14�	�41$Ŀÿ
1�J-CAT$ªśÜĕ SPOT$Üĕ%Åņň
$¨ƆŚŤŋ�7�3įÓ¤õ���3 Ś�� ����J-CAT SPOT7W
fjC^hMKCM ���Ğ�3� #%��3įÓ$Ä×Þ��3$�%"

�
 ��Ŀũ#Ų��	 
 
4.2. r·ŤĊŤšň$Ŀÿ 
� ŒƑ%L9C<JBbhGC?�Œƒ%CMjdjKdh@GC?#	�3ė

ŲÓKCM ÈŗçĄ $ž$Ĩſ�í7Ĭ��	2�n$ĉ��#ŕ��ŏŤ

ĊŤšň�o$ĉ��ûĪı$r·ŤĊŤšň$Ŀÿ��3	 
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Œ 4ƕŏŤĊŤšň r·ŤĊŤšň$ėŲÓKCM ÈŗĥçĄ $ž$Ĩſ
�í ƋL9C<JBbhƌ 

L1 çĄ SPOT J-CAT 
ªś 

 
ŏŤĊŤšň 

speech rate  
articulation rate 
mean length of run  
pause ratio 

 .56 
 .51 
 .59 

 -.62 

 .65 
 .66 
 .65 
-.60 

 
r·ŤĊŤšň 

speech rate  
articulation rate 
mean length of run  
pause ratio 

.12 

.15 

.02 
-.25 

.29 

.18 

.08 
-.23 

 
Œ 5ƕŏŤĊŤšň r·ŤĊŤšň$ėŲÓKCM ÈŗĥçĄ$ž$Ĩſ�
í ƋCMjdjKdh@ƌ 

L1 çĄ SPOT J-CAT 
ªś 

ŏŤĊŤšň speech rate  
articulation rate 
mean length of run  
pause ratio 

 .47 
 .45 
 .66 
-.55 

 .52 
 .56 
 .70 
-.57 

r·ŤĊŤšň speech rate  
articulation rate 
mean length of run  
pause ratio 

-.04 
-.09 
-.02 
-.02 

-.07 
-.12 
-.08 
.10 

 
L9C<JBbhGC?#	�3ŏŤĊŤšň$Ŀÿ�%���ĥ#Ö�Ĩſ�

ŕ14���ûĪı$r·ŤĊŤšň$½ª���4$çĄ#.Ö�Ĩſ�ŕ1

4"
��	ć$�CMjdjKdh@.«ă��r·Ťšň�%�Ö�Ĩſ�

ŕ14"
��	�
��speech rate �articulation rate���� pause ratio7,3
 �L9C<JBbh$ñ�CMjdjKdh@02í��//Ɗ�GC?#

03ų��ÁÍŕ14���Â�#Ùƅ%"
��	 
 
5. ŇÉ 
� ûĪı�% J-CAT SPOT7WfjC^hM KCM ��Ğ�3� $Ä×
Þ7āŞ�3�-#�r·ŤĊŤšň$¨Ɔĝ�ūï7�þ���#ő64�ŏ

ŤĊŤšň$Ŀÿ ČŮāŞ��	�$Ŀÿ�ŏŤĊŤšň$Īı %ģ"2�

L9C<JBbh�CMjdKdh@$!�1$GC?#	��.�J-CAT, 
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SPOT ÈŗĥçĄ $ž#Ö�Ĩſ%ŕ14"
��	�$� 
1�ėŲÓ
KCM$Üĕ�¨ƆŚŤŋ�7¤õ�3Óª�%�ĊŤ#0��ģ"3$�%"

�
 Ň�143	 
� ŒƎ�ŏŤšň r·Ťšň7Č(3 �ŏŤšň$ñ�kĮ×�2$_cí

�Á�� �L9C<JBbh�02Á$Ĥš7���3� 7ŕ���Èŗ

çĄ$ĒÆ�7Č(�,3 ƋŒƓƌ�ŏŤšň$ñ��4�4$çĄ#	��

02Ɗ�ď÷Þ7Ĭ���3� �6
3	 
 
ŒƓƕŏŤĊŤšň r·ŤĊŤšň$ÈŗĥçĄ$ČŮƋÐº�ƌ 

L1 GC? 
 Speech rate Articulation  

rate 
Mean length  

of run 
Pause  
ratio 

 
ŏŤĊŤšň 

L9C<JBbh 188.81 173.46  8.66 37.85 

CMjdjKdh@ 174.78 163.58 6.81 42.49 

 
r·ŤĊŤšň 

L9C<JBbh 128.71 150.08 5.78 49.55 

CMjdjKdh@ 137.27 159.28 6.19 46.27 

 
� �41$�7�tāÆ�Ə�$ŚŤ@ejW7ČŮ�� �5ƋŒƔƌ�L9
C<JBbh#	��%�Articulation rate7Ɓ�(�$çĄ�ŀśĥúàÏ�
ā��4� (tāÆ7 8´ő"���3�-�α�% 0.05 / 8 = 0.00625#ŝÆ)	ŏ
Ťšň$ñ��$GC?#	��%Ɗ�ď÷Þ7Ĭ��� ��� #"3	C

MjdjKdh@#ſ��%�L9C<JBbh Č(�úàÏ��#
��

��Speech rate#ſ��%�$GC?�.úàÏ�ŕ14�	 
 
ŒƔƕŏŤĊŤšň r·ŤĊŤšň$ÈŗĥçĄ$ČŮƋtāÆƌ 

GC?  Speech rate Articulation 
rate 

Mean length  
of run 

Pause  
ratio 

L9C<JBbh  p = .0001  n.s.  p = .000115 p = .005107 

CMjdjKdh@  p = .006210  n.s.  n.s. n.s. 

 
� x´$Īı�% 15w �wí�Í"
���-�Ðº�#Â�ų����
�3#.

1��úàÏ��#
�� .Ň�14�Ëüĥ#LjG7¾/

���$�7āŞ�3ÝŔ��3	 
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6. xÛ$ĪıŧƇ + - 
� ûĪı�%�r·Ťšň$ŚŤĝ�ūï7Ğ���J-CAT�	0' SPOT ¨
ƆŚŤŋ� $Ĩſſ�7�ď÷Þ$ÈŗçĄ7Ğ��āŞ��	ŏŤšň$Ŀ

ÿ %ģ"2�ėŲÓKCM ÈŗçĄ $ž#Ö�Ĩſſ�%ŕ14"
�
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1. Introduction to the Project 

This paper summarizes the results of a project conducted in an introductory Japanese 
linguistics class at The George Washington University. The class was composed of 13 
undergraduate students who had no prior experience in linguistic research. The objective 
of the project was for the students to learn some scientific principles and tools used in 
linguistic research while actually exploring manageable research questions. The 
instructor chose the topic “verbal nouns (VNs) of English origin” because it promised to 
be a topic relatively unexplored and yet seemed to require no advanced linguistic 
knowledge.      

 
2. Introduction to the Research 

Whether they are Sino-Japanese loans, English loans, or deverbal nouns of Japanese 
origin, VNs are words with dual status; they exhibit properties of both verbs and nouns, 
as shown below (Tsujimura 1996). 

 
(1) Kamakura-e ryokoo-go (verbal case marking) 
(2) Watasi-no ryokoo-wa (nominal case marking)  
 

Syntactic properties of VNs have been extensively studied (e.g., Kageyama 1993). 
However, the characteristics of VNs of English origin are not well understood. Martin 
(2004), who is extremely exhaustive about Japanese grammar in general, has little to say 
about them. Researchers working on loanwords of Western origin do not separate VNs of 
English origin as a category worthy of special attention (e.g., Daulton 2007, Irwin 2011).   

A rare reference to VNs of English origin is made by Hasegawa, who states that 
“virtually all English verbs can function as VNs” (Hasegawa 2014: 64). However, we 
quickly found that her statement does not hold against actual data.  

We asked two native speakers among us to judge the acceptability of some English-
derived forms that could presumably function as VNs. Their reactions revealed that while 
there are many that can be borrowed into Japanese as VN, as shown in (3), there are also 
many that cannot be incorporated into Japanese as VN, as shown in (4). 

 
(3) /��� ‘to miss’, #2	*�� ‘to drive’, *57#�� ‘to blend’ , �1�
��� ‘to catch’. �17+�� ‘to jump’ 

																																																													
1	The class members were: Pim Anukularmphai, Parker Boutwell, Tyler Burton, 
Stephanie Hannon, Laura Kadue, Mitchel Murphy, Molly Page, Monica Rigucci, Yuta 
Watanabe, Ruoyu Wen, Yanzi Zhang, Yi Zhao, and Jiahao Zhu.	
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(4) *�.	4�� (cf. smile), *�39+�� (cf. sleep), *
�9��� (cf. 
walk) 

  
Native intuitions were confirmed by a preliminary investigation of VNs in the 

Kotonoha corpus of NINJAL (National Institute for Japanese Language and Linguistics). 
See the striking contrast between (5) and (6). 

 
(5) /��� (106 tokens), #2	*�� (154 tokens), *57#�� (139 tokens), 
�1���� (268 tokens), �17+�� (255 tokens) 

(6) �.	4�� (0 tokens), �39+�� (0 tokens), 
�9��� (0 tokens) 
 

Clearly, some verbs resist adoption. We therefore decided to identify the factors that 
affect the acceptability of an English verb as a VN. 

The investigation revealed a number of interesting patterns which together suggest 
that the meaning of a VN of English origin is an aggregate of separately borrowed 
semantic components of the source verb. In addition, a VN of English origin is unlikely 
to replace a basic Japanese verb completely. 

The following section of the paper consists of the explanation of the procedure, some 
major findings, a discussion, and a conclusion.  

 
3. Procedure 

To identify VNs of English origin, we used two methods. The first was to identify 
VN candidates in the appendix of Daulton 2007. This appendix lists commonly used 
loanwords that derive from words contained among the 3000 most frequently used 
English words in the British National Corpus. We then compared these words against the 
Kotonoha corpus to verify that they are indeed used as VNs.  

However, using the above method did not allow us easily to see which verb would not 
be turned into VNs. Therefore, we switched to the second method, which was to check a 
reliable list of frequently used English verbs and to see which of these have been turned 
into VNs. To be specific, we turned to the 5000 most frequently used English words in 
COCA (Corpus of Contemporary American English). This list contains the word class 
information of each word. Therefore, we could identify 1001 verbs from among the 5000 
words and check which of them are used as VNs in Japanese using the Kotonoha corpus. 
The frequency information was also collected. 

Once the list of VNs was compiled, we explored how these VNs are used by 
examining the contextual information of each token in the Kotonoha corpus.  

 
4. Findings 
4.1 Frequency 

Figure 1 shows the overall frequency of the VNs deriving from the 1001 most 
frequently used English verbs. Of the 1001 verbs, 330 give rise to VNs. Of these 330 
VNs, four are outliers, yielding 1172 tokens, 1741 tokens, 2743 tokens, and 6309 tokens 
respectively. The majority of VNs appear fewer than 500 times. 
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Figure 1 

 
Figure 2 shows the breakdown of the 268 VNs that appear 1 to 100 times. 
 

 
Figure 2 

 
This shows that more than one half of the 330 VNs appear fewer than 10 times. 60 

appear only once, and 42 only twice. 
 

4.2 Most frequently used VNs 
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The four most frequently used VNs are:  
 
(7) �3���� (6309 tokens) , ������ (2743 tokens), ��9"�� 

(1741 tokens), 	7�"94�� (1172 tokens) 
 
Other high-frequency VNs are:  
 
(8) ��"��, �(9��, �7"694��, ��"��, �(94��, +
5�7"��, �%9��, ������, 32�����, �-9"��, 
9+7��, �3���, �157���, ����, 39#��, !�	
7��, #2����,+5	��, �17�4��, '�"��, 37��
�, �07"��, $����, �57���, ��"��, .����, .9
���, �"�+��, 339���, �9+��, !9"��, �1���
�, �)"��, &���, �17+��, +37"��, �����, �	7
��,  �"��2 

 
4.3 Correlation between Frequency and VN-likelihood 

The frequency ranking of the source English verb was suspected to be a factor in the 
verb’s adoption into Japanese as a VN. Therefore, we checked the relation between the 
source verb’s frequency ranking in COCA and the verb’s appearance as VN in the 
Kotonoha corpus.    

 

 
Table 1 

 
Table 1 indicates that there is a correlation between the frequency and the likelihood 

of a verb to give rise to a VN. A higher percentage of those verbs ranked in the higher 
range are adopted as VNs than those in the lower range.  

However, a large proportion of verbs in each range find no VN counterparts in the 
Kotonoha corpus. In fact, there does not seem to be any necessary relationship between 
the verb’s frequency ranking in COCA and its VN counterpart’s frequency ranking in the 
Kotonoha corpus. According to COCA, the ten most frequently used English verbs are be, 

																																																													
2	The two different methods to identify high frequency VNs of English origin yielded 
almost identical sets of VNs. The only exception was 	09���, which was not 
included in (8). The overall analysis of this paper is unaffected by this difference.  
 

367



	

 
	

have, do, say, go, can, get, would, know, and make. If we exclude from this list those that 
are used unambiguously as auxiliary verbs, we are left with have, do, say, go, get, know, 
and make. Of these, only get gives rise to a Japanese VN. The other six items have no VN 
counterparts.    

Thus, the frequency is only one factor. The verbs must be relatively well known to be 
adopted as VNs, but high frequency does not guarantee adoption.  

 
4.4 Semantic characteristics of VNs of English origin 

Examinations of the semantics of VNs of English origin reveal a number of 
interesting patterns. 

First, the majority of VNs of English origin describes specific operations in arts, 
athletics, business, cooking, computer technology, entertainment, science, and other 
specialized fields, as shown in (9): 

 
(9) Arts: �57��� 

Athletics: �1����, �17+��, �"5���� 
Business: 9+7�� 
Cooking: �2	���, *57#�� 
Computer: �3����, 	7�"94��, #2���� 
Entertainment: 339��� 
Science:  �"�� 

 
VNs of English origin have narrower meanings than their source verbs. For instance, 

�69��� only means ‘to close a window on a computer screen’. �"5���� 
is used only to describe stretching one’s body in exercises. 9+7�� only takes ‘a 
store/service facility’ or ‘a computer application’ as its object. �"�+�� only takes 
an activity noun phrase or an activity clause as its object, not a human object. �1+�
19�� means ‘to capture a digital image/video’, not anything else. 

Naturally, some VNs stand for practices that are new to Japanese society. Activities 
corresponding to ���� and !9"�� are not entirely foreign, of course, but open 
expression of these practices is relatively new. Gift-giving has been firmly entrenched in 
Japanese society, but celebrating birthdays, Christmas, and Valentine’s Day is new. +5
�7"�� is used only for the latter cases, not for traditional gift-giving practices.     

Computer technology is new not only to Japan, but also to the entire world, and 
English is the global language in this field. Words describing specific computer 
operations originate in English. Thus, there are many VNs like�3����, 	7�"
94��, and#2����. The same can be said of various sports activities 
originating in the West. 

Practices associated with foreign locations may also be described with a VN of 
English origin as in the case of � 	�� meaning ‘to stay in a foreign location.’ 

Some VNs have meanings corresponding to disconnected ranges of the semantic 
spectrum of their source English verbs. For instance, ,	7"�� means ‘to paint 
using a graphics software’ and ‘to cover an area with paint’ but never ‘to paint a picture.’ 
Likewise, the direct object of ��"�� is hair at hair salon, decoratively used food, 
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artistic materials and components, industrial materials, tax, salary, cost, event, scenes in a 
film, UV ray, etc., in other words, very specialized items, but never ordinary materials for 
daily use. 

The activities that these VNs describe seem to favor transitive VNs. The few 
intransitive VNs that do exist describe controllable actions or results of controlled actions. 
Probably related to this, an aggressive tone is added to some VNs such as ��"�� ‘to 
competitively get a valuable object’ and +5	�� ‘to play competitive games’.   

Unique Japanese semantic extensions through metonymy and metaphor may change 
the meaning of a small number of VNs, as in the case of E;��3��� ‘to (remove 
an impediment and) meet the condition’ and >B������ ‘to touch national 
politics à to be involved in national politics’, but the majority of VNs seems to find their 
meaning originating in the semantic subset of their source English verb.  

 
5. Discussion 

All in all, our research shows that the adoption of each VN of English origin is being 
initiated by a very small number of individuals in very specific contexts. The specificity 
of the context is reflected in the extremely narrow range of semantics exhibited by each 
VN relative to its source verb.  

Further semantic expansion of each VN takes place not by way of natural semantic 
extension, but rather by way of addition of additional specific instances. That is why 
there is a gap in the semantics of even relatively well-established VNs such as ,	7"
�� and ��"��. Their meanings are an aggregate of individual instances that have 
no internal connections. The spread of most VNs is therefore slow, and none of them 
totally replace their Japanese counterparts.  

The pattern observed in Figure 1 and Figure 2 supports this view. The majority of the 
VNs of English origin is bunched up at the low frequency range. Those VNs appearing 
fewer than 10 times account for more than half of the 330 VNs that derive from the 1001 
most frequently used English verbs. Very few of them proceed to the next step where 
they are used by more than a handful of people. 

As a result, only a small proportion of VNs of English origin achieves the status of a 
near synonym of a corresponding Japanese verb. Such are ������ and ��9"
��, but even these may be contextually limited.  

We should also point out that many basic Japanese verbs are unlikely to be rephrased 
by VNs of English origin contrary to the assertion by Hasegawa (2014). For instance, 
while make up gives rise to a VN, 09���+�� ‘to apply cosmetics’, make itself is 
unlikely to directly give rise to a corresponding 09��� in the sense of ‘to 
make/produce something’. The exiting cases of 09��� found on the Internet 
instantiate the result of truncating 09���+��.  

A similar constraint seems to be observed with the introduction of the VN 
counterparts of jump and fly. Japanese �� corresponds to English jump and fly. Jump 
describes a very specific type of action that can be controlled by an individual human 
being. Hence, jump is incorporated as �17+�� ‘to jump’, replacing some uses of 
O�. However, fly is not incorporated as a VN probably because it has a more general 
meaning. 
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This constraint on the semantic range of VNs of English origin is quite different from 
the situation with Sino-Japanese VNs. Although they are constrained to formal contexts, 
Sino-Japanese VNs do not seem to exhibit such a semantic constraint as has been 
demonstrated for VNs of English origin. For instance, while die and exist are unlikely to 
find VN counterparts in the form of *�	�� and *	���"��, Sino-Japanese 
loanwords contain F:�� and A?�� as perfectly acceptable VNs. The contrast 
between Sino-Japanese VNs and VNs of English origin is apparently due to the 
difference in their manner of adoption. Sino-Japanese VNs were introduced into Japanese 
through the process of Japanese literati trying to learn the Chinese language as a whole. 
Despite the spread of English language education, English has not achieved such a 
universal status in Japan. VNs of English origin are the result of unsystematic 
appropriations of specific English verbs to fit individual needs.     

 
6. Conclusion 

This paper has demonstrated that adoption of VNs of English origin is taking place 
one word at a time. 

In politicized discussions of the Japanese language, loanwords of English origin are 
often cited as a threat to the preservation of the Japanese language. However, our 
observation of VNs of English origin paints a difference picture. Contrary to the initial 
impression that snobbish individuals’ overuse of English words is endangering the 
Japanese language, it turns out that the core of the language remains intact.  

One practical implication of our study is that some frequently used VNs of English 
origin should be explicitly taught to beginning students of Japanese as Japanese verbs. 
The students should be reminded that these VNs have meanings related but not identical 
to the source verbs’ meanings. 

This research also has some pedagogical implications to the question of how to teach 
an introductory linguistics course. The project has proven that meaningful undergraduate 
linguistic projects are possible even when students do not have technical linguistic skills.  
It has also demonstrated that students can learn some of the basic scientific principles and 
methods in linguistic research such as replicability and continuous data-driven 
reformulation of hypotheses in action.  
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Introduction 

     No one becomes bilingual just by being born into a family that has speakers of two or 
more languages. “Heritage language learners” have widely varying levels of proficiency 
in the language and of connections to the language and culture (Center for Applied 
Linguistics, 2016).  What is it that makes some heritage language learners more 
successful than others?  One of the possible keys to success may be how objectively the 
heritage learner’s abilities in the language are evaluated in the dominant culture and 
educational system.  In some educational settings where there are a large number of 
students with a home background and some proficiency in the language, separate classes 
are offered for heritage language learners (Kelleher, 2010).  The Advanced Placement 
(AP) Program in world languages is offered throughout the United States.  For heritage 
language learners who do not have access to an appropriately challenging level of classes, 
the AP course may be an option that meets their needs (Denham, 2011). In this work, the 
role of the AP exam in motivating and improving the self-esteem of heritage language 
learners of minority languages is investigated. I present statistics from the latest AP 
Japanese Language and Culture exam and the results of a survey at the Princeton 
Community Japanese Language School and personal interviews with teachers at the 
Japanese Weekend School of New Jersey.  

 

1. AP Japanese Language and Culture exam in 2016 

     Some people argue that it is unfair for heritage language learners take an AP exam for 
their own heritage language.  For example, the following opinion was posted in an online 
forum, College Confidential, on April 7th, 2015:  

-- I feel it is very unfair that Chinese students take credits for Mandarin and score a 
perfect 5 increasing their chances to get college admission.This practice must stop.There 
are countless children whose native language is not given as AP course. this cannot be 
considered a talent in any way. If an American learns Spanish or Chinese , then that is 
talent and stretching oneself beyond the boundaries.We MUST bring in a RULE that non 
native or someone whose both parents do not belong to speak that language should be 
given credit.PLEASE STOP THIS LOOPHOLE that the Chinese are using. 
College admin PLEASE let us make it fair to all. 
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     As shown in the charts below, the data from the AP Japanese Language and Culture 
exam clearly shows a bipolarization in the test-taker population, even though the 
percentage of heritage language learners is not as big as that of Spanish and Chinese 
language exams.     

 
Figure 1: Student distribution for AP Japanese Language and Culture exam, May 2016. 

    
Figure 2: Students distribution for AP Chinese and Spanish Language and Culture exams. 

*Standard students generally receive most of their foreign language training in U.S. schools.  They did not 
indicate on their answer sheet that they regularly speak or hear the foreign language of the exam, or that 
they have lived for one month or more in a country where the language is spoken. (College Board AP 
Central) 

 

1269
1212

AP	Japanese	Language	and	Culture	
May	2016	Student	Distribution

Standard	Group Heritage	Language	Learners

2753

9771

Chinese

50753

104505

Spanish
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    Should this “bipolarization” be considered as “unfairness”? As I mentioned in the 
introduction, heritage language learners have widely varying levels of proficiency in the 
language, and being a heritage language learner is not synonymous with being bilingual.  
It can be very difficult for a heritage language learners of any language to maintain and 
improve their heritage language in a U.S. school setting, especially in middle school or 
high school where they feel more pressure to study other subjects.  In case of the 
Japanese language, I have witnessed some heritage language learners, especially U.S. 
born ones, giving up learning their heritage language because they think it is “useless” in 
the dominant American culture.  In fact, the Japanese language has been added to one of 
the Critical Language Scholarship programs, known as CLS, founded by U.S. State 
Department (U.S. Department of State, Bureau of Educational and Cultural Affairs, 
2010).  It may be that if the heritage language learners of Japanese manage to acquire a 
high level of proficiency in the language, it would be beneficial for the American society 
as well.   
     The AP Japanese Language and Culture course is the equivalent of a college-level 
course, and the�target level of students’ proficiency at the end of the course is the 
Intermediate-Low to Intermediate-Mid range described in the ACTFL Proficiency 
Guidelines.  This exam is not an easy exam even for the heritage language learners of 
Japanese.   
      
  
2. Survey at Princeton Community Japanese Language School 

     In April 2017, I conducted a survey at the Princeton Community Japanese Language 
School.  10 high school students who are studying Japanese as a heritage language and 7 
parents participated the survey. In this survey, I investigated if the AP Japanese Language 
and Culture exam contributes in the students’ study.  I also investigated if the students 
and parents think studying for the AP exam is beneficial for the students.  Here are the 
main questions and answers. 
 
Question: What are the reasons why you would like to take the AP Japanese Language 
and Culture exam? 
� I want to make myself a stronger applicant. ― 7 students            
� I want to know the level of my Japanese language proficiency. ― 5 students 
� I may be able to skip introductory classes when I enter college. ― 5 students 
� I may be able to save on college expenses. ― 4 students 
 
Question: Which section of the AP Japanese Language and Culture exam do you find 
most challenging? 
� Speaking: Cultural Perspective Presentation ― 4 students 
� Writing: Compare and Contrast Article ― 2 students  
� Writing: Text Chat ― 2 students   
� Listening ― 2 students     
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Q: Which skill among the four skills (listening, reading, writing, and speaking) has been 
improved most by preparing for the AP Japanese Language and Culture exam? 
� Writing ― 4 students 
� Speaking ― 3 students 
� Reading ―2 students 
 

Question to Parents: How do you think your child would benefit from taking the AP 
Japanese Language and Culture exam?  
� He/she can improve his/her college application. ― 6 parents 
� He/she can improve his/her Japanese language proficiency. ― 5 parents 
� He/she may be able to skip introductory classes when he/she enters college. ― 4 
parents 
� He/she may be able to save on college expenses.  ― 4 parents 
 

A parent commented, “The AP Japanese Language and Culture exam can be a tool to 
assess the student’s Japanese language proficiency.  Depending on the exam results, the 
student can be more motivated to study the language.” 

 

     From the survey results, it seems that the students are highly motivated to study for 
the AP Japanese Language and Culture exam and parents are encouraging their children.  

 

3. The Case of the Japanese Weekend School of New Jersey 

     I conducted an interview with a teacher from the Japanese Weekend School of New 
Jersey (Fort Lee, NJ).  Since 2013, the teachers at the school have recognized the value of 
the AP Japanese Language and Culture exam and have encouraged their high school 
students to register for the exam as a way to motivate them to keep studying Japanese.  A 
group of parents has actively worked with the teachers to support students who are 
interested in taking the exam.  Also, the school has sponsored workshops for parents and 
supported students taking the AP Japanese Language and Culture exam.  The teacher 
mentioned that by setting the AP Japanese Language and Culture exam as a “goal,” the 
students tend to become highly motivated in their study of Japanese especially with 
regard to improving their writing skills. 

 

4. Barriers to taking the AP Japanese Language and Culture Exam 

     Through the survey and interview in two Japanese language weekend schools, it 
became clear that there are barriers for the students at the weekend school to take the 
exam.  At the Princeton Community Japanese Language School, 4 out of 10 students said 
that they could not register for the exam this year.  The Japanese Weekend School of 
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New Jersey also reported that the students have had the same registration issue.  To make 
it easier for students to register for the exam, the school has requested a local public high 
school (Northern Valley Regional High School at Demarest) to accept some students as 
“out of school students.”  As a result, 5 or 6 students at the weekend school have been 
able to take the exam.   

     The registration issue is mainly due to the fact that AP Coordinators at the students’ 
regular high schools, where the AP Japanese course is not offered, are not always 
supportive of students’ desire to take the exam and are reluctant to make an extra effort to 
find a high school which can accept the student as an “out of school student.”  One 
teacher at the Japanese Weekend School of New Jersey suggested that if the College 
Board provides a “School Code,” which is required to administer the exam, to the 
weekend school, the school will be able to offer the exam by itself, and the students 
wouldn’t have the registration issue anymore.  The school has contacted the College 
Board and requested a “School Code,” but the code was not provided. 

 

Conclusion 

     The data from the College Board AP Central clearly shows a bipolarization in the test-
taker population caused by heritage language learners.  Some people may not be 
favorable to this arguing that letting heritage language learners take the same exam is not 
fair for the students who have studied the language as a second language.  But as the 
survey and interview results at Japanese weekend schools show, the AP Japanese 
Language and Culture exam has contributed to motivating heritage language learners, 
who often lose their motivation in their American schooling, to study Japanese in school.  
Moreover, the students may value their heritage language more by taking an objective 
assessment in American education system. By acknowledging the value of their own 
heritage language, it is possible that the students, who are minorities in the American 
society, improve their self-esteem.  Also, the students who have acquired an AP level of 
language proficiency should be considered potential human resource for society.  In this 
sense, heritage learners of Japanese should be encouraged to take the AP Japanese 
Language and Culture exam and it should not be considered as something that is “unfair.”  
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1. Introduction 
     This paper addresses the question of the realization of imperfective viewpoint aspect 
in Japanese -te iru and -te aru constructions.  The imperfective aspect “looks at the 
situation from inside, and as such is crucially concerned with the internal structure of the 
situation2” (Comrie (1976:4)).  The internal structure of the situation involves three 
stages, preliminary, internal, and resultative, and thus the imperfective aspect can focus 
on each of these stages (Smith (1997:73-77)).  In Japanese, the -te iru and -te aru 
constructions are considered to be realizations of the imperfective aspect.  The former, 
however, focuses on the internal and resultative stages, giving rise to progressive and 
resultative interpretations, respectively, while the latter focuses on the resultative stage 
only, yielding a resultative interpretation. 
     Three questions naturally arise about the two Japanese aspectual expressions.  First, 
why can they both focus on the resultative stage of a situation?  Second, why do they 
differ in their accessibility to the internal stage in spite of their common makeup (i.e., the 
-te form of a verb plus a verb of existence)?  Third, how do they differ in describing the 
resultative stage? 
     This paper seeks to answer the three questions. The first question can be answered by 
analyzing the -te form in -te iru and -te aru as denoting a completion of the entire 
situation and hence as leading to a resultative interpretation. Unlike -te of -te aru, 
however, -te of -te iru can refer to a completion of the inception part of a situation as well.  
That is, -te iru can also refer to the stage where the situation has started but has not yet 
terminated.  This difference in -te of the two aspectual expressions accounts for the 
difference in their accessibility to the internal stage of the situation and hence answers the 
second questions. Finally, the third question can be answered in this way: -te iru provides 
a simple description of a resultative stage, whereas -te aru adds an implication of 
‘purposeful/intentional situation’ to the description (Matsumoto 1990, Morita (1988:123-
161)).  This extra meaning stems from the use of intentional/volitional verbs with -te aru 
and the stative nature of aru.  In fact, aru is more stative than iru (e.g., genki de aru ‘be 
fine’ vs. genki de iru ‘stay fine’) and thus places more emphasis on the state resulting 
from an intentional action. 
     This paper is organized as follows.  In the next section, the two types of viewpoint 
aspect, perfective and imperfective, will be discussed, and three questions will be raised 
about -te iru and -te aru constructions as realizations of imperfective aspect.  In section 3, 
the first question of why the two constructions can focus on the resultative stage of the 
situation will be answered.  Section 4 discusses the second question of the difference in 
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accessibility to the internal stage of the situation in terms of the difference between iru 
and aru.  In section 5, we take up the last question of the difference in the description of 
the resultative stage and provide an account of the difference.  Section 6 concludes the 
paper by giving a summary of the proposed answers to the three questions.  
 
 
2. Perfective and Imperfective Aspect 
2. 1. Two Types of Viewpoint Aspect 
     Comrie (1976:16-51) discusses two different types of aspectual information of 
sentences.  One concerns “inherent aspectual (i.e. semantic aspectual) properties of 
various classes of lexical items” (p. 41), while the other expresses different ways the 
speaker wants to present a situation.3  In this paper, we are concerned with the second 
type of aspectual information.  Regarding the second type, Comrie (1976:3-6) proposes a 
further distinction between perfective and imperfective aspect. The perfective aspect 
“presents the totality of a situation without reference to its internal temporal constituency: 
the whole of the situation is presented as a single unanalyzable whole, with beginning, 
middle, and end rolled into one” (p. 3). The imperfective aspect, by contrast, will “make 
explicit reference to the internal temporal constituency of the situation” (p. 4).   
     Smith (1997:1-15, 61-95), incorporating Comrie’s distinction, introduces the two 
component theory of aspect consisting of situation aspect (i.e., Comrie’s 
inherent/semantic aspect) and viewpoint aspect (i.e., Comrie’s perfective aspect and 
imperfective aspect).  The two types of viewpoint aspect can be schematically shown in 
(1). 
 
(1) Two types of viewpoint aspect 
	
 Perfective Aspect           X    
                

 
 
                           
                                  x1   x2   x3 …………. xn-2   xn-1   xn       
                          |                                                  | 
Preliminary Stage     |             Internal Stage               |    Resultative Stage 
 
 
 
        Imperfective Aspect 
 
As Comrie and Smith claim, a situation can be looked at from outside (i.e., upper case X 
in (1)) or from inside (i.e., a series of lower case x, that is, x1-xn).  Strictly speaking, a 
situation covers the series of lower case x in (1) only.  However, for the purpose of 
imperfective aspect, a situation is divided into three stages: preliminary, internal, and 
resultative (Smith 1997:61-95).  The preliminary stage is the one leading up to, and 
including, the inception point (x1).  The internal stage refers to the series x2-xn-1, 
excluding the two endpoints.  The resultative stage covers the termination point (xn) and 
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the stage following it.  To distinguish between a situation proper and stages attendant on 
it, Smith refers to the internal stage as unmarked imperfective aspect and the other two as 
marked imperfective aspect. 
 
2.2. Japanese -te iru and -te aru Constructions 
     In Japanese, -te iru and -te aru are considered to be a realization of the imperfective 
aspect.  The distribution of the two expressions with regard to the internal structure of a 
situation is summarized in (2). 
 
(2) Internal structure of a situation and -te iru/-te aru  
 

 Preliminary 
Stage4 

Internal  
Stage 

Resultative  
Stage 

 
-te iru 

 
� 

 
	 

 
	 

 
-te aru 

 
� 

 
� 

 
	 

 
In Japanese, the internal stage is extended to include the inception point so that -te iru can 
focus on the stage.  The uses of -te iru and -te aru are illustrated in (3).5 
 
(3)a. Taro wa     ichi-ji          kara  hasir-te  iru. 
        Taro  TOP one-o’clock from  run-TE  exist 
        ‘Taro has been running since one o’clock.’ 

    b. Mado      ga        ai-te        iru. 
        window  NOM  open-TE  exist 
        ‘The window is open.’ 

    c. Mado      ga        ake-te     aru. 
        window  NOM  open-TE  exist 
        ‘The window is opened (for some purpose).’ 
 
(3a) exemplifies the use of -te iru as focusing on the internal stage with an inception point 
(i.e., since one o’clock).6  (3b) and (3c), by contrast, refer to the resultative stage of a 
situation of opening the window.  The distribution of -te iru and -te aru in (2) raises three 
questions in (4).   
 
(4)a. Why can -te iru and -te aru both focus on the resultative stage of the situation?  
    b. Why do -te iru and -te aru differ in their accessibility to the internal stage in spite of  
� � their common makeup (i.e., the -te form of a verb plus a verb of existence)?  
    c.  How do -te iru and -te aru differ in describing the resultative stage? 
 
These questions will be addressed in the following sections. 
 
 
3. Focus on the Resultative Stage of a Situation 
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     This section addresses the first question of why -te iru and -te aru can focus on the 
resultative stage of a situation.  We assume following Mikami (1972:8-9) that the 
conjunctive particle -te is one of the conjugation forms of -ta, the past tense marker.  
Unlike ta, however, -te is a non-finite form and therefore does not express past tense but 
the completion of an event.  The auxiliary verbs following -te, namely iru and aru, are 
stative verbs meaning ‘to exist’ and therefore describe the state resulting form the 
completion of an entire event.  The way -te iru and -te aru focus on the resultative stage 
is shown schematically in (5). 
 
(5) Conjunctive particle -te marks the termination point of a situation 
 
  xn_________ 
              |         | 
            -te    iru/aru 
 
Xn here stands for a termination point, and iru and aru describe a resultant state, which is 
represented by ____.  Note that -te of -te iru is identical with -te of -te aru in that they 
both mark the termination point of a situation. 
 
 
4. Difference in Accessibility to the Internal Stage of a Situation 
     The second question relates to the difference between -te iru and -te aru in 
accessibility to the internal stage of a situation.  In other words, -te iru can focus on the 
internal stage, while -te aru cannot, as shown in (6). 
 
(6) Conjunctive particle -te of -te iru marks the inception point of a situation 
 
  x1   x2   x3 … 
   |         | 
            -te   iru/*aru 
 
Here, -te indicates the completion of only the inception part of a situation, and iru 
describes part of the dynamic situation, x2, x3, …, that follows x1.     in (6) represents a 
dynamic situation or an event, as opposed to a static situation or a state represented by 
____ in (5). 
     It may appear that -te of -te iru differs from -te of -te aru, but we assume, as (5) shows, 
that the two instances of -te are identical.  That is, -te marks an endpoint, whether it is an 
inception point or a termination point.7  The apparent difference, then, stems from the 
difference between the auxiliary verbs iru and aru.  In other words, we follow Masuoka 
(1987:219-235, 1997:189-193) and Soejima (2007:212-221) in assuming that the 
difference between the main verbs iru and aru is reflected in or extended to -te iru and -te 
aru.8  The difference between (5) and (6) is the difference between a state (static situation 
or ___) and an event (dynamic situation or      ) following an endpoint.  The two verbs iru 
and aru are compatible with a state, but only iru is compatible with (a continuation of) an 
event. 
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     The difference between iru and aru in their main verb use has been discussed in the 
literature.  Soejima (2007:212-221), for example, characterizes aru as an unmarked verb 
of existence and a non-intentional verb and iru as a marked verb of existence and an 
intentional verb with an intentional, dynamic entity as a subject.  These characterizations 
can be illustrated with the following examples. 
 
(7)a. Genki      de      aru.      
        wellness  COP  exist  
        ‘(I/Someone) am/is fine.’ (Lit. I/Someone exist/exists in the state of wellness.  Cf. 
        Soejima (2007:207)) 

   b. Genki      de      iru. 
       wellness  COP  exist 
       ‘(I/Someone) stay/stays fine. 
 
Unlike (7a), (7b) implies an intentional action on the part of the subject.  That is, the 
subject of (7b) makes efforts to maintain one’s own wellness.  (7a) and (7b) thus show 
that aru is a non-intentional verb, while iru is an intentional verb. 
 
(8)a. Genki       de     iro. 
        wellness  COP  exist.imperative 
        ‘Stay fine.’ 

    b. Genki      de      are. 
        wellness  COP  exist.optative 
        ‘(I wish you) are fine. 
 
The imperative form of iru and aru gives rise to an imperative sentence in (8a) and an 
optative sentence in (8b), respectively.  (8a) and (8b) thus show that iru denotes a self-
controllable action, while aru does not.   
     In fact, the differences illustrated in (7) and (8) seem to relate to the animacy 
restriction on the subject of those verbs.   
 
(9)a. Heya  ni  kodomo  ga        iru/*aru. 
        room  in  child        NOM  exist/exist  
        ‘There is a child in the room.’ 

    b. Heya   ni  isu     ga        *iru/aru. 
        room   in  chair  NOM    exist/exist  
        ‘There is a chair in the room.’ 
 
(9) shows that iru takes an animate subject, while aru goes with an inanimate subject.  
Unlike an inanimate subject, an animate subject can be the subject of an intentional 
action and a self-controllable action.  The animacy restriction extends further to a living 
person (with iru) versus a dead body (with aru) and a moving taxi/elevator (with iru) 
versus a stationary taxi/elevator (with aru).  In this way, the ‘animacy’ difference in (9) 
can be related to the ‘intentional’ difference in (7) and the ‘self-controllable’ difference in 
(8).   
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     These differences between the main verbs iru and aru are first extended to the 
auxiliary verbs iru and aru and then to -te iru and -te aru.  Because they are both verbs of 
existence, they describe a state following the termination point, as shown in (5).  
However, as shown in (6), the dynamic situation following the inception point requires an 
intentional verb of existence or iru. In consequence, -te aru, unlike -te iru, cannot 
describe an event in progress.9 
 
 
5. Difference in the Description of the Resultative Stage of a Situation 
     The last question concerns the difference between -te iru and -te aru in the description 
of the resultative stage of a situation.  This resultative use involves a change of state verb 
as a main verb with -te.  Both iru and aru indicate a continuation of the state produced by 
the change of state verb.  As demonstrated by (3b) and (3c), which are reproduced here, 
ai-te iru and ake-te aru describe the same result state of opening the window.  
 
(3)b. Mado      ga       ai-te        iru. 
        window  NOM  open-TE  exist 
        ‘The window is open.’ 

    c. Mado      ga        ake-te      aru. 
        window  NOM  open-TE  exist 
        ‘The window is opened (for some purpose).’ 
 
The main verbs ai-te and ake-te are change of state verbs, yielding a result state of an 
open window. Both iru and aru denote a continuation of the open window.  In addition, 
ake-te aru, unlike ai-te iru, implies that the action of opening the window and the result 
state are intended for some predetermined purpose (Matsumoto 1990, Morita (2007:86-
99)).  This implication arises from a combination of an intentional (transitive) verb like 
akeru as opposed to an intransitive aku in (3a) and aru, which is non-intentional (cf. 7(a)) 
and therefore more stative than iru. 
     Not only in the resultative use in (3b, c) but also in the so-called perfect use as in (10) 
below, this implication obtains. 
   
(10)a. Kinou       wa    takusan  ne-te         iru. 
           yesterday TOP a lot        sleep-TE  exist/exist 
          ‘Yesterday, (I) slept a lot.’ 

      b. Kinou       wa    takusan  ne-te        aru. 
          yesterday TOP a lot        sleep-TE  exist/exist 
          ‘Yesterday, (I) slept a lot (for some purpose).’ 
 
(10) exemplifies a perfect use, not a resultative use.  In the perfect use, main verbs are not 
limited to change of state verbs but can be any verbs so long as aru combines with a verb 
of an intentional action.  (10a) and (10b) both assert that the speaker slept a lot yesterday.  
Moreover, (10b) implies sleeping for a specific purpose, and from this implication comes 
a secondary implication that having slept a lot yesterday still continues to have beneficial 
effect to serve the purpose.  The verb neru ‘sleep’ is intransitive, but it is still an 
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intentional verb. However, the difference between (10a) and (10b) is the choice of an 
auxiliary verb, iru or aru.  Since aru is more stative than iru, (10b) places more emphasis 
on the result state of sleeping a lot.   (10a), by contrast, simply asserts the fact that the 
speaker slept a lot yesterday, but lacks any implications about the presence of a specific 
purpose for having done so or about the continued presence of the beneficial effect of 
having done so.  In sum, (3b, c) and (10) demonstrate that a combination of aru and an 
intentional verb with -te gives rise to the implications that are lacking in the -te iru 
construction. 
     The secondary implication of (10b) concerns an intangible object (i.e., beneficial 
effect of having slept a lot), but it may concern a tangible object like a ticket, as 
illustrated in (11). 
 
(11)a. Senshuu    ticket  o        kaw-te    iru    (ga,   nakushita yoo   da). 
          last week   ticket  ACC  buy-TE exist (but  lost           seem COP   
         ‘Last week, (I) bought a ticket(, but seem to have lost it).’ 

     b. Senshuu    ticket   o       kaw-te     aru. 
          last week  ticket  ACC buy-TE  exist 
         ‘Last week, (I) bought a ticket (for some purpose and still have it). 
 
(11) asserts that the speaker bought a ticket last week.  Moreover, (11b) carries 
implications that the action of having bought a ticket is intended for a specific purpose 
and that the speaker still has it.  (11a), by contrast, lacks such implications and therefore 
can be followed by the expression ‘but seem to have lost it’ in parentheses.   
     In conclusion, both -te iru and -te aru focus on the resultative stage of a situation, 
describing the state resulting from an event.  However, -te aru differs from -te iru in 
implying a purposeful action when describing the resultative stage and moreover a 
tangible object (e.g., a ticket) or an intangible object (e.g., beneficial effect to serve a 
specific purpose) in its perfect use. 
 
 
6. Conclusion 
     This paper has addressed three questions regarding the realization of imperfective 
aspect in Japanese -te iru and -te aru constructions.  First, why can -te iru and -te aru 
both focus on the resultative stage of the situation?  They can both access the resultative 
stage because -te marks the termination point or indicates the completion of an entire 
event and because both iru and aru are compatible with a static situation following the 
termination point.   
     Second, why do -te iru and -te aru differ in their accessibility to the internal stage in 
spite of their common makeup (i.e., the -te form of a verb plus a verb of existence)?  
Although -te can also mark the inception point, only -te iru can refer to the internal stage.  
This is because iru denotes an intentional, self-controllable action and hence is 
compatible with a dynamic situation immediately following the inception point.   
     Finally, how do -te iru and -te aru differ in describing the resultative stage?  They can 
both describe the resultative stage, but -te aru, unlike -te iru, carries an implication of a 
specific purpose for the result state.  This implication stems from a combination of the 
auxiliary verb aru and a main verb of an intentional action with -te.  Because aru is more 
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stative than iru, it places more emphasis on the result state arising from an intentional 
change of state verb.  In the perfect use, -te aru has an additional implication of continued 
beneficial effect to serve the purpose. 
 
  
Notes 
1 The translation equivalent %�#" for imperfective aspect is taken from Araki and 
Yasui (1992:134-135). 
 
2 The term ‘situation’ here serves as a cover term for both events (dynamic situations) 
and states (static situations), just as ‘eventuality’ does in Kearns (2011:156). 
 

3 The two different types of aspectual information of sentences are termed in various 
ways.  Kearns (2011:176), for example, calls the first type ‘lexical’ or ‘predicate’ aspect 
and the second type ‘morphological’ or ‘viewpoint’ aspect.  Moreover, for the first type, 
Kearns (2011:156) uses ‘aktionsarten.’  The interaction of the two types of aspectual 
information of sentences in the Japanese -te iru construction is discussed in Iwasaki 
(2009). 
 

4 Possible candidates for describing the preliminary stage in Japanese are V-kakeru (e.g., 
obore-kakeru ‘be about to get drowned’) and V-tsutsu aru.  Soejima (2007:89), for 
example, contrasts (i) and (ii), observing that the swimmer has already started to swim in 
(i), but has not yet started to swim and is still in the process of starting to swim in (ii). 
 
(i) Sono senshu     wa    umi de  oyoi-de    iru. 
     that   swimmer TOP sea   in  swim-TE exist 
     ‘That swimmer is swimming in the sea.’ 

(ii) Sono senshu     wa    umi de  oyogi-tsutsu                                aru. 
     that   swimmer TOP sea   in   swim-in the process of starting  exist 
     ‘That swimmer is in the process of starting to swim in the sea.’ 
 
5 The following abbreviations are used in the gloss: TOP=topic, TE=conjunctive particle 
-te, NOM=nominative, COP = copula, ACC=accusative. 
 
6 Unlike -te iru, the English progressive be V-ing refers to the internal stage, excluding 
both endpoints (e.g., not co-occurring with expressions like since one o’clock).  The 
progressive use of -te iru, therefore, corresponds to the English perfect progressive 
construction (have been V-ing ).  Cf. Iwasaki (2010) 
 
7 This accounts for the fact that neither -te iru nor -te aru can focus on the preliminary 
stage of a situation. 
 
8 Masuoka (1997:190) demonstrates a commonality between the auxiliary verb aru of -te 
aru and the main verb aru in that they both take a ni-marked location noun. 
 
(i) Reizouko ni  beer ga       aru. 
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     fridge      in   beer NOM exist 
     ‘There is beer in the fridge.’ 

(ii) Reizouko  ni  beer  ga        hiyashi-te  aru. 
      fridge       in   beer  NOM  cool-TE     exist 
      ‘(I) have cooled beer in the fridge.’ 

(iii) *Reizouko  ni  beer  o         hiyashita. 
         fridge       in   beer  ACC  cooled 
        ‘(I) cooled beer in the fridge.’ 
 
As shown in (i), the main verb of existence aru takes a ni-marked location noun.  In (ii), 
the -te aru construction can also have a ni-marked location noun. The noun is required 
either by the auxiliary verb aru or the main verb hirashi-te.  However, as (iii) shows, the 
verb hiyashita cannot take a ni-marked location noun.  Therefore, the main verb aru and 
the auxiliary verb aru both require a ni-marked location noun. 
 
9 One problem with this explanation is that it cannot be extended straightforwardly to 
accounting for the contrast between V-tsutsu aru vs. *V-tsutsu iru.  Cf. Note 3 above 
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 Concurrent Enrollment, commonly known as dual credit, refers to programs in 
which the credit of a course is granted to high school students by both their high schools 
and a sponsoring college or university, simultaneously. Even though not without 
controversies over their merits, dual credit programs have been proliferating nation-wide 
since the1980s. The rapid growth of dual credit programs is, ultimately, the response of 
the U.S. education system to the globalized knowledge economy, with increasing demand 
for a college-educated workforce. Many issues, however, have appeared in the 
implementation of dual credit programs. Some of these issues arise from the differences in 
rigor and operational mode between high schools and colleges and universities; some from 
discrepancies in dual credit policies of different agencies. This paper examines the current 
state of Japanese dual credit programs in the state of Indiana and some of the issues that 
these programs have encountered. 
 
1. A Brief History of Dual Credit Programs and Their Current Models 
 
 The history of dual credit programs can be traced back to the 1950s when 
individual courses were created in New York State to keep high school students from 
slacking off. In the 1970s, Syracuse University pitched these courses to local schools as a 
cure for “senioritis.” A decade later, in the 1980s, the first state-wide dual credit programs 
rolled out in New York State. Soon, it spread to Florida, Texas, Georgia, Pennsylvania, 
Missouri, Washington and eventually to nearly all 50 states. 
 
 In March 1997, the first national meeting of concurrent enrollment professionals 
was hosted by Syracuse University at the American Association for Higher Education 
Conference. At a meeting two years later, 20 founding institutions officially launched the 
organization National Alliance of Concurrent Enrollment Partnerships (NACEP) by 
adopting bylaws and a mission statement. With the slogan “Advancing quality college 
courses for high school students” in its mission statement, NACEP has since become the 
national dual credit accreditation agency. As such NACEP also supervises all dual 
enrollment matters, in collaboration with the Higher Learning Commission, the 
organization tasked with overseeing the accreditation of degree-granting colleges and 
universities in nineteen Midwestern and South-Central states including Indiana. As of 
March 23, 2017, NACEP has member institutions in 48 states, including 270 two-year 
colleges, 134 four-year universities, 55 high schools and school districts, and 39 state 
agencies, system offices or partner organizations. 
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 As it is practiced today, an official agreement must be signed by participating high 
schools and their college or university sponsors in order to create a dual credit program. In 
the case that more than one levels of the same subject are to be offered as dual credit 
courses, these levels must obey what is known as “the rule of sequencing.” For example, 
when a dual credit Japanese program is to be created, the high school will be approved to 
teach only Japanese 101 for the first semester. In the second semester, both Japanese 101 
and 102 can be approved but not Japanese 201 or 202, which have to wait until students of 
102 complete and pass their class to feed a 201 class, and so on. The point, of course, is to 
ensure that all dual credit students are trained within the dual credit program from the 
beginning in order to maintain the consistent rigor comparable to that of the same course 
in a college. An application must be submitted by the high school teacher each year. The 
application is reviewed by the department of the subject area at the sponsoring college. 
The high school dual credit program can continue only if the application is approved. In 
most cases, a student must have a GPA of an A or B to be enrolled in such courses.  
 
             In most high schools, one of two models is adopted in terms of dual credit course 
offerings. The courses are offered either a la carte, or less commonly, prix fixe. There are 
also variations within each model. In terms of material delivery, the instruction is carried 
out in most cases at the high school by teachers the credit-granting college approve. 
Elsewhere, online technology links college professors with high school classrooms. Less 
commonly, high school students commute to the college campus to take the course taught 
by a college professor. When the instructor is college faculty, there is no problem in terms 
of instructor credentials for college credit courses. When high school teachers are to teach 
a dual credit class, colleges typically insist on the same qualifications as that for adjunct 
instructors hired to teach at the college, often a master’s degree in the subject being taught. 
Moreover, both public and private institutions of higher learning can sponsor dual credit 
programs with high schools. These various models are reflected in the definitions of dual 
credit by NACEP and by the department of education in most states. For example, the 
Indiana Department of Education defines “dual credit” as follows: 
 

Dual credit is the term given to courses in which high school students have the opportunity 
to earn both high school and college credits simultaneously. Dual credit courses are taught 
by high school faculty, adjunct college faculty or college faculty either at the high school, 
at the college or university, or sometimes through online courses or distance education. 
Dual credit is offered by both state and independent (private, regionally accredited) 
colleges and universities.1 
 

 A college faculty member must be appointed as the liaison between the high school 
and the college for the subject area. The faculty liaison coordinates between the high 
school and the college to address subject-specific matters. Part of the responsibilities of 
the faculty liaison is to visit the dual credit classes at least once a year to ensure academic 
rigor of the program and to answer questions from the teacher or the students. For each 
school visit, a report must be submitted to the office in charge of dual credit programs in 
the college evaluating various aspects of the program. 
 

																																																								
1 “Dual Credit.” See http://www.doe.in.gov/ccr/dual-credit, last accessed May 10, 2017. 
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 All dual credit programs are subject to periodical review and reaccreditation 
conducted by NACEP. Accreditation is awarded to programs after a comprehensive peer 
review by a team of experienced representatives of NACEP-accredited concurrent 
enrollment partnerships. During the review, applying institutions must first conduct a self-
study and prepare an accreditation application with evidence documenting how the college 
or university implements NACEP’s 17 national standards for program quality in the areas 
of curriculum, faculty, students, assessment, and program evaluation. In 2002, NACEP 
adopted national standards that include measurable criteria in five categories that are 
markers of excellent concurrent enrollment programs: curriculum, faculty, students, 
assessment, and program evaluation. In 2004, the first four concurrent enrollment 
programs were accredited.  Currently, the review and reaccreditation period is once every 
7 years. As of April 2017, there are 105 concurrent enrollment programs accredited by 
NACEP, including 65 two-year public colleges, 30 four-year public universities, and 10 
four-year private colleges and universities. 
 
             It is mentioned above that dual credit programs originated as a way to keep high 
school students from slacking off. The same scenario still stands behind the motivations of 
many states to promote dual credit programs.2 As dual credit programs evolved, however, 
they have also become a way to accommodate bright students for whom high school 
classes are full of busy work under the general term of “projects.”3 
 
             It should be noted that there is no contradiction between the functions to prevent 
students from slacking off and those to accommodate bright students in a dual credit 
program. Both are supported by experiences of different schools and sometimes even the 
same school. That, perhaps, is why legislators believe that dual enrollment offers 
something for everyone: "academic enrichment for kids who have maxed out the honors 
and accelerated classes their schools offer; a glimpse of college rigor for high school 
laggards; and a leg up on a career for those who enroll in trade programs."4 
 
2. Controversies over Dual Credit Programs and Their Rapid Expansion 
 
             However, the development of dual enrollment has been accompanied by 
controversies over its merits. For example, some critics believe that dual credit courses 
taught at high schools are “really high school courses on steroids.” In the view of these 
critics, “If you simply credential a teacher with a master’s degree and say, ‘Here’s your 
syllabus, and sixth period is now college,’ it doesn’t translate into an authentic college-
level learning experience.”5 
 

																																																								
2 Katherine Mangan, “Is Faster Always Better? The Case Against Getting ahead,” The Chronicle 
of Higher Education. February 21, 2014. A18-22. 
3 June Kronholz, “High Schoolers in College: Dual Enrollment Programs Offer Something for 
Everyone,” Education Next. Summer 2011. Vol. 11, No. 3. 
4 Ibid. 
5 Katherine Mangan, “Is Faster Always Better? The Case Against Getting ahead,” The Chronicle 
of Higher Education. February 21, 2014. A21. 
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            This criticism is supported by reports of various cases. One case is a student 
entering college with 65 dual credits who, however, found herself struggling once in 
college because her learning style was suited more to multiple-choice questions.6 Another 
case involves a dual credit “British Literature” class offered at Lyndon B. Johnson High 
School in Austin, Texas. In one of the act-out sessions of the pieces read in the class, some 
students found themselves “in the wrong garden example” due to their confusion about the 
garden of Eve and the serpent in John Milton’s Paradise Lost and that in Chaucer’s poem 
“Troilus and Criseyde.”7 
 
            The above assessment of the gap between high school and college is supported by 
the experiences of some parents of dual credit students as well.  One parent, who happens 
to be a college professor, points out a vital difference between high school and college—
the intellectual engagement or lack thereof. He illustrates the point with a conversation 
between himself and his daughter, a high school senior who was taking a dual credit 
political science class and became frustrated one day with a paper assignment. 
 

 “I’m supposed to write an essay for political science about which has more power, 
the House or the Senate,” she told me. 
             “OK,” I said, “so what’s the problem? You’re a good writer.” 
             Whereupon she exploded, “But I don’t know which has more power!” 
             I was able to explain to her, calmly, that she wasn’t supposed to know; she was 
supposed to think. “Go back over your notes,” I told her. “Reread the chapter in the book. 
Decide which one you think has more power, then tell why, giving your reasons. That’s 
what your professor is looking for.” 
             “Oh,” she said, clearly taken aback. “Nobody’s ever asked me what I thought 
before.”8 

 
           Similarly, the assessment is supported by the experiences of high school graduates 
themselves too, those with dual credits who find themselves ill-prepared for college. One 
of these graduates is James Hinkson. Hickson graduated in 2011 from Orem High School 
outside Provo, Utah, with two years’ worth of college credits under his belt. Two weeks 
after his high-school graduation, he moved into a dorm at Brigham Young University. He 
was already a junior. Three days later, he found himself immersed in upper-level courses 
with juniors. He kept his stride at Brigham Young until he decided he’d earned the right to 
slack off a bit. Before he knew it, his grades began to suffer, and he got discouraged. 
Within three months, he had put college on hold and moved back home, an experience he 
called humbling. “It shot all the confidence I’d built based on having done so much more 
than everyone else,” he says. “I realized I wasn’t so great.” In retrospect, he wishes he 
hadn’t been in such a hurry. After trying his hands for two years at several dead-end jobs, 
he returned to Brigham Young full time in Fall 2013 a much more mature student. A 21, 
he was right where he might have been if he had never had dual credit classes in high 

																																																								
6 Ibid. 
7 Ibid. 
8 Rob Jenkins, ‘Advanced Placement vs. Dual Enrollment,” The Chronicle of Higher Education, 
January 14, 2013. 
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school. Citing cases like James Kinkson, one educator went so far as to say that “students 
are being set up to fail” by dual credit programs.9 
 
           On the other hand, dual credit programs do not lack supporters. For example, many 
dual credit proponents claim that earning tuition-free college credits in high school saves 
students time and money and gives them the confidence and momentum they need to 
continue on with higher education.  There are success stories that support this claim. The 
above-mentioned Lyndon B. Johnson High School in Austin also offers an example of 
how dual credit programs can help low-performance students succeed. Deemed 
“academically unacceptable” by the state of Texas in 2010-2011, JBJ, which serves 
predominantly minority students whose parents have never had college education, teamed 
up with Austin Community-College to offer a dual credit curriculum. Students have to 
pass a test to prove that they are ready to take college courses. About 130 of 831 students 
are enrolled in at least one such course. As a result, these students have become more 
confident about themselves, with bigger dreams about the future. For example, one student 
is enrolled in five dual credit courses in 2014. Another student plans to go to Texas A&M 
University to study petroleum engineering. Reflecting her experience with dual credit 
classes, the latter student says that before taking dual credit course, she didn’t think she’d 
be able to get the work done, but college-level courses have boosted her confidence. Still 
another student, who admits that he was “never a fan of hard work,” was enrolled in a dual 
credit engineering class only after an auto-mechanics class he’d signed up for was 
canceled. After a brief period of procrastinating and “freaking out” when the workload 
piled up, he did pretty well in the new course. When the time came, he applied to Texas’ 
two flagship universities, planning, not to repair cars—his old dream—but to design 
them.10 
 
               Another success story is that of the dual credit program launched as early as in 
1984 by Indiana University-Purdue University Indianapolis (IUPUI).  Evolved into the 
Special Programs for Academic Nurturing, SPAN now opens all of its undergraduate 
schools to the most able youngsters and claims to be the only Indiana university that does 
it. According to Dr. Johnny Russell, SPAN’s executive director, SPAN was designed to 
accommodate talented students unfit with current public education system which “shoots 
for the middle,” and its resources are increasingly spent getting struggling students just to 
average. These bright students, once enrolled in SPAN, see “glimpse of hope,” and show 
“excitement and zeal.” One high school student from SPAN graduated with a 4.3 GPA 
and 45 IUPUI credits and was admitted to both Brown and Stanford.11 
 
               Clearly, both critics and proponents have evidence to justify their claims and the 
matter remains controversial to this day. Despite the controversies, however, demand for 
dual enrollment has been increasing. The number of dual enrollment courses taken 
increased by 67 percent from 2002-3 to 2010-11, according to federal data. At schools 
																																																								
9 Katherine Mangan, “Is Faster Always Better? The Case Against Getting ahead,” The Chronicle 
of Higher Education. February 21, 2014. A18-22. 
10 Katherine Mangan, A22. 
11 June Kronholz, “High Schoolers in College: Dual Enrollment Programs Offer Something for 
Everyone,” Education Next. Summer 2011. Vol. 11, No. 3. 
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with higher shares of minority students, the expansion has been explosive. In that eight-
year span, the number of dual-credit courses taken at predominantly minority schools rose 
by 145 percent. About 2.04 million high-school students nationally were enrolled in dual-
credit courses in 2010-11, the most recent year for which data are available. More than 8 
in 10 high schools offered the courses. As is pointed out, early-college credits including 
that from dual enrollment, has become a new norm for colleges and universities. Because 
of the money that can be saved, dual enrollment extends opportunities to low-income and 
minority students, perhaps one of the most significant impact of dual enrollment. That is 
why education supporters such as the Bill & Melinda Gates Foundation has been so active 
in promoting dual enrollment.12 
 
3. Discrepancy in Dual Credit Policies of Different Agencies 
 
 Ultimately, the growth of dual enrollment is the response of the U.S. education 
system to the globalization of the knowledge economy, a process that started picking up 
speed in the 1980s but has since been further accelerated by the development of IT 
technology and internet. Drawing on the findings from a recent commissioned research, 
Carol Geary Schneider has noted that “success in today’s workplace requires achievement 
in at least six new areas of knowledge and skill development, which have been added to 
the already ambitious learning portfolio required in earlier eras.” Employers ask for not 
only such traditional skills as “communications, analytic reasoning, quantitative literacy, 
broad knowledge of science and society, and field-specific knowledge and skills,” they 
also ask for high levels of “global knowledge and competence, intercultural knowledge 
and skills, creativity and innovation, teamwork and problem-solving skills in diverse 
settings, information literacy and fluency, and ethical reasoning and decision making."13 
 
 The general public understands the trend of the times and is flocking to colleges 
and universities in order to increase their chances of success in a rapidly changing 
economy.  Too few of them, however, are completing college. Many who managed to be 
admitted to college end up dropping out of it before graduation. For students who incur 
debt to finance a college education, failure to graduate represents a worst-case scenario: 
debt but no degree. The other side of the story is that college access and completion have 
been strikingly stratified by income and by community of origin. Because of this, 
the United States is currently projected to face a shortage of at least three million college-
educated workers to meet the projected demand by 2018.14 As a result, the pressure on our 
higher education to increase the number of college graduates has been building for 
decades. President Obama tried to address the issue in his first State of the Union address 

																																																								
12 Katherine Mangan, A21. Also see the data from the NACDP website at 
http://www.nacep.org/research-policy/fast-facts/. 
13 Quoted in Debra Humphreys, “What's Wrong with the Completion Agenda—And What We Can 
Do About It,” Liberal Education. Winter 2012, Vol. 98, No. 1. 
 
14 Antony P. Carnevale, Nocole Smith, and Jeff Strohl, “Help Wanted: Projections of Jobs and 
Education Requirements through 2018,” in Executive Summary, Georgetown University Center on 
Education and Workforce, June 2010. See https://cew.georgetown.edu/wp-
content/uploads/2014/12/HelpWanted.ExecutiveSummary.pdf, last accessed May 10, 2017. 
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in 2009. He called for action to improve American education saying:  “[I]n a global 
economy where the most valuable skill you can sell is your knowledge, a good education 
is no longer just a pathway to opportunity—it is a prerequisite…every American will need 
to get more than a high school diploma.” Governors, the Department of Education, and 
many leading foundations and policy organizations have taken up President Obama’s call. 
In 2010, the National Governors Association (NGA) launched an initiative appropriately 
called the Complete to Compete Initiative. The initiative urges all states to implement new 
funding systems that tie state funding to public universities with the completion 
rates rather than with the initial enrollment figures, as was practiced for decades 
previously. Moreover, it urges the states to create policies to tie student financial aid to 
graduation in four years. 
 
 To implement the National Completion Agenda, the state of Indiana launched the 
so-called Degree Map project designed to create “a semester-by-semester list of courses a 
student must take to graduate on time,” namely within four years. In October 2013, 
Indiana Commission of Higher Education published “Degree Map Guidance for Indiana’s 
Public Colleges and Universities.” The Guidance highlights the shortage in Indiana of 
college-educated workforce to meet the need of the globalized economy.  
 

Indiana’s economy needs college graduates. By the year 2025, nearly two-thirds of jobs 
will require a degree or quality workforce credential. Sadly, only one-third of Hoosier 
adults have reached this level of educational attainment. Indiana has set a Bid Goal that 
60-percent of Hoosier adults obtain a degree or credential by the year 2025 to meet the 
needs of the economy.15 
 

Moreover, to emphasize “the shared responsibility” of students, colleges and the State in 
reaching the Big Goal, the 2013 Indiana General Assembly required every student to 
complete 30 credits per calendar year to stay eligible for the standard financial aid 
award.16 
  
 It is here that dual enrollment comes into the picture, the bigger picture of future 
U.S. competitiveness in general, and the National College Completion Agenda in 
particular. To policy makers, particularly at state level, dual enrollment is a very appealing 
way to help implement the “National College Completion Agenda.” The logic is simple 
and obvious. With some dual credits under their belt before entering the gate of a college, 
students would have a much better chance to complete their college degree in 4 years. 
That is the reason why many states have made it mandatory for high schools to offer dual 
credit courses. For example, Indiana has a law that requires that all Indiana high schools 
offer dual credit courses. Under this law, currently 22 Indiana colleges and universities 

																																																								
15 See page 1 of the document available at 
https://www.in.gov/che/files/Degree%20Map%20Guidance%20for%20Indiana%20Public%20Coll
eges%20and%20Universities.pdf.  Last visited on May 10, 2017. 
16 See page 2 of the document available at 
https://www.in.gov/che/files/Degree%20Map%20Guidance%20for%20Indiana%20Public%20Coll
eges%20and%20Universities.pdf.  Last visited on May 10, 2017. 
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partner with high schools in offering dual credit programs, 14 of them public and 8 private. 
The following FAQ&A is from the official website of Indiana Department of Education.   
 

2. Are Indiana high schools required to offer dual credit courses? 
Yes. Indiana law currently requires each Indiana high school to offer a minimum of two 
dual credit courses. The intent is to expand opportunities for students to take college-level 
coursework while in high school. It also provides an opportunity to fulfill the Core 40 with 
Academic Honors (AHD) and Core 40 with Technical Honors (THD) diploma 
requirements using the dual credit options, and will help more students prepare for college 
and careers.17  
 

 In this context policies have been created by various agencies to implement the 
relevant dual credit laws. Discrepancies, however, exist in these policies. The following 
example is from policies published in Indiana, but presumably similar discrepancies exist 
in other states as well. The most crucial discrepancy concerns the required credentials of 
high school teachers who teach dual credit classes. 
 
 According to a document published by Indiana Department of Education, 
approved instructors of dual credit courses must have credentials consistent with the 
credentials required for on-campus faculty, or a development plan approved by the 
postsecondary institution to satisfy this requirement. 
 
 Such high school teachers would fall into the category of adjunct faculty in a 
university. Since adjunct faculty at my university must have a minimum of a Master’s 
degree to teach an on-campus class, high school teachers who wish to teach dual credit 
classes must also have a Master’s degree to meet the minimum credential requirements. 
This requirement effectively excludes teachers without a Master’s degree. 
   
 However, community colleges in Indiana have a different policy. The following is 
from the policy regarding the credentials of a teacher for a dual credit class at Ivy Tech 
Community College of Indiana. 
 

*511	IAC	16-2-6	Dual	credit	teacher	
Authority:	IC	20-28-2-6	
Affected:	IC	20-28-11.5	
Sec.	6.	A	teacher	holding	any	license	that	makes	them	eligible	to	teach	in	a	secondary	
setting	may	enter	into	a	dual	credit	agreement	with	a	higher	education	institution	to	
teach	a	course	for	which	dual	credit	may	be	awarded	by	that	institution,	if	all	of	the	
following	conditions	are	met:	
(1)	Completes	a	major	of	at	least	thirty-six	(36)	hours	in	the	subject	or	a	related	
subject	to	the	area	in	which	they	will	teach	the	dual	credit	course,	holds	a	license	for	
workplace	specialist	II	or	its	equivalent,	or	meets	the	higher	education	institution’s	
program	standard	for	that	course	through	an	alternative	route	defined	by	the	higher	
education	institution.	

																																																								
17 “Indiana Dual Credit: Frequently asked Questions,” 
http://www.doe.in.gov/sites/default/files/ccr/dual-credit-final-3.6.15.pdf, last accessed May 10, 
2017 
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(2)	At	least	three	(3)	prior	years	of	teaching	experience.	
(3)On	or	after	September	1,	2017,	received	a	rating	of	effective	or	highly	effective	in	
three	(3)	of	the	last	(5)	years	based	on	an	evaluation	that	meets	the	components	
outlined	in	IC	20-28-11.5.18	

 
 Comparing the two policies, one will notice obvious discrepancies between 
credentials required at public universities and at Ivy Tech Community College in Indiana:  
the latter is more lenient. Such policy discrepancies have enormous impact on less 
commonly taught languages such as Japanese. There are many high school Japanese 
teachers who do not have a Master’s degree, but with not only years of excellent teaching, 
but other achievements such as presentations at scholarly conferences and multiple 
professional activities. The policy discrepancies put these teachers in great disadvantage: 
Teachers of commonly taught languages in Indiana can apply to teach dual credit classes 
with Ivy Tech Community College of Indiana if they do not have a Master’s degree since 
a Master’s degree is not required there. But that option is not available to teachers of 
Japanese because there is no Japanese program at Ivy Tech Community College of Indiana. 
This discrepancy, I believe, explains why so many teachers chose to partner with Ivy Tech 
in offering dual credit classes, as seen in the following data. The contrast between Ivy 
Tech on the one hand and Ball State University, Indiana University and Purdue University, 
the top three public universities in Indiana on the other, is striking.  
 

Duel Credit Operations of Indiana Institution of Higher Learning19 
 

Institution 
Name 

# of Sponsored 
HS in Dual 
Credit Programs  

Number of Dual 
Credit Faculty 

Number of Dual 
Credit Students 

Number of Credit 
Hours via Dual 
Credit 

Ball State U 18 55 1,102 7,848 
Indiana U 67 297 7,085 38,774 
Purdue U 2 4 51 228 
Ivy Tech 421 2,807 56,337 347,850 

  
 Even with the more lenient policies, however, there is still a shortage of qualified 
teachers for dual credit programs in Indiana. According to a recent article, implementation 
of the credential requirements would disqualify about 71% of current Indiana dual credit 
teachers currently teaching more than 45,000 students.20 This prompted many teachers and 

																																																								
18 “Ivy Tech Community College Faculty Credential Standards.” Available at   
https://www.ivytech.edu/files/credentialing_standards.pdf. Last accessed May 10, 2017. Underline 
mine. 
19 Cited from Appendix B to Indiana’s Application for an Extension to Meet HLC Dual Credit 
Faculty Qualifications Expectations, submitted by Indiana Commission of Higher Education to the 
Higher Learning Commission, November 3, 2016. 

20 “High School Dual Credit Teaching Requirements Gets Extension” by Claire McInerny,  in 
Indiana Public Media, December 20, 2016. See 
http://indianapublicmedia.org/stateimpact/2016/12/20/high-school-dual-credit-teaching-
requirements-extension/. 
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school districts to appeal for an extension of the implementation of the credential 
requirements and for a consideration of other factors. In response to this reality and the 
appeals, HLC’s Board of Trustees, at a meeting in November 5, 2015, resolved to provide 
an opportunity for institutions with dual credit programs to apply by December 15, 2016 
for extensions related to compliance of faculty credentials in dual credit programs from 
the original deadline of September 1, 2017 to September 2022. In November 2016, 
Indiana Commission for Higher Education applied for the five-year extension on behalf of 
the 22 Indiana institutions of higher learning and the application was approved the 
following month.  Parallel to the extension is the issue of the so-called “tested experience.” 
The Higher Learning Commission twice revised the Guidelines Determining Qualified 
Faculty through HLS’s Criteria for Accreditation and Assumed Practices. Some specific 
policies of the revised guidelines, however, have been interpreted differently. For example, 
the guideline for Determining Minimally Qualified Faculty in the Context of Dual Credit 
allows sponsoring colleges to take “tested experience” into consideration when reviewing 
credentials of dual credit teachers. 
 

HLC recognizes that many high school teachers possess tested experience beyond their 
years in the classroom that may account for content knowledge for the dual credit courses 
they may teach. These teachers may have gained relevant experience while working in 
other sectors or through professional development or other relevant experience that now 
informs their teaching. They may be active in professional organizations and learned 
societies through presentations and publications on topics relevant to the dual credit 
courses they may teach. In combination with other credentials and/or tested experience, 
they may be able to provide direct evidence of their students’ achievement on college-
level tests that reflects a level of teaching and learning akin to a college classroom.21 

 
However, Indiana Department of Education has advised dual credit directors throughout 
the state “to steer clear of using tested experience, simply because it will be difficult to 
prove to HLC reviewers.”22 Here we have another example of discrepancy in dual credit 
policies of different agencies. 
 
4. Current State of Japanese Dual Credit Programs in Indiana 
 
 The above is the environment in which Japanese dual credit programs in Indiana 
started and have since been operating. 
 
 At the annual meeting of Indiana Foreign Language Teachers Association in 
November 2012, some high school teachers of Japanese brought to my attention the crisis 
high school Japanese programs in the state faced due to the preference of parents of 
freshmen for foreign language courses with dual credit options. At the time, there was no 
dual credit Japanese in the state. For that reason, Japanese programs were in danger of 
																																																								
21 See page 5 of Higher Learning Commission’s Guidelines for Institutions and Peer Reviews: 
Determining Qualified Faculty through HLC’s Criteria for Accreditation and Assumed Practices. 
Available at http://download.hlcommission.org/FacultyGuidelines_2016_OPB.pdf. Last accessed 
May 10, 2017.  
22 Email responding to my inquiry about “tested experience” by the Assistant Director of Dual 
Credit Program at my University. 
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being phased out because commonly taught foreign languages all have dual credit courses 
available and attracted most students. Since high school students taking Japanese feed 
college Japanese programs, the crisis would soon impact college Japanese programs. 
Therefore, my colleagues and I shared the sense of crisis felt by high school teachers. 
After the conference, these teachers approached me about the possibility of creating 
Japanese dual credit programs with Ball State.  
 
 Completely unfamiliar with dual enrollment, I started gathering information about 
it. From the Office of Distance Education at Ball State, which is in charge of dual credit 
programs, I came to know about NACEP, the Indiana Department of Education, and High 
Learning Commission, each playing a role in regulating dual credit matters. With that 
homework done, I talked to the chairperson of my department seeking support for a 
Japanese dual credit program at Ball State. He reacted positively. Together, we drafted a 
dual credit proposal for Japanese in our department, which contains the following in its 
Introduction: “The intent of this proposal is to strengthen Japanese  programs K-16 by 
developing agreements between Ball State University and interested Indiana high school 
Japanese teachers.” 
 
 For faculty credentials, the proposal invites Japanese high school teachers holding 
a Master’s degree in the discipline or a related field to apply immediately.  For teachers 
who hold a Bachelor’s degree it is proposed that dual credit programs be approved that 
meet some criteria including: the high school teacher will be responsible for organization, 
delivery, and assessment of the course on-site at the high school, under the supervision of 
a Ball State faculty liaison; the high school teacher will create a professional development 
plan that will lead to a Masters degree in Japanese or a related field. 
   
 The proposal was soon approved and announced to members of Association of 
Indiana Teachers of Japanese. Applications came soon after that. The first dual credit 
program was launched in Fall 2013 at Castle High School. In Fall 2014, Michigan City 
High School and Chesterton High School started theirs. In Fall 2015, Carroll High School 
and Connersville High School followed suit. Indiana Academy started dual credit program 
in Spring 2017 and Warren Central High School will start it in Fall 2017. The following is 
a summary of the enrollment numbers of Indiana high school students taking dual credit 
Japanese by levels. 
 

Enrollment of Dual Credit Japanese in Indiana High Schools 
  

AC Year 2013-2014 2014-2015 2015-2016 2016-2017 
Level 101-2 201-2 101-2 201-2 101-2 201-2 101-2 201-2 

Number of 
Students 

81 0 94 17 126 20 100 26 

Total by Year 81 111 146 126 
 
 Fall 2015 was the first semester when high school graduates from these dual credit 
programs began to matriculate at Ball State. The number of Japanese dual credit students 
who came to Ball State is summarized below. Out of these students, two have declared 
Japanese as their major. 
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Students with Dual Credit Japanese Matriculated in Ball State 

and Those Majoring in Japanese 
 

Fall 2015 4 
Fall 2016 9 
Fall 2017 6 
Japanese major declared 2 

 
 The above, in short, is the current state of Japanese dual credit programs in Indiana. 
 
5. Issues of Japanese Dual Credit Programs in Indiana 
 
 Many issues have appeared since Japanese dual credit programs started in Indiana. 
The first is the issue of textbooks. According to the policy issued by Indiana	Commission	
for	Higher	Education,	 
 

Course syllabi used for dual credit courses in liberal arts...shall be identical to course 
syllabi used in the same courses taught on the postsecondary campus, including class 
assignments, laboratory experiments, examinations; and textbooks shall be comparable. 
(Italics mine)23 
 

The policy requires that “course syllabi…be identical” and “textbooks be comparable.” 
The problem is that, in order for “course syllabi” to be “identical,” textbooks must also be 
identical. Otherwise, it is impossible for the “course syllabi” to be identical—unless we 
talk about different editions of the same textbook. The fact is, however, that most high 
schools use textbooks that are different from what is used at Ball State: while Genki is 
used at Ball State, textbooks designed for high school students are used in all of the 
participating high schools except Indiana Academy, some in combination with Genki for 
the senior class. These include Hai, Ima!,  Adventures in Japanese, and Intermediate 
Japanese. All high school teachers want to adopt the same textbook that Ball State uses, 
but due to budget constraints and textbook adoption cycles in high schools, it is not 
realistic to expect them all to adopt Genki soon. Using different textbooks can cause major 
issues. For example, in all of the three textbooks above, conjugated forms of Japanese 
verbs are all introduced as derived from the 	�� form, as seen in the following tables 
from two of the textbooks. 
 
 
    

																																																								
23 “Policy on Dual Credit Opportunities in Indiana,” adopted by Indiana Commission for Higher 
Education on February 2, 2010, which has subsequently been reiterated repeatedly by  Indiana 
Department of Education. For details see the webpage for both organizations at 
http://www.in.gov/che/files/CHE_Dual_Credit_Policy__Approved_.pdf, and at 
http://www.doe.in.gov/sites/default/files/ccr/dual-credit-faqs-final-2016-17-9-16-2.pdf. Last 
assessed on May 10, 2017. 
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Verb Conjugation Table from Hai, Ima!24 
 

	�� form English plain/dictionary plan past plan negative plain ��/
!� 

:
�

��� 
meet 

:
�

� :
�

�� :
�

&�� :
�

�� 

����� sing ��� ���� ��&�� ���� 
 

Verb Conjugation Table: Type 1 Verbs  
from Intermediate Japanese25 

 
Non-Past 
(~��) 

Dictionar
y 
(infinitiv
e) 

Plain 
Past 
(�) 

Plain 
Negative 
(	
�
�)26 

Plain 
Negative 
Past              
(	�	�
�) 

	�

Form 
Potential 
(	�$) 
 

Condition
al 
(	��) 

English 
meanin
g 

L��

� 
L� L�

� 
L	�� L	�	�

� 
L�

� 
L$ L� to 

listen, 
to ask 

C��

� 
C� C�

� 
C��� C��	�

� 
C�

� 
C�$ C�� to wait 

9#�

� 
9$ 9�

� 
9"�� 9"�	�

� 
9�

� 
9%$ 9%� to ride 

 
Treating 	�� form as the root from which all other forms are derived is made more 
clear by the explanations that go with the above tables. For example, in Intermediate 
Japanese, we have the following explanation. An almost identical explanation is given in 
Hai, Ima! 
 

The dictionary form is created by dropping the ~�� ending and changing the final 
remaining hiragana from an� ending sound to an � ending sound for Type 1 (�) verbs, 
(e.g.: R���R ). For Type 2 ($) verbs, simply drop the ~�� and add $(e.g.: Q
���èQ�$: ).27 

 
 In contrast, in Genki, the textbook used at Ball State, the dictionary form is treated 
as the root from which all other forms are derived. The following is the explanation given 
in Genki. 

Present tense, affirmative, Present tense, negative 
ru-verbs: Take the final $ off and add ��. 
Q�$�U Q��� 
u-verbs: Take the final –u of and add –anai.  
E� �U E	��  
M�� �U M��� 
G�� �U G��� 

																																																								
24 Elise Wackett and Miho Okutsu, Hai, Ima! (St. Paul, Minnesota: EMCParadigm, 2003), 108.  
25 Michael Kluemper and Lisa Berkson, Intermediate Japanese:  
Your Pathway to Dynamic Language Acquisition (Tokyo: Tuttle Publishing, 2011), 335. 
26 It is a mistake. I keep it as it appears in the book. 
27 Michael Kluemper and Lisa Berkson, 34. 
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N  �U N��� N��	�� N(� N(�28 
 

 The discrepancy in the explanation of the rules governing verb conjugation itself 
will cause enough confusion among students. More importantly, I strongly believe that 
treatment of the ~�� form as the root is theoretically unfounded: it entails that one must 
know—by mechanical memorization—whether a verb is a ru-verb or a u-verb before one 
can decide how to conjugate it. In fact, however, that burden of memorization is totally 
not necessary: if we treat the dictionary form as the root, then all ru-verbs without 
exception already inform us that they are ru-verbs and invite us to conjugate accordingly 
while by far the majority of the u-verbs don’t have a –ru at the end alerting us  again to 
conjugate accordingly. Exceptions in u-verbs to this are very few and these are all 
commonly used verbs such as B$, ;$, etc. 
 
 The discrepancy in the treatment of verb conjugation is not the only issue. Another 
issue is the obvious error in the information provided about Japanese currency in 
Adventures in Japanese 1. Modern Japanese current has gone through many changes since 
the first paper currency was issued in 1881. The most recent change took place in 2004, 
which replaced the portraits of Nitobe Inazō (1862-1933) and Natsume Soseki (1867-
1916) which decorated the bills for 5,000 yen and 1,000 yen respectively, with the 
portraits of Higuchi Ichiyō (1872-1896), a highly regarded woman writer, and Noguchi 
Hideyo (1876-1928), a prominent	Japanese	bacteriologist,	which	graced	the	new	bills	
for	5,000 yen and 1,000 yen. In Adventures in Japanese 1, however, the images given in 
the illustrations are that of Higuchi Ichiyō and Noguchi Hideyo but the names and 
biographies given are that for the figures in the phased-out old bill.29 What makes it more 
puzzling is the fact that this obvious error appears in the third edition of the book 
published in 2007! It makes one wonder about the rigor of the textbook.  
 

 
 
 The second issue is that of mixed classes. Since dual credit Japanese is not 
required, students enroll in the program on a voluntary basis. Often, there are fewer 
students enrolled in a higher level class. Due to budget constraint, no school could afford 
to offer classes with only a few students. In order to accommodate the needs of these 
students and keep the program going, some schools combine students of usually two 

																																																								
28 Eri Banno, Yoko Ikeda, Yutaaka Ohno, Chikako Shinagawa, and Kyoko Takahashi, Genki, An 
Intergrated Course in Elementary Japanese, Second Edition (Tokyo: The Japan Times, 2011), 
190-191, 212. 
29 Hiromi Peterson and Naomi Hirano-Omizo, Adventures in Japanese 1, Third Edition, Illustrated 
by Michael Muronaka and Emiko Kaylor (Boston, MA: Cheng & Tsui Company, 2007), 266. 
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levels each with both dual credit and non-dual credit students. During my site visit, I 
personally observed the operations of such classes. In one school, for example, the teacher 
teaches the majority of the students, a mixture of both dual credit and non-dual credit 
students totaling about 15. At the back of the class, however, there were 6 or 7 more 
students working on an assignment from more advanced materials. From time to time, the 
teacher would come over to this latter group to answer questions or to check their progress. 
In my own interaction with this latter group, I found the students all well-motivated. Still, 
leaving these students on their own much of the time will undoubtedly have an impact on 
the rigor of the class. 
 
 The third issue concerns the retirement in the near future of some experienced dual 
credit teachers. In one high school, the teacher told me that she plans to retire in 4 years 
and asked me to help recruit young teachers. It takes years to build a good Japanese 
program. It takes even longer to create a stable dual credit Japanese program. If we cannot 
find a young teacher to succeed the retired teacher, not only the dual credit program, but 
the entire Japanese program would be vulnerable to phasing out or even termination.  
  
 The biggest issue is undoubtedly that of the discrepancies in implementing dual 
credit policies. As mentioned above, the guidelines of the Higher Learning Commission 
allows sponsoring colleges to take “tested experience” into consideration when reviewing 
credentials of dual credit teachers. But that consideration is virtually non-existing by 
Indiana Department of Education in its advice to dual credit directors throughout the state: 
“to steer clear of using tested experience.” At my university as well, the provost is quoted 
as saying something to the effect “forget about tested experience unless you have the 
record of David Letterman or Jim Davis,” two of Ball State’s most famous alumni. One of 
the high schools teachers has taught Japanese for over 25 years. She has 4 publications, 
many presentations at professional meetings, was an invited speaker on many professional 
events. But she was informed in early May this year that her application to continue her 
dual credit classes won’t be approved because she does not have a master’s degree. On the 
day of that notification, she told her school principal her decision to retire in June. In that 
case, the principal told her, right there and then, that the Japanese program at that school 
will be phased out. 
 
6. Conclusion 
 
 The ultimate measurement of the success or failure of a dual credit program is the 
performance of dual credit students in college. I would like to conclude the paper by 
reporting how students entering Ball State with Japanese dual credits have performed so 
far. As was mentioned above, students enrolled in dual credit Japanese in Indiana high 
schools totaled 464 since the program started in Fall 2013. Out of these, 13 students are 
currently studying at Ball State, with 6 more having committed to come in Fall 2017. Data 
indicates that those students who continued with Japanese at Ball State have received 
grades lower than what they had when at high school. Some students had a grade one step 
lower, with one student showing two steps lower. The exception to this is seen in students 
who choose to restart from Japanese 101 even if they were allowed to skip it. These 
students get straight As. To collect data on how the students themselves feel about their 
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transition from high school to college, I created a first-post-high school year survey for 
students entering Ball State with Japanese dual credits. The students who restarted from 
101 said that they feel the class is easy and that they are glad they started from the 
beginning because they feel truly solid this time around on what was covered in class. The 
students who started from second year indicated that Ball State classes are more 
challenging than their high school classes. One student checked both “Easy” and 
“Challenging” to the question on Ball State Japanese classes. The comments he wrote 
state that Japanese 201 was easy “because it is mostly review of old material that I learned 
in my high school Japanese class…[while] Japanese 202 was a bit more challenging as I 
was introduced to new materials I haven’t learned prior to studying at Ball State.” It 
should be noted that the lower grades were not necessarily an accurate reflection of the 
actual skills of a student. Rather, some students had lower grades because they missed too 
many classes, including midterms, or failed to submit homework. That, of course, is 
consistent with the concerns of critics of dual credit programs: high school classes are 
different from college in more ways than just the syllabi. 
  
 Current state and issues of dual credit Japanese programs have been examined 
above with a focus on Indiana. Some of the issues discussed are easier to tackle, such as 
finding replacements for teachers who will retire in the near future; other issues take time, 
such as the textbook issue; still others are a lot harder to handle, such as discrepancies in 
policies of, or in the interpretation of the policies by, different agencies. Depending on 
how we handle these issues now, however, Japanese education in the United States will 
have a very different future. That is what motivated this paper. In writing this paper, I 
hope to call more attention to dual credit Japanese programs and generate more 
discussions on the topic so that wisdom will be found, the wisdom needed to address the 
various issues and help us build better Japanese dual credit programs in the future.  
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